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This resource aims to introduce you to some considerations for online module development & delivery.

1. Challenges of Teaching & Learning Online
The online classroom is different from the traditional one, so it is necessary to approach curriculum development differently. For example, online courses can have asynchronous components — meaning students aren’t all together in class at the same time and that class activities don’t all take place in real time; i.e. synchronously. Instead, students can complete many of the tasks whenever their schedules permit. 

“Flexibility is one of the main advantages offered by online education.”

2. Online Learning has the following characteristics:

· It builds new knowledge and skills through informative content
· it uses a variety of media elements to deliver the content; e.g. short video lectures, narrative podcasts, graphics, photos, games and/or animations[footnoteRef:1] [1: However, it is important not to overload the students (or yourself) with too many different types of multi-media in one go, as this can lead to cognitive overload, which detracts from learning.] 

· Uses instructional methods that promote student engagement and learning; e.g. examples, case studies and/or practice exercises 
· Enables revision and application of learning 

“Teaching online requires an even greater focus on student engagement than face-to-face.”

3. Structure of the Module
In Blackboard, you can provide an Introduction to the module as a whole at the outset as part of a Welcome Page. This may take the following structure.

Module Rationale, Module Aims, Module Learning Outcomes, Module ‘Road Map’, Teaching and Learning Methods, Title of ‘Blocks’/Sessions (see below), Expected Methods of Engagement; e.g. live webinars, discussion boards etc, who is the audience and a specific statement of commitment to inclusivity,

4. Structure of online teaching & learning
As in face-to-face teaching & learning, provide structure; e.g. introduce the content, plan learning activities, check for understanding, conclude and feed-forward to future teaching & learning. It is good practice to check for understanding in a number of ways; i.e. through opportunities for students to apply and reflect on how the knowledge can be applied in different ways in different contexts; e.g. through questions about case studies and/or consolidating learning through the use of quizzes (short answers or multiple choice). 

Consider the following:
· The learning outcomes 
· The knowledge students will gain/key concepts: 
· The transferrable skills students will gain

The content can be broken up into ‘Blocks’ (or ‘Sessions’) of general content areas and then further into specific ‘Topics’ within those blocks and any live sessions within these topics. Not everything needs to be provided as lectures (either recorded or in real time). There are multiple approaches for engaging students in the content. Both the Blocks/Sessions and the Topics should be signposted effectively at the beginning and a map or pathway provided of how all the various Blocks and Topics fit together. It is also necessary to provide clear expectations to students on the extent of engagement expected. This could be with the module coordinator/lecturer, with each other and with the material.

A suggested structure for each Block is outlined below:

· Brief Introduction and Rationale – an short introductory video (1-2 mins) for the instructor to introduce themselves and the content of the Block. This should be accompanied by the script of the video, which should be presented in a conversational tone. 160 words = 1 minute of spoken content on video. 
· Reflective prompt questions - can be provided to students to help them reflect on their prior learning.
· Block outcomes – should be provided to clearly outline content to be covered and learning expectations,
· Prepare (Pre-Reading / Pre-Viewing) - intended to stimulate the students’ curiosity in the session content and provide them with access to any prerequisite knowledge; e.g. in the form of text/YouTube video before the main content of the session is presented.
· Core Content - the Lecture/Main component of the session
· Study section: This is the Lecture/Main component of the session. Create 10-12 minute max each videos with accompanying scripts; e.g. using Panopto. This is a called ‘chunking content’; i.e. the material is split up into ‘bite-size’ chunks. Natural ‘break points’ can be determined based on different topics. Students take a break after viewing each video. 
· Apply Section - provides the student with a venue to put theory into practice. For example, provides a real-world scenario based on the content just reviewed and asks the student to engage in an exercise; e.g. blog post to investigate this further. The emphasis is on applying the learning.
· Reflect Tasks – Questions should request for the student to consider what they have learned after completing the session and provide their own unique perspective to their learning experience. The student reflection is then shared with other students through Discussion Boards or a Blog where they may read and evaluate each other's opinions, or posted on their online Personal Learning Journals
· Recall Tasks – a quiz provided to conclude each session linked to the learning outcomes for the session. It is normally comprised of approximately 2/3 questions per learning outcome. These questions can be written to accommodate for a wide variety of formats. Depending on the format of the questions, they can be used to test the student's ability to apply learned concepts as well as test the student's recall.
· Extend Section - used to provide additional resources which provide a unique or different perspective regarding the content covered within the session

4. Tips for creating engaging and successful online learning:

i. Writing style, detail and length
- Keep your writing simple, direct and clear
- use an informal and accessible style to engage and encourage.
- keep it conversational

ii. Give clear descriptive headings to sections, topics and sub-topics:  
a. At the beginning of each new topic or section:
· set the scene by providing background information and the context
· refer to prior learning 
· provide an overview of the material to come and the schedule of activities
· give clear instructions and any specific requirements.
b. At the end of each topic or section:
· communicate with the students: provide a summary to ensure that students have identified the key points (in the form of text and/or illustrations)
· provide a post-test: tests provide useful review, reflection and revision  opportunities.
· Provide timely feedback
· Provide pointers to future learning

       	iii. Focus on 'Active' Learning:  To engage students, the session should:
· use relevant examples and case studies wherever possible.
· provide any additional short videos that support the material/topic (10-12 mins each max) or provide an opportunity to explore a particular topic further. These can be in addition to the main interactive set of slides and can be short video lectures (created using Panopto) and/or sourced from elsewhere e.g. YouTube, Vimeo etc.
· provide opportunities for discussions, collaboration and hands-on exercises
· Provide links to other readings, at the end of blocks of text, which support and elaborate on the material
· provide opportunities for solo/group activities, which complement and/or support those occurring in real time in a face-to-face session and/or which can be developed afterwards in an online discussion forum.
· ask questions which promote self-assessment and reflection to retain students’ interest and engagement

“It’s not a lecture classroom online, it’s an active learning classroom online.”

iv. Create Groups: Where possible, break students into groups of 5-8 for purposes of support, discussions, collaboration, peer critiques and group activities online (as above, the group discussions can take place after they have viewed the interactive slides)

“It’s much easier for students to coordinate their time when there are fewer of them.”

v. Be Present: It is important that the instructor has a “social presence” online and that they encourage students to do the same:

· Encourage students to post pictures of themselves and/or their bios up online
· Instructors and students can engage in “cocktail-party sharing” by telling each other which books they are reading or the topic of their research etc. (e.g. on the online discussion forum)
· Instructors and students can post photos of themselves; e.g. working on their laptop at a coffee shop or mention something interesting that happened over the weekend.

“Students should have a well-rounded idea of who their teachers and their peers are as people”.

vi. Manage your time online: 
· Create a schedule for meaningful and active involvement in your online classes
· Instructor presence is critical to student success in a virtual class, but it should not be all-consuming.
· There is no need to respond to everything each student posts online: If the instructor comments on every post, students tend to write their posts for the instructor, and not for other students, so peer learning opportunities are lost. 

“Promote  online discussions between students”.

Useful links

Darby, F. (2020) How to Be a Better Online Teacher 
https://www.chronicle.com/interactives/advice-online-teaching 

O'Malley, S. (2017) Effective Teaching Online
https://www.insidehighered.com/digital-learning/article/2017/07/12/7-guidelines-effective-teaching-online

eThing (2019) A Step-By-Step Guide to Designing Blended Online Courses
https://ethinkeducation.com/blog/step-by-step-guide-designing-blended-online-courses/ 


Adapting our Teaching for Learning Online'
https://www.tcd.ie/CAPSL/professional-development/adapting_our_teaching/ 
Register for the online module
You can self-enrol for this module as follows:
Go to Blackboard at https://mymodule.tcd.ie 
Log in using your College network username and password
In the Module Search box, enter – Adapting our Teaching for Learning Online
Click on the module - VP10021-A-YEAR12-201920
Click on + Enrol at the bottom of the module menu on the left of the screen
Click OK. You may need to log out and back in to Blackboard if you cannot see all the content in the module after self-enrolling.
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