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             Abstract
Critically informed commentary is employed to examine globalisation and social work education in the Republic of Ireland. This is extended in analysis by a tripartite conceptual framework. The emphasis is on preparing practitioners for transnational practice, in response to global social interdependencies and transnational social problems such as the Covid-19 pandemic. The concern is, that social work education risks being outpaced by changes imposed through intensifying globalisation. The article is timely and opportune as advances toward universalism and global interconnectedness in social work are underway. To date, the need to promote better global awareness, within Irish social work curricula, remains.
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Introduction
It is argued that the world has been “dramatically reshaped” (Ferguson, Lavellette and Whitmore, 2005:1). The moulding force, which drives global interconnectedness, forges complex new social interdependencies, and complicates social work, is globalisation (Dominelli, 2010b). In this context, the utility of social work education and curricular content, for social workers negotiating an increasingly globalised Ireland, is of concern. The core argument of this paper is that poor global awareness amongst Irish practitioners, of variance in social work training and education, is increasingly at odds with intensifying international links forged by globalisation.
Evidence for this is ample. Christie and Walsh (2015: 18) claim that evidence of the degree to which Ireland is recognised “as one of the most globalised countries in the world” lies in “global trade, global capital movements, global exchanges of technology and ideas and global labour movements.” Moreover, among renowned evidence for Ireland’s globalised status, is the World Economic Forum (2016) publication of the 2016 KOF Index of Globalisation, which concluded that Ireland was the world’s most globalised country. In this context, higher education also reflects globalisation. Ireland’s international education strategy, for example, promotes the internationalisation of education (Department of Education and Skills, 2016: 7). Yet, coverage of social work education and practice elsewhere is scant in Irish curricula. In this context, beyond reference to published curricula frequently available online, evidence for this lies in programme accreditation processes. Social work curricula must be mapped against CORU educational criteria and standards of proficiency to obtain approval status. Yet, nowhere in 83 standards beyond standard 5.2, is the global context meaningfully addressed (CORU, 2019a: 11), whilst CORU (2019b) educational program criteria also neglect internationalisation. Finally, this is a stark contrast to countries that meet “increasing expectations” to “incorporate international perspectives and prepare graduates to work in cross-national contexts” by expansively developing cross-national social work curricula (Crisp, 2017: 6).
The proposition is, that social work education in Ireland risks being outpaced by changes imposed through intensifying globalisation. Such changes are diverse and include the need for transnational practice in order to address circumstances such as increased population mobility with allied transnational social problems such as the global Covid-19 pandemic (Christie and Walsh, 2015; Dominelli, 2010a, 2010b; WHO, 2020). Toward making this argument, the paper adopts a stratified approach. Firstly, within focused commentary on the literature, two emergent themes are addressed. These are respectively: the nature of social work education in Ireland, and the position of Irish social work education in a global context. Here the case is made that persistence of some fundamental differences in social work curricula and education between the Republic of Ireland, and international locations with which it increasingly makes acquaintance, is evident (Taylor, Lefevre and Teater, 2016). 
Secondly, the application of a tripartite conceptual framework derived from Payne (2005, 2014), within concluding discussion and analysis, shifts attention in the paper toward lessons learned for the future. The framework is well-regarded and heavily utilised in authoritative social work literature (for example, Thompson, 2015). It refers to three interactive views of social work that are allied to political perspectives about the way in which welfare should be administered (Payne, 2005, 2014). These are respectively: reflexive-therapeutic views; socialist-collectivist views; and individualist-reformist views (Payne, 2005: 8-9; 2014). The implication of the framework, for this analysis, is that social work is considered a politicised and contested activity, rather than uniform and coherent in nature (Anonymised, 2019b; Payne, 2014; Thompson, 2015).
The paper is opportune and required on several grounds. The effects of globalisation on social work practice are complex, abundant and arguably “profound” (Dominelli, 2010a:599). In this context, social workers in the Republic of Ireland are increasingly required to work in transnational ways (Christie and Walsh, 2015). This not only includes tackling problems that transcend national lines such as pandemics, but in doing so, the increasing potential for working collaboratively with social workers in neighbouring countries, and indeed farther afield (Christie and Walsh, 2015; Dominelli, 2010b). Here, lack of understanding amongst Irish practitioners, of the nature of social work elsewhere, is unhelpful. Towards addressing this, social work education and training is the particular focus. This is beneficial as whilst a broad shift toward global cognisance in social work practice and allied social sciences is notable, comparative literature that places social work in the Republic of Ireland in a global context, remains lacking (Yeates, 2008).
The paper proceeds through the following format. First, rationale for the paper is grounded through reflection on the Covid 19 pandemic. Then, some starting definition and facts about globalisation are presented. Following this is critical commentary on the literature, operating around two emergent themes. Thereafter, discussion and analysis structuralised through application of Payne’s (2005, 2014) tripartite conceptual framework, toward lessons for future social work. 

Why improve international knowledge for social workers in Ireland? The case example of Covid-19 

In March 2020, the World Health Organisation (WHO) declared the global spread of a coronavirus disease known as Covid-19 to be a pandemic. The genesis of the disease is linked to China in 2019, and from here, through globalization and transnational mobility the disease spread across the world with staggering velocity. Based on WHO data, as of May 2020, there were over 3, 634, 172 confirmed cases, 251 446 confirmed deaths and 215 countries, areas or territories with cases (WHO, 2020, no page). Necessarily, governmental measures to stem the spread of disease have been aggressive.  In Ireland, this includes but is not exclusive to the closure of all non-essential services, travel and mobility bans including the grounding of airplanes and mandatory social distancing measures (Government of Ireland, 2020). 
In this context, Covid-19 illustrates the critical importance of international knowledge for social workers. Ireland was not the first country to experience Covid-19 and as such, the Irish government was able to exploit international knowledge to develop strategies to curb the effect of the disease before it took hold on the indigenous population (WHO, 2020). Preliminary indications elsewhere of effects on traditional clientele permitted Irish social workers to benefit from transnationally informed responses. This was critical as based on “early evidence”, the United Nations (2020) determined that the COVID-19 outbreak has been of pronounced detriment to members of the most vulnerable social groups which social workers traditionally support such as those in poverty, refugees and older persons in nursing homes. Adults with intellectual disability, for example, may be at increased risk through poor health literacy, congregated care, high social dependency, barriers to social distancing, psychological distress and high multimorbidity decreasing ability to fight infection (McCarron, Haigh & McCallion, 2017). Similarly, congregated settings like direct provision centres for asylum seekers also increase risk. In this context, international collaboration in social work knowledge sharing permits a more sophisticated, informed and a rapid response to Covid-19 by anticipating challenges ahead and sharing innovation. Overall, it is arguably conclusive from the case of Covid-19, that international knowledge competency is critical for responsive social work.   

Globalisation: starting definition and facts

Before proceeding further, some definition and facts should be clarified. The concept of globalisation has its genesis in an economic world view, where it was originally defined as, “the economic integration of national economies into one global market” (Dominelli, 2009:14). In this context, the term globalisation has been somewhat contested (Dominelli, 2010a). As it stands, in social work, globalisation refers to the global integration of nations across economic, political, cultural and social lines (Christie and Walsh, 2015; Dominelli, 2009). It may entail both macroscopic and individual perspectives on client’s lives. As Dominelli (2010a:599) explains, perspectives on globalisation are wide-ranging and may consider, “the impact of economic global relations on social relationships from the metalevel of a social system to the interstices of everyday life practices.”
The impact that globalisation has on social work practice is also profound (Dominelli, 2010a:599). Social, family and community life are transformed by new diversity and mobility in populations, changing migration patterns and advances in technology. Social workers must also respond to changing transnational social problems such as rapidly spreading global pandemics like Covid-19 (Christie and Walsh, 2015; Dominelli, 2010a; WHO, 2020). Environmental issues, exploitation of people with precarious citizenship or through the labour process, and people trafficking are among increasing concerns imposed by globalisation (Dominelli, 2010a:599). Moreover, there are also possibilities for positive change. Transnational collaboration among social workers, including advanced theoretical responses, and use of more sophisticated technologies are among these (Christie and Walsh, 2015). Finally, some writers now refer to the contested phenomenon of ‘deglobalisation’. This concept is complex and relates to diminishing world economic growth, increasing political division and social disenfranchisement (van Bergeijk, 2019). It is also a concept that is spearheaded by fields such as economics and politics, with a lag in uptake from disciplines like social work (Dominelli, 2009; van Bergeijk, 2019). As such, transnational social work may operate from an outdated globalized orientation, as new processes of social fragmentation are underway. This reflects current transdisciplinary debates and perspectives on globalisation, that extend debates operating within social work. Later, these will be considered further, across reflexive-therapeutic, socialist-collectivist, and individualist-reformist lines (Payne, 2005, 2014).

Review of Irish Social Work Education in a Global Context

The core argument of this paper is that poor global awareness amongst Irish practitioners, of variance in social work training and education, is increasingly at odds with intensifying international links forged by globalisation. Specifically, social workers in Ireland are steadily more inclined to adopt transnational practice that constitutes a neccessary response to transnational social problems and circumstances (Christie and Walsh, 2015). Among these include international mobility of sex offenders and complicated transnational family forms (Christie and Walsh, 2015; Dominelli, 2010b; Payne and Askeland, 2008). To do this work confidentially and effectively, social workers must consider the circumstances of international colleagues that they increasingly work with. Within this, one way of better understanding the position of social worker’s in foreign jurisdictions, is to look at variance in approaches to education and qualification. It is toward this end, that the following overview of literature proceeds.
Two themes are addressed. The first establishes and introduces the nature of social work education and training in the Republic of Ireland, as a foothold for subsequent analysis. Here, social work is subject to statutory registration since 2011 (Kirwin and Melaugh, 2015). Yet, despite similar regulation of social work education in many countries (Noble, Strauss and Littlechild, 2014), disparity of standards is also largely evident. In this context, implications of the line of argument in this section for international social work and social work education more broadly, are also reflected upon. This is useful as “debates about social work education are increasingly located in the contexts of globalisation and borderless nations” (Campbell and Christie, 2005:483).
From here, the second theme to be addressed, shifts attention toward the nature of Irish social work training and education, when critically considered, in a global context. Here it is concluded that global standardisation of social work education, as a general premise, should be warily regarded (Sewpaul, 2006). A historically significant example is the border between the Republic of Ireland and Northern Ireland, which Walsh et al. (2009) argue has impacted upon the development of social work, in a manner relevant to globalisation and inward migration of social workers. As will later be explored through Payne’s (2005, 2014) tripartite conceptual frame, alternative political perspectives such as between collectivism and individualism, or between Northern and Southern Ireland, impact social work. From here, standardisation may undermine carefully evolved indigenous practices. Political perspectives detailed by Payne (2014), however, relate to indigenisation in Ireland in varied ways. In postcolonial contexts, indigenisation may refer to the decolonisation of curricula and practices, and not just embracing locale regimes of professionalisation (Briskman, 2014; Wilson and Yellowbird, 2005). Notwithstanding this, different social work practices either side of the Irish border, occur against a history of socio-political trauma and civil war for an Irish free state, leading to separate nation-states in 1922 (Walsh et al., 2009). Here, how Irish social work has been shaped by a religious, colonial and politically divided history needs to be appreciated (Kearney and Skehill, 2005; Skehill, 1999). English rule over Ireland and the war for independence significantly impacted the development of social work, basically evident, from the enduring dominancy of the English language. Following colonialization, continued vulnerability to English social work approaches domineering, despite Ireland’s colonial past remain, alongside traditional disinterest in drawing from indigenous cultures such as Irish Travellers or Celtic traditions (Skehill, 1999; Walsh et al., 2009). Here Ireland appears troublingly reactive to its colonial neighbour, arguably linked to “the legacy of a divided society” within which Irish people are torn by contested allegiances to England (Walsh et al., 2009: 1983). Overall, this example of historic relations between Ireland and England, illustrates the sustaining proposition of the second major theme addressed in this paper. Namely, that global standardisation of social work education, as a general premise, should be warily regarded. 
In the following, three premises are established in support of the paper’s overarching proposition. First, the case is made that the essential nature of social work education and training in Ireland is dynamic, rather than static and invariable (Christie, 2005; Skehill, 1999). Here, fortunately, there is scope for change. Secondly, it is argued that despite parallels with other jurisdictions, Irish social work education and training remains, fundamentally, unique (Christie, 2005). Within this, the historical trajectory of social work education in Ireland is traced. Third and finally, it is proposed that in this context, despite a drive toward globalised and universalist social work curricula (Gray and Fook, 2004; Sewpaul and Jones, 2004), as it stands social work education in Ireland remains rather insular. Overall, social work education and training in Ireland may be imperilled, without necessary adaption, through lagging behind forces of intensifying globalisation. To this effect, more attention to global social work within Irish curricular content would not be remiss.

Social work education and training in Ireland is dynamic, rather than invariable 
First and foremost, it can be argued, that the nature of social work education and training in Ireland is dynamic, rather than static or invariable (Christie, 2005; Skehill, 1999). In this way, most western democratic societies, according to Skehill (2000), offer a national qualification in social work, including the Republic of Ireland. Notwithstanding this, the territory of Irish social work education is, arguably, a changing and variable landscape. Among changes underway include the first set of students commenced for a new Masters of Arts in Social Work program in September 2018 at the Institute of Technology (IOT) Sligo (Sligo Champion, 2018b). Prior to this, an entirely university-based delivery of social work education had been developed and maintained in Ireland. Notwithstanding the significance of transitioning from university only, to IOT inclusive social work education: a straw man argument may be perceptible within the claim of its inordinate significance. The Technological Universities Act 2018 has, for instance, permitted IOT’s in the Republic of Ireland to make applications for re-designation to technological universities (Strategy Group, 2011). As it stands, the Institute of Technology Sligo, within the Connacht Ulster Alliance (CUA) conglomerate, is making one such application (Sligo Champion, 2018a). 
The example of shifting toward IOT inclusive education, however, is exemplary of the educational landscape of social work in the Republic of Ireland, that is ultimately, far from static and determined. The implications of this line of reasoning for wider international social work and social work education, is that trends may be expected to occur in social work, and this is part of the dynamic nature of social work educational systems. Recent educational changes in Ireland that incorporate technological university and applied sciences course orientations, for instance, reflect European traditions in locations like Germany and Sweden, and therefore are nothing new (Taylor et al., 2016). The nuance and detail of systems behind international trends, however, remains, illustrating the importance of context, place and history for social work education, regardless of its position on the globe. 
Overall, the Irish technological university initiative arguably mimics polytechnic tertiary education institution’s transition to university status, perceptible in the United Kingdom from approximately 1992 (Tight, 2011). Yet, whilst parallels between education in the United Kingdom and Ireland are arguably conclusive, Skehill (2000) is clear, Irish social work practice differs greatly from other contexts, and therefore the conflation of Irish and English social work education often evident in wider literature, is not faithful to indigenous “social, cultural and political influences” (p.689). Observations such as these occur against a constant backdrop of change, in the nature and form of Irish social work education.

Ireland’s social work education system is fundamentally unique

Ireland’s social work education system is fundamentally unique. In this way, it would be remiss to omit significant differences between social work qualification and education standards in Ireland, and elsewhere (Christie, 2005). More specifically, to illustrate how this has come to be, a recourse to relevant history in Ireland is constructive. The historical trajectory of social work education in Ireland is well established in the work of Caroline McGregor (formally Skehill) (Kearney and Skehill, 2005; Skehill, 1999), with updated accounts available from Alastair Christie (Campbell and Christie, 2005; Christie, 2005). The genesis of university education for social workers in Ireland may be traced to 1912 to Queen's University, Belfast, and concurrently, to Alexandra College in Dublin (Skehill, 2000:692). Thereafter, endemic gender discrimination embedded within Irish society “cannot be underestimated” in its propensity to undermine social work university educational attainment (Skehill, 2000:694). Subject to strides toward a more socially inclusive intellectual ambience (Barry, 2008), today four-year undergraduate and two-year postgraduate qualification pathways for social work may be supplemented by other postgraduate level specialist training provided within universities and the industry, albeit without a national award system in place in the latter instance (Christie, 2005). 
Within wider European contexts, Christie (2005) also acknowledges, aspects of work undertaken across these disciplines would be, to varying extents, considered social work. Overall, such features of the Irish education infrastructure converge to constitute what is, ultimately, a unique system (Anonymised, 2019a). Moreover, this has implications generalisable to wider international social work and social work education. Specifically, the uniqueness of social work systems across the globe can be rationalised by recourse to their history, and this has important consequences for hasty and historically uncontextualized moves toward standardisation. It is clear in Ireland, that the educational milieu is both regulated, and established, and has come to pass as a result of a unique historical genesis (Christie, 2005).

The need for better awareness of diversity in international social work education

The third and final important premise towards understanding the nature of social work education in Ireland, is that despite a drive toward globalised and universalist social work curriculum (Gray and Fook, 2004; Sewpaul and Jones, 2004), better awareness of the diversity in social work education between Ireland and elsewhere, remains necessary. Specifically, social work education in Ireland continues to be a somewhat insular exercise. As Sherman (2016) asserts, there is increased requirement for global awareness in social work curricula. In this way, advances toward universalism in practice and education of social workers across the globe are underway (Gray and Fook, 2004). This has included development of global qualifying standards for social work education and a new global definition of social work (International Association of Schools of Social Work, 2002; International Federation of Social Workers, 2014; Sewpaul and Jones, 2004). Meanwhile, globalisation has brought about technological interconnectedness including shared knowledge and transnational theoretical responses, which aids Irish education (Christie and Walsh, 2015). In this context, the concept of globalisation increasingly features in social work curricula. Yet, despite drives towards “internationalising social work education and practice” (Gray and Fook, 2004: 625), limitations in indigenous social work curricula persist. One example of this is the minimal space afforded to teaching Irish social workers, about the nature of social work elsewhere. This is obstructive as Irish social work can no longer be contained within national boundaries (Christie and Walsh, 2015). Rather, the case made, is that better awareness of the diversity in social work education and training, between Ireland and elsewhere, is requisite. Within this, by internationalising their curricula, countries may better prepare for transnational collaboration by increasing awareness of practices beyond their borders, to avoid disjointed and misinformed transnational practice. 

Irish Social Work Training and Education in a Global Context

Thus far, focus has been on establishing the present nature of social work education and training in Ireland. Within this, the need for better global awareness in social work curricula has been proposed (Sherman, 2016). Moving forward, a comparative overview of differences between social work education in Ireland, and foreign jurisdictions with which it is increasingly acquainted, proceeds. Within this, the case is made that better global awareness within social work curriculum (Sherman, 2016), rather than more standardisation and universalism in actual curricula, is required (see Gray, 2005; Sewpaul, 2005). The basis for this distinction, more specifically, lies in the process of indigenisation (Gray, 2005). Here it is argued that the disparate nature of social work across the globe (including social work education), is in fact disparate for good reason. Therefore, notwithstanding clear benefits of some degree of standardisation and global diffusion of social work (Gray, 2005), overall, it is global awareness rather than global similarity, that is called for. 
	To support this, two distinctive lines of reasoning are pursued in the following. First, the case is made that diversity in social work education across the globe is to a strong degree, a rightful product of indigenisation (Gray, 2005; Taylor, Lefevre and Teater, 2016). This is relevant to the present analysis because transnational migrant social workers bring their indigenous practices and culture to Ireland, which must be acknowledged to avoid compounding oppression (Roche, 2015). Secondly, it is proposed that global standardisation of the curriculum, as a general premise, should be warily regarded (Sewpaul, 2006). 

Diversity in curricula and indigenisation

Diversity in social work education across the globe is to a strong degree, a rightful product of indigenisation. Within this, the rise of indigenous identities and practices of social work in other countries is critical to consider here, because global mobility relates not just to the people that social worker’s work with, but also to the global mobility and inward migration of social workers. It is vital, therefore, to get a sense of the rich cultural capital and alternative experiences of qualification that migrant social workers have, as literature now indicates that the failure of reception countries to do so, may be oppressive and discriminatory (Roche, 2015). Comparatively early in the profession in Ireland, for instance, social workers were recruited from abroad, however the quality of their induction and orientation, as well as opportunities for their professional advancement, were questionable (Walsh et al., 2009). Moreover, the global mobility of social workers as an aspect of transnational social work must be acknowledged, and within this, it is important for social workers coming to Ireland to be accordingly prepared. Particularly, this is relevant because mass recruitment of international social workers in Ireland tallied with previous shortages in the workforce, and therefore it is arguably inevitable, that such recruitment will occur in future (Roche, 2015; Walsh et al., 2009). 
	With this established, the meaning of ‘indigenisation’ should be clarified (Gray, 2005). Gray (2005:232) defines indigenisation as the, “extent to which social work practice fits local contexts. Social work practice is, in turn, shaped by the extent to which local social, political, economic, historical and cultural factors, as well as local voices, mould and shape social work responses.” Due to indigenisation, social work curricula and education differs to varied extents across the globe. In Indonesia, for instance, the passing of Law No 11/2009 designated that graduates from a school of social welfare can no longer be referred to as professional social workers and must utilise the title welfare worker. The change arose from efforts to situate social work as a distinct professional activity in its own right, despite what evidently has been, countervailing cultural forces. More specifically, traditionally in Indonesian culture social work has been conflated with lay helping embedded in society. For this reason, it has been strictly demarcated from ‘desirable professions’ (Fentiny and Kanya Eka, 2006). 
Elsewhere, socio-political conditions have also impeded the profession’s educational advancement, but in different ways. In Pakistan, the first social workers were trained in 1953 (Rehmatullah, 2002:1). Social workers are now educated through two-year bachelors programs and four-year bachelor of science programs (Nikku, 2014). However, the constructive trajectory of social work, according to Rehmatullah (2002) has been hampered by the presence of adverse political and bureaucratic conditions for growth, that have prevented social work developing innovative practices designed for the distinct social conditions of Pakistan. Alternatively, toward the west in Cuba, it has been the indigenous population needs that have galvanised social work education, particularly, in terms of its evolution bi-directionally (Dubus and Greene, 2015). Here, reflecting the broader initial encroachment of social work in the developing world, spurred on by humanitarian aid (Healy, 2001), the catalyst for change in Cuba was human adversity. Specifically, in response to economic adversity and concern for population health such as pertaining to infectious diseases, the government made a concerted effort to employ larger numbers of social workers. Henceforth, the social work profession developed in two directions. 
Firstly, university training was provided in advanced social work practice, delivered through sociology departments. Secondly, large numbers of social work health-care technicians were recruited for direct community services (Dubus and Greene, 2015). Social work education has not of course, in all instances, been impeded by adverse socio-political milieu nor markedly fractured under the pressure of economic adversity. In China, notwithstanding some difficulties related, for instance, to political turmoil, development of social work “has been very impressive” (Yan and Tsui, 2007:641). Meanwhile in other locations such as Canada, social work education has become increasingly innovative and specialised, with the innovative development of a specialized Bachelor of Indian Social Work, and a Master of Indigenous Social Work in Aboriginal Studies (Durst and Ives, 2015). Overall the case being made, is that social work education differs greatly around the globe. Moreover, this difference is to a strong degree, a rightful product of indigenisation (Gray, 2005). Global social work education, despite universalist features, in reality varies greatly from Ireland due to the varying needs of indigenous populations, prevailing cultural values and other defining forces (Gray, 2005). Within this, western democratic societies perhaps demonstrate most similarity to Ireland (Skehill, 2000), such as Canada, or the United States where high demand remains for social workers (Shockley and Baskind, 2014).

Dangers of global standardisation of curricula

In the context of variance in global social work education, arising from indigenisation, the possibility of risk associated with standardisation is raised. As a general premise, therefore, the proposition is that global standardisation of the curriculum, should be warily regarded (Sewpaul, 2006). In this sense, notwithstanding social work’s global and to a degree universalist nature (Sewpaul, 2005; Sewpaul and Jones, 2004), the distinctive character of such spatial and social geographies within which social work operates, prompts the question of whether a global standardisation of curriculum is desirable or realistic. In Africa, concern that western capitalist ideological hegemony infiltrates social work curriculum and produces social work gravely disproportioned for African socio-cultural realities has been articulated (Sewpaul, 2006). As Ireland represents one of the most globalised countries in the world according to Christie and Walsh (2015), speaking with a sense of implicit optimism, they suggest that globalisation might lead to the furtherance of international social work furnished with new modes of resistance. Yet, social work scholars around the globe, including Africa (Sewpaul, 2006); India (Nikku, 2014), Pakistan (Rehmatullah, 2002), China (Yan and Tsui, 2007), Cuba (Dubus and Greene, 2015) and Asia Pacific region (Tsui and Yan, 2010) are ambivalent about the prospects of a more globalised and interconnected world, alluding to the inaptitude of western social work ideology and practices for many indigenous social problems and circumstances. Many of these scholars call for counter-hegemonic consciousness (Sewpaul, 2006), to resist western and Americo-European ideological domination, including various hybrid forms of neoliberal capitalism perceptible in western culture today (Garrett, 2019).
This reflects Payne and Askeland’s (2008) concern that western social work may impose postcolonial cultural hegemony upon other cultures. As the Republic of Ireland is a western European country, already established to be thoroughly globalised (Christie et al., 2015), both the importation and exportation of social work educational insights must be warily regarded. Particularly now, as there is increased requirement for global awareness around the variance in social work curricula (Sherman, 2016). Overall, the case made, is that global standardisation of the curriculum, as a general premise, should be warily regarded (Sewpaul, 2006). Here, it would seem that cultural, political, economic and social forces remain important determinants of indigenous practices (Midgley, 1981).

Concluding analysis

The central argument of this paper has been that poor global awareness amongst Irish practitioners, of the variance in social work training and education, is increasingly at odds with intensifying international links forged by globalisation. To illustrate this, initially, the troubling case of the global Covid-19 pandemic was presented. Arguably clear by now, is the presence of local and global tensions that inform social work curricula and the dynamic nature of the profession. How social workers can be taught to apply new transnational theoretical concepts like deglobalisation (van Bergeijk, 2019), to understand local problems is illustrative of curricular tensions to be addressed. Traditionally marginalised populations such as the Irish travelling community, for instance, could experience greater social disenfranchisement through deglobalisation if their traditional trades are jeopardised by decreased global integration of the economy. Yet, within global interconnectedness, global online education technology may provide new learning and social inclusion opportunities for travelling families who pursue a traditionally transient lifestyle. The implication is, that the social work profession is dynamic as a natural response to the ebbs and flows of surrounding opportunities and challenges (Skehill, 1999) such as those presented by globalisation. 
In this context, before drawing to a close, there are some final points to cover. Namely, steps that the social work profession in Ireland can take, toward better preparing for globalisation in future, so far remain uncertain and opaque. It is of little use to consider pathways forward, without realistically accounting for the varied nature of social work in Ireland (Skehill, 1999). Even less helpful, would be to deny the fact that social workers have always negotiated borders, globalisation and transnationalism, albeit intensifying as of lately (Anonymous and Anonymous, 2020). To therefore move toward strategies for future social work, that account for the diverse realities of social work, it is of the utmost importance to treat Irish social work in a broad and inclusive, rather than in an insular way. Moreover, toward ensuring this is thoroughly achieved in an integrated manner, Payne’s tripartite conceptual framework (Payne, 2005, 2014) structures the following, to acknowledge competing interests and incongruity in social work across individual-reformist, reflexive-therapeutic and social-collectivist lines (Payne, 2005: 8-9; 2014). 
To make the change happen, first, social work practitioners and scholars alike, must be realistic in acknowledging that social work does not espouse a uniform political persuasion, and therefore clashes of political ideology are inevitable, and potentially augmented across national lines. Within Payne’s (2005:8) typology, reflexive-therapeutic views “see social work as seeking the best possible well-being for individuals, groups and communities in society.” More specifically, reflexive-therapeutic rationality reflects a social democratic political philosophy (Dominelli, 2002). There are, however, competing agendas in the global profession. A socialist-collectivist tradition aligns to the socialist-political philosophy (Payne, 2005), that would seem contrary to individual-reformism as a third orientation. In this context, individual reformism perceives “social work as an aspect of welfare services to individuals in societies” (Payne, 2005:9). Here, according to Dominelli (2002), a maintenance approach is taken up, rather than a transformative approach to society as is the mandate of social collectivism. In this way, the individualist-reformist perspective is most closely associated with liberal or rational economic political philosophy (Payne, 2005:9).
Taking account of these diverse perspectives, the first important pathway forward lies in being realistic when developing globalised curricular content that appreciates and prepares social workers for the lack of ideological uniformity in the global social work profession, as illuminated in Payne’s theoretical typology (2005, 2014). Mass European outbreak of Covid-19 Coronavirus pathogen in early 2020, has been of unprecedented severity and scale, marking a violent foreclosure on human sociality, and severing many global social inter-dependencies. Here, the need for more pliable social work is immediate, with fast and fluid responses impelled by crisis changes underway. Predictably, the virus showed no care for political boundaries. Worth accenting here was epidemiologist’s urges to treat Ireland as a physical geographical island to prevent actual virus mobility within Irish shores (O’Halloran, 2020). With traditional political borders between North and South comparatively inconsequential for an Island under pathogenic assault, lack of uniformity in socio-political ideology within Irish social work remained germane, as portrayed within Payne’s (2005; 2014) theoretical frame. Specifically, whilst ideological diversity and internal contradiction might enrich the profession in less astringent global conditions, Covid-19 demands no less than a unified and coherent social work response, to refigure mass social disenfranchisement, and to stir a crisis of pandemic proportions.
Building upon this is the second consequence of Payne’s tripartite framework (2005; 2014). Within this, the framework marks the possibility that Irish social work is like none other. Despite the allure of now readily available transnational literature for globalised curriculum, indigenous academia tailored to social work’s unique position within a globalised world must continue to be promoted and utilised. Whilst Covid-19 showed no regard for political persuasion, colour or creed, residuals of the United Kingdom’s departure from the European Union colloquially coined Brexit, as well as other burgeoning crises within Ireland’s entrenched relations with Europe, are grounded in notions of geopolitical territory (O’Halloran, 2020). Within this, the need for tailored indigenous academia is arguably conclusive: impelled by theoretical conventions of Payne’s typology. In particular, Payne’s theory does not make the claim that any one country has practice that is entirely and exclusively aligned to one viewpoint. Rather, Irish social work, similar to other global perspectives, entails a hybrid mix of all three ideological stances. As such, indigenous literature that can capture the nuance and individuality of Irish practice, continues to be critical for future curricula.  
Finally, there is the need for proportionality. What strikes at the very heart of the relevance of Payne’s (2005, 2014) conceptual framework for social work education in Ireland, is that there is more than one way to go about doing social work. In looking to the future, curricular development that is proportionally calibrated to all forms of social work remains invaluable, and conductive to the best interests, of social work curricula in a globalised world. 

Conclusion 

The broad focus of this article has been on globalisation and social work education and training in the Republic of Ireland. Two overarching themes were addressed through critical commentary on the literature, with the intention of being informative, rather than exhaustive. Firstly, the variable nature of social work education in Ireland was explored (Christie, 2005; Skehill, 1999). Within this, it was established that better global awareness among Irish practitioners, of social work education and training, is required (Sherman, 2016). Secondly, the position of Irish social work education in a global context was reviewed. Arising from this were the refined details of the paper’s proposition. Namely, lack of awareness of global difference in educational standards (rather than lack of universality or standardisation of education) appears to be at odds with the need for collaborative transnational practice.
In looking to the future, some guidance can be derived from the application of a tripartite conceptual framework associated with Payne (2005, 2014). More specifically, as the risk of professional imperialism is enhanced through effects of globalisation, it would seem, a cautious approach will invariably be warranted.
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