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Summary

This dissertation brings complexity theory to the investigation of 

collaborative language learning. The broad aims of the PhD are two-fold - 

firstly, to understand more about the process of collaboration, and how it 

affects the learners involved and their language learning; second, to test 

the merits of complexity theory as a working, on-the-ground approach to 

collecting and interpreting data.

A complexity stance is relevant for collaboration as it 

conceptualizes the learner as a constantly changing system, with input 

from initial starting conditions, the environment, and past experiences. 

Complexity theory, within a broader umbrella term of complex dynamic 

systems theories, is concerned with the interaction of components [or 

agents] within a complex system. Through these interactions, a system re

organises and achieves higher levels of order without any external 
imposition. Seen from a complexity perspective, collaboration, or the 

sustained joint work of several members on a particular task, is inherently 

unpredictable. Different groups reach vastly different processes and 
outcomes even working on the same task. For complex systems, there are 

no simple cause and effect mechanisms. For practitioners, once the 

cumbersome concepts are explained, a complexity approach resonates 

because it validates so many of our observations that can seem 
incompatible with existing theories of learning.

The principal contribution to the field of applied linguistics comes 

from a longitudinal case study of four learners in an A1 beginner Spanish 

Language Module at Trinity College Dublin. Complexity theory guides the 

design and interpretation of the study, with specific emphasis on time, 

context, and variation across multiple levels. The broad research aim is to 

capture, describe, and explain the patterns of behaviour in the participants 

and their groups over the course of the academic year.



The dissertation seeks to answer the following questions,

1. What does collaborative language learning at a beginner level look 
like?

2. Does group work help individual group members to achieve their 
goals? What does collaboration offer in terms of personal 
development?

3. What can we learn by looking at each participant as a complex 
system in his/her own right?

4. What common features do effective groups have? What factors 
appear critical to the effectiveness of a group?

5. How does a supportive social environment emerge in a group, and 
how important is it to the effectiveness of the group?

6. What are the advantages and challenges of collaboration at a 
beginner proficiency level, according to the study?

7. Based on the results of the present study, how can complexity 
theory offer applied linguists and language teachers a way to 
harness its theoretical prowess for practical applications?

The four focal participants, undergraduate students from various 

disciplines, were interviewed, given repeated questionnaires, observed 
and recorded as they worked in three different groups to complete three 

presentations in Spanish over the course of the year. Looking at each 

participant as a complex system, the dissertation reports on their initial 

starting conditions, including previous language learning experiences and 

interest in the course. Their experiences with each of the three 

consecutive groups are described and explained, using complexity 

concepts to understand the collaborative process.

The dissertation’s principal contributions to applied linguistics are 

twofold. Firstly the insights gained in this study are intended to improve 

the pedagogical value of collaboration for language learning. Secondly, the 

design and interpretation of the study add to the new but growing 

research community utilising complexity theory in the applied linguistics 

field. It is hoped that the complexity paradigm continues to offer new 

explanations to the complexities of language learning, and to that end, the 

dissertation concludes with several future areas of interest.
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Introduction

There are many truisms we believe but cannot fully explain. There is 

no one right or best way to learn a language. Motivation can ebb and flow, 

like the tide. Each learner brings a unique set of skills and challenges to 

the classroom. A classroom of learners takes on its own identity. Two 

groups working on the same task can reach entirely different outcomes. A 

complexity theory stance accounts for such phenomena by way of the 

infinite variation available to any given complex system on its path. 

Complexity theory is the study of complex systems, which are defined as 

complex because they are made up of many interacting parts. Through 

these interactions, the system's parts re-organise, which can lead to 

change in the behavior of the system. A complex system is "constantly 

changing due to interaction with its environment and self organisation"

(de Bot & Makoni, 2005, p. 5). We can therefore say that a complex system 

is dynamic, or changing. Changes can be minute and almost undetectable, 
or they can be grand and alter the very structure of the system. Each 
system follows its own path, which is why generalizations about human 

behavior will never be absolutely true for every individual.

This dissertation adds to the growing complexity view of applied 

linguistics in using complexity theory to investigate the collaborative 

language learning. Closely following four university students in a beginner 

(Al) Spanish class over the course of an academic year, and observing 

them work in three different project-based group configurations, the study 

explains the participants’ varied experiences in collaboration through a 

complexity perspective. As will be shown, a complexity account, related to 

other person-in-context approaches such as the ecological (Van Lier,

2004), sociocognitive (Atkinson, 2011), and ethnographic (Agar, 2004), 

lends itself to the study of learners in groups. The dissertation’s 

contribution to the field is twofold, firstly in advancing the application of 

complex methods to the design and interpretation of case study data, and 

secondly through the insights gained into the collaborative process.



Introduction

Complexity Theory Origins

From its mathematical beginnings (Lewis, 2000), complexity theory 

has found its way into various fields within the humanities, where its basic 

assumptions resonate with researchers investigating human phenomena. 

Van Geert (2011) argues that the term "theory" is actually a misnomer as 

the paradigm is best described not as a theory but as an approach, which 

in his definition is wider-reaching than a theory, "encompassing the way 

we think theoretically about development, the way we study development 
empirically, and the statistical and computational methods we apply to 

verify theories and assign meaning to facts" (p. 273). When looking at the 

work of researchers in the complexity/dynamic systems paradigm to date, 

it is clear that the most coherent studies are those that do indeed integrate 

the way we think of the research phenomenon, the methods we use to 

study it, and the conclusions we reach all within a dynamic perspective. 
Dynamic in the systems definition means changing; complex, rather than 

being a synonym for complicated, means strictly that a system has 

multiple interacting components. There exist a plethora of terms for the 
complex dynamic systems approach. These include complexity theory, 

dynamic systems theory, chaos theory, complex adaptive systems theory, 

complex dynamic systems theory, and others. Although within dynamic 

research, there are differences in the method of inquiry, and the focus of 

inquiry, this is to be expected given its novelty in tbe areas of human 

behaviour (Lewis, 2000). The concepts discussed in Chapter 2 are shared 

between dynamic systems theory and complexity theory, and moving 

forward, this dissertation will refer to complexity theory.

The complexity approach offers a unique perspective on the 

process of development, whether it is psychological, physical, or linguistic. 

Complexity theory does not seek to replace or refute existing theories, but 

instead integrates many of their key principles (van Geert 1998, p. 634). 

van Geert asserts that the main developmental theories all view 

development as arising out of a tension between the "consolidated, 

current level" and a "potential, future level" driven by the environment, 

including objects and peers (p. 639). jean Piaget viewed this as 

assimilation and accommodation, while Lev Semyonovich Vygotsky called
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it the zone of proximal development (ZPD). The same principle is also 

present in a dynamic systems theory view of development, as "the subject 

incorporates these possibilities, the way of acting changes and thus leads 

to new skills" [van Geert, 1998, p. 639]. This point elaborates on the well- 

known assertion that "the act of playing the game has a way of changing 

the rules" (Gleick, 1987, 24). Fogel and Thelen (1987, p. 752) view the 

zone of proximal development as a site for emergence, affected equally by 

the child’s existing competence and the adult's tailored support, which 

combine in a "task-specific dynamic interaction" creating the emergent 

skills. Similarly, van Geert and Steenbeek (2005b, p. 117) posit scaffolding, 

or the achievement of a task or activity with the assistance of a more 
capable peer, as inherently dynamic because it describes how "a particular 

level of knowledge or skill in a student changes as a result of the 

scaffolding process". They note that it has been empirically proven to be 

effective in advancing learning, but also that it takes many different forms 
(ibid.). The idea that scaffolding is context-dependent and responsive to 

each particular situation, combination of peers, activity and so on, is not 

likely to surprise many teachers, but the explanations for this can be found 

in complexity theory.

A Complexity View of Collaboration

A complexity view of collaboration necessarily includes context, 

history, and interaction. We can look at a group as a complex system, made 

up of numerous agents (group members, complex systems in their own 

right) each with their own agency, history, and goals. In a collaborative 

learning situation, "it is expected that participants bring along their 

motivational beliefs, tendencies, and goals and that these will play a 

mediating role in their actual engagement in the group activity" (Jarvela, 

Volet, & Jarvenoja, 2010, p. 18). The interaction among group members 

can result in what has been called "mutually shared cognition" by Webb 

and Palinscar (1996) or a "joint problem space" by Roschelle and Teasley 

(1995), which refer to a group-level understanding of the goals, task at 

hand, and the ways to approach it. This mutual understanding is viewed in

17



Introduction

complexity terms as the higher-level order reached through self

organisation (of the system’s components) through interaction. By 

building on each other's contributions, clarifying, and negotiating ideas, 

group members can together achieve a level that alone, they may not.

The group is therefore more than the sum of its parts: "the extent to 

which a group engages productively in the activity cannot be predicted 

from the aggregated motivational characteristics of its members” (Jarvela 

et al., 2010, p. 20). The characteristics, goals, motivations, and attitudes 

that learners bring to the group influence the group's collective process 

and can in turn be altered by the group process. The process of interaction 

leading to this self-organised ‘whole’ of mutual understanding is non
linear - a steady amount of talk may lead the group nowhere when 

suddenly a particular suggestion or idea can set off a flurry of activity in 

the group. At certain times, group members may be very aware of the slow 

passage of time, while other times, caught up in a particularly interesting 
idea, it may appear that no time has passed - a phenomenon also captured 

in Csikszentmihalyi's (1993) description of "flow," a state of mind reached 
when individuals are so fully absorbed in a challenging activity that they 

appear to enter a different state of consciousness.

The group as a complex system, and the individuals within it, 

feature unpredictable behaviour due to initial differences, and take a 

unique iterative path, informed by feedback throughout the process. For 

example, each group selects a different topic, and this selection necessarily 

influences their next steps in working on the task. They also assign roles, 

which again influences the trajectory of the system as they set about 

working on their respective tasks.

While it is absolutely essential to consider individual learners and 

their inner thoughts, feelings, motivations and concerns, it is equally 

important to consider the environment and all its related factors, 

including the physical context for learning, the interaction with the 

teacher and other learners. In such an intricate web spanning the 

curriculum, resources, and interpersonal relations, it is no easy task.

Building on the non-linear and self-organising nature of a complex 

system, we can appreciate deeper Douglas' (1983) argument that a group
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is "a resource pool that is greater in any given area than the resources 

possessed by any single member” (Douglas, 1983, p. 183, as cited in 

Dornyei and Malderez, 1997, p. 489). This combined resource pool can 

create something that meets the needs of all members and surpasses their 

individual capabilities.

In administering a case study that is sufficiently long and deep, the 

aim is to describe some of these individual psychological factors, as well as 

the group and classroom contextual factors, to see if and how they change 

throughout the collaborative process. The insights gained from a 

complexity view of collaboration can be applied back into the learning 

environment. At the same time, the study can be another stepping stone in 

the application of complexity theory to applied linguistics.

Guiding Questions

Answering Larsen-Freeman's (1997) call for a re-examination of 

language development as a complex dynamic process, the complexity 

paradigm is the guiding basis for this study, from inception to 
interpretation. In hoping to shed light on the complex process of 

collaboration, the study's guiding questions offer a basis from which to 

conduct interviews and monitor the wealth of data collected over the year. 

The study asks,

1. What does collaborative language learning at a beginner level look 
like? We attempt to answer this question with the chronological 
narrative of four participants as they take part in three consecutive 
group projects in a year-long beginner A1 Spanish module.

2. Does group work help individual group members to achieve their 
goals? What does collaboration offer in terms of personal 
development?

3. Are language learners and their groups complex systems? What can 
we learn by looking at each participant as a complex system in 
his/her own right?

a. How do the subsystems of communication anxiety, 
communication competence and willingness to 
communicate (WTC) relate to participants’ collaborative 
work? Building on previous suggestions that WTC is in itself
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a complex system (MacIntyre & Legatto, 2011), the study 
measures these various communication subsystems in each 
participant three times over the length of the study to look 
for evidence of stability and change.

b. In a complexity approach, how can we account for the role 
of agency in learners' collaborative experiences? The study 
seeks to integrate agency into a view of learners as complex 
systems.

4. What common features do effective groups have? What factors 
appear critical to the effectiveness of a group?

5. How does a supportive social environment emerge in a group, and 
how important is it to the effectiveness of the group?

6. What are the advantages and challenges of collaboration at a 
beginner (Al) proficiency level, according to the study? Most 
collaborative language learning takes place at higher proficiency 
levels, but are there also benefits to collaboration at an Al level?

7. Based on the results of the present study, how can complexity 
theory offer applied linguists and language teachers a way to 
harness its theoretical prowess for practical applications? Working 
with a relatively new approach in the field, the study seeks to offer 
practical counsel for other researchers and practitioners who may 
be looking for a more context-sensitive, process-oriented, time- 
aware, conceptually and metaphorically rich approach.

Answers to the guiding questions emerge in situ in chapters four and 

five of the dissertation. As is often the case, in the search for answers, we 

sometimes end up with more questions.

Dissertation Outline

The dissertation is structured in five chapters. The first chapter 

introduces the reader to the study of collaboration (or group work), from 

its conceptual advantages, to applications in language learning, and often- 

cited challenges. The second chapter presents the theoretical basis for 

approaching collaboration through complexity, by arguing the need of an 

overarching theory that takes account of the intricacies involved in
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learners working together. The chapter articulates the key principles of 

complexity theory, illustrates them with several well-known L1/L2 

phenomena, and synthesizes the recent bodies of work utilizing 

complexity theory. Chapter 3 presents the research methods of the study, 

with a longitudinal case study of four focal participants who take part in 

seven rounds of semi-structured interviews and three repetitions of a 

communication systems questionnaire. Two additional data sources are 

audio recordings of the participants’ group work and video recordings of 

their group presentations. The methodological chapter also explains the 

setting and format of data collection, before introducing the four focal 

participants and their profiles. Chapter 4 provides a detailed chronological 

account of the collaboration experiences of the four participants, with a 

summary of their personal development throughout the year. The second 

half of the chapter presents a complexity analysis of the participants as 

complex systems, looking at their motivation, areas of stability and change 

in their communication systems, episodes of self-organization, and the 

roles of iteration and agency in their experiences. Chapter 5 offers the 

insights into collaboration that the study unravels from the wealth of data 

collected. These include the patterns of interaction observed, the role of 

cohesion in group success, and the merits as well as challenges of 

collaborative language learning as seen in the study under discussion. It 

also offers a reflection on the use of complexity theory in the study. The 

dissertation concludes by offering the study's limitations, and indicates 

future areas of research. The dissertation’s original contribution to 

research is two-fold: the investigation of collaborative learning at a 

beginner proficiency level, and the use of complexity theory to explain the 

longitudinal case study of four learners involved in group work for the 

purpose of language learning.
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The persistence of group work, or collaboration, in various levels of 

education, work, and play environments suggest that it is a deep attractor 

state for such environments. This chapter defines collaboration more 

precisely, and offers a survey of what is known about the benefits and 

challenges of collaboration in learning environments. By the end of the 

chapter, it is intended that the reader come away with a clear sense of why 

investigating collaboration in language learning is a worthy endeavour, 

and what specifically we can expect to learn from a longitudinal case study 

around group work. This study considers collaboration, or group work, in 

the simplest sense: "Collaboration is a social structure in which two or 
more people interact with each other and, in some circumstances, some 
types of interaction occur that have a positive effect" [Dillenbourg, Baker, 

Blaye, & O'Malley, 1996, p. 211).

Collaboration in learning is a theme that has been discussed by 

many great thinkers in the areas of psychology and education, from |ohn 

Dewey [1916) and George Herbert Mead (1934), to Jean Piaget [1997) and 

Lev Semyonovich Vygotsky [1978). Piaget [1997, p. 412) endorsed "group 

work", which he defined as "allowing children to follow their pursuits in 

common" and which he suggested was the best way to counter the child’s 

egocentrism. He argued that cooperation is essential to intellectual 

development. The mediating nature of interaction with another person 

was exemplified in much of Vygotsky's writing, and then embraced by an 

entire field of sociocultural researchers [Lantolf, 2006; Wertsch, 1991; 

among others). The significance of the group in sociocultural and 

constructivist views on learning is considerable, manifest in notions such 

as the Zone of Proximal Development [Vygotsky, 1978), extended to 

include scaffolding among peers [Donato, 1994).

The following sections combine the arguments for collaboration 

with previous studies examining collaboration in a range of environments 

and through different means, and discuss the challenges of collaboration 

in education as raised by observation and by learners.



1 Collaboration

1.1 What is Collaborative Learning?

The research on collaborative learning has come from various areas of 

education, psychology, and distributed artificial intelligence, that have 

shared concepts and definitions between them in order to better 

understand the complexities of collaboration. Within the fields of 

psychology and distributed artificial intelligence, Dillenbourg, Baker,

Blaye, & O’Malley [1996, p. 211] define collaboration as a "social structure 

in which two or more people interact with each other," adding that, "in 

some circumstances, some types of interaction occur that have a positive 

effect". This broad definition of collaboration makes it suitable for an 

infinite number of tasks, contexts, and learning situations.
Within the field of education, Erickson [1989] defines collaboration 

even more loosely as working together to genuinely help one another. This 

type of definition implies intent and willingness on the part of the 

collaborators, as it is not something that can be prescribed. Other 
researchers are more focused in their definitions. For their purposes, also 

working in education, Roschelle and Teasley [1995, p. 70] define 

collaboration more narrowly, as a "coordinated, synchronous activity that 

is the result of a continued attempt to construct and maintain a shared 

conception of a problem". Schwartz [1999] critiques their definition 

because of its omission of agency that contributors possess, which makes 

them choose whether or not to collaborate. He argues that productive 

agency plays a crucial role in collaboration, in that "[pjeople need to 

choose whether and when to collaborate and whether to go beyond the 

minimum necessary to meet the rules of collaboration" [Schwartz, 1999, p. 

198].

Ultimately, in defining a topic as wide-reaching as collaboration, 

each researcher makes the necessary choices based on what it best suited 

to capture the collaborative activity they are trying to capture and explain.

Sometimes the definition of one thing is made not by describing 

what it is, but by what it is not. In this way, several researchers have 

attempted to separate collaborative and cooperative learning. Roschelle 

and Teasley [1995] distinguish collaboration from cooperation, wherein
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collaboration involves mutual engagement in a coordinated effort at 

problem solving, tvhile cooperation involves division of labour among the 

participants and effectively individual work on each participant’s portion 

of the problem solving [ibid.).

Similarly, Dillenbourg (1999) also makes the distinction based on 

the division of labour. He argues that where division of the tasks may 

occur, it is vertical in cooperation [as in, separate tasks are allocated 

across individuals), but horizontal in collaboration, where individuals may 

work on different layers of the task - one can perhaps be at bigger picture 

or abstract level while the other focuses on the detail, but the layers are 

interwoven [Dillenbourg, 1999, p. 11).

Kirschner [2001) asserts that there are more similarities than 

differences between collaborative and cooperative learning, in that in 

both, learning is active, the teacher is a facilitator, students work in small 

groups and teaching and learning take place as shared experiences in a 
way that hopes to raise awareness and social/team skills. Looking at the 

two from this broad view, it is indeed possible to see similarities but 

unlike the researchers who therefore choose not to distinguish the two [cf. 

Kreijns, Kirschner, & Jochems, 2003), the present study embraces 

Bruffee's [1999) definition because it is the definition of collaboration that 

most closely resembles the philosophy and daily work within the language 

modules.

Bruffee [1999) distinguishes between cooperative and 

collaborative learning by their contrasting long-range goals. The goal of 

cooperation is to "hold students accountable for their learning collectively 

rather than competing with one another; whereas in collaborative 

learning, the goal is to shift the locus of classroom authority informally 

from teacher to student groups" [Bruffee, 1999, p. 88), a distinction also 

articulated by Macaro [1997). Bruffee [1999, p. 89) argues that the two 

have different reasons for being: "cooperative learning stems from desire 

to curtail competition as it is observed that it can impede learning", while 

collaborative learning "emphasizes self-governance rather than assigned 

roles, and stems from a desire to curtail hierchical authority as it is 

observed to impede learning". This has otherwise been explained as
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working in a group as opposed to working as a group (Campbell & Ryder, 

1989 as cited in Underwood, 2003]. These differences in rationale lead to 

differences in application, in terms of teacher intervention into the group 

process [more encouraged in cooperation than collaboration], 

accountability within the group [less of a focus in collaboration than in 

cooperation], and tolerance for dissent or disagreement, which is thought 

to be greater in collaboration than cooperation [Bruffee, 1999. p. 90].

Littlewood [2002], similarly to Macaro [1997], makes the 

connection between collaborative learning and autonomy. He 

distinguishes between proactive and reactive autonomy, and draws a 

parallel between those and the differences between collaborative and 
cooperative learning. Importantly, though, he views both as favourable 

goals in and of themselves although the latter can also pave the way for 

the former. Cooperative learning is controlled or directed by the teacher 
and/or curriculum, while collaborative learning involves activities "where 

the learners themselves participate in determining, to a greater or lesser 

extent, the objectives and sequence of learning [Littlewood, 2002, p. 38].
Crook [2000] views collaboration from a socially mediated 

perspective, as a 'situated' social event involving interpersonal 

coordination with cultural artefacts and technologies and grounded in the 

larger social systems to which the collaborations belong. In line with 

Schwartz [1999], he argues that collaboration is a social psychological 

construct that must be viewed as motivated. Similarly to Erickson [1989], 

he sees intent or motivation to engage in collaboration as an essential 

factor in determining how successful the collaboration might be, and 

argues that this affective dimension has gone unnoticed by cognitive 

efforts to understand precisely what knowledge participants bring to and 

construct in the group [Crook, 2000, p. 163]. He calls for an ecological 

view of collaboration, which necessitates looking at the "social, cultural, 

and material conditions surrounding the collaborative occasion" as they 

are a reflection of the quality of the experience of collaboration [ibid., p. 

167]. His emphasis on the affective and contextual dimensions of 

collaboration emphasizes what tends to be left out in research on the 

processes of collaboration, which is that participants observed working in
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groups on a certain task tend to have no history, or at least appear to have 

none as assessed by the researchers, while in reality, they of course have 

rich histories both in and out of the classroom in which they happen to be 

observed. Similarly, Donato (2004, p. 298) believes that studies in 

collaboration should investigate the role of history in students and in 

everything else related to the collaborative activity, to this end he 

proposes longitudinal methods to capture the process and construction of 
collaboration.

Related to Crook’s (2000) ecological view of collaboration is a 

context-sensitive approach suggested by Webb several decades ago. The 

importance of context and the whole of the group as a unit of assessment 
in researching collaboration was recognized by Webb (1989) even before 

complexity theory found its way into contemporary research on learning. 

She argued that a "student’s learning cannot be understood in isolation 

from the group context’’ because the "same student may have different 

experiences in different groups, with consequent effects for his or her 

learning", and also that "student behavior cannot be understood in 

isolation from the sequence of interaction in the group" (Webb, 1989, p.
36) - it is what happens in situ, both seen and unseen, heard and unheard, 

that counts and we as researchers need to get as close to that as possible.

1.2 Collaboration for Language Learning

As far back as 1985, Long and Porter articulated several benefits of 

group work to language acquisition. While they maintain relatively loose 

definitions of group work, with regard to length of time and types of tasks, 

the benefits they raise are clearly applicable to our definition of 

collaborative language learning. Firstly, they argue that group work 

increases the opportunities to practice the target language (Long & Porter, 

1985, p. 208), in particular when contrasted with traditional teacher- 

fronted classroom practice. Second, they suggest that the quality of talk 

can be improved in group work from that of the conventional question- 

response-feedback method of teacher-student interaction (ibid., p. 209).
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Third, group work allows more room for choice and variation, with the 

possibility of groups working with different materials better suited to 

their needs [ibid., p. 210). Fourth, in contrast to a whole-class setting, 

small group settings provide a more positive affective environment within 

which to test out emerging L2 skills (ibid., p. 211). This less intimidating 

setting for interaction is a finding repeated in student reporting of group 

work (Gibbes, 2011). A positive environment is not an automatic corollary 

of collaborative work, but it has more potential to be so than its whole- 

class equivalent. Their fifth argument of group work is its more motivating 

nature, stimulated in part by the more engaging, personal, variable, and 

less-intimidating nature of group work as articulated in the first four 

points (Long & Porter, 1985, p. 212). Dornyei and Malderez (1997) also 

attribute group work to higher motivation, confidence, and satisfaction. 

The motivating nature of working with peers is also a frequent positive 

attribute cited by students (Gibbes, 2011, p. 40). Long and Porter (1985, p. 
221) bolster the argument for group work by noting various 

psycholinguistic advantages noted in previous research, including 

accuracy, variety and quality of practice, more correction and meaning 
negotiation among non-native speaker groups or dyads, compared to 

whole class and student-teacher interaction. Taking a larger life-skills 

development angle, Bruffee (1985, p. 13) adds that the purpose of 

collaborative learning is helping students to "gain authority over their 

knowledge and gain independence in using it".

The rationale for collaboration in language learning is primarily 

based on the value of interaction in a small group, the assistance of peers, 

enhanced opportunities for 'noticing' and a low-stakes way to practice 

speaking in the target language. Donato (2004, p. 285) sees a clear link 

between collaboration and interaction in the area of language learning, but 

is careful to distinguish the two and assert that not all types of interaction 

result in collaboration. He argues that collaboration involves three inter

connected strands: a meaningful core activity for the collaborators, their 

recognition of themselves as individuals contributing to a larger collective 

goal, and their construction of coherence both in their knowledge and 

social relations (Donato, 2004, p.287).
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Little (2007, p. 25) believes that interaction is the biggest 

advantage of collaborative work for language learning. Similarly, Roschelle 

and Teasley (1995, p. 94) claim that the most valuable resource of 

collaboration is talk. However, the amount and quality of interaction, or 

talking, depends on the learners themselves - on how much they choose to 

communicate in the target language, or at least about the target language, 

versus conversation spent on other topics and in their native languages. 

Teasley (1995) found that interpretive talk was the most supportive of 

learning, and was most likely to be achieved in a collaborative situation, 

when comparing children working in eight combinations of four different 

conditions: alone, in a dyad, silently, and talking. The dyads that talked 
fulfilled the task best, and achieved the greatest amount of interpretive 

talk, but some children who talked alone also managed to move beyond 

the most common descriptive talk into interpretive talk.

Instigated by Long’s (1996) Interaction Hypothesis, inter alia, 

numerous studies in applied linguistics have investigated the potential 

benefits of communication or interaction in the target language on the 

development of the target language. Through such conversation 

mechanisms as clarification requests, modified input, hypothesis testing, 
noticing, and recasts, learners have been observed to learn from their 

communication errors in different contexts, both with native speaker 

interlocutors and fellow learners (Adams, 2007). Although there have 

been differences noted in the amount and type of feedback offered to 

learners by native speakers as opposed to other learners, the benefits of 

both have considerable empirical support (ibid.).

It is not a given that collaboration will lead to interaction, nor that 

interaction will produce true collaboration. Storch (2002) looked at the 

nature of dyadic (pair) L2 interaction over time, and how the differences 

in interaction related to different outcomes in terms of language 

development. Looking at ten dyads in three different classroom 

interaction tasks over a period of time. She saw four different patterns of 

interaction, which she labeled collaborative, dominant/dominant, 

dominant/passive, and expert/novice, which she formed on the basis of 

the degrees of mutuality and equality (Damon & Phelps, 1989).
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According to Damon and Phelps (1989), equality refers to the 
degree of control or authority over the task. Equality describes 
more than merely an equal distribution of turns or equal 
contributions but an equal degree of control over the direction of a 
task (van Lier, 1996). Thus high equality is evident in interactions 
where both participants take directions from each other. Mutuality 
refers to the level of engagement with each other's contribution. 
High mutuality describes interactions that are rich in reciprocal 
feedback and a sharing of ideas (Damon & Phelps, 1989) (Storch, 
2002, p. 127).

Storch found that individuals from the collaborative and 

expert/novice groups showed more language development as assessed by 

tailor-made post-tests that were devised around the specific items raised 

and discussed in each of the groups. It seems that the collaborative and 

expert/novice arrangements afforded participants more opportunities for 

learning, both new learning and consolidating existing knowledge 

(through for instance explaining it to the other group member). The logical 

next question therefore appears to be, how to design collaborative 

situations in a way to maximize quality interaction.

In an earlier study of interaction in dyads, Storch (2001) 
investigated the influence of proficiency levels on interaction in 

collaborative tasks. Sbe evaluated the types of interaction in three dyads of 

adult ESL (English as a Second Language) learners of varying proficiency 

working on a joint writing task. She illustrated the collaborative quality of 

each dyad on a spectrum, from least collaborative, involving singular 

pronoun use and directives, to most collaborative, involving collective 

pronoun use, and featuring language-related episodes (LREs) and 

scaffolding. Interestingly, she found that mixed proficiency levels did not 

adversely impact collaboration or scaffolding, as highlighted by the fact 

that the most collaborative pair was also the one with the greatest 

discrepancy between proficiency levels. Her results are encouraging for 

the present study, in which, as will be seen, the participants range from 

true beginner to ‘false’ beginner where the participants have in fact 

learned Spanish to some extent previously.

Staarman, Krol, and Meijden (2005) reflect on Webb’s (1989,1991) 

studies which link elaborative talk with higher achievement, whereby 

students asked for help on a solution achieved higher when they
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responded with an elaboration of the solution rather than when they 

simply provided the right answer. They posit that, "in providing 

elaborated answers, students rehearse and reorganise their 

understanding using earlier information or prior knowledge” (Staarman et 

al., 2005, p. 30]. From this perspective, it could be argued that mixed 

proficiency levels offer an advantage by offering opportunities for peer to 

peer explanation. Incidentally, Staarman et al. use collaborative to denote 

any working together, incorporating cooperative learning strategies into 

the broader collaborative label.

In a comprehensive review of studies investigating the effects of 

peer dialogue on the four different language skill areas (listening, reading, 

writing, speaking], Swain, Brooks, and Tocalli-Beller (2002, p. 181] 

concluded that evidence of the mediating nature of peer dialogue on 
language learning is existent and growing. Although few adverse effects of 

collaborative work were noted, they did specify that instructing students 

on how and why to collaborate is important in overcoming challenges 
such as lack of confidence, deference to teacher feedback over peer 

feedback, and conflict among collaborators. Hansen (2006] similarly 

counsels instructors to articulate the value of group work to students 

before assigning them to work together.

Lynch (2001] conducted an interesting study in his own classroom, 

involving the metalinguistic task of'noticing' in collaborative groups 

working on creating and revising transcripts of their own communicative 

performances. Noticing involves awareness of a linguistic problem and 

resulting modification in output to correct the problem (Swain & Lapkin, 

1995, p. 372]. Lynch (2001] concluded that the acts of'noticing' flourished 

in the reflective collaborative activities of the students on their own and 

others' work. He was motivated by the success of the study to advocate a 

self/peer/teacher feedback loop.

Tan, Wigglesworth, and Storch (2010] investigated pair interaction 

on collaborative tasks across two formats, face-to-face (FTF] and 

computer-mediated communication (CMC]. They showed that the same 

pairs changed collaborative patterns (collaborative, cooperative, 

dominant/dominant, dominant/passive, expert/novice] across the
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medium - some were more collaborative in FTF and cooperative in CMC, 

whereas others became more participatory in CMC, particularly the ESL 

members. This is a valuable finding for the role that context plays in 

shaping interactions, and the fact that each pair was observed across 

seven tasks makes it more impactful than a once-off measure.

Problem-based learning is a particular type of collaborative 

learning environment, commonly used in medicine, where students meet 

in a group, are presented with a problem, and combine individual study 

with group discussion to reach the most fruitful solutions to the problem. 

Kamp, Dolman, van Berkel and Schmidt (2012) documented and analysed 

the peer evaluations of 538 students taking part in medical problem-based 

tutorial groups. They found that individuals’ constructive contributions in 

the tutorial, as evaluated by their peers, were strongly related to their 

achievement scores on the unit test. In other words, those who 

contributed more to the group also achieved higher. Meanwhile, the 
amount of self-study time performed by a student did not reflect in either 

contributions to the tutorial group or the unit test scores, leading the 

authors to conclude with Plant, Ericsson, Hill, and Asberg (2005), that it 
was the quality of self-study time rather than the quantity that mattered.

Research on the effectiveness of collaborative learning has been 

either evaluative or comparative - evaluating its benefits/challenges, or 

comparing it with other learning arrangements. Waite and Davis (2006) 

offered a comparative analysis they chose to conduct their research 

module course in a collaborative group as an alternative to the usual 

lecture and tutorial format of their early childhood studies programme. 

From a complexity viewpoint, it would be difficult to say one approach is 

better than another, because two groups (or even two individuals) 

working side by side on the same task under the same instructor can 

produce very different outcomes through very divergent processes. The 

next sections look at the process of collaboration in more detail.
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1.3 Maximizing Productive Collaboration: team effectiveness, social 
context, task design, challenges

Around the same time as dynamic perspectives emerged in the field of 

social sciences, several collaborative learning researchers argued for a 

more process-oriented as opposed to outcome-oriented approach to 

collaboration research [Dillenbourg, Baker, Blaye, & O'Malley, 1996; 

Roschelle & Teasley, 1995]. Dillenbourg et al. (1996) point out that an 

understanding of process is necessary because empirical investigations 

that control for certain variables are ineffective as variables interact in 

unpredictable ways such that establishing causation is not possible. In 

attempting to answer, "is collaborative learning more efficient than 

learning alone?," research from the later part of the previous century 

yielded mixed results, though the positive outcomes generally dominated 

(Dillenbourg et al., 1996, p. 206). Some negatives were however stable 
and extensively documented, factors such as low achievers becoming 
more passive in collaboration with high achievers (ibid.). Learners have 

also consistently reported negative feedback about inadequate 

commitment of group members and uneven workload (cf. Arvaja, 

Salovaara, Hakkinen, & Jarvela, 2007; Gibbes, 2011; Jarvenoja & Jarvela, 

2009; Volet & Mansfield, 2006). Dillenbourg et al.'s (1996, p. 206) answer 

to such evidence is simple, that "collaboration in itself is neither efficient 

or inefficient” but that the aim of research should be to examine the 

conditions under which it works. Indeed, as Underwood (2003, p. 320) 

cautions, "[gjroupwork, in practice, may be at the organisational and not 

the intellectual level".

Barron (2000) observed great variability in the outcomes of 

different collaborative groups within the same grade, age, and gender, 

leading her to search for the causes of such variation. She argues that in 

order to understand such variation it is important to look at the 'between- 

person’ phenomena and take the interaction of the group, not the 

individual, as the unit of analysis (Barron, 2003, p. 301).

In the sections below, we consider the group as a whole in a review 

of emergent research in the area of maximizing effective collaboration
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through team learning behaviours, a supportive social environment, and 

focussed task design.

1.3.1 Team effectiveness through mutually shared cognition

Van den Bossche, Gijselaers, Segers and Kirschner (2006, p. 494} 

view collaboration as the "social process of knowledge building". They 

analysed questionnaire data from 75 undergraduate student teams that 

had previously completed two semesters of group work. The result was a 

model of group effectiveness through mutually shared cognition, 

examined below.

Team effectiveness is defined as members feeling satisfied with the 

process and product of their joint effort, and "mutually shared cognition", 

a concept first articulated by Webb and Palincsar (1996), defines joint 
understanding of the group process and outcome. It is reached through 

interaction among the group members (Van den Bossche et al., 2006, p. 

495}. In the model, team effectiveness is predicated upon mutually shared 
cognition, which in turn is affected by team-level beliefs of inter

dependence, task cohesion, group potency, psychological safety.

The team-level beliefs that influence group effectiveness are 

defined and brought together by Van den Bossche et al. (2006} from a 

variety of previous studies. Inter-dependence (task and outcome} refers to 

the extent that group members believe the success of the task or outcome 

is dependent on the other members - or shared investment, to put another 

way. Cohesion involves both task (shared commitment to the goal} and 

social (emotional bonds between members}, though in this study. Van den 

Bossche et al. (2006} only found evidence of task, not social, cohesion as 

influential for team effectiveness. Group potency is the shared team belief 

that the team can be effective (Shea & Guzzo, 1987, as cited in Van den 

Bossche et al., 2006, p. 501}. Psychological safety is the feeling of security 

and mutual respect in the group.

Because the team-level beliefs are by definition constructs of the 

team, the measures of team effectiveness and team-level beliefs in this 

study are completed by the participants themselves, as measured by self- 

reported questionnaire items, rather than through external results (i.e.
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marks]. The model, depicted on the next page in Figure 1, illustrates the 

scope of group-level beliefs about the success and potency of the team.

Figure 1 Model of team effectiveness

.41

.34

(Van den Bossche et al. 2006, p. 513]

In the model, the team-level beliefs of inter-dependence, task 

cohesion, group potency, and psychological safety play a vital role in team 
effectiveness. These beliefs of a supportive interpersonal context are the 

prerequisites for teams to engage in learning behaviours, which in turn 

result in mutually shared cognition. Team effectiveness is mediated by 

mutually shared cognition [Van den Bossche et al., 2006, p. 513]. We will 

return to the constructs presented in the model when discussing the 

results of the present study.

1.3.2 A supportive social environment

This study's second guiding question deals with the development 

and value of a supportive social environment in collaboration. Prior 

research, as well as anecdotal classroom experience, would lead us to 

believe that affect does indeed influence group effectiveness. Barron 

(2003, p. 312] suggests that the 'ecology of relations' established within a 

group is a vital component in productive collaboration. Certainly it is 

possible to conceive that affect can play a role in how well the group 

functions, because if group cohesion is established, then even learners of
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differing goals and commitment levels may still feel more of an urge to 

contribute for the sake of the others.

The university students in Hammar Chiriac’s (2014] study of 

student experiences in collaboration felt that "affiliation, fellowship, and 

welfare” were vital to the success of their groups. Students commented 

that a positive atmosphere in the group lead to group satisfaction. This is 

not a prerequisite of students knowing one another, as the majority of 

groups in the study were assigned by the instructors and therefore the 

positive atmosphere was created by members new to one another, rather 

than an existing group of friends working together.

Related to the notion of affect for productive collaboration is the 
issue of affect for stimulating interest in the topic or content at hand. Hidi 

and Renninger (2006, p. 121] cite physiological and neurological evidence 

of the importance of affect in order for interest to develop, and posit that 

in turn, interest impacts attention, goal setting, and learning strategies. 
They argue that creating experiences of affect and interest is essential for 

student engagement, a common enough proposition, but one that they 

support with numerous studies over the years. The stakes for enjoyable or 
socially supportive collaboration in language learning are therefore even 

higher, because for some students, such experiences could greatly 

influence their interest in language.

Ddrnyei (1997, p. 485] argues that "group cohesiveness is one of 

the most important attributes of the successful communicative language 

class" and therefore warrants examination. He sees time spent together, 

shared personal information and group history as key factors in building 

stronger ties within the group. It is hoped that this sub-section offered 

sufficient grounds to examine the social side of collaboration and how it 

impacts on the group's effectiveness and on its members' experiences.

1.3.3 Task design: repurposing 'collaborative' projects into 
individualized ones

It is important to consider the relevance of task design to the 

quality and purposes of collaboration. Bruffee (1985, p. 9] posits that a 

good collaborative learning task must be "deary defined and limited, and
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its degree of difficulty must be carefully judged” and should ideally sit 

within the students’ zone of proximal development, as articulated by 

Vygotsky [1987). However, an important caveat is that students' zones of 

proximal development are as unique as the students themselves, so it is 

difficult to imagine a task that will fit within each one. Nevertheless, the 

notion of students collaborating within the ZPD is more realistic than that 

of traditional teacher-student interaction, as Erickson (1996) notes, where 

the messiness of classroom life makes such dyadic engagement 

unsustainable.

van Boxtel, van der Linden, & Kanselaar (2000) compared two 

different collaborative science tasks (a concept map and a poster) on the 
type of discourse generated and the performance of secondary students on 

a pre/post-test. Those who first prepared some ideas individually scored 

better on the concept part of the post-test, suggesting that perhaps they 

were able to direct group discourse to areas where they had uncertainty 

(van Boxtel, van der Linden, & Kanselaar, 2000). The two different tasks 

did not yield different post-test results, but the concept map task was 
found to generate more elaborative talk, which the authors saw as 

positively related with post-test scores (ibid.).

If interaction is the biggest benefit of collaboration in language 

learning (Little, 2007, p. 25), then task design and classroom time should 

try to provide as many opportunities for interaction as possible. In terms 

of task design, it is impossible to design projects that will definitively 

deliver the kind of sustained dialogue and interaction that may be desired. 

Seedhouse (1996) observed that the same task can be carried out in very 

different ways by different groups of learners in his study of Norwegian 

teenagers engaged in different group discussions of the same topic. 

Similarly, Goughian and Duffs (1994) task-related study featured the 

‘same task, different activities' phenomenon when their participants 

interpreted the same task in different ways, and one participant even 

interpreted the same task differently on different occasions. Spence- 

Brown (2001) also found, when investigating the validity of an assessment 

designed to be an authentic task and valuable learning tool, that learners 

will always find ways to mold a given assignment, assessment, or task, to
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what their goals or needs are - they will frame it in the way they choose, 

and act accordingly.

Leki (2001) observed a subversion of the intended task design in a 

study of EFL (English as a Foreign Language) students’ often problematic 

collaborative experiences in American universities. Students reported that 

tasks were reframed from their original intentions, and certain group 

members marginalized the contributions of the non-native speaker 

members. They too "redefined the task from one that would provide an 

opportunity to learn or practice to a job that merely had to get done," 

which was achieved primarily by "splitting up the tasks and never 

reintegrating the section" (Leki, 2001, p. 59). She argued for a stronger 
instructor role "[i]n groups that include differentially empowered 

students", where "the teacher's role may be crucial not only to success of 

the project but much more importantly to legitimizing the participation of 

bilingual students and to expanding the "narrow thinking system" of 

domestic students" (ibid., p. 63).
This similar type of'divide and conquer' pattern was documented 

in a case study detailing collaborative knowledge construction among 

graduate students, where one participant stated that "the sections are not 

the result of group collaborative effort [...] rather they are individual 

products" (Gilbert & Driscoll, 2002, p. 72). The researchers also found that 

some students "didn't feel empowered to regulate their own learning" and 

were therefore "somewhat lost in a self-directed learning environment" 

(ibid.). This raises an important issue, that learners may find themselves in 

an autonomous collaborative classroom with no experience of prior self- 

directed learning, nor any particular desire to experience it. They may not 

come well equipped to handle such a learning environment, lacking the 

skills, discipline, or confidence to take control of their own learning.

Ultimately, it seems that "how much learning takes place in a 

learning environment based on a community of learners approach 

depends to a great extent on the beliefs, expectations, and attitudes of the 

community members" (Gilbert & Driscoll, 2002, p. 76). Those who want to 

take shortcuts will do so, and it is nearly impossible to design a way 

around that. Those who want to do the bare minimum will also be able to
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do so, again without much to prevent such undertakings. Their grades and 

learning may reflect such actions, but in collaborative situations, the other 

affected variable is the group itself. Through individuals choosing how 

much and to what extent to collaborate, contribute, and engage with the 

task, they affect not only their own experience but that of their 

collaborators. In real life the implications are more direct - if colleagues 

feel someone is not worth working with, they will extract themselves from 

such conditions, but in a class where members are assigned to form 

groups and work together, there is little recourse. Therefore the stakes are 

higher to try to ensure that learners don't want to circumvent the task 

design, or that if they do (as some invariably will], that there are 
safeguards for those left in the path of mediocrity.

1.3.4 Other challenges in collaboration

Bruffee (1999, p. xiii) raises a very interesting question with regard 
to his undergraduate students: "[they] play team sports; they dance; they 

plan parties and pretest marches; they publish newspapers; run charitable 

programs, and organise self-help groups. Almost everyone is on some 
council, committee, or task force. [...] Students work interdependently 

everywhere, in fact, except where it counts most: educationally". It seems 
that our social nature is challenged when collaboration becomes an 

assesed activity. Almost all collaborative learning studies investigating the 

learner’s point of view inevitably hit upon several complaints or 

challenges. These include the time consuming nature of group work 

(Hammar Chiriac, 2014], the difficulties in working around differing views 

of the task (Volet & Mansfield, 2006], different standards, unequal 

participation (such as the often-cited social loafing phenomenon, cf.

Latane, 1981], among others. Hansen (2006] adds to this list of challenges 

other frequent sources of conflict in groups, including a lack of leadership 

and lack of team development, as well as scheduling conflicts. He also 

mentions a disconnect between group work and prepapration, that is, 

preparing students to work collaboratively. This is a frequently cited issue, 

and indeed reasearchers have suggested that preparing students to work
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together can greatly enhance their experiences (e.g. Hansen, 2006; Swain 

et al., 2002).

Decuyper, Dochy and Van den Bossche’s [2010, p. 121) recent 

survey of group learning research found seven most frequently cited 

barriers to be 'groupthink' [a situation of conformity where there is an 

avoidance of anything that challenges the group’s norms), the diffusion of 

responsibility (where parts are divided but no one feels responsible for 

the whole), a dominant leader, the Abilene paradox (where the group ends 

up pursuing a course of action that most or all of the group disagree with), 

free-riding (relying on others to do the work), social loafing (where team 

members invest less energy than they would into individual work; term 

created by Latane, 1981) and conflict escalation (the opposite of 

groupthink, where too much diversity threatens the team performance 

and team viability). Interestingly, they frame their perspective in 

complexity theory, and see the level of team as the system, individuals 
within the team as subsystems, and the organisation as the suprasystem, 

and they organise variables affecting each of the three tiers in a chart.

Arvaja, Salovaara, Hakkinen, & Jarvela’s (2007, p. 448) 
collaborative learning study, although rooted in sociocultural theory, has 

direct links to the dynamic systems approach as it is concerned with a 

process-oriented approach that sees collaborative learning construction as 

a "contextual phenomenon". They conducted a dual level analysis of 

collaboration, examining group data from their web-based discussions, 

and also looking at the indvidual learners’ perspectives of their 

collaborations as reported by them in a questionnaire after each 

discussion (Arvaja et al., 2007). In the individual level analysis, learners 

reported that uneven participation and commitment of group members 

were the biggest challenges in the collaborative activity, as were the 

perceived goals of the project (ibid.). Although the dual-level methodology 

provides a rich account of the collaborative process, the study does not 

address in any depth the contextual factors to which the authors at the 

outset assign great importance. Apart from listing the contextual 

resources drawn upon for each participant turn in the group discussions.
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there does not seem to be a strong emphasis on collaboration as context- 

bound.

Researchers have unearthed different perspectives by way of their 

novel ways of approaching collaboration - as is often the case, the answers 

obtained depend on the questions asked. Jarvenoja and Jarveja [2009) 

investigated the emotional aspects of collaborative learning; in particular, 

they posited that groups engaging in collaborative learning may 

experience socially shared emotional regulation. Post-secondary learners 

engaged in three consecutive collaborative learning episodes, and 

responded to a questionnaire immediately after each task [ibid.). They 

used fourteen different challenge scenarios compiled from previous 
research on why collaboration fails, grouped into five overall themes 

[personal priorities, teamwork, collaboration, work and communocation, 

external constraints). The biggest stated challenge for the learners was 

'teamwork', followed by 'collaboration', and 'work and communication'. 

They found that learners used a mix of self-regulation and shared- 

regulation to address situations as they arose, and that the amount and 

type of regulation reflected the group dynamics of each team. Meanwhile, 
the 'personal' and 'priorities' challenges as rated by the participants 

decreased throughout the three tasks while the 'teamwork' and 

'collaboration' challenges increased, perhaps in response to the decreasing 

structural nature of the tasks. By keeping the responses to within a 

constrained and pre-determined list but explaining each item well, they 

were able to compare answers - although this approach did miss the 

opportunity to ask learners to come up with their own lists or topics.

Volet and Mansfield [2006) found, similarly to Gibbes [2011), a 

connection between the type and scope of learners' goals and their 

appraisals of group work: those with purely achievement-based goals gave 

unfavourable reviews of group work, while those with a combination of 

learning, achievement and social goals reported benefits from group work. 

They also found the issue of assessment contentious, with the 

achievement-oriented learners reporting very strong dissatisfaction with 

group assessment practices. Again, the issues of uneven workload and 

some coasting on the work of others were raised, as in nearly every
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evaluative study of collaboration, but the more positive feedback 

suggested that learners felt such issues depended on the group dynamics. 

If their groups got along better then perhaps they experienced less 

unequal distributions of work, once again bringing our attention to the 

role of affect or cohesion.

In Walker’s (2001) study of undergraduate psychology students, 

participants cited free-riding or social loafing (letting others in the group 

do all of the work) among the most important reservations they had about 

engaging in group work. To this end, Hansen (2006) suggests that 

instructors can minimize the effects of such undesirable behaviour 

through individual contribution logs kept by all group members and 
through peer evaluations.

Many of the challenges or adverse conditions raised about 

collaboration can be mitigated by an instructor taking an active role in the 

collaborative process and looking out for specific issues. While instructor 

intervention necessarily weakens some of the student-based authority 
that Bruffee (1999, p. 135) sees as a key principle of collaboration, and 

arguably places further demands on an instructor, it could potentially 

mean the difference between a positive and negative group experience 

and an effective or ineffective group.

Chapter Summary

This chapter introduced the current thinking about collaboration for 

the purposes of language learning. Despite numerous cited benefits such 

as increased interaction, motivation, engagement, and broader skills, 

several challenges persist. Many students still feel it is a time consuming 

process, with unequal work distribution and the potential for off-task 

behaviour. Furthermore, even the best-planned tasks can be reduced to a 

'divide and conquer’ situation, potentially reducing their learning value. 

Approaching collaboration from a complexity perspective, by way of a 

longitudinal case study of four focal participants across three different 

group work assignments, this dissertation offers an in-depth view of the 

dynamic processes underway in each learner, and in each group. As roles
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emerge, conflicts arise and subdue, and presentations loom and pass, we 

observe, and hope to retrospectively explain the course of events. By 

concluding work with one group and moving onto another, for a total of 

three times, learners become accustomed to the collaborative process, and 

patters may emerge about the way in which they behave collectively. In 

the same way that students need to be prepared to work collaboratively, 

teachers can also become more aware of the pitfalls and challenges of 

group work. This study's outcomes can inform practical considerations for 

future collaborative language learning. The following chapter provides a 

theoretical foundation for this dissertation and the case study it describes, 

arguing that complexity theory is a suitable way to approach the complex 
phenomenon of collaboration, which in itself is process of interaction and 

self-organisation among multiple collaborators.
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2 Complexity Theory

Having explored the complex nature of collaboration in the previous 

chapter, we turn to a theoretical basis for investigating group work 

through complexity theory. We can conceive of complex systems in 

applied linguistics at various levels of scale: a language itself (Elman, 

1995]; the internal psychology of the language learner (Mercer, 2011a, 

2011b]; a group of learners working together on task; a classroom of 

learners (Burns & Knox, 2005a]; the educational system (Morrison, 2008]. 

Using complexity concepts to illustrate their seemingly chaotic behaviour, 

we can gain insight into the process of learning together. This chapter 

presents the rationale for using complexity theory in applied linguistics, 
and explains key concepts of the theory, including attractor states, self

organisation, non-linearity, sensitivity to initial starting conditions, 

interconnectedness, and the role of context. Complexity theory 

explanations of scaffolding, the 'poverty of the stimulus’ argument, and the 

concept of fossilization are offered as a way to familiarize the reader with 
a practical application of complex systems. The chapter also brings 

together the latest research applying complexity methods to the 

constructs of motivation, willingness to communicate, the self, identity, 

and teacher cognitions. The chapter concludes with a short survey of the 

challenges presented by a complexity approach.

2.1 Does Applied Linguistics Need a New Theory?

Although there is no shortage of theories and approaches to applied 

linguistics, this dissertation proposes that complexity theory may be a 

more comprehensive theory that can help account for the diversity we see 

in language learning. Complexity theory, for language learning, is a 

response to Prabhu’s (1990] prompt:
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If the theories of language teaching (that is to say methods) that we 
have at present fail to account sufficiently for the diversity in 
teaching contexts, we ought to try to develop a more general or 
comprehensive (and probably more abstract) theory to account for 
more of the diversity, not reject the notion of a single system 
of ideas and seek to be guided instead by diversity itself

(Prabhu, 1990, p. 166).

It has been demonstrated that even systems appearing to operate in 

completely un-patterned, chaotic ways, are in fact governed by the 

complex rules of order (Juarrero, 1999). It is therefore not the case that 

some phenomena cannot be explained or accounted for, i.e. 'human 

behavior is inexplicable' (ibid., p. 75), but that we have not been able to do 

so with our given practical limitations. Just because we cannot feel the 

earth move, does not mean that it is not constantly moving. In this context, 

it seems that complexity theory operates on a level general or abstract 
enough to account for many lower levels of language development and 

language experience observed in real-life language learning. Complexity 
theory, through its metaphors and concepts, can guide the way we conduct 

research to be sufficiently broad and deep to describe and explain the 
dynamic processes that unfold in everyday encounters and classroom life.

Weaver (1948) presents a pioneering argument for complexity 

theory by stating its relevance and necessity as the solution for the ‘middle 

ground' of problems — not the problems of simplicity, featuring only a few 

agents or particles, which can be closely followed and therefore theorized, 

and not those of disorganised complexity, featuring some thousands of 

agents, for which statistics provide considerably accurate probabilities.

The middle ground features problems such as "Is a virus a living 

organism? ... On what does the price of wheat depend? ... How can 

currency be wisely and effectively stabilized?" (Weaver, 1948, p. 539). 

These are the problems of organised complexity, where there are a 

"sizeable number of factors which are interrelated into an organic whole 

[...], with their parts in close interrelation" (ibid., p. 539). To such a list we 

can add questions of relevance to us, such as, 'How does group learning 

work? What is involved in the process of L2 development? How does the 

presence of other languages interact with the development of an 

additional language?' and so forth.
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Larsen-Freeman (2002} sees complexity theory as the 

encompassing perspective that can bring together the camps of language 

acquisition and language socialization, or the psycholinguistic and the 

sociolinguistic. She argues that "language use and language acquisition are 

also synchronous: the act of using the language has a way of changing the 

language, or in the case of learners, their interlanguage" (Larsen-Freeman, 

2002, p. 41). For her, the complexity perspective is a way to bridge the 

dualities: it "supports a social participation view of SLA; however, it does 

not do so to the exclusion of the psychological acquisitionist perspective” 

(ibid., p. 43).

Van Geert (2003, p. 654) defines the dynamic paradigm more 
generally as a collection of "generally and widely applicable tools,” one 

that has already amassed considerable results in physics, chemistry, and 

biology, and one that can achieve fruitful results for other studies of 

development.

2.2 Key Principles

A complex system is one with many interacting agents (or 

components). A complex system is necessarily open (to new energy 

coming in and to its environment) and exhibits features including non

linearity, self-organisation, and interconnectedness. These features result 

in unpredictable behavior in the system, exemplified by the sand pile 

metaphor (Bak, 1996). Adding sand to one spot little by little will produce 

a mountain of sand, which will largely remain stable as it grows taller. 

"However, every now and again, with unpredictable frequency and 

magnitude, an avalanche [may occur], resulting in restructuring and a 

change in the appearance of the sand pile” (Eppel, 2009, p. 12). A system's 

initial starting conditions shape all future interactions, and its behavior 

can exhibit periods of stability, called attractor states, as well as periods of 

high variability. To familiarize the reader with the key concepts of 

complexity theory, the following sub-sections define and explain the 

notion of attractor states in a system, the process of self-organisation, the 

importance of a system’s initial starting conditions, the
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interconnectedness and multiple levels within a system, and the 

importance of context.

2.2.1 Attractor states

Attractor states are the points of relative stability in a system's 

observed behaviour. Although the state space (or total area of 

possibilities) of a system is infinite, in reality most systems will gravitate 

towards particular areas- these are the attractor states [Fogel & Thelen, 

1987, p. 749). These "preferred responses" may be stable during a 

particular time period of observation (ibid.), which could make 

researchers think the system itself is stable or unchanging. When we 

observe these patterns or trends towards a particular behaviour, we 

witness the equilibrium reached by the system's various internal sub

systems with its environment. "Self-organised attractors embody the 

constraints constructed by the interplay between the system's own 

internal dynamics and its environment" (Juarrero, 1999, p. 153). The 
strength of an attractor relates to how stable the attractor appears and 

how much energy would be required for the system to move out of the 
attractor. Like a ball rolling across hills and valleys, we can conceptualize 

an attractor basin as a valley, wherein the deeper the valley, the stronger 

the attractor state, and the more energy required to move the system out 

of it (Juarrero, 1999, p. 156).

Thelen and Smith (1994, p. 61), pioneers of dynamic systems 

theories in human development, posit that many developmental features 

such as walking and object permanence have "attractors of such strength 

and stability that only the most severe perturbations can disrupt them," 

making them appear "wired in". We can similarly conclude that first 

language development similarly has an attractor of such depth that almost 

all human beings acquire it to a high communicative proficiency - an 

outcome not necessarily shared by subsequent, additional languages.

Conversely, Thelen and Smith (1994, p. 61) argue that other 

abilities, such as sport or musical skills, have attractors that are shallow or 

else "easily upset by contextual manipulations" such as "lack of practice or 

(...) not paying attention". Similarly, an individual's chances of achieving
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high proficiency in subsequent languages are dependent on a number of 

contextual and internal resources, which may include opportunities to 

interact in the target language, working memory, phonemic sensitivity, 

motivations and goals, and perhaps other variable constructs such as 

willingness to communicate.

Attractor states are not necessarily 'attractive' or desirable states of 

a system, but simply stable states. For instance, van Geert (2007) depicts 

one example of an attractor state as a persistent error in a person’s L2 

language system.

An attractor state is a relatively stable state of a system, and the 
error is relatively stable in that it remains fixed for a long time (or 
forever, for that matter). An attractor state is insensitive to (small) 
perturbations. For instance, if an L2-speaker is made aware of [an] 
error, it is likely that he or she is capable of correcting it once, but 
then spontaneously falls back on the error state. An attractor state 
can be reached from many different starting points. The typical 
error of the L2-speaker may also result from different acquisition 
trajectories in different speakers. Finally, an attractor state may 
change if the system is dramatically altered or enriched or if a 
significant perturbation is applied. Thus, a typical error may 
disappear if the speaker receives extensive training or moves to a 
different linguistic environment in which the exposure to the L2 by 
Ll-speakers is considerably greater

(van Geert, 2007, p. 48).

Within a dynamic orientation, the concept of attractor states has been 

used to explain numerous phenomena. Fossilization, or the endurance of 

non-native forms (Selinker, 1972), has been proposed as an attractor state 

in an individual's language development (de Bot, Lowie & Verspoor, 2005, 

p. 17). For Elman (1995), language processing takes place within a 

dynamic system where the lexicon is the state space within the system, 

and the grammar is the range of attractors and repellers that constrain 

movement within the lexicon. Even given the infinite possibilities of state 

space for a system to occupy, systems tend to self-organise into attractor 

states, some more stable than others. For instance, Seedhouse (2010) 

explains the traditional teacher-student exchange of IRF (initiation, 

response, feedback) as a salient attractor of the L2 classroom. Dornyei 

(2014) argues that in a given classroom, teachers can usually identify a 

limited number of student profiles that most learners tend to gravitate
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towards, arguing that such 'student types’ are in fact attractor states. He 

suggests that working with attractor states as the unit of inquiry is a 

potential avenue for applying complexity theory to language learning, and 

several other researchers have followed suit [cf. Henry, 2015].

Once a system self-organises into an attractor state, it takes a 

concentrated burst of energy to shift it (depending on how deep the 

attractor is]. A system’s shift out of one seemingly stable attractor state or 

pattern of attractor states is known as a phase transition (Howe & Lewis, 

2005, p. 249] and requires energy (Fogel, 2006, p. 15]. A classic example 

of phase shifts is the gait of a horse. A horse will walk, then trot, then 

gallop - each pattern or attractor state is distinct from the others and 

there are no intermediate stages (Fogel & Thelen, 1987, p. 749]. In all 

systems, the events that bring about these phase shifts can be both 

external, such as war, and internal, such as a heart attack (Howe & Lewis, 

2005, p. 249]. Less dramatically, the concept of attractor states and the 
energy required to shift them also explains how we form habits and 

routines.

When the system is on the brink of a phase transition, the turning 
point is referred to in complex terms as the bifurcation point. The 

behaviour on other side of the bifurcation point (prior to the phase 

transition] is categorically different from the behaviour that preceded the 

bifurcation point.

A system undergoing a phase transition, or on the brink of one, 

usually displays great variation or instability. The pinnacle of this unstable 

behaviour is the bifurcation point, a point of departure for the previous 

state of the system, and an unpredictable next state. In humans, this 

transition period can be expressed in such ways as behavioural instability 

or linguistic variation, van Geert and Steenbeek (2008] reflect on such 

variation in a child’s LI language development from the holophrastic 

generator (producing one word sentences] to the combinatorial generator 

(producing two to three word sentences] and finally to the syntactic 

generator (combining four or more word sentences with the previous 

generators]. For some time, a child’s word production may be 

characterized by "spikes in intra-individual variability" where the child
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may be seemingly torn between the existing generator and the new one, 

which results in highly variable use of both [van Geert & Steenbeek, 2008, 

p. 75). Such times of developmental transition or phase shift feature 

"superimposition,” which is when a "phenomenon is characterized by two 

[apparently) incompatible properties at the same time” [ibid., p. 74). Bates 

and Goodman [1997), looking at the relationship between grammatical 

and lexical development, also note evidence of phase transitions as seen in 

the rapid grammatical development that happens only after a critical mass 

of lexical knowledge has been reached. Phase transitions are brought 

about through self-organisation.

2.2.2 Self-organisation

All complex systems that are open to energy from outside of the 

system are capable of self-organisation. Self-organisation is the increase of 

order, in either complexity or structure [van Geert, 2003, p. 659). It is seen 

as the "primary driver of growth" in many disciplines [Howe & Lewis, 

2005, p. 248), although it has only recently been extended to language 

development. It is the opposite of transmission, where some information 

is inevitably lost, in that self-organisation can lead to structures of greater 

complexity or completeness than the original [van Geert & Steenbeek, 

2008, p. 73). It is the same principle that governs flock formation in birds, 

where each bird simply follows a basic set of survival rules, but together it 

appears as though the flock is moving, and acting, as one [Marshall, 1996).

In the self-organisation process, parts [or agents) interact to create 

systems of higher level order that in turn affect the parts, a phenomenon 

referred to as inter-level causality Quarrero, 1999, p. 75). This self

organisation of parts into higher-level wholes explains many natural 

phenomena, from ant colonies, to traffic jams, and to children's developing 

speech, van Geert [2003, p. 659) posits that "it is highly likely that 

language acquisition, similar to many other processes that involve growth 

and development, is [...] a self-organisational process”. This key concept in 

complexity theory counters the argument for innateness, where the 

'poverty of the stimulus' necessarily implies that linguistic complexity
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must be innate because it does not come from input (ibid.), as discussed 

further in section 2.3.2. Self-organisation makes possible the emergence of 

complex structures from simple ones, thereby offering an explanation for 

how infinite linguistic expression comes from finite input. It also means 

that there can be no end-state in language development, because as long 

as there are interactions between systems or system components, 

development is continuous. On a different level of language, self

organisation mandates that change and reorganisation are constant: 

language, both communal and idiolect, is in constant flux [the "Five Graces 

Group", 2009, p. 15).

When self-organisation leads to new phenomena on a different 
level or scale, then "emergence" has occurred [Larsen-Freeman &

Cameron, 2008, p. 59). It has been argued that language itself is an 

emergent property of social interaction, wherein the shape and form of 

language is directly mandated by the abilities and limitations of human 
cognitive and social development (the "Five Graces Group", 2009, p. 17). 

The effects of the new emergent phenomena can be far reaching across the 

nested layers of interconnected systems. Mennin (2010, p. 37-39) sees 
learning as "the continuously emergent property of self-organisation," 

whereby the learner experiences transitions (or phase shifts), during 

which "body systems self-organise and new patterns of understanding 

emerge (learning)".

Self-organisation in complex systems is achieved through iteration, 

or repeated cycles of interaction (de Bot & Makoni, 2005, p. 7). Iteration 

means that the end state of one interaction is the beginning state for the 

following, and implies that history plays a big role in a complex system's 

trajectory. In essence, "precisely what makes these complex systems 

dynamical is that a current state is in part dependent on a prior one. 

Feedback, that is, incorporates past into the system’s present 'external' 

structure" (Juarrero, 1999, p. 139). When looking at learners as complex 

systems, if we want to understand a learner’s present state, we must try to 

understand their past. What this also implies for learning is that repeat 

application is important for learning to occur.
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2.2.3 Non-linearity

Complex systems are inherently non-linear, and therefore do not 

conform to linear rules of cause and effect. Non-linearity implies that the 

sum is not reducible to the parts, and that output is not necessarily 

proportionate to input. In other words, a complex system is an organised 

"whole, which cannot be reduced to the sum total of its isolated parts 

(Semetsky, 2008, p. 80]. For instance, what we now know about 

multilingualism fcf. Herdina & Jessner, 2002, p. 57-65] suggests that a 

person’s multilingual abilities are not simply several monolingual abilities 

grouped together - the language systems interact to produce an 

irreducible unique set of qualities, linguistic and other.

The interconnectedness of systems, the mutual effects exerted on a 

system and its environment by one another, and the sensitivity to initial 

conditions, are greatly responsible for the non-linearity that defines 

complex systems (van Geert, 2003, p. 658]. This interconnectedness of 
systems has great implications for understanding the nature of change and 

undermining the notion of causality. This implies no direct causal 

connections (ibid.] and effectively rules out simple cause-and-effect 

explanations for a system's behaviour. To articulate the inadequacy of 

linear causality as applied to complex systems, we can look at an example 

of a program of slum clearance that exacerbated the situation it was meant 

to improve: new buildings attracted a larger number of people to the area, 

but due to a lack of jobs in the area, they remained poor and their 

dwellings became even more overcrowded (Waddington, 1976, cited in 

Prigogine & Stengers, 1984, p. 203]. The example demonstrates that 

solving a complex issue with a single-prong approach is unlikely to result 

in the desired change, and may indeed result in unintended consequences.

We can see non-linearity in learning as well. Pigott (2013, p. 353] 

offers an example of the nonlinearity of a person’s motivational system: 

his on-going research suggests that "intercultural encounters at an early 

age may exert a disproportionately significant effect on motivation for 

some Japanese learners of English, while eight years of test-focused 

compulsory English classes may exert a disproportionately insignificant 

influence’’. Seedhouse (2010] references the common phenomenon of
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intending for one thing to happen in the classroom and ending up with 

something entirely different - task as work plan vs. task in progress - as an 

example of non-linearity in an L2 classroom system.

Although many researchers now approach learning as a non-linear 

process, traditional theories of language acquisition have assumed a linear 

model. Herdina and Jessner [2002, p. 89) point out that the culmination of 

this linear process is usually thought of as "ideal native-speaker 

competence.” However, real learning is messier and the outcomes are 

varied. It is therefore timely that complexity theory offers a non-linear 

alterative to how language development unfolds, with uneven growth and 

irreducible, unfinished outcomes.

2.2.4 Sensitivity to initial conditions

Linked to the concept of non-linearity is a system's sensitivity to 

initial conditions. This sensitivity means that small differences in the 
initial condition of a system lead to large differences in the trajectory [or 

path) of a system as time passes [Caspi, 2010, p. 9). The crucial elements 
are time and iteration, because observing only a small window of a 

system’s trajectory might give an unchanging picture, but if we look long 

enough, we see continuous change. Iteration magnifies these slight initial 
differences over time to exponentially bigger ones, because a system's 

current state is dependent on the preceding one.

These initial differences affect the system’s interactions in 

unpredictable ways: "[s]ome minor changes may lead to huge effects, 

while major perturbations may be absorbed by the system without much 

change" [de Bot, Lowie, & Verspoor, 2007, p. 8). This sensitivity to initial 

conditions, along with a system's non-linear nature, are what prompted 

the meteorologist Edward Lorenz to ask, in 1972, "[d]oes the flap of a 

butterfly’s wings in Brazil set off a tornado in Texas?" [ibid., p. 15). The 

answer is, we do not know, because sometimes "[a] small force at a 

particular point in time may have huge effects [butterfly effect) and a 

much stronger force at another point in time may not have much effect in 

the long run" [ibid., p. 14). However, if we observe a system long enough
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we may see changes that hint at vastly different development paths, 

stemming from initial conditions as well as from several other key 

properties discussed in this chapter.

2.2.5 Interconnectedness across multiple levels

Like a series of Russian matryoshka dolls, complex systems exhibit 

interconnectedness, comprising various internal sub-systems, and 
simultaneously belonging to far-reaching networks of other complex 

systems. This complete interconnectedness means that all parts are 

related and a change "in one variable will have an impact on all other 

variables that are part of the system” (de Bot, Lowie, & Verspoor, 2007, p. 

8). A dynamic perspective necessarily examines multiple, nested levels: 

the macro and micro, the global and local, and everything in between. It is 

this mutuality that contributes to the non-linearity of complex systems, as 
the interactions lead to unpredictable outcomes and parts create wholes 
irreducible to their parts. Nested systems do not imply a hierarchy, or any 

top-down effects, because all levels have the ability to impact all other 

levels (Byrne, 2005, p. 105). Looking at multiple levels can yield important 
insights. For instance, infants learning to walk can be seen from above as a 

phenomenon featuring global structure and similarities among 

individuals; while the view from below, following each individual infant 

through the first steps, offers considerable variation and context- 

dependence (Thelen and Smith, 1994, p. 144). A similar dual level look at 

language development also features such local variation underneath 

global similarities or patterns. A class of individuals at a given point in 

time may share characteristics with other classes on the basis of their 

shared proficiency - a beginner-level Spanish class, for instance, in a 

college with several other beginner Spanish classes, but looking at each 

individual, in each different class, it is possible to see considerable 

variation in the day-to-day linguistic development. Each classroom, with 

its different instructor and unique mix of students will feature different 

dynamics of interaction, which will inevitably influence the language 

development for each individual. For some, the Spanish language may be
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an addition to several others, which necessarily influence the learners’ 

learning process. Factors such as the time of each class provide additional 

environmental constraints influencing the trajectory of each learner’s 

system.

However, the complexity of the nested systems also presents a 

daunting challenge to research as a system’s interconnectedness within 

and outside of itself makes it difficult to separate or untangle the 

connections in order to explain them. Heylighen (1989, p. 2) sums up well 

the nestedness principle, stating that "an emergent whole at one level is 

merely a component of an emergent system at the next higher level,’’ 

which highlights the importance of including multiple levels and 
timescales in any investigation of complex systems. Larsen-Freeman also 

acknowledges this challenge:

Because everything is interconnected, it is problematic to sever one 
component from the whole and single it out for examination. By 
doing so, one is likely to get findings that do not hold up when the 
whole is considered (Larsen-Freeman, 2011, p. 60).

Despite complexity theory’s rejection of reductionism, some amount 
of 'focusing’ inevitably takes place in order to describe any system.

Juarrero (1999), Morrison (2008), and Dornyei (2014) all propose 

retrospective accounts as one way to describe the trajectory of a system, 

working backward to explain a system’s path all the way back the 

beginning. Juarrero (1999, p. 9) calls this "genealogical narrative’’, and 

Dornyei (2014) refers to it as "retrodictive qualitative modelling,’’ but the 

basis of both is looking backward to make sense of what happened and 

what may have been the relevant phase transitions, contextual 

interactions, and initial starting conditions.

2.2.6 The role of context

The role of context, or environment, is crucial in the investigation of 

complex systems. This emphasized role of context is of great value to 

applied linguistics, where context has often been relegated to a variable, or 

removed altogether. Ushioda (2012) argues that the challenge for SLA
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researchers is to capture the dynamic interaction of self and context in the 

process, and dynamic systems theories are promising in this regard.

From a complexity viewpoint, context refers to everything that the 

system interacts with, both internal and external to the system. The 

importance of context in understanding the behaviour of complex systems 

also necessitates methodology that is suitable for this higher relevance of 

context in the process of language development. Complex systems are 

sensitive to changes in context, and adapt to such changes in a process of 

"soft assembly" (Thelen & Smith, 1994, p. 60). Soft assembly is a system’s 

self-organised response to context. It can explain how infants learning to 

grasp adapt each movement to the specific task conditions (Thelen & 
Smith, 1994] or how a speaker can produce a target word or sound 

despite obstacles such as food in the mouth [Fogel & Thelen, 1987). Howe 

and Lewis (2005, p. 249) suggest that growth occurs as a result of the 

system operating under different conditions, or within different contexts, 

and in this way, establishing stages of lesser perturbation and of greater 

stability. The dynamic appreciation of context promotes the application of 

qualitative methods, in particular those that can delve into the complex 
nature of the interactions between a system and its environment.

Heylighen (1989, p. 26) articulates a crucial point on the 

importance of context, explaining that "[wjhat is 'system' for one process 

is 'environment’ for another one". This means that while any study will 

inevitably articulate a focus and enlist certain methods to highlight the 

focus, the result will at best be the equivalent of a small magnified area of 

a whole page and at worst be no more representative or explanative than 

traditional cause-effect interpretations. However, a legible part of a page 

that was previously out of focus is still an important gain, and furthers the 

search for more answers. And ultimately, enough legible magnified areas 

of the page can be pieced together to make sense of the whole.

Several researchers propose a streamlined, more pragmatic 

approach to environment (Juarrero, 1999; Larsen & Freeman, 2008), 

focused on the 'environment of interest’. What is referred to as the 

'environment of interest’ is not everything outside of itself but only those 

components external to the system which interact with the system, as
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Juarrero explains, "the environment of interest [...] is not the total 

environment but the environment that affects and is affected by the thing 

in question Quarrero, 1999, p. 110) Practically, the "environment of 

interest" is difficult to capture - for instance, Mercer (2015) documented 

how a falling out with a friend contributed to one participant's negative 

ratings of English self-thoughts documented in her in-class dynamics. We 

cannot monitor our participants endlessly, but we can at least hope to 

witness such important events on a system's trajectory if we know to look 

for them or think to ask beyond tbe immediate scope of our research 

questions.

To sum up the importance of initial starting conditions, a system's 

environment, and interconnectedness, we can say that a system's current 

and future states are dependent on the system's current context and on its 

previous experiences (Juarrero, 1999, p. 140). It is impossible to predict 

future states, but it may be possible to understand current ones, with the 
necessary consideration of a system's environment, initial starting 

conditions, and preceding states. Having explained the key constructs that 

define complex systems, we turn to how complexity theory has been 
applied to L1/L2 phenomena.

2.3 Complexity Explanations of Linguistic Phenomena

If part of what makes a good theory is whether it can "account 

adequately for the known empirical truths" (Ellis, 2010, p. 31), then 

complexity theory has come a long way in a short time. Complexity theory 

as applied to first and second language acquisition has been used to 

explain several findings in a way that integrates them from their 

previously disjoined explanations. Examples of this include providing an 

alternative explanation for the emergence of creoles from pidgins through 

self-organisation (van Geert, 2003), and the LI vocabulary burst occurring 

as a bifurcation point as caused by sensitivity to initial conditions and 

iterative growth (Caspi, 2010, p. 11; Labrell, van Geert, Declercq, Baltazart, 

Caillies, Olivier, & Le Sourn-Bissaoui, 2014). The following section 

illustrates how complexity theory explains the process of scaffolding
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within a learner’s zone of proximal development (ZPD), offers an 

alternative to the 'poverty of the stimulus' argument in LI acquisition, and 

how it re-conceptualises the concept of fossilization.

2.3.1 Scaffolding

The interactions within and between complex systems, which give 

rise to the emergence of new forms and structures, are able to account for 

a number of observed phenomena in learning. Van Geert and Steenbeek 

(2005, p. 117) argue that scaffolding is an inherently dynamic concept, 

which describes "how a particular level of knowledge or skill in a student 

changes as a result of... the help given at a level close to the student’s 

current level of unaided or unassisted performance". It is challenging, 

however, to describe learning specifically as a result of the help given, 

because inherent in the dynamic explanation is the unpredictability of 

outcomes given the vast number of influences, contextual and interactive, 
on any given performance. If a student of French was given a language test 

one day, then received a one-on-one tutoring session with a native 

speaker, and re-tested, it would be tempting to conclude that any 
improvement was due to the intervention of the tutor. However, many 

more questions would need to be answered before such a conclusion 

could be drawn - questions such as, was the test the same both times and 

simply repeated, what was the nature and detail of the interaction 

between tutor and student, what else was different in the student’s 

experience during both tests, and so on. Importantly, complexity theory 

leads us to ask all of these questions and more, and any conclusion 

reached [however tentative) is bound to have wound its way through 

several layers of analysis and explanation. The difference between a 

dynamic description and other more traditional explanations is that it will 

never be ‘proven’ empirically, but presents a plausible explanation, which 

may be difficult to refute, by tracing back the system’s path to its given 

outcome.

As with all complex systems, the potential for change is just that, 

and self-organisation is not a guaranteed outcome. Development as a
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result of scaffolding or working in the zone of proximal development 

(ZPD) is not a given, but only a possibility: "[t]he fact that the learner is 

able to solve a task through help from an expert does not mean that 

he/she has developed; it simply means that the potentiality is there” 

(Negueruela, 2008, p. 199 as cited in Ohta, 2010, p. 165].

2.3.2 The 'poverty of the stimulus' argument

Traditionally, in explaining how children acquired language, 

researchers pointed out the inexplicable linguistic success of nearly all 

healthy children to produce structures of syntactic complexity that far 

outweighed the amount or variety that they were exposed to from their 

primary caregivers. This 'poverty of the stimulus’ problem prompted 

Chomsky's [1965,1995] explanation of an in-built language organ housing 

both a universal grammar [UG] and a language acquisition device [LAD]. 

Some argued that the input children were exposed to was far greater than 

what researchers originally posited, but regardless, the fast-paced 

explosive linguistic progress of normal LI development was undeniable. 
Dynamic systems and complexity theory offer another explanation for the 

'poverty of the stimulus' problem (Brighton, 2002; Smith, Brighton, & 

Kirby, 2003].

Smith, Brighton and Kirby (2003, p. 538] present an Iterated 

Learning Model of the emergence of compositionality, ''one of the 

fundamental structural characteristics of language”. They argue that the 

complex adaptive systems of biological evolution, learning, and culture 

interact to give rise to language, but limit their discussion to the cultural 

evolution aspect. Unlike models that favour a human language organ 

responding to natural selection as the explanation for compositionality, 

they suggest, "compositionality can arise through purely cultural 

processes, as a result of the adaptation of language in the face of pressure 

to be learnable" (Smith et al., 2003, p. 543]. In fact, they argue that 

compositionality arises specifically when there is a bottleneck in cultural 

transmission, meaning that a given individual or population observes only 

a finite number of the words and expressions available in the language.
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Viewed in this way, "the poverty of the stimulus 'problem' is actually a 

requirement for linguistic structure — were there no poverty of the 

stimulus, compositional language would have no advantage over 

unstructured holistic language" (ibid., p. 544). By varying "three key 

parameters — the presence or absence of a bottleneck on cultural 

transmission, and the density, and the structure of the environment" 

within the Iterated Learning Model, Smith et al. demonstrate how 

compositionality can emerge from holistic language as an adaptation to a 

transmission bottleneck, in particular in structured environments where 

"meanings share feature values with several other meanings" (ibid., p. 

550-556). Adopting the complexity approach, we can conceptualize 
"compositionality [as] an adaptation by language which allows it to slip 

through the transmission bottleneck” (ibid., p. 557). Van Geert (2003, p. 

659) concurs, positing the poverty of the stimulus problem as evidence of 

self-organisation in the dynamic system of the child: "the organisation of 

the result (the reconstructed grammar) is of higher complexity than the 

organisation of the inflow (the language addressed to the child)”.

2.3.3 Fossilization

Within a dynamic orientation, the concept of attractor states has 

been used to explain numerous phenomena. Fossilization, or the 

endurance of non-native forms (Selinker, 1972), has been proposed as an 

attractor state in an individual’s language development (de Bot, Lowie & 

Verspoor, 2005, p. 17). This would imply that it is not truly un-shakeable, 

but that there is insufficient energy (or resources) to move the system out 

of the attractor state of certain non-native forms. Limited resources 

constrain growth and development (Larsen-Freeman, 2006a). Tarone 

(2006) frames the limited resources argument well in her study of a 

Somali mother trying to learn English in the United States while working 

40 hours per week, demonstrating that she faces considerably more 

contextual challenges to achieving native-like fluency than her six year-old 

son. Larsen-Freeman (2006b, p. 198) concludes that teachers do need to 

be aware of fossilization not as a reason to lose hope but as a reminder
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that a system needs to be shaken out of its stability in order to shift out of 

an entrenched attractor state, requiring targeted and customized 

interventions to help learners move past entrenched habits.

Having concluded the discussion of linguistic phenomena in 

complex terms, we look more broadly at the application of complexity 

theory to applied linguistics. The sections below reflect on two parallel 

streams of research using complex systems, and offer recent applications 

of complexity to areas of learners, their motivations, identifies, and 

communication systems.

2.4 Complexity-Based Research in Applied Linguistics

In recent times numerous researchers within the field of applied 

linguistics have embraced the dynamic perspective in one of its various 

forms (dynamic systems theory, complexity theory, emergentism).

Dornyei (2009, p. 101] argues that the main benefit of a dynamic systems 
approach in SLA is to introduce a more realistic perspective on the process 

of language acquisition, one that can "explain several phenomena that 
have traditionally been swept under the carpet". He suggests that the 

relevance of [a dynamic perspective] lies in its preoccupation with 

examining change over time, which being the case, makes it well suited to 

describing and explaining the "complex system of the sustained L2 

learning process" (ibid., 103]. It is this ability to capture an entire process, 

rather than a part or an aggregate of parts, which makes the dynamic 

perspective unique, without discrediting other theories. Mercer (2012, p. 

242], after years of championing the relevance of psychology for the 

process of language development, suggests that language-learning 

psychology can be viewed as a complex dynamic system. Tarone (2006, p. 

168] credits chaos theory with her view that interlanguage is "a system 

built and modified as a result of the constant tension between the forces of 

individual creativity and the forces maintaining system norms". In the area 

of education, Mennin (2007, p. 306] examines collaboration from a 

complexity theory orientation, seeing both the group and its members as 

complex adaptive systems "embedded in society and affected by society,"
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adaptive because they are "altered by and learn from their experiences". 

Ushioda (2010, p. 11) argues that "the traditional SLA focus on 

decontextualized interior processes of language learning as distinct from 

social processes of language use limits our understanding of how cognitive 

structures develop and evolve through engagement in social activity”. This 

suggests the need for combining approaches aimed at understand what 

learners think, feel, experience and the situational how and why they think, 

feel, and experience what they do as they engage in language learning and 

language use.

2.4.1 Parallel streams: complexity theory and dynamic systems 
theory

Despite the diversity of titles, complex dynamic methods can 

largely be grouped in one of two research traditions: dynamic systems 

theory and complexity theory. Van Geert (2007), a pioneer of dynamic 

systems theories (DST), refers to the two approaches as formal and 
informal models, wherein formal models (typically using DST) involve a 

specific mathematical format, and informal models (typically using 

complexity theory) apply dynamic concepts by way of analogy. For 

complexity theory, the emphasis is on the complex nature of language and 

its development, while DST is most concerned with identifying and 

describing (in mathematical terms) the system’s dynamic interactions 

(Caspi, 2010, p. 7). Through the different foci of the two approaches, 

different research methods are prioritized or valued. Researchers in the 

DST approach use statistical procedures to examine dynamic data, and 

create models, which can imitate iterations (or repetitions) under given 

parameters into their future trajectories. Complexity theory researchers, 

on the other hand, frequently turn to metaphors and other more 

discursive or qualitative methods to illustrate how the L2 phenomena they 

are investigating fit into their various related systems and subsystems. In 

discursive (or informal model) applications, researchers using complexity 

theory have emphasized the case for focusing on individual trajectories 

and using recursive (ideally longitudinal) research designs.
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The phenomena under investigation seem to solicit attention from 

either one approach or the other - statistical analyses and models are 

made of areas such as lexical growth (Caspi & Lowie, 2013), while 

discursive methods are applied to areas such as self-concept [Mercer, 

2011a) and learner agency (Mercer, 2011b). Some aspects of L2 

development, such as the interplay between complexity and accuracy, 

have been approached both by discursive [cf. Larsen-Freeman, 2009) and 

statistical approaches (cf. Spoelman & Verspoor, 2010).

Unlike other competing theories, there is no in-fighting among 

complexity and dynamic systems theorists, because it is not the case that 

one approach to complexity is superior to another. Van Geert and 

Steenbeek (2005, p. 126) wisely acknowledge that a simple dynamic 

model, such as their dynamic model of scaffolding, offers only the basic 

mechanisms of learning, without the depth and detail of individual 

interactions. It also cannot consider the many immeasurable factors 
influencing the scaffolding and learning process, principal among these 

being the intentions and desires of the students in question (ibid.). The 

fact that two leading dynamic systems theory (DST) researchers have yet 
to find a way to enrich their formal models with the qualitative suggests 

that the two parallel streams of research may continue for some time. It 

also lends support to the use of qualitative and explorative approaches 

that can give sufficient depth to the affective factors involved in human 

interactions.

2.4.2 Discursive applications of complexity theory

In this section, we leave behind the predominantly statistical or 

modeling approaches of dynamic systems theories, and concentrate on 

synthesizing the range of discursive complexity theory applications. 

Despite a relatively short history of dynamic approaches in applied 

linguistics, there are plenty of advocates for the design and interpretation 

of research in line with dynamic thinking. Numerous influential articles 

(de Bot, Lowie, & Verspoor, 2007; Larsen-Freeman, 1997, van Geert, 1991, 

2007), a pioneering book (Larsen-Freeman & Cameron, 2008) and a key
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research volume [Dornyei, MacIntyre, & Henry, 2015} have emerged in the 

last few years, exposing complexity research methods in applied 

linguistics to a much wider audience. Since the beginning of this study, the 

use of complex dynamic systems theories has increased substantially. 

Though comparing studies is difficult, as each one has unique 

requirements for demonstrating complexity, we can see common trends 

across the diverse studies. The appreciation of time and context are crucial 

to a complexity perspective, the search for variation, stability, and change, 

are additional shared principles. Existing instruments of research can 

become 'dynamic' in the way that they are applied (for instance, through 

repeat measures), and interpreted [such as by avoiding linear causality 
explanations of x causedy). Embracing a complexity perspective is 

acknowledging that we will never be able to entirely explain a 

phenomenon or a reason for someone’s behaviour, but we come closer to 

doing so by considering as much of its surroundings and influences as 

possible, and by observing for as long as possible.

2.4.2.1 Motivation

In his most recent model of motivation, Dornyei (2009, p. 218) 

takes a dynamic approach and illustrates the L2 Motivational Self System 

(comprised of the Ideal L2 Self, Ought-to L2 Self, and L2 Learning 

Experience) as a "motivational landscape with three possible attractor 

basins, one centred around the internal desires of the learners, the second 

around the motivational regulations of social pressures exercised by 

significant or authoritative people in the learner's environment, and the 

third around the actual experience of being engaged in the learning 

process". He speculates that attractors provide an account for inter

individual differences among learners, wherein an individual as a complex 

system is pulled towards powerful attractors that restrict intra-individual 

variation and therefore lead to the emergence of relatively stable 

attributes or differences (Dornyei, 2009, p. 230).

Campbell and Storch (2011) investigated the motivation of 

Australian university learners of Mandarin in a learner-centred way that
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also acknowledged temporality. They present their research from three 

rounds of semi-structured interviews chronologically, showing how 

different themes emerged at different points of time and how the 

participants' motivations fluctuated (both increased and decreased) 

largely depending on learning experiences (such as perceiving the work 

too difficult or surprisingly easy). Their findings also confirm the dynamic 

principle that internal and external changes are equally imposing on a 
system (Fogel & Thelen, 1987, p. 750): for some participants in their 

study, their motivation decreased due to factors external to the L2 

learning experiences, factors such as illness of a family member or other 

course demands. Without looking widely enough, the data might have 
missed factors that proved very influential to the change in the 

participants’ motivational systems.

In a good example of using existing measures in a dynamic way, 

Nitta and Asano (2010) used established motivation questionnaires to 
look at the variation in motivation of Japanese university students 

learning English. They administering one long questionnaire completed at 

the beginning and end of the year, with another shorter questionnaire 
completed weekly. They also matched this on-going process-oriented 

measure with a teacher journal, where the teacher reflected weekly on 

progress in each of the six classes taking part in the study. In this way, they 

were able to see clear patterns of behaviour emerge in each class: some 

classes beginning with high motivation and maintaining it, others 

beginning with low and maintaining it, and still others which began with 

high motivation but then dropped, indicating a potential difference of 

initial starting conditions. Without the weekly entries, they would have 

had a classic pre and post gauge of motivation, which may have led them 

to assume, as they rightly pointed out, a linear relationship of what is in 

fact a non-linear process (L2 motivation).

Waninge, Dornyei and de Bot (2014) conducted dynamic classroom 

study of the stability/variability of motivation with a group of Dutch 11-12 

year olds in FL Spanish and German classes over a period of two weeks. 

Using motivation checks every five minutes, in addition to observation and 

background information, they were able to document at certain stages a
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group-level trajectory of motivation, stages where certain strong 

attractors that predictably altered all four participants’ motivations in the 

same way - such as established classroom practices. Other times the four 

individuals experienced divergent motivational levels, influenced by 

various contextual factors, both spatial, such as things going on around the 

students, who they sit beside, and so on, and temporal, such as what their 

state of mind was upon entering the classroom. This latter point also 

reflects the importance of initial conditions. The authors observed the 

stability underlying complex systems: the idea of student 'types' that 

generally establish themselves in a given class, even despite an infinite 

number of possible trajectories.

2.4.2.2 Willingness to communicate

MacIntyre and Legatto (2011) investigated fluctuations in 

willingness to communicate (WTC) over a short period of time using the 

complexity-inspired idiodynamic method, a dynamic approach involving 

moment-by-moment analysis (MacIntyre, 2012). They argue that WTC is 

not a stable characteristic of language learners, but instead changes 

constantly depending on numerous factors. They administered a series of 

eight oral French tasks ranging in difficulty to six female univeristy 

students. Their responses were observed by a researcher, and were also 

shown to them immediately following the tasks in a stimulated recall 

process where each participant rated her own self-perceived WTC on a 

second-by-second basis. In addition, the researchers used the WTC trait 

level scale, the PRCA-24 communication anxiety scale (McCroskey, 1982), 

and the extraversion scale (Eysenck & Eysenck, 1975) to compile 'stable 

personal characteristics' based on the self-perceived ratings of the 

participants.

MacIntyre and Legatto (2011, p. 164) argue that viewing WTC as a 

dynamic system gave a different picture than a single summary measure 

could have done: they saw a more complex view of the interaction of 

language anxiety and WTC which was not previously seen and an 

influence of task type on the participants’ WTC. On the basis of their 

findings, they suggest that WTC has the features of a dynamic system:
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iterative change over time (each phase building on the previous one], 

interconnectedness betvyeen affective and cognitive behaviours, and 

evidence of attractor and repeller states in the individuals as complex 

systems (ibid., 165). They interpret several findings as indicative of the 

butterfly effect, or the sensitivity of initial conditions, in influencing 

individuals' WTC - for instance, beyond a certain threshold, given 

declining WTC, individuals would abandon the task, but given the next 

task, would resume positive WTC ratings (ibid.). During task performance, 

large changes at times did not perturb the system in the way that may 

have been expected - for instance, a surge of anxiety visible to the 

observer did not affect one participant's task performance and positive 
WTC ratings during a particular task (ibid., 166). Their analysis was able 

to capture the great variation within participants’ responses present at 

this finest second-to-second timescale, and also more stable or consistent 

patterns across participants.
Gregersen, MacIntyre and Meza (2014) also used the idiodynamic 

method, in addition to stimulated recall interviews and heart rate data to 

capture the variation in anxiety during a short oral presentation 
performed by three lower trait-anxiety and three higher trait-anxiety 

language learners in a foreign-language Spanish tertiary course in an 

American university. They came up with several practical applications that 

teachers could use in order to mitigate learners' anxieties, including firstly, 

an awareness of the appraisal process (how people first evaluate the 

significance of an event, and secondly "their ability to cope with the 

consequences" (Gregersen, MacIntyre, & Meza, 2014, p. 586). This ability 

to cope could be bolstered by teaching communicative 'escape routes’ for 

when communication fails them, and opportunities for low-stakes practice 

(ibid.).

2.4.2.3 The learner: self-system and identity

Mercer (2011a) applied complexity theory to understanding the 

nature and stability of learner FL (foreign language) self-beliefs in a three- 

year-long longitudinal case study of a mature university student in
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Austria. Data was coded using grounded theory, and consisted of 15

weekly journal entries from Carina's first semester, and 6 in-depth semi-

structured interviews conducted once per semester throughout the three

year period. Mercer found evidence of distinct domain-specific self-beliefs,

exemplified in Carina’s vision of herself as a Spanish learner, which was

distinct from and competing with, her self-concept as an English learner.

She also found change within each domain, with stability and certainty

being the most salient dynamic features of Carina’s Spanish self-concept,

while affective quality, content, and positivity were the most salient

features of her English self-concept.

In a separate study, Mercer (2011b) looked at learner agency
through a complexity-motivated research design. She conducted a total of

21 semi-structured in-depth interviews over two years with a single case

study participant, joana, aged 20, who at the start of the study was

beginning her second year of tertiary education studying English and

Italian. In illustrating the results, Mercer stayed away from the typical

delineation of individual variables at play, and tried to present Joana’s
agentic system in its complexity.

No single component or element in the complex system causes 
Joana to exercise her agency in a certain way, but it is rather a 
series of multiple, interconnected causes which appear to vary in 
their relative significance and can interact in unpredictable ways. 
Joana was seen to 'soft assemble’ her agentic resources (internal 
and external) in response to the actual and perceived contextual 
affordances in order to achieve her personal language learning 
goals, both short- and long-term

(Mercer, 2011b, p. 435).

Even in avoiding reductionism, data can often reveal certain factors 

that appear more influential or salient than others. From her data, Mercer 

extracted three components that significantly influenced the trajectory of 

Joana’s agency - motivation, affect, and self-regulation - and posited them 

as the control parameters of Joana’s agentic system, and each complex 

systems in their own right.

Mercer (2015) suggests a way to connect the multitude of 

constructs related to the ‘self is to look at the self as a complex dynamic 

system, and to see the related wealth of studies as addressing different
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levels of the nested systems of the self. She applied complexity theory and 

the idiodynamic method to investigate processes of the L2 self-confidence 

on four different levels and timescales. Two advanced-level EFL students 

taking an English course in an Austrian university took part in the study, 

which included monthly, weekly, and session-specific data collection 

stages. Using the idiodynamic method (MacIntyre, 2012), participants 

were also able to rate their feelings of self-confidence on a second-by- 

second basis looking back over a completed pair-work oral task. What 

emerged in the data were two very different 'self systems, with different 

parameters and drivers of change, as well as distinct patterns within each 

individual’s self system across different levels, potentially evidence of 
fractalisation within the self system.

Kramsch and Whiteside (2008) and Whiteside (2013) bring 

together complexity theory and language ecology to Whiteside’s 

ethnographic case study data collected through two years of observation 
of several Yucatecan migrants living and working in San Francisco. In a 

rich mix of methods, they transcribe key interactions of the participants 

with other linguistically diverse interlocutors, to which they also apply 
conversation and discourse analysis. Ultimately they interpret various 

levels, timescales, and systems within the multilingual interactional 

episodes they present, by analysing them in terms of multilingual spaces 

[as created and selected by the participants through their choice of 

language], embodied time [present interactions relating to and affected by 

competing cumulative previous experiences], and symbolic competence 

("a particularly acute ability [of multi-linguals] to play with various 

linguistic codes and with the various spatial and temporal resonances of 

these codes” Kramsch and Whiteside, 2008, p. 664).

2.4.2.4 Teacher cognitions and knowledge about language

Feryok (2010) applied complexity theory to the area of teacher 

cognitions (or beliefs) by re-interpreting her data from a previous 

longitudinal case study that involved email and in-person interviews with 

Nune, an Armenian EFL (English as a Foreign Language) teacher. Feryok
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offers several examples of complexity phenomena represented in the data, 

including non-linearity in Nune's behaviour, the interaction of multiple 

factors forming her actions (student expectations, ideas about learning 

processes, teaching practices], and adaptation as shown by Nune and her 

colleagues whose interaction with a changing environment prompted 

them to up-skill.

Burns and Knox (2005a, 2005b] wanted to document how teachers 

implemented theoretical knowledge into their own teaching practices, but 

ended up witnessing the complexities of each classroom as complex 

systems. The interconnectedness of the systems under investigation, and 

the multitude of interactions within them, became apparent: "in our data 

no one factor (or group of factors] stood out as the most dominant or 

noteworthy in relation to the teachers’ approaches to teaching grammar. It 

was the enormous variety of factors, and in particular their complex 

interactions, which was striking" (Burns & Knox, 2005a, p. 253]. What 

emerged was a picture of the two classrooms as complex systems in their 

own right: "as we observed the changes taking place in the two teachers' 

classrooms, it became increasingly apparent that these classrooms were 
not merely the context of teacher practice (cognitive and discursive], but 

were themselves the phenomena in which the teachers were playing a part 

(ibid., 2005b, p. 6]. Through longitudinal and in-depth research means, 

and with flexibility to re-direct the focus of their research, they instead 

created a relational model of the language classroom.

In summary, the application of complexity theory by way of 

discursive methods continues to grow. Researchers have shown the ways 

in which learners’ motivation, willingness to communicate, the self, 

agency, and identity can be viewed as complex systems in their own right. 

Methods continue to be refined for the best way to capture the rich 

diversity and change present in the language classroom.

2.5 Challenges of the complexity approach

Although the applied linguistics field has embraced the complexity 

framework in recent years, there are still challenges that may deter
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researchers from the approach. Van Geert offers one argument about why 

complex dynamic systems research is challenging from a pragmatic point 

of view:

For young scientists wishing to make a career based on 
publications generated in a relatively short period (say, the 
pretenure track period), explorations off the beaten track are often 
unattractive. In addition, there is relatively little opportunity for 
training in dynamic systems theorizing and methodology, and 
because of the lack of knowledge, dynamic systems methods, 
simulations, and theories may appear too daunting for those who 
are new in the field. In addition to that, dynamic systems theory [...] 
is far from a single and coherent unity

(van Geert, 2011, p. 277).

Added to the lack of a unified approach to complexity research is the 

ontological question stemming from the fact that "a complex phenomenon 
is irreducible. It transcends its parts, and so cannot be studied strictly in 

term of a compilation of those parts. It must be studied at the level of 

emergence" (Davis, 2003, p. 43). Exactly how to go about investigating at 

the level of emergence is unknown, and at best guessed at by the number 
of researchers working within the complex dynamic systems paradigm.

Fogel (2011, p. 268) presents a related considerable challenge of 

applying the dynamic approach in research, that "we must observe change 
while it is occurring [...] instead of simply comparing pre- and postchange 

behavioral patterns as in traditional cross- sectional and longitudinal 

designs in which the researcher can see the products of change rather 

than the process”. While many researchers have come to value the 

process, and not merely product, of investigation, it remains a significant 

hurdle to how data is interpreted. Clearly certain methodological 

considerations can help ensure that as much process as possible is 

covered (recorded, noted, and discussed) but ultimately it is then the 

researcher's challenge to make sense of that data. What happens if after a 

significant time period spent recording one learner's progress in a 

language class, for instance, there are no noticeable shifts or changes 

apparent? Also importantly, if there are, this presents a further challenge 

presented by the complexity approach. How are such noticeable changes 

to be explained? The researcher will have only the data that (s)he has, and 

no more, from which to draw potential explanations regarding the changes
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they witness taking place. It is important to stress that such challenges 

further complicate any comparisons within the complexity approach. 

Beyond the basic principles of the theory, and some widely agreed-upon 

methodological considerations (such as longitudinal scope), researchers 

are left to their own devices when it comes to interpreting and explaining 

data. This creates a very diverse collection of complexity-inspired work, 

but does it also have certain shortcomings? Is it more liable to questions of 

validity, for instance, if there are no defined criteria with which to evaluate 

new research contributions? The complexity theory field certainly appears 

very fluid and, rightfully, dynamic, as it is propelled into the applied 

linguistics domain.
An additional challenge in using complexity theory to describe 

human beings is incorporating agency. How can a theory that 

conceptualizes ant colonies, traffic jams, and human beings all as complex 

systems account for the sense of agency or goal-directedness that drives 
humans to act? Al-Hoorie (2015, p. 56) explains that "[bjecause multiple, 

combined and integrated forces constantly affect behaviour, making it 

almost never in equilibrium, it is easy to overlook the ‘agent’ and whether 
one can be in charge of his/her own behaviour”. Similarly, Kelso (1995, p. 

138) writes, "how can intentionality - considered the nonphysical feature 

of biological systems - be understood in terms of our physically inspired 

theory of biological and behavioural self-organisation?” To this end, he 

proposes a view of intentional dynamics, wherein intent is part of what 

drives and constrains a complex system. In this way, we can conceptualize 

an individual’s goals can limit or extend his/her interactions with the 

environment and internal dynamics. An individual chooses to act or not to 

act, to study or not to study, exercising his/her agency and shaping the 

trajectory of the system. At the same time, a complexity stance puts the 

individual’s agency in context with a very complex whole - if intent was 

the sole contributor to action, we could all live out our dreams, but in 

reality, our actions are constrained by a multitude of interrelated factors.

A final challenge is embracing the interconnectedness and context- 

sensitivity of all systems while still setting and following a research 

agenda. Philosophizing about the interconnected nature of all things can
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lead to a state or paralysis, where no research can be undertaken because 

even the simplest-seeming phenomenon is in fact complex beyond 

capture, van Geert, in his practical and proactive nature, articulates the 

ironic need to simplify in order to explain complexity: "systems thinking is 

basically about finding the right simplifications, that is, those simplification 

of reality that are necessary to capture the basic aspects of the dynamics" 

under investigation (2003, p. 656, emphasis added). He posits a system's 

environment as everything "that does not belong to the system but 

nevertheless interacts with it," illustrating this definition with an example 

of a dynamic system between a caregiving adult with mastery of one 

language, one component of the system, and an infant learning language 
from the caregiver, as the other component of the system (ibid.). The 

environment, then, is everything else, outside of this two-component 

system, which affects both the adult and the infant. However, the 

researcher must also make necessary limitations, in this case, limiting the 
environmental influences only to those that are related to the phenomena 

being investigated, that of language transmission and appropriation. While 

this focus necessarily simplifies the environment, it does not prevent 
understanding of how the system and environment operate (ibid.).

While some simplification is inevitable, and in fact necessary, the 

importance of including the environment in any study of systems is crucial 

- and its omission has been prevalent in many studies. For instance, 

Kramsch (2012) reflects on prior work in variation of the success in 

language learning, remarking that although individual differences in SLA 

have been researched extensively, this has been from the perspective of 

individual learners (their personalities, goals, learning styles, motivation 

and so on). What complexity theory adds is the "whole ecology of learning: 

the learner in interaction with [...] others, (...) with his /her perception of 

(...) others'" (Kramsch, 2012, p. 12-13). Therefore it isn't only the learner 

that needs to be the focus of investigation, but also their learning 

environment, the prevalent teaching methods, the unique circumstances 

of that particular language class, and so on.

74



2 Complexity Theory

Chapter Summary

This chapter featured an introduction to complexity theory, which 

guides the methods and interpretation of the study in this dissertation. 

First, it described the key principles of complexity, including non-linearity, 

attractor states, self-organisation, interconnectedness, sensitivity to initial 

starting conditions and iteration. This was followed by a demonstration of 

how three intriguing L1/L2 phenomena have been reinterpreted through 

complexity theory. Third, the chapter provided a synthesis of recent 

approaches to the study of language and learners using dynamic methods 

and interpretations. Lastly, the challenges of a complexity approach were 

considered.

The next chapter explains how the complexity theory principles were 

applied to the research design of the case study under discussion in this 

dissertation, offering a detailed look at methodology, the research 

environment, and the four focal participants of the study.

75





3 Research Design and Implementation

This chapter introduces the dynamic research design of the study. A 

complexity view of growth and development necessitates looking at 

multiple levels and time scales, because one focus of observation may 

remain static while another experiences rapid change. Like a duck 

swimming, above the water it may appear still, but below the legs are 

paddling vigorously. The first section of this chapter (3.1) presents the 

theoretical basis for conducting research through a complexity view, tying 

in relevant current research to explain each element of the research 

design. In the second section of the chapter (3.2), the institution, language 

programme, course, and instructor are framed as the control parameters 

for the four focal participants of the longitudinal case study. The third 

section of the chapter (3.3) introduces the participants of the study 

through detailed personal profiles.

3.1 Research Design

The primary contribution to research offered by this dissertation is 

the analysis of a longitudinal case study. Through the use of complexity 

theory, the case study seeks to illustrate the unique individual trajectories 

of each participant while still providing a rigorous methodology with 

multiple data sources with which to interpret results. In its design, the 

study sought to answer several research questions, asking:

1. What does collaborative language learning at a beginner level look 
like? We attempt to answer this question with the chronological 
narrative of four participants as they take part in three consecutive 
group projects in a year-long beginner A1 Spanish module.

2. Does group work help individual group members to achieve their 
goals? What does collaboration offer in terms of personal 
development?
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3. Are language learners and their groups complex systems? What can 
we learn by looking at each participant as a complex system in 
his/her own right?

a. How do the subsystems of communication anxiety, 
communication competence and willingness to 
communicate (WTC) relate to participants’ collaborative 
work? Building on previous suggestions that WTC is in itself 
a complex system [MacIntyre & Legatto, 2011), the study 
measures these various communication subsystems in each 
participant three times over the length of the study to look 
for evidence of stability and change.

b. In a complexity approach, how can we account for the role 
of agency in learners’ collaborative experiences? The study 
seeks to integrate agency into a view of learners as complex 
systems.

4. What common features do effective groups have? What factors 
appear critical to the effectiveness of a group?

5. How does a supportive social environment emerge in a group, and 
how important is it to the effectiveness of the group?

6. What are the advantages and challenges of collaboration at a 
beginner proficiency level, according to the study? Most 
collaborative language learning takes place at higher proficiency 
levels, but are there also benefits to collaboration at an A1 level?

7. Based on the results of the present study, how can complexity 
theory offer applied linguists and language teachers a way to 
harness its theoretical prowess for practical applications? Working 
with a relatively new approach in the field, the study seeks to offer 
practical counsel for other researchers and practitioners who may 
be looking for a more context-sensitive, process-oriented, time- 
aware, conceptually and metaphorically rich approach.

The tentative answers to these questions emerge in the data and 

discussion chapters (Chapters 4 and 5). As is expected given the dynamic 

nature of complex systems, the questions were refined during the course 

of the case study.
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The following sub-sections offer the theoretical basis for dynamic 

research methods [3.1.1) and explain in detail the case study design 

employed in the original research project [3.1.2], comprising interviews, 

audio and video recording, and questionnaires assessing motivation, 

communication anxiety [CA], communication competence [CC), and 

willingness to communicate [WTC).

3.1.1 Theoretical basis

Complexity lends us to believe that is that the more we can observe, 

ask, and find out about a system’s current and previous states or 

experiences, the better we can explain observed behaviours and patterns. 

This is because of the historicity embodied in a system’s current state. As 

Juarrero [1999, p. 257) asserts, "we carry our history on our backs’’. 

Dealing with human complex systems, we can turn to interviews and 

introspective methods to ask about past experiences. However, these 
methods admittedly come with their own limitations - for instance, 

contextual factors or "unanalysed experiences" the participants may not 

be aware of could nevertheless be important [Ushioda 2015, p. 49).

MacIntyre and Gregersen [2012, p. 108) argue that the missing 

piece in SLA research is a process orientation, which can capture on-going 

developments rather than purely summative measures of the phenomena 

in question. They also advocate the inclusion of brief timescales into 

traditional farther-looking studies [ibid.), highlighting the insights that 

such descriptions can offer [cf. MacIntyre and Legatto 2011). Fogel [2006) 

emphasizes that the "hallmark of dynamic systems research is the study of 

change while it is occurring, instead of merely comparing 'before’ and 

'after’ observations" [Fogel 2006, p. 17). Therefore our research design 

needs to consider how best to detect change in progress.

Ushioda’s [2009) person-in-context relational view addresses 

another requirement of a dynamic research design, which is the inclusion 

of context into any investigation. Ushioda [2012, p. 68-70) also advocates 

the use of in situ analyses and observation in addition to interview or self- 

reporting measures, as a way to round out research beyond post-fact
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recollections. Ushioda and Dornyei [2012, p. 402) acknowledge the rich 

insights that can be gained from interview studies, despite their limited 

scale and scope, and ascribe higher significance to those of a longitudinal 

design which yield multiple interviews with a participant and offer a 

better look at process. Such a design builds on dynamic principles as it 

allows the researcher to capture a longer timescale, and hence potentially 

capture change as evidenced post-fact by progression in the interviews.

The importance of a given theory and what it implies for methods 

cannot be overstated. This point is illustrated by Seedhouse [2010b), who 

re-visited Brown and Hanlon's 1970 study of parent-child interactions 

looking for negative feedback. They had used a rudimentary word search 
in the data and found a negative hypothesis [to children receiving negative 

feedback in response to ungrammatical constructions). Seedhouse re

examined a section of the data using conversation analysis instead, and 

disproved the hypothesis [finding that children do in fact receive negative 
feedback, but in more subtle ways than what the original methodology 

was able to pick up). His study shows that the same data can be 
interpreted in vastly different ways depending on the methodology, and 

therefore it may be prudent to use more than one methodology in order to 

rule out the possibility that a finding is not "an artifact of the methodology 

employed” [Seedhouse 2010b, p. 13).

3.1.2 Case study design

In the present study, four focal case study participants [two male, 

two female) were observed, recorded, and interviewed throughout the 

year-long language module in which they completed three different group 

projects. The process was designed as a longitudinal case study, as the 

case study approach has been shown to be particularly effective in 

"exploring and understanding the process and dynamics of change” 

[Simons, 2009, p. 23). Similarly, Stake [1995, p. xi) sees a case study as 

"the study of the particularity and complexity of a single case, coming to 

understand its activity within important circumstances”. This makes it 

particularly favourable to a complexity view, where context, detail, and
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depth are key to capturing the interactions within a complex system.

Figure 2 below illustrates the four main data sources in the 

research design: the Learner Landscape questionnaire, interviews, 

audio/video recording of group work, and classroom observation.

Figure 2 Research design

The main case study data consisted of seven rounds semi-structured 

interviews with the participants in the middle of and at the end of each 

group work cycle. This was supplemented by three rounds of a Learner 

Landscape questionnaire [described below), researcher observations of 

classwork, audio-recording of in-class group work, and video recordings of 

group presentations for each of the three group projects in the academic 

year. The interviews included a stimulated recall component where each 

participant was asked to watch a video recording of his/her group 

presentation, and asked to comment on his/her through processes during 

the experience.

The following sections describe the measures that make up the 

Learner Landscape questionnaire, the structure of the semi-structured 

interviews, including the use of stimulated recall, and the coding of audio 

group data as well as the general process of data analysis.
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3.1.3 Learner Landscape

In order to find out more about the learner, each case study 

participant completed an extensive questionnaire called the Learner 

Landscape three times throughout the course of the year: at the start of 

the study, midway through, and at the end. Each of the measures within 

the Learner Landscape was selected by the researcher to fulfil certain 

goals. The Learner Landscape questionnaire, found in Appendix 7, asked 

general language background and reasons for taking the course, briefly 

assessed the participants' L2 Motivational Self-Systems (Dornyei & Csizer, 

2005). The language background gave the researcher more information 

from which to draw when interviewing the participants, with the aim of 
getting to know them more broadly. The researcher added the L2 

Motivational Self-System to the questionnaire in order to look for specific 

areas of interest in the participants' reasons for learning Spanish.

The Learner Landscape questionnaire also measured several 
communication system constructs. These included communication anxiety 

(as measured by the Personal Report of Communication Apprehension 
(PRCA-24; McCroskey, 1982], communication competence (as measured 

by the Self-Perceived Communication Competence scale (SPCC; McCroskey 

& McCroskey, 1988), and willingness to communicate (as measured by the 

Willingness to Communicate scale (WTC; McCroskey & Richmond, 1987).

It was thought by the researcher that willingness to communicate and self- 

perceived communication competence were more effective measures than 

actual proficiency tests to gauge how participants felt about their progress 

in the course and to infer any connections to how they approached 

collaboration. The researcher hypothesized that those with higher WTC 

would be more likely to enjoy group work. The communication scales 

were selected on the basis of decades of prior research by McCroskey and 

colleagues and their more recent dynamic applications by Peter MacIntyre 

and colleagues (cf. MacIntyre et al., 2003; MacIntyre & Legatto, 2011; 

MacIntyre 2012).

The various Learner Landscape measures are summarized in Table 

1 on the following page, and the participants' completed questionnaires 

are available for consultation in Appendix 9 (p. 249 in the second volume).
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Measure Description Purpose Previous uses
Language 
background 
and progress

One page of questions 
asking about previous 
language learning and 
proficiency levels, reasons 
for taking the course, and 
thoughts about language 
learning.

To learn more 
about the 
language 
learning history 
of each 
participant.

Made for the 
present study

Learner 
beliefs and 
motivations 
questionnaire 
(Taguchi,
Magid, & Papi, 
2009]

16 statement items 
spanning

- the Ideal L2 Self
- the Ought-to L2 Self
- Instrumentality- 

Promotion
- Attitudes toward L2 

Community
- Attitudes toward 

Learning Spanish
- Criterion Measures

To gain insight 
into the beliefs 
and motivations 
of the learner 
with regard to
SLA and learning 
Spanish in 
particular.

Dornyei & 
Csizer,
2005 
Dornyei, 
Csizer, & 
Nemeth,
2006

Personal 
report of 
communicati
on
apprehension
(PRCA-24)
(McCroskey,
1982]

24 items across 4 contexts 
(dyadic, meeting, small 
group, public]. Participants 
state whether they 
strongly (dis]agree, 
(dis]agree, or slightly 
(dis]agree for each item.

To measure self- 
perceived 
communication 
anxiety within 
and across 
different 
contexts; with 
separate 
measures for 
dominant 
language and 
Spanish.

McCroskey 
& Beatty, 
1984
MacIntyre 
& Legatto, 
2011

Self-reported
communicati
on
competence 
(SPCC) scale
(McCroskey &
McCroskey,
1988]

12 statement items across
4 contexts (dyadic, 
meeting, small group, 
public]. Participants state, 
on a scale of 0-100, their 
competence in 
communicating in a given 
context.

To measure the 
self-perceived 
abilities in 
communication 
in the dominant 
language and in 
Spanish 
separately.

Hashimoto,
2002
MacIntyre 
& Charos, 
1996

Willingness to 
communicate 
(WTC] scale
(McCroskey & 
Richmond,
1987]

12 statement items 
[originally 20 items with 8 
filler, removed in this 
study] across 4 contexts 
(dyadic, meeting, small 
group, public]. Participants 
state the % of time (0-100] 
they would choose to 
communicate in a given 
context.

To measure the 
propensity to 
communicate in 
the dominant 
language and in 
Spanish 
separately.

MacIntyre, 
Dornyei, 
Clement, & 
Noels,
1998
MacIntyre 
& Legatto, 
2011

Note: In the application of McCroskey's communication anxiety, competence, and 
willingness measures, researchers have made certain adaptations - for instance, 
MacIntyre et al. (2003) reduced the PRCA-24 from 24 to 12 items, the same situational 
ones that are in the SPCCC and WTC scales. In the present study, the eight filler items in 
the WTC scale were eliminated, leaving only the same twelve items that appear in the 
SPCC scale. The PRCA-24 was also modified to remove a 'neutral' response, going from
5 possible answers to 6, and the scoring adapted from the original of 24-120 to 20-100 
in order to make it comparable to the scoring of 0-100 of the other two measures 
(SPCC and WTC). Please see Appendix 8 (p. 246 in second volume) for more details.
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The original Learner Landscape questionnaire also featured a Language 

Learning Preferences measure (Griffiths, 2012]. This measure was 

intended to gauge whether participants' preferences of learning were 

related to their enjoyment of group work. It was ultimately not included in 

the analysis of this dissertation due to the wealth of data generated, but is 

included in the participants’ completed questionnaires, found in 

Appendix 9.

In its totality, the Learner Landscape questionnaire was used to 

establish a general impression of each learner, and was repeated in the 

year to look for any changes. Each of the measures listed in Table 1 on the 

previous page is explained further in the following sub-sections.

3.1.3.1 Learner beliefs and motivations

The learner beliefs and motivations questionnaire was derived 
from the L2 Motivational Self-System questionnaire adapted from Taguchi, 

Magid, and Papi (2009). Taguchi et al. (2009) conducted a large-scale 
study of the L2 Motivational Self-Systems of language learners in China, 

Japan, and Iran, building on a questionnaire originally developed by 
Ddrnyei, Csizer, and Nemeth (2006). A prior version of the L2 Motivational 

Self-System questionnaire was used by Ddrnyei and Csizer (2005) in a 

"large-scale (N > 8,500) repeated stratified national survey of 13- and 14- 

year-old schoolchildren in Hungary" that "assessed attitudes toward five 

target languages—English, German, French, Italian, and Russian" (Ddrnyei 

& Csizer, 2005, p. 617).

The present study took 16 statements from across six categories of 

the Taguchi et al. (2009) version of the L2 Motivational Self-System 

Questionnaire, which participants ranked on a Likert scale from one 

(strongly agree) to six (strongly disagree). This rating scale was consistent 

throughout the Learner Landscape questionnaire in order to facilitate 

comprehension and accurate completion. The six categories were criterion 

measures, which related to participants' intended efforts toward learning 

Spanish, the Ideal L2 Self, related to participants' desired selves with 

respect to Spanish, the Ought-to 12 Self, related to participants’ perceived 

obligations regarding learning Spanish, instrumentality-promotion, which
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evaluates the goals of participants' language acquisition for success, 

attitudes towards the (slightly vague) Spanish-speaking community, and 

attitudes towards learning Spanish in the specific current context and 

environment. The statements were selected based on perceived relevance 

to the participants in the study, just as Taguchi et al. (2009) modified the 

study originally conducted by Dornyei and Csizer (2005) in Hungary, to 

make it relevant for their comparative study across Japan, China, and Iran. 

For example, the instrumentality-prevention category was not included, 

because unlike the learning of English in a Chinese context (Taguchi et al., 

2009), learning Spanish in Ireland is not considered to be a necessity for 

job competitiveness in the global marketplace. Because the Learner 
Landscape questionnaire was supplemented by extensive interviews, it 

was decided that if other motivational aspects arose, they could be 

explored in the interviews. Therefore, a snapshot of motivation (two or 

three statements for each of the six categories) was considered sufficient 

for this particular measure. Changes in the responses across the three 
repeated applications of the questionnaire are discussed in Chapter 4 

(section 4.5.1), and the participants’ responses are found in full in 

Appendix 9.

3.1.3.2 Communication anxiety as measured by the PRCA-24

Participants’ levels of communication anxiety were assessed in the 

Learner Landscape using the Personal Report of Communication 

Apprehension (PRCA-24), a 24-item Likert-type questionnaire developed 

by McCroskey in 1982. It measures trait-like communication 

apprehension (CA) or anxiety in four different oral contexts: small group, 

public, meeting, and dyadic or interpersonal, and has been validated by 

numerous studies (McCroskey & Beatty, 1984). Over four decades of 

research, McCroskey and his colleagues have demonstrated that trait-like 

or global communication apprehension is a major hurdle, with sufferers 

incurring lower incomes, lower ratings in the job application process, less 

job satisfaction, less participation in school, weaker social connections, 

and less leadership traits as reported by others (McCroskey, 2009). Within 

second-language acquisition (SLA), communication anxiety has been
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demonstrated to be negatively correlated with language achievement 

(Gardner & MacIntyre, 1993), and has been shown to impact both the 

comprehension and production of the target language [MacIntyre & 

Charos, 1996). By giving an overall measure (as well as four context- 

specific measures) of a person’s self-reported communication 

apprehension, the PRCA-24 offers a base of comparison and a potentially 

interesting line of questioning for the case study participants. This study 

took the lead of others within the applied linguistics field (cf. MacIntyre & 

Legatto, 2011) in featuring two PRCA-24 scales, one for the participants’ 

dominant language and the other for Spanish, because it is conceivable 

that the language of choice in communication plays an important role in a 
learner’s communication apprehension. Changes in the responses across 

the three repeated applications of the questionnaire are discussed in 

Chapter 4 (section 4.5.1), and the participants’ responses are found in full 
in Appendix 9.

3.1.3.3 Communication competence as measured by the SPCC 
scale

Communication competence was measured in the Learner 

Landscape with the Self-Perceived Communication Competence (SPCC) 

scale (McCroskey & McCroskey, 1988). The scale consists of twelve items 

within four different communication contexts (small group, public, 

meeting, dyadic), which ask the respondent to rate each item on a scale of 

zero to 100 for how competent they feel communicating in each scenario. 

It is perhaps more valuable than measures of actual competence with 

respect to communication behaviour, because as McCroskey (2001, p. 48) 

points out, "[p]eople make decisions about communication based on their 

self-perceptions of their own communication skills, not on the basis of the 

actual skills". It is in this way that willingness to communicate appears to 

be affected by self-perceived communication competence. More broadly, 

people’s perceptions of their communicative skills impact on even bigger 

decisions, such as which career to pursue (McCroskey & McCroskey, 

1988). In other words, self-perceived competence is more predictive or
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insightful than actual observable competence for knowing how a 

particular learner may respond to a given communicative situation. This 

type of self-assessment offers an interesting view into how learners assess 

their competence and how that may affect their behaviour in class. Just as 

with the PRCA-24 scale, participants completed two separate versions of 

the SPCC scale in the present study, one for their dominant language and 

the other for Spanish. Changes in the responses across the three repeated 

applications of the questionnaire are discussed in Chapter 4 (section 

4.5.1), and the participants' responses are found in full in Appendix 9.

3.1.3.4 Willingness to communicate as measured by the WTC
scale

The third instrument in the Learner Landscape measured the 

participants' willingness to communicate. McCroskey (1970) is credited 

for the term and measurement of'willingness to communicate,' which he 

came up with when attempting to develop a measure of reticence for 
general (dominant language) communication (McCroskey, 2009). After 

much comparative analysis, it was determined to be related to, but distinct 

from, communication apprehension, shyness and self-reported 

communication competence (ibid.). The WTC scale, developed by 

McCroskey and Richmond (1987), consists of 20 items, 12 real and eight 

fillers (removed in this study) across the same four communication 

contexts as the SPCC scale - dyadic, meeting, small group, public. 

Participants are asked to indicate on a scale of 0-100 their likelihood to 

want to communicate in a particular context. The measure has been 

demonstrated to have high reliability and validity (McCroskey, 1992), and 

has gone on to be used by numerous researchers who have applied it to 

second and subsequent languages (cf. Hashimoto, 2002; MacIntyre et al., 

1998; Peng, 2007).

McCroskey and colleagues have posited WTC as a trait-like 

personality orientation, and therefore more stable (McCroskey & Baer, 

1985; McCroskey & Richmond, 1987), whereas MacIntyre, Baker, Clement, 

and Donovan (2003) see it as situation-based and relating to a particular
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point in time and particular interlocutor[s). Nevertheless, MacIntyre, 

Baker, Clement, and Conrod (2001) point out that thinking about 

communicating is different from actally doing it, so it could be the case 

that respondents tap into more trait-like behaviour when filling out the 

scale. The present study uses the more variable definition of WTC as "the 

readiness to enter into discourse at a particular time with a specific person 

or persons, using an L2" [MacIntyre, Baker, Clement, & Donovan, 2003, p. 
547).

The importance of WTC has been widely articulated in the research 

conducted over several decades by McCroskey and others: high WTC is 

rewarded in school, organisation, and social environments; it is positively 
valued across ages from lower elementary through graduate school and 

the workplace; it coincides with higher self-reported satisfaction with 

employment and personal life [McCroskey & Richmond, 1987). MacIntyre 

and his colleagues are determined to find out precisely how WTC interacts 
with language learning, and have built up a considerable research base 

around this interaction [MacIntyre & Charos, 1996; MacIntyre & Legatto, 

2011; MacIntyre et al., 1998; MacIntyre et al., 2003,). They point out that 
given the modern pedagogical approaches favouring authentic L2 

communication, it is likely that learners with high WTC are better 

positioned to succeed [MacIntyre et al., 2001). The influence of WTC on 

people's perceptions is demonstrated in Watanabe's [2008) study on 

proficiency levels influencing collaboration, where one participant, Mai, 

incorrectly guessed the proficiency level of her collaborators, assuming 

that the more vocal participant was high proficiency and the quieter 

participant had been lower proficiency, when, in fact, it was the other way 

around.

MacIntyre et al. [2003, p. 591) posit that WTC is highly dependent 

on communication apprehension and self-perceived communication 

competence, wherein those learners who feel more capable and less 

anxious to speak will be more likely to do so. This would seem to explain 

why some learners who achieve high levels in the L2 remain hesitant 

speakers while others who have low ability may nevertheless speak 

incessantly [ibid.). The supposition that communication apprehension.
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self-perceived communication competence, and willingness to 

communicate are all inextricably linked is what leads the measures to 

most frequently be employed together, and in this respect, the present 

study follows suit. As with the previous measures, participants in the 

pesent study completed separate WTC scales for their dominant language 

and for Spanish. Their answers are discussed in Chapter 4 (section 4.5.1), 

and can be seen in full in Appendix 9.

The previous sections described the four measures used in the 

Learner Landscape to generate information on the case study participants’ 

language learning motivations as well as their self-perceived 

communication apprehension, competence and willingness. The following 
section outlines the structure of the interviews that case study 

participants took part in a total of seven times in the academic year.

3.1.4 Interview layout

The largest source of data in the collaborative language-learning 

case study was the series of semi-structured interviews with each case 

study participant. After the first initial interview at the start of the 

academic year, interviews took place midway and at the end of each group 

work cycle, with a total of seven interviews per participant. The interviews 

were conducted by the researcher, audio-recorded and subsequently 

transcribed. They averaged 30 minutes in duration, and were conducted in 

English. The questions asked were the same for each interview cycle, 

depending on whether it was midway through a group cycle or after the 

group presentations. For instance, midway through a cycle, participants 

were asked to describe how their group was managing the presentation, 

and how they were getting along. At each interview, participants were 

asked about their own current motivations, pressures, and efforts to learn 

Spanish. Participants were also asked to say something about themselves 

in Spanish at each interview. Although their Spanish-speaking fragments 

are an interesting aspect of their language development over time, they 

are not discussed further in this dissertation. However, they are also
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available for consultation in the full record of participants’ interview 

transcripts, found in Appendix 6.

After each project work cycle, the interviews that took place asked 

for reflections on their work together, and also featured a stimulated recall 

component that involved participants watching a recording of their group 

presentation and commenting when they remembered something they 

were thinking at the time. Stimulated recall is an introspective 

methodology that necessitates participants to reflect on the "there and 

then" rather than the "here and now" [Gass & Mackey, 2000, p. 52). It is 

thought that by providing a prompt, an aural or visual reminder of the 

event, it is possible to stimulate "recall of the mental processes in 
operation during the event itself' which is stronger than relying solely on 

memory [ibid., p.l7). The procedure of stimulated recall was used in the 

present study to encourage reflection and introspection, and to dig deeper 

into the participants' experiences with their group and with language 

learning.

3.1.5 Data analysis in a complexity approach

As is the case for a longitudinal case study, there was a large 

amount of data gathered, in the form of questionnaires, interview 

transcripts, as well as group work audio and video recordings of group 

presentations. This study approached data analysis from what is intended 

to be a complexity approach - using existing scoring criteria for the 

questionnaire data alongside the more open-ended interview data, and 

allowing coding categories to emerge from the transcripts and recordings.

The three rounds of questionnaire data were analysed using 

existing scoring criteria developed by McCroskey et al. [McCroskey, 1982, 

McCroskey & McCroskey, 1988; McCroskey & Richmond, 1987), to provide 

levels of communication anxiety, communication competence, and 

willingness to communicate. The scoring is explained further in Appendix 

8. Although not all of the questionnaire measures were discussed at length 

in the thesis, the background information proved a valuable starting point 

for the interviews and the measures offered an additional blueprint of the
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participants’ journeys in highlighting and confirming certain areas of 

stability and change that were raised in observation or interviews.

The interviews, once transcribed, were thematically coded using 

salient nodes (or themes) in NVivo, a software program designed for 

qualitative analysis. The categories for the analysis emerged from reading 

the data several times, and were refined continuously. A snapshot of the 

software program is seen below in Figure 3. This shows the main page, 

with the nodes [coding categories) listed above, and the selected node, 

'Ideas on Groupwork’ displayed below.

Figure 3 NVivo extract
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Any given fragment of a transcript could apply to several nodes at 

once, which was acceptable for this study as the nodes were not used 

quantitatively, but which could be an issue for researchers concerned with 

calculating percentages of participant talk on certain topics, for instance. 

These nodes provided a useful way to refer to specific points articulated 

by each participant. Table 2 on the following page illustrates three 

examples of nodes with participant extracts for each.
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Table 2 Examples of nodes in NVivo

Node Example
Goals and [M: What do you think of your Spanish progress?]
priorities

Still not much really, em it’s kind of the same but nothing’s 
really improved that much, the thing is I haven’t really been 
doing any extra work for it though, that’s the issue, I just 
don’t really have time. So that’s definitely affecting it so I’m 
not really doing extra study for it (Alice, Interview 5].

Ideas on group It’s just that we’re doing this extra to memorize and to
work practice it with the people, give your time, so if you find the 

group interesting, I think, I think only if you find the group 
interesting at school, you will participate. You wouldn’t be 
like "ugh, do I have to do this?" While with this group it was 
more okay, fine, I don’t mind to commit, I wanted to commit 
as well (Imelda, Interview 7]

Motivation Yeah well and also I’m taking this as more than just a class.
I’m trying to learn Spanish so if I’m learning this. I’m trying to 
learn it for the long term [Oliver, Interview 5).

The framing of the interviews around each of the projects also made it 

easy to go back to each transcript chronologically to see what issues were 

raised at any given point in a project.

The video recordings of the group presentations were played to 

each participant for the stimulated recall component of the interviews. 

They were also reviewed by the researcher when constructing the 

narrative of each of the participants' group projects, to refresh the 

memory of the presentations and present an intended objective synopsis 

of each presentation.

The researcher listened to the audio files of group work and made 

notes, including some transcription where relevant. Observation notes 

during class were also made by the researcher, and typed up after class.

An example is featured on the following page in Figure 4. Observation and 

audio notes were used along with interview data to generate narratives of 

each focal participant in each of their three group projects.
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Figure 4 Classroom observation extract

Nov 20 2013 Session 2

[Imelda] in a group with (Aoife), [Siobhan], and [Tom] (absent) - Imelda seems 
to be leading the group, in an inclusive way. They stay on track the whole time. 
She uses (perhaps to take down notes for the group?). When instructor 
comes around she directs her comments to Imelda, maybe because Imelda is the 
one who answers her questions to the group. Group works quietly for remainder 
of class.I

[Alice] in a group with [Noel] and [Lana] and [Pavel] - Noel still dominating this 
group. Lana] interacting too, Alice and Pavel are not apart from some laughs.
Noel is making stuff up. saying they had a script but now have to start again since 
Pavel joined group. Still shooting around ideas, but cannot decide on any, and 
whatever others propose he shoots down. This group is hard to watch, a bit like a 
train WTeck. Later on, they are no closer. Noel still distracting his group, Alice 
laughing along but gjyjes me the impression that she is uncomfortable. At 7:14 
Alice says something - go back and listen for it -1 think Noel shoots it down? 
[[Listening to the recordings, Lana suggests an idea but Noel tries to change it 
which leads them off track. Problem is the ideas flying around are too 
complicated, not realistic for their level Again one of the girls comes up with an 
idea where they're arguing about a map/directions, Noel makes a joke of it and 
the idea is dropped. Lana suggests blind date idsg, -Noel quick to point out 
another group is doing ‘Take Me Out which he says is too similar.

The observation notes and audio recordings also provided the 

researcher with more specific points to raise in interviews, as shown in 

the example below.

Researcher: it's interesting because for me from observing, I always thought
you took initiative in the absence of other people.

Imelda: yeah, I might have done that maybe unconsciously, because
somebody needs to.

Researcher: yeah and I thought you did that really well. Like I remember you
asking what would he like.

Imelda: ah absolutely, because in the end, because a few ideas of mine
he didn’t like, which is normal, and I said okay would you like to 
say this about yourself, no, I don’t like it, but it’s fine because it’s 
his line, and if he’s not comfortable memorizing what somebody 
else wrote that’s fine.

(Imelda, Interview 2-3)

One additional measure of validity, inspired by Campbell and Storch 

(2011), was getting the focal participants to read over their profiles to 

ensure that their responses were well represented in the study. This was 

also made possible because the four focal participants remained in contact 

with the researcher after the study, giving updates and filling in gaps that 

arose in their background information when contacted by the researcher.
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Perhaps the biggest strength of this kind of longitudinal intensive study is 

that the relationships cultivated are not necessarily limited to the duration 

of the study - by asking and learning about participants as people outside 

of a class, by building rapport and trust with them, we create a working 

relationship and are able to see them continue with their dynamic lives 

beyond the duration of the study.

Recapitulation of the Research Design

The first section of this chapter reiterated the study's guiding 

questions and explained the research design that was intended to capture 

the complex nature of collaboration. Prior dynamic studies have made use 

of multiple timescales, repeated measures, and qualitative as well as 

introspective instruments. This study sought to describe the complexity of 

collaborative language learning through a longitudinal case study of four 
participants with various avenues of data collection, including repeated 

assessment of motivation and communication systems, as well as seven 

semi-structured interviews, audio recording of group work and video 
recording of group presentations. The following section (3.2) of the 

chapter begins at the start of the data collection process, outlining the 

system parameters of the study (including the institution, the language 

programme, the instructor, and the researcher), and explaining the data 

collection process. The third and final section (3.3) of the chapter is an 

introduction of the four focal participants, including their background, 

motivation, and expectations of the course.

3.2 Study Parameters

This section of the chapter outlines the control parameters of the 

systems under observation in the study, including the institution, language 

modules, course instructor, researcher, and procedures of the study. The 

activity of complex systems, though unpredictable, is nevertheless 

constrained by various factors, which constitute the system parameters
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(and are sometimes referred to as control parameters, because they 

influence the system].

Awareness of the system parameters can allow us to better 
describe how and why a system came to settle into a certain 
pattern or outcome. Relevant parameters are likely to include 
various attributes of the teacher, students, classroom setup, 
interpersonal relationships and cultural context, to name but a few

(Hiver, 2015).

The institutional setting. Language Modules program, the data 

collection procedures, the A1 Spanish classroom, the instructor, and the 

researcher make up the main system parameters for the participants’ 

trajectories. These parameters are described below in greater detail.

3.2.1 Institution

The participants were undergraduate students in their second or 

third year of study at a leading Irish university. All undergraduate 

students are able to take an introductory-level course outside of their area 
of specialization, and for most it is a required step in the second or third 

year of study. These non-specialized modules are known as the Broad 

Curriculum. The modules on offer include arts, business, history, politics, 

psychology, science, and technology, as well language. The Language 

Modules are of particular interest as they are the site of our case study, 

and are described in the next section. Most Broad Curriculum modules last 

only half of the academic year, or one semester, whereas the Language 

Modules are two semesters long. A Broad Curriculum module counts for 

five credits, or approximately ten per cent of an academic year (Trinity 

College Dublin, 2015). Most of the modules are assessed formally through 

an essay and final exam, whereas the Language Modules consist of the 

project presentations as continuous assessment and a final exam. An 

important addendum is that although the Broad Curriculum modules are 

taken for academic credits, they are also available to students on an extra

curricular (non-graded) basis, if there are vacant spaces. Therefore, 

students can enrol in a Language Module on either a graded or an extra

curricular basis.
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3.2.2 Language Modules

The site of data collection for this study was the Spanish Language 

Module at the A1 [breakthrough or beginner) level, as established by the 

Common European Framework of Reference. It is run as part of the 

university's Institution-Wide Language Programme, otherwise known as 

the Language Modules. The Language Modules, designed and administered 

by the Centre for Language and Communication Studies, frame language 
learning in a project-based approach that relies extensively on 

collaborative learning. With eight languages on offer at the time of the 

study [Croatian, French, German, Irish, Japanese, Korean, Mandarin, 

Spanish and Turkish], the Language Modules offer undergraduates a 

chance to refresh or develop communicative skills across a range of 

proficiency levels [School of Linguistic, Speech, & Communication 

Sciences, 2015a).
Working within the limitations of one weekly ninety-minute class, 

the course design makes use of collaboration and autonomous learning. 
The aims of the Language Modules are clear and outlined on the website 

for all potential applicants: "these are not grammar or conversation 
classes, but instead involve group-based projects with spoken and written 

components" [School of Linguistic, Speech, & Communication Sciences, 

2015a). Projects give the scope for learning to be tailored to the students’ 
needs and interests, as they have direct control over the topics and 

content they choose to research and present. Time in class is spent 

working together, but due to the limited contact time, independent self- 

study time outside of class is essential. To further the communicative 

goals, the modules emphasise communication in the target language, and 

the instructors communicate in the target language as much as possible 

even in the beginner-level modules [School of Linguistic, Speech, & 

Communication Sciences, 2015b). The programme is situated in an active 

research and development loop, and has been the feature of several recent 

research studies and reviews [Carson, 2010; Gibbes, 2011; Riischoff, 2010; 

Schroedler, 2010; Voss, 2010).

The reasons for selecting the A1 level were two-fold. First, it 

appears that research on collaborative language learning has tended to
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focus on advanced or at least intermediate learners, overlooking the 

beginners. This could be because language programmes tend to use 

collaboration among higher proficiency learners. In addition to the 

potential of contributing to research in an unexplored area (collaboration 

among lower proficiency learners), the other advantage of investigating 

beginners of Spanish was that the Language Module would be their first 

academic exposure to the language. This brought with it the advantage of 

starting a collaborative-based learning approach from the very beginning.

3.2.1 Data collection procedures

The case study took place from October 2013 to April 2014, 

spanning the length of the Spanish Language Module and the academic 

year. Ethics approval was obtained in the spring of 2013. Prior to the 

study, the researcher had observed a B1 (intermediate) Spanish module 

taught by the same instructor in the academic year of 2012-2013, at which 

time the researcher was also the language assistant to the class.

The seven participants of the longitudinal case study were self- 

selected within their class of 21 students two weeks into the course, as 
described further below. During the length of the study, four of the seven 

emerged as the focal participants. The researcher made herself known to 

the class in the first class, and explained the proposed investigation of 

collaborative language learning, which would entail following a few case 

study participants and would also require consent from the rest of the 

class to being recorded and observed as they took part in the Spanish 

course throughout the year. She left information pamphlets, which are 

located in Appendices 1 and 2, and encouraged anyone interested in 

taking part in the case study to contact her. The following week, in class, 

students were invited to give their informed consent to being audio and 

video recorded by the researcher, which they all did. A total of seven 

students made contact with the researcher through email and in person to 

get involved in the case study, and returned signed consent forms. The 

informed consent forms are found in Appendices 3 and 4 (the difference in 

forms depended on whether the student would be taking part in the study
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as a participant, or simply consenting to being recorded in class work).

The first round of interviews took place within two weeks, before the 

participants had begun any group project work. This was done 

intentionally to get some background information on the participants, 

along with their reasons for being in the Spanish module, their 

expectations, other course obligations, and their ideas on group work. 

After the first interview, the subsequent six interviews were framed 

midway through and at the end of each of the three project work cycles. 

This cyclical pattern allowed for the participants to discuss on-going 

issues and then reflect on their completed group projects. The interviews 

were held in the researcher’s office building, and audio-recorded. 
Interview questions for all three rounds of interviews are found in 

Appendix 5 and the participant interview transcripts are available for 

consultation in Appendix 6. Interviews were scheduled individually with 

the researcher at a time convenient for the participants. Due to the time- 
consuming nature of a longitudinal interview study, the participants were 

compensated ten euro after each interview and received an additional 30 

euro for completing the study, paid in April after the last interview.
Table 3 below sums up the data collection procedure for the case 

study participants.

Table 3 Data collection matrix

Purpose Timescale Data collection 
tool

Spacing of data 
collection

No. of data
collection
occasions

Self Several months Questionnaire Every 8-10 
weeks

3

Project/
Group

Month Stimulated recall 
of video data

Every 8 weeks 3

Self/
Group

Week Semi-structured
interview

Every 4 weeks 7

Group Class
session

In-class audio 
/observation

Weekly 9

(Matrix adapted from Mercer, 2015a, p. 143)

The measures were designed around four time scales, with the longest 

being several months (the distance between repeated questionnaires) and 

the shortest being a single group work session (as captured in the audio 

recording of group work).
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3.2.2 A typical class

The Spanish language modules took place weekly on Wednesday 

evenings from 6:00pm-7:30pm for the length of the academic year 

(October to April). The timing of the class meant that most students had 

already completed a full day of lectures or classes and then waited on 

campus for the Spanish class to begin. Participants entered the class, were 

greeted by the teacher, and took out their homework, which was usually a 

mix of grammar and vocabulary exercises assigned the week before. They 

corrected the homework as a class, with students raising their hands to 

answer and also being called on by the teacher. After the homework check, 

the teacher introduced new structures and vocabulary items. The themes 

included describing oneself, professions, rooms of the house, and so on. 

These teacher-fronted activities were brief and were accompanied by 

more time spent on group and individual activities, both written and oral. 

For the last 20-30 minutes of class, the participants worked on projects 
within groups. These group arrangements, usually four persons to a group, 

were assigned randomly by the teacher and lasted about four weeks.

These group projects constituted the majority of their work in Spanish and 

their assessment. They were told to come up with an interactive 

presentation to share with the class, which showcased their developing 

communicative abilities. The groups were instructed to use authentic 

language, emphasizing real communication and fluency. They were also 

warned that reading off of scripts would be penalized.

Once in a group, they had four weeks to decide on an idea for a 

group presentation, create a script, practice, and finally, present the 

project to the rest of the class. As part of the presentation, each group 

member also submitted to the teacher an individual written component, 

which included the draft versions of the script and a vocabulary list of ten 

new words that they learned as a result of working on the project. Within 

their groups, students worked with minimal involvement from the teacher 

and the language assistant, who would check on the groups' progress and 

suggest corrections to the scripts when asked. Generally, the layout of the 

four-week group work cycle involved choosing the ideas and roles in the 

first week of a new group, working on the script in the second week, and
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rehearsing in the third week of group work, before presenting to the class 

in final week of the group work cycle. Examples of the presentations they 

created in this course included several game shows such as Take Me Out' 

(a dating show), 'The Voice' (a singing competition), 'Come Dine With Me' 

(a food preparation and hosting competition), as well as a casual scene in a 

pub, a blind date, an award show, and a clip of the sitcom 'Friends'. Some 

groups incorporated props, musical instruments, and singing, and all 

groups tried to incorporate some humour into their presentations. Most 

groups chose to keep in contact outside of class electronically in order to 

share and add to the script, and most also met up before the presentation 

class in order to rehearse (sometimes only briefly in the half hour before 

the class).

3.2.3 Course instructor and teaching assistant

The course instructor, a female in her mid thirties, is a native 

Spanish speaker. At the time of the study, she had been teaching Spanish at 
all levels (A1 through Cl) in the Language Modules for three years. She 

uses minimal English in the classroom in order to expose students to as 

much Spanish as possible. She has a dry wit and good sense of humour, 

however, her manner is quite direct, which was sometimes misunderstood 

by the students, the majority of whom are Irish and culturally not used to a 

direct communication style.

As in the rest of the Language Modules, the course instructor had a 

language assistant, also a native speaker, who helped in the group work 

component of the class, but who did not teach. In the A1 Spanish Module, 

the language assistant was a bilingual [Spanish and English) 

undergraduate student raised in Madrid, pursuing a degree in Art History 

at the Irish university at the time of the study. Her role in the class 

involved observing the groups as they worked on their projects, helping 

them correct their scripts, making suggestions, checking on their progress, 

and offering explanations.
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3.2.4 Researcher

The researcher acting as the observer, and research instruments 

present in the classroom, add another source of interaction for the 

individual, group, and classroom as complex systems. As Fogel reminds us, 

"[ajlthough complex systems exist in the absence of the observer, the 

patterns and processes that are described, counted, and analyzed emerge 

from the relationship between the observer and the system” (Fogel, 2006, 

p. 8). The participants were aware that the researcher was interested in 

learning about how group work functioned for them, and that she also 

wanted to know as much as they were comfortable sharing about the rest 

of their courses and lives. Although they were explicitly told that the 

researcher was not connected to the course and had no vested interest in 

promoting group work, certain participants (in particular the secondary 

participants) remained reserved in our interviews. Alice was the most 

reluctant of the main four, but gradually opened up when encouraged. 
Participants were also curious and conscious of other participants in the 

class, because they were aware that they may recount similar or different 

experiences.

Recapitulation of System Parameters of the Study

The institution, language module programme, course instructor, and 

the particular classroom all constrain or define the possibilities available 

to the participants of the study. The Language Modules' project-oriented 

(as opposed to essay-oriented) design defined the way that the course 

would be taught and assessed, and as suggested by participants, 

potentially influenced students’ decisions to take the language course. The 

programme’s autonomous and collaborative orientation potentially made 

it more suitable for motivated learners who were prepared to commit 

time outside of class toward learning. The performance project-based 

approach also made it potentially favourable to less anxious/more 

outgoing personalities. Other parameters that govern the interaction of 

the participants include factors like a majority Science students contingent 

in the modules (which meant certain students such as Robbie, Oliver, and 

Imelda knew more people in the class than others, such as Alice, who was
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one of only two Arts students], the scheduling of classes at 6:00pm once 

weekly (a time seen by some as not conducive to productivity], and the 

students’ other courses (which influenced their ability to commit to the 

group projects at various stages in the year]. Complexity theory shows 

that context cannot be relegated to a background cursory description or a 

variable, because factors both internal and external to the system interact 

with the system and change its behaviour. Therefore the system 

parameters are of great importance in looking at the participants’ 

experiences with one another in the course. This study endeavoured to 

capture as much context as possible, by including non-course related 

interview questions, for instance, and by taking into account the 
contextual issues present in the data.

This section has explored the data collection procedures and 

system parameters of the case study. The following section introduces the 

four focal participants to establish the background for the narrative of 

their experiences.

3.3 Participants

This section introduces the four focal participants. As mentioned 

earlier, a total of seven participants came forward to take part in the study. 

They completed the same measures (questionnaires, interviews, 

stimulated recall of their presentations] and all saw the study through to 

its completion in April 2014. However, as a common phenomenon in 

complex systems, although the data collection tools remained constant, 

the participants varied greatly in the depth of their responses, their 

interest in the course, and their interest in the case study. The decision to 

focus on four participants and use the data of the remaining three as 

secondary was made retrospectively. The dual level of participation, not 

uncommon in other case study designs (cf. Carson & Nelson, 1996; 

Guardado, 2008; Zappa-Hollman, 2007] helped to validate and cross-check 

the experiences of the focal four participants, serving to triangulate the 

data. In addition, for the ease of readership, it was thought that seven 

lengthy narratives threatened to 'miss the forest through the trees.’
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Table 4 below summarizes the participants’ basic information, 

gathered as part of the Learner Landscape questionnaire.

Table 4 Focal participants

Pseudonym Age Gen
der

Course Year/
Total

Fluent
Languages
(Studied
Languages)

Final
Grade
(Spanish)

Oliver 20 M Physiology 3/4 English
French
(Irish)

94

Imelda 27 F Environmental
Science

3/4 Arabic
English
(French)

85

Robbie 20 M Biomedical
Engineering

3/5 English
(French,
Irish)

85

Alice 19 F History and
French

2/4 English
(French,
Irish)

83

From a dynamic perspective, complex systems are highly sensitive to 

initial conditions - because they are non-linear, even slight differences at 

the start can lead to great differences later on in the systems' trajectories. 

Initial starting conditions for each participant were ascertained by a 
lengthy first interview where the interviewer directed the conversation to 

their previous language experiences, their motivation to learn Spanish and 
reasons for taking the course. The biographical data that forms part of the 

initial starting conditions comes from the questionnaire items and also 

from what the participants chose to share about their lives outside of the 

Spanish course in the interviews throughout the year. The relationships 

between the researcher and participants developed over time and it took 

certain participants several rounds of interviews to speak more candidly. 

This highlights a methodological point as well as a strength of complexity- 

oriented research, because in designing a study that sought to learn as 

much as possible about the participants over a length of time, it could be 

argued that the right conditions were put in place to allow for the 

discovery of issues that include the greater context around each 

participant.

Below we introduce each of the focal four participants, describing 

their initial starting conditions, background information and their 

communication system measures from the start of the study.
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3.3.1 Oliver

At the time of the study, Oliver was twenty years old, in his third 

year (of four) towards a physiology degree, something he was passionate 

about and thoroughly enjoyed. He is the youngest of three siblings. At the 

time of the study, his brother was an engineer, his sister worked in 

environmental science, his mother was a professor and his father was a 

teacher. Oliver's entire family lead active lifestyles. His sister, father and 

grandfather (aged 89) are active runners and at the start of the study, his 

brother had just begun a cycling trip from Ireland to Kazakhstan. Oliver 

hiked 10km to and from campus daily, and was involved in a number of 

societies and sports, including boxing and trampolining. When reflecting 

on his priorities, he was very thoughtful about making the most of his 

college experience.

3.3.1.1 Language background

Oliver is Irish and French, and bilingual in English and French. He
also learned German in high school, achieving an intermediate level, but
feels his German is "not very good,” something he attributes to not putting

a lot of work into it in school, and not having a very good teacher. Unlike

the other Irish participants (Robbie and Alice), he only had sporadic Irish

language instruction, limited to the years he attended primary school in

Ireland. He has spent his life moving between Ireland and France with his

family every few years, something that has given him an interesting

perspective on what it means to know a language:

That always took a bit of time, it always took a couple of weeks to 
adapt back [when they between France and Ireland] in writing, 
'cause you can speak a language but sometimes you can’t write it, if 
you haven't been reading or writing a language, you don’t know 
how to spell the words, and you don’t know how to conjugate

(Oliver, Interview 1).

3.3.1.2 Motivation to learn Spanish

Oliver was interested in Spanish for both "personal and 

professional reasons;” professionally he thought "an extra language was
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an asset” and he hoped to travel for both pleasure and work. Personally, 

he was in a long-term relationship with a former classmate from his school 

in France, who was Spanish and American, and fluent in Spanish, French, 

and English. Oliver’s relationship was a big motivational factor in his 

desire to be fluent in Spanish. He approached learning Spanish from a 

usage-based perspective, emphasizing communication above all.

My purpose of learning Spanish is firstly to be able to go to a
Spanish speaking country and speak, and buy some bread, and I
don’t know, meet people and make friends and have some fun.
That’s why I learn language

(Oliver, Interview 6).

He had already previously sought out Spanish instruction by applying for 
the Language Modules in his first year of study, but did not get a place 

(senior students get access to them before juniors, and the Language 

Modules are always in high demand). In the academic year preceding the 

case study, he had taken a beginner Spanish course run informally through 

the Spanish society on campus, where he met Imelda, another case study 
participant. In this, his third, year of study, he was required to take a 

Broad Curriculum module, and had initially thought of psychology which 

clashed with his timetable, so he chose Spanish. Oliver said that he would 

have taken an informal course of Spanish if the Language Module had not 

been a possibility. So in sum, he saw the Language Module as a perfect fit, 

furthering his goals of Spanish acquisition while also contributing to his 

degree requirements.

33.1.3 Spanish level

Oliver entered the class with plenty of exposure and some informal 

instruction of Spanish. In addition to having a Spanish girlfriend, he had 

already visited Spain many times, and possessed an eclectic vocabulary as 

a result, in his words, he could "pretty much name every food just from 

being in the supermarkets a lot” but that despite this exposure he was still 

lacking, adding: "I have no grammar, vocabulary, I don’t know any verbs, 

but if you put me down in Madrid I’d be able to get by alright. 1 have like 

four verbs: tener, ser, beber, comer, vivir" (Oliver, Interview 1).
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3.3.1.4 Initial thoughts about collaborative language learning

Oliver saw language learning as a social phenomenon, saying, 

"people learn language better with other people, [...] because language is 

about speaking, you can't learn language out of a book” (Oliver, Interview 

1]. Despite such a communicative orientation, he was initially not pleased 

about the group work component of the course, something he was not 
aware of until it was pointed out to him by the researcher as a 

fundamental design aspect of the course. Although he acknowledged there 

are benefits to working together, saying that "it’s really helpful if everyone 

has a little bit of vocabulary and shares it", it was nevertheless not his 

preferred way to work [ibid.). Oliver said that for "most projects [he 

prefers] to work on [his] own just because of the ease of it" [ibid.). He 

valued the ability in individual assignments to "set your own time, and do 

whatever you want" [ibid.). Reflecting common concerns about 
collaboration, it was the social dynamics of group work that he felt the 

most apprehensive about: "coordinating the group, [...] getting everyone 
together, knowing which part [one] should do and not stepping on 

anyone’s toes too much or too little” [ibid.). He also raised an interesting 

issue about confidence playing a part in successful group work: "some 

people seem like they’ve done a lot of work because they’re confident, and 

some people look like they’ve done very little, even if they did put in the 

background work, because they barely speak" [ibid.).

Faced with the inevitable prospect of collaboration, he saw it as a 

chance for self-improvement. He said, "I would like to get better at 

coordinating these sort of projects, because I don’t like it and it probably 

means I’m uncomfortable with it, and the only way to get comfortable is 

usually to do it" [ibid.).

3.3.1.5 Recapitulation: Initial starting conditions

Oliver’s initial conditions when entering the Spanish module 

include his prior experience with Spanish in both semi-formal ways
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(student-led beginner classes) and informal ways (travel to Spain, Spanish 

girlfriend). Being bilingual, proficient in a language related to Spanish 

(French), outgoing and talkative, are all initial conditions for his 

experiences in the course. His deep-rooted motivation is evident not only 

in what he says but in the actions he has taken previously to learn Spanish 

- practicing with his girlfriend, enrolling in the student-led Spanish class, 

these are examples of him exercising his autonomy to pursue his goal of 

learning Spanish.

Looking at Oliver’s motivational system, it appears quite stable and 

unperturbed by feedback - when he learned that the course involved 

group work, he was not initially pleased but found reasons to return to a 
high level of motivation and enthusiasm, by focusing on the potential 

benefits of collaboration on his language learning and by thinking about 

what personal improvement he could undertake through the group work 

experience.
The reasons Oliver gave for his dislike of group work indicate to us 

a degree of previous experience, which inevitably shaped his attitude 

entering this collaborative experience. This reinforces the role of initial 
conditions on a system's trajectory, and also reminds of the importance of 

these initial conditions, and the events that precede our own inquiry.

3.3.2 Robbie

Robbie is an Irish male who was 20 years old at the time of the 

study, and in his third year (of five) toward a biomedical engineering 

degree. He was living at home with his parents and younger sister. His 

family had attended the same South-Dublin prestigious high school for 

three generations, something that he acknowledged carries with it a 

certain weight. He saw the humour in the stereotype, for instance, by 

enjoying a popular Irish parody show about a North and South Dubliner. 

He is outgoing and popular in college, with a large social network. He is 

particularly interested in sports, having been involved with competitive 

swimming, tennis, golf, surfing, skiing, and hockey. During college, due to 

the workload of his courses, he had to suspend most of his sporting
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commitments but still carried on playing hockey for the college team. 

Outside of sports, he played the guitar and even incorporated it into a 

group presentation in Spanish.

3.3.2.1 Language background

Robbie does not consider himself particularly gifted in languages, 

and despite studying Irish and French throughout secondary school, 

assesses himself as "only okay” in either.

Researcher: so you did French and Irish through Leaving Cert [the final
qualification of secondary school] but list your proficiency as 
only ok!

Robbie: no I’m okay. I'm very okay. But two years, it’s just kind of fallen
out of my head I suppose.

(Robbie, Interview 1]

He sees the communicative value in language, preferring conversation 
to more formal reading or writing. Even his choice of Spanish, which he 

had never before studied, as his Broad Curriculum module was social, as 
described further below.

3.3.2.2 Motivation to learn Spanish

As part of his degree requirements, Robbie had to take a Broad 

Curriculum module in his third year of study. He made a choice between 

Spanish and Italian, choosing Spanish because it is more widely spoken 

and because of a good friend who Robbie said "picked it up really well” 

(Robbie, Interview 1). This friend was on a university exchange in Spain at 

the time of the study, and Robbie hoped to visit him. He also had a friend 

from Spain who was in his degree program, and from whom he regularly 

sought help during the year. Robbie’s goal in the Spanish module was to 

attain a conversational base: "if I can go to Spain and speak it, that’s grand, 

you know. I’m not going to need to write a big essay while I’m there. I just 

want to be able to speak a bit, get by” (ibid.).
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Robbie hoped to work in North America as part of his future career,

and also saw Spanish as particularly useful for that goal. Having visited

Chicago in the summer before his third year of college, he saw Spanish as

very relevant, as he explains below.

Half the people speak Spanish and half speak English. Like all the 
street signs we’ve got here in English and Irish, and no one reads 
the Irish, they've got them over there in Spanish and people 
actually use the Spanish

[Robbie, Interview 1).

3.3.23 Initial thoughts about collaborative language learning

Robbie was used to working in groups as part of his biomedical 

engineering degree, but had never done so in language classes. In contrast 
to Oliver, who said he would have preferred to work alone rather than in a 

group, Robbie said he would prefer a group, because of the shared 
workload and the ability to bounce things off one another, as well as room 
for new ideas.

You probably learn different things from different people that you 
wouldn’t learn on your own. 1 think we’re all slightly different 
levels of Spanish as well, so that helps if someone’s a little bit better 
and explains things in the group

[Robbie, Interview 1].

He also considered group work better because it distributed the 

workload and gave group members the ability to bounce ideas off of one 

another, something that Robbie and Oliver in particular excelled at in their 

collaborative encounters. In terms of participation in class and in groups, 

various factors are important to consider. In addition to having an 

outgoing personality and low communication anxiety, Robbie went into 

the class knowing at least a handful of people through mutual friends or 

previous courses. This made it a different setting for him than it would be 

for Alice, for instance, who did not know anyone going in to the course.

He felt those connections made it more likely the groups would pull 

together to achieve their goals, "I think also the fact that we’re friends and 

we all know [...] it counts towards our degree, we don’t want to let each 

other down, we want to actually put the work in and make sure we do well
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in it. Because if you put the work in, you’re going to do well in it" (Robbie, 

Interview 1). Interestingly, when he was working with a friend in his 

second group, he felt let down by his friend’s standard of working, 

compared to the first group with Oliver and his other friend.

In contrast to a lot of students who were not pleased with the 

group project-based method, Robbie was happy with less emphasis on 

learning rules, as seen below.

[This class] has more emphasis just on speaking as opposed to 
learning all the rules... because with the Leaving Cert, it feels like 
you’re just kind of being shoved it down your throat, whereas [this 
class is] more relaxed so you’re actually inclined to do some of it in 
your own time

(Robbie, Interview 1).

3.3.2.4 Recapitulation: initial starting conditions

Robbie’s initial starting conditions include certain qualities shared 

with Oliver - such as an outgoing nature, interest in sports, enthusiasm for 
his primary degree subject (biomedical engineering). His language 

background is limited to courses he was required to pursue in high school, 

and he would not consider himself as particularly gifted in language, 

saying at the end of the study, "I don’t think languages is [sic] for me” 

(Robbie, Interview 7). He sought out Spanish for social reasons as well as 
for a mental break from engineering classes, and was encouraged by the 

prospect of a good grade, which could boost his overall academic standing. 

He entered the class with plenty of collaborative experience, and appeared 

to enjoy the configuration, indicating previous successes.

3.3.3 Imelda

The third participant, Imelda, is different from the others in several 

ways. Like Oliver, she is bilingual, but unlike his concurrent acquisition of 

French and English, Imelda distinctly possesses an LI, Arabic, and an L2, 

English, which she studied from a young age and then became immersed 

in while living and working in Ireland. At the time of the study she was 27 

years old, which made her a 'mature’ student compared to the other
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participants who entered university directly after high school and were 

aged 19-20. She lived in Lebanon for most of her life but came to Ireland at 

the age of 19, on her own, and began working at an international computer 

software company in a communications capacity before deciding to study 

environmental science. During the study, she was in her third year of 

study [out of four), and she continued to work as well, which put tight 

demands on her time. Also unlike the other participants, who lived with 

their families, Imelda lived with roommates. Her older brother lived in 

Ireland as well, while her parents and two younger brothers lived in 

Finland.

3.3.3.1 Language background

In Lebanon, Imelda grew up learning Arabic at home and English at 

school, because although Lebanon is a francophone country, she attended 

an English school instead of a French one. She studied mandatory French 
in secondary school, but did not pursue it further. Her father had worked 

in Spain and as a result was fluent in Spanish. She chose to study Spanish 

at an independent institute in Lebanon, completing levels A1 through Bl. 
She stopped when she came to Ireland, and decided not to continue, 

explaining, "the kind of experience I had learning Spanish in Lebanon was 
not very comfortable [...] so I kind of pushed away from it" [Imelda, 

Interview 1). Part of the reason was that most of the other students in the 

course were fluent French speakers, which she felt gave them an 

advantage over the English speakers including herself, and she felt that 

she was always falling behind. However, years after that negative 

experience with learning Spanish, she drifted back into it for a social 

reason - her best friends, who she worked with, and also her roommates, 

were mostly Spanish and as a result she was hearing Spanish daily. This 

exposure brought back some of what she had already studied, and she 

decided to take the informal student-taught course offered at university by 

the Spanish society, where she met Oliver. Imelda did not feel she 

benefitted from the course, which she felt was poorly run, but it refreshed 

some of what she had already learned and left her wanting to improve.
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3.3.3.2 Motivation to learn Spanish

Initially, Imelda wanted to take Japanese as her Broad Curriculum 

module, motivated by a relationship. However, when the relationship 

ended, so did her desire to learn Japanese. Imelda explained, "we broke up, 

and then I thought 'I'm not gonna talk Japanese to myself" [Imelda, 

Interview 6). She chose Spanish instead, building on her social ties to a 

Spanish-speaking community of friends and roommates. She had already 

taken steps to improve her Spanish, such as listening to her friends talking 

in Spanish, and attending the Spanish society course with Oliver, but she 

saw the Language Modules as an opportunity to improve her abilities in a 

more structured environment and gain more confidence in speaking.
Imelda’s additional renewed motivation to learn Spanish came 

from a negative experience at the Spanish embassy. Imelda was officially a 

Spanish citizen, something she was entitled to because her father had 

worked in Spain. However, every time she visited the embassy, she 
thought that the staff members were very rude to her, which she 

interpreted as a reaction of them to her inability to speak Spanish. One 

particular incident left her sweating and impatient, and she left 
determined that by the time her passport had to be renewed at the 

embassy she would be able to conduct the process in Spanish. This event 

could be seen as a perturbation in her motivational system which up until 

that point was coasting along, with Imelda able to understand a lot of what 

her friends were saying in Spanish but feeling rusty and hesitant to 

respond, with only low motivation to improve, but after this negative 

event, she was determined to come back victorious and her motivational 

system pushed out of the attractor state and onto a different trajectory 

that ultimateJy led her to the Spanish Language Module.

She emphasized wanting to enjoy learning: given her 

dissatisfaction with her former Spanish instruction (in Lebanon), she 

wanted to have a positive experience. Because she was not a true 

beginner, she initially enrolled in the intermediate B1 level but found it 

very advanced, explaining, "I had forgotten my grammar, my vocabulary, 

they were already working on projects right from the top and I cannot 

[sic], so I asked to come back to the beginners” [Imelda, Interview 1). In
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the A1 beginner module that was the focus of this study, she felt more 

relaxed and took an active participation role in whole-class as well as 

group work activities.

3.3.3.3 Initial thoughts about collaborative language learning

Imelda had plenty of experience with actual group work in her job, 

where she worked in a team alongside her individual duties. She also had 

experience with groups in her environmental studies courses. She thought 

on the whole that group work was beneficial but also more challenging. 

Referring to a science group she was working with at the time of the first 
interview, she said.

We do kind of struggle because we have different opinions and we 
struggle because [you] believe strongly that your idea is the best, 
definitely the other person believes their idea is the best. 1 haven’t 
had any issues, because I am relaxed about it. You will see different 
personalities [...] within the group

(Imelda, Interview 1).

She also saw the cost of collaboration as the time it took to complete

projects with a group as opposed to individually.

It takes more time to finish something together. I'm just trying to 
compare because we had a group presentation and then we had 
something individually. My individual report was quicker. Now, 
they might bring up new ideas, but it will take longer

(Imelda, Interview 1).

Imelda hoped to use the group work in the Spanish module to further

her communicative goals. Specifically, because she was used to hearing

her friends speak in Spanish, but felt lost when listening to a stranger, she

wanted to gain familiarity with hearing Spanish more generally. She also

sought to gain practice and confidence in speaking as opposed to only

understanding. Because of her existing knowledge of Spanish, she was

more comfortable in the beginner module and was therefore more

confident approaching group work.

When 1 [tried] the intermediate, at the beginning 1 was with two 
people and [...] they were advanced. And 1 was not comfortable. 
Then I moved to another group, there was another girl at the same 
level [as me] and she was lost, and already I felt more comfortable

(Imelda, Interview 1).
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Straddling the two levels, Imelda could have moved up to the intermediate 

one but as her goals were to gain confidence and practice communicating, 

and to consolidate what she already learned and understood, she made the 

choice to stay at a less demanding level that allowed her to be more 

confident and enjoy learning Spanish. This raises an interesting question 

because arguably, moving up and pushing beyond her comfort zone, she 

may have learned even more - but how much is enjoyment worth? She felt 

she enjoyed being in a lower level and feeling able to participate without 

fear, especially the context of her previous negative experience learning 

Spanish in Lebanon with French-speaking students who appeared to learn 

it much easier. Furthermore, throughout the course she put extra work in, 
doing exercises, practicing conversation, and so on, which if she had taken 

the intermediate course she may not have felt the motivation to do.

33.3.4 Recapitulation: Initial starting conditions

Imelda's initial starting conditions in the course include extensive 

language experience (high proficiency in L2) as well as exposure to 

Spanish, having previously taken Spanish classes and being part of a 
strong Spanish-speaking social network of friends. She had already 

experienced collaboration in a work environment, which gave her a 
healthy scepticism of group work but also an appreciation for the benefits 

of working together. She had a firm goal to learn Spanish, a social network 

to assist her, and unfavourable past encounters (Spanish course in 

Lebanon, experience at Spanish embassy) to propel her toward success 

and enjoyment of Spanish this time around. These negative experiences 

held her back from pursuing a higher-level course when she was given the 

option to do the B1 level, when she opted to stay at the lower level and 

saw it as an opportunity to enjoy her learning.

3.3.4 Alice

The fourth participant in the study, offering another set of unique 

starting conditions, is Alice. Born and raised in Ireland, Alice was 19 years
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old at the time of the study and in her second year of study (out of four).

She had decided to do a joint degree in French and History at the end of

her first year of college. She had originally begun an Economics and

History degree, but opted for French instead of Economics in her second

year when she found herself enjoying the French classes more than any of

the others, as she describes below.

'Cause French wasn’t my first choice, no, no my first choice for 
college was Economics and History, and French 1 kind of just put 
down, 1 don't really know why I put it down. Because I didn't like 
French in secondary school, 1 did a course outside of school in 
Alliance, and 1 really, really liked that, that was what got me into the 
French um and then I really liked it here as well, 'cause I got the 
Economics and History in the end, but 1 decided not to take it 
because I was really liking the French

(Alice, Interview 1).

At the time of the study, Alice's older brother was a civil engineer 

working in England, and her older sister was working in speech therapy at 

an Irish hospital. Both of her siblings had experience with languages as 

well - her sister had studied Spanish, and had recently travelled in Central 
America, and her brother had also studied French outside of school. Alice 

is a soft-spoken person and took some time to ease into the interviews.

She describes herself as initially shy and withdrawn but more comfortable 

when she works out her surroundings. As an interview participant, she 

was reflective and thoughtful but sometimes gave the impression of 

holding back her real sentiments.

3.3.4.1 Motivation to iearn Spanish

Alice approached Spanish from a general affinity for learning 

languages. Alice reflected that her love of languages came as a surprise to 

her. Her dissatisfaction with what she perceived to be an overly 'easy' 

teacher of French in her final year of high school that prompted her to 

enrol in a French course at an independent institution. This course kindled 

her interest and motivation, and made her aware of her own abilities in 

the language. From a complexity perspective, her experience with the 

private course took her language-learning system out of its attractor state
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of low enthusiasm. For Alice, her experiences in first year of college

changed her perception of herself to someone who was good at languages,

and this encouraged her to pursue French as a joint-degree option, and to

see what other languages she could learn.

'Cause in secondary school, I didn’t think 1 was particularly good at 
languages, so it was kind of random choosing French ... but when 1 
was in college, 1 realized in first year, 1 was kind of good at 
languages... So 1 would like [...] to learn five languages

(Alice, Interview 1).

Alice was the only student in the class of 21 taking the course without 

credit, that is, extra-curricularly. She took the module as part of her goal to 

get more involved on campus and was happy to be taking it extra- 
curricularly, saying "[it’s] two hours I don’t have to think about all the 

other stuff I have to do, like, it’s more for enjoyment I think for me’’ (Alice, 

Interview 1). It was her dream to learn five languages, and in that respect, 

Spanish provided an easier option given her familiarity with French. She 

was also aware that it was the second most widely spoken language in the 
world, and considered her future ambitions, as she was thinking of a 

possible European Union career path where at least two foreign languages 
were required.

I’m kind of just interested in seeing if 1 can develop a good level of 
another foreign language, so that’s why I was thinking Spanish, so 
that’s also kind of why I want to do it, just to get a beginning to it 
and see whether or not I like it and if I want to continue it

(Alice, Interview 1).

For Alice, her main motivational drive seemed to be the challenge of 

learning another language rather than the Spanish language itself.

3.3.4.2 Initial thoughts about collaborative ianguage learning

Alice approached the impending group work with a positive 

attitude and thought it would be fun to work in groups. In the previous 

year of college she had done two collaborative presentations for French, 

which both went well. She was also looking forward to meeting new 

people and making friends in the class. Alice was juggling the competing 

desires to do well, calling herself a goody two-shoes, with the enjoyment
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of the social interaction in the group. As she put it, "you don’t really want 

to be the one to [say], we have to get this done guys! [...] you do want it to 

be fun but you want to get some work done basically" (Alice, Interview 1). 

During the course of the year, these competing needs were echoed in 

every participant’s experience with group work, and some managed the 

balance better than others.

3.3.43 Recapitulation: Initial starting conditions

Alice’s initial starting conditions include her interest in languages, 

her self-concept as someone who is good at languages and a desire to 

validate that by pursuing an additional language. Socially she had minimal 

exposure to foreign languages at the time of the study, though her sister’s 

experience with Spanish in Central America could be seen as an additional 

motivator for Alice. Unlike Oliver, Robbie, or Imelda, she did not have 

Spanish-speaking friends or social ties.
Compared to Robbie and Oliver, Alice was socially more reserved, 

especially in new situations, although it seemed she may have wanted to 

push herself out of her comfort zone, because she took the course 

voluntarily and well-informed of the group work and presentation layout 

of the course (having been briefed by friends who had taken other 

language modules in the programme).

Having introduced each of the four focal participants, we turn to 

some baseline measures and preferences of the four, with a view of adding 

to what we already know of the unique initial starting conditions for each 

participant. Below we examine the measures of communication anxiety 

(CA), self-perceived communication competence (SPCC), willingness to 

communicate (WTC), thoughts about proficiency, and the social capital of 

each focal participant.
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3.3.5 Participants' baseline communication measures

As part of the study, the participants completed three rounds of a 

'Learner Landscape’ questionnaire, which assessed, for both their 

dominant language and for Spanish, their levels of communication anxiety 

(CA), self-perceived communication competence (CC) and willingness to 

communicate (WTC] (McCroskey, 1982; McCroskey & McCroskey, 1988; 

McCroskey & Richmond, 1987], as described in section 3.1.3 of this 

chapter. These measures provided a baseline indicating their initial levels 

of communication anxiety, communication competence, and willingness to 

communicate. It was hoped that the repetition of the questionnaire 

midway through and at the end of the year might uncover areas of stability 
and change, and such changes are discussed further in section 4.5.1 of 

Chapter 4. In the questionnaire, participants were asked about their 

dominant language and Spanish, and all four participants chose to report 

on English as their dominant language. Table 5 below shows the 

participants' initial levels of communication anxiety, self-perceived 
communication competence, and willingness to communicate. The 

completed Learner Landscape questionnaires are located in Appendix 7, 

and Appendix 8 illustrates the scoring procedure for the three scales.

Table 5 Participants' initial communication system levels

CA CA SPCC SPCC WTC WTC
English* Spanish** English Spanish English Spanish

TO
D. Range 20-100 Range 0-100 Range 0-100
“ 20-42 mild > 87 high, <51 low > 82 high, < 52 low
uTO 42-67 moderate

Q. 67-100 high
Oliver 25 40 87 23 89 44
Imelda 42 47 74 47 83 47
Robbie 26 61 87 6 66 26
Alice 63 53 88 14 69 10

CA or Communication Anxiety as measured by the PRCA-24 scale

Note: The original PRCA-24 scale, range is 24-120 but it has been modified (with the 
scoring adjusted accordingly] to 20-100 for easier comparison with the other two 
scales, both of which are out of 100. Scoring guides are located in Appendix 8.______

As seen in Table 5 above, Oliver entered the course with mild 

communication anxiety (CA) in English, and higher (but still mild] CA in 

Spanish. Imelda began the course with moderate CA for both English and
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Spanish, with only a few points difference between the two. Robbie 

exhibited very mild CA for English but moderate CA for Spanish, perhaps 

not knowing what to expect in the class. Alice had moderate 

communication anxiety in English, while her CA in Spanish, still in the 

moderate range, was in fact lower than her CA in English, perhaps in line 

with her comfort participating in French classes as opposed to her English 

ones.
In the measure of self-perceived communication competence 

(SPCC), Oliver, Robbie, and Alice judged themselves high for English and 

low for Spanish. Imelda judged herself more competent in English than 

Spanish but with less distance between the two, with both levels 

moderate.

In the measure of willingness to communicate (WTC), Oliver and 

Imelda indicated high WTC for English, and low-to-moderate WTC for 

Spanish. Robbie indicated moderate WTC for English and low WTC for 
Spanish. Alice similarly indicated moderate WTC for English and a very 

low WTC for Spanish.

These measures reinforce observations in the classroom, which 
suggest that Oliver and Robbie were the most outgoing of the participants, 

and the least anxious communicators, Imelda was more anxious but still 

interested in communicating, and Alice was the most reserved and least 

talkative even in English.

3.3.6 Proficiency levels

An interesting line of inquiry is whether and how the participants' 

trait-like communication measures, seen above, influence the participants' 

comfort zones, and by extension, their views on mixed proficiency levels. 

Oliver's view, as someone who entered the course with existing Spanish 

knowledge was: "I'd rather work with people who have approximately the 

same level as me. If someone's a total beginner, either they'll slow me 

down or they'll piggyback on me for their progress” [Oliver, Interview 1]. 

Alice, beginning with no Spanish knowledge and with moderate 

communication anxiety, felt the opposite:
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I suppose if you were in a group where all the people had a higher 
standard, that’s kind of intimidating for you, and also you might. I’d 
be more inclined to keep a bit quieter, but if you’re kind of in a 
group with mixed abilities or people who are just around the same 
level as you, it’s less intimidating and you’re more inclined to 
participate

(Alice, Interview 1).

Robbie had acquaintances in the class and gauged them as having 

higher proficiency than himself, and said he was comfortable with the 

ability to learn from others. Imelda’s preferences were somewhere 

between Oliver and Alice, "if someone is really, really from zero they are 

holding you back, or not moving at a faster rate. But also at the 

intermediate level I was not comfortable [...] it does hit your confidence a 

little" (Imelda, Interview 1). So she preferred being in a position of 

strength in a group, whereas Robbie preferred being with people who 

knew more than him, which could be linked to their communication 

system levels more broadly.

3.3.7 Social capital

Mercer (2015b) suggests the idea of social capital, which refers to 

the "social resources a learner has for learning and using the language, 

inside and outside of the classroom setting” as a valuable concept for 

language education. From a complexity viewpoint, the idea of social capital 

encompasses several sub-systems that interact with the learner’s language 

activity. These involve both initial conditions and new inputs into the 

system, but they are classified as resources outside of the learner, such as 

people, environments, and opportunities available to the learner. For 

instance, Imelda and Oliver enter the class with much more authentic 

Spanish exposure and access to native speakers. Robbie enters the class 

with experience in group work as well as access to a native speaker, and 

Alice with university-level experience in language learning. The idea of 

social capital became one layer of analysis when looking over the 

experiences the four participants had over the year, and will be re-visited 

in the subsequent chapters.
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Chapter Summary

This chapter described the data collection process, and located the 

research design in a particular context, before introducing the four focal 

participants. Within the parameters of an organised once-weekly beginner 

A1 Spanish class of 21 learners, four focal participants were observed, 

interviewed, assessed [via questionnaire), and recorded, during the length 

of one academic year. Entering the class with different backgrounds, 

motivations, preferences and previous experiences with language learning 

and with collaboration, the participants embarked upon a series of three 

iterations of group work, where the end point of one project was the 

starting conditions for the next. The following chapter presents a narrative 

of the three group projects chronologically to examine in detail the 

participants' experiences with collaboration in language learning.
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4 Data Presentation

The previous chapter outlined the research design and methods for 

the study, and introduced the system parameters, and initial starting 

conditions of the four focal participants of the study, whose experiences in 

the module will be examined in this chapter. This chapter is organised in 

two halves, the first being a chronological narrative organised according to 

each of the three consecutive group projects the participants embarked 

upon in the course. The first half of the chapter seeks to answer the 

research question, what does collaborative language learning at a 

beginner proficiency level look like? Within each section documenting 

group work (4.1-4.3], the four focal participants’ group experiences are 
traced along their journeys, drawing on participant interviews, classroom 
recording, and observation. All participant quotes taken from the 

interviews are found in Appendix 6, which contains all of the interview 
transcripts for each participant. For each group project cycle, the class 

was divided at random into assigned groups of four students, who had 
four weeks to decide on a presentation idea, write a script, have it proof

read by the teacher or teaching assistant, and present it to the class. This 

process was repeated three times throughout the year, with one 

presentation falling just before winter break, and the remaining two in the 

New Year.

Section 4.4 offers a reflection on personal development throughout 

the course, with the intention of answering the questions, does group 

work help members to achieve their goals, and, what does collaboration 

offer in terms of personal development?

The second half of the chapter (4.5) is a discussion that invokes 

complexity concepts to explain the behaviours and patterns that emerged 

in the collaborative work of the participants, seeking to answer the 

research question, what can we learn by looking at each participant as a 

complex system in his/her own right? We look at the attractor states and 

moments of self-organisation exhibited in the behaviour of the four focal 

participants (and their motivational and communication sub-systems)
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throughout the year, and consider the roles of agency and iteration in a 

complexity approach.

4.1 Project 1

For the first project, Oliver and Robbie were placed in a group 

together, while Imelda and Alice each formed part of a different group of 

four. As will be described below, Oliver and Robbie had a very positive 

experience, while Imelda and Alice's groups lacked decisiveness and 
cohesion.

4.1.1 Oliver and Robbie: "A really good organic group" (Oliver, 
Interview 3)

Oliver and Robbie, who previously did not know each other, were 
grouped together for the first presentation, along with James^, Robbie’s 

friend from hockey, and Amy, who Oliver knew through some mutual 

classes. Instantly, the group began with a flourish, accounting for a great 

deal of the classroom noise as they set about choosing a topic. It took them 
no more than a few minutes to decide on a dating game show called 'Take 

Me Out’ and assign roles, with Oliver as the presenter, and the other two 

males, Robbie and James, fighting over Amy in the show. Oliver and Robbie 

dominated the discussion but the other two also took active roles, and the 

group discussion flowed freely with many jokes and ideas. Unlike several 

other groups, they began using Spanish casually from the second session. 

Oliver and Robbie both coming to class with some Spanish lines already 

prepared and were unafraid to share them, as seen in the fragment below.

Robbie: I’ve got some cheesy one liners to say.

Oliver: In Spanish?

Robbie: Oh yeah! Quero estar contigo para siempre.

(Robbie and Oliver, Group 1, Recordingl-2, 02:00]

^ As with the focal participants, all other students’ names have also been changed to 
maintain anonymity.
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Observing the group, it was a real collaborative experience with 

members building on one other's ideas and responding positively to one 

another. Amy was more reserved than the other three but overall there 

was a happy merging of personalities. Oliver emerged as the clear leader 

with apparent support from the rest of the group. For Oliver, the 

leadership role came "spontaneously" and he reported that he found it 

easy to delegate:

1 sort of felt like the leader of the group in that 1 was the presenter 
so I was sort of giving everybody their cues, so then after that 1 sort 
of said, well I'll do the script, so then after that it felt fair that 1 
delegated the other tasks [...] it happened so spontaneously, it was 
like, this is the project, who wants to write up the lines, and 1 was 
like, well I've probably got the best Spanish so I'll do that, and you 
do that, and you do that

(Oliver, Interview 3].

Oliver's perspective on leadership was that, "oftentimes someone just 

needs to be a leader and as long as you're nice about it, nobody really 

minds" (Oliver, Interview 3], which was an effective and well-received 

approach for their group. Robbie said that Oliver was "like the glue of the 
group" (Robbie, Interview 2], and that the rest of them "played off Oliver's 

personality" (Robbie, Interview 3). While Oliver took responsibility over 

the script, he thought the group's success was due to them as a whole:

It was a really good [...] organic group in that I wasn't the leader for 
everything, for the picking the topic and most of the 'funny', I felt 
like [Robbie] probably led that, and he probably did more of that 
than I did. He's just funnier than me

(Oliver, Interview 3).

Robbie and Oliver both said they felt everyone got on well, worked 

well together, and were proud of their project; as Robbie said, they had 

"put something together that was quite good" (Robbie, Interview 2). He 

felt satisfied with the group and everyone's contribution to it, and proud of 

the end result. Oliver was pleasantly surprised by the group project, 

having anticipated a less positive experience: "at first I thought it would be 

quite annoying and time consuming, and it is somewhat time consuming, 

but I think it's a good way to learn" (Oliver, Interview 2]. Importantly for 

his own goals, he felt the project provided him with good opportunities to 

learn, including useful vocabulary. Observing the presentations, their
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presentation stood out with its humour and its use of props and music, 

and good delivery. Many other participants also made remarks about their 

presentation so it made a big impact in the class.

Although Oliver and Robbie both said they were reluctant to 

change groups for the next project, they also thought their solid first 

presentation might put them in a good position for the next round, as 

Robbie mentioned,

I think that other groups will take that away looking at what we did 
and they'll be like, well we got to step it up too, so hopefully next 
round my new group will be looking at me be like, can we do 
something like what you did before

(Robbie, Interview 3).

Oliver said that what he would take away to the next group was the 

importance of leadership, establishing roles, and playing to people’s 

strengths. He thought that "leadership and working on everyone's 

strengths is really important, and getting something down in the first 
week is really important” (Oliver, Interview 3).

If Robbie and Oliver’s first group experience was a spontaneous 

and enjoyable meeting of minds, with snappy decision-making and an 
equal workload, Alice and Imelda’s experiences were the exact opposite.

4.1.2 Alice: "I suppose it was a bit one sided" (Alice, interview 3)

Alice was put into a group with three people she did not know, a 

situation she found unnerving given her self-perception as someone shy 

who prefers to be in familiar surroundings. Her group members were Lana, 

an outgoing science student, Noel, a 'class clown' type and also a science 

student, and Pavel, a quiet but likeable technology student who was 

absent for the first week of group work. When the group first came 

together, Noel immediately began making off-topic jokes. Lana tried to get 

them back to deciding on an idea for the project, but Noel continued 

making jokes and looking up funny words in the dictionary which he 

would share in a loud voice to anyone within earshot. Alice mostly sat 

back and said very little in the first session, mildly laughing along to Noel’s 

antics. At the end of the first session they had no work completed and
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nothing decided. In the second session, Pavel joined the group, and they 

again began discussing ideas. Lana suggested a few possible story lines, 

each of which Noel shot down. Alice finally interjected, building on an idea, 

and was quickly dismissed by Noel for the idea not being "violent enough". 

The researcher expected to hear frustration from Alice in the interview 

session following that class but all she offered a very diplomatic version of 

the events:

1 think we had difficulties coming up with something because he 
wanted something really dramatic, he kept insisting that there 
would be a pregnant woman in it and that the other thing would 
have to be that someone would have to die violently. [Laughs] In 
the end we were just like, no that’s not going to work, we'll just 
come up with something else

(Alice, Interview 2).

After two weeks of group work that led to nothing, Lana emerged as 

the self-appointed leader. She wrote an email to the group asking them to 

submit ideas. Alice said that she submitted an idea, as did Lana, and they 
heard nothing from the other two group members. Lana then wrote up a 

script for her idea of a blind date, which Alice went along with, and the two 
of them translated the script on their own time. All of this work went on 

outside of class, over email, while the males remained silent. Lana and 

Alice then asked Pavel to add the corrections that the teaching assistant 

provided in class, a minor job, which he completed. Noel got away with 

doing nothing, and got the completed script handed to him in class.

In the interviews, Alice acknowledged Lana’s leadership and 

intially seemed fine with the arrangement, stating, "1 suppose it’s nicer to 

have one person who’s willing to take the lead, like the other people still 

do work but there’s someone who’s like we have to have this done by this 

date" (Alice, Interview 2). However by the third interview, Alice revealed a 

bit more, hinting that Lana may not have had the support of the group 

behind her idea - intially Alice said both Alice and Lana submitted ideas 

but they went with Lana’s because that was the best one. But after the 

presentation, Alice said it was Lana herself who was "pushing the idea but 

nobody else really wanted to do it, but then in the end she had that really 

well prepared" (Alice, Interview 3) and as they were already far behind, 

Alice went with it and the two of them translated the script.
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The only thing that Alice voiced as a frustration, when asked, was 

"the slowness of learning some basic stuff," [Alice, Interview 2) referring 

to the teacher-fronted activites in the start of class. She mentioned that 

"[she thought] most people when they were doing the assignment, they 

were like, I still don’t know any Spanish!” [Alice, Interview 2). About the 

group itself, Alice said that Noel was very funny and she did not openly 

criticize the fact that in the end, Lana and Alice did all of the work. This 

could have been because she did not trust the researcher, an outsider, or 

because she did not want to seem mean, or perhaps it really did not bother 

her. However, through another comment, we are led to believe it was the 

first reason, that in fact, she did complain about the matter but it was not 

in the interview context; in an interview, she did say, "1 think a lot of 

people had that problem, where one or two people didn’t do it" [Alice, 

Interview 2) which means she at least discussed the issue of group work 

with other students in the class and was aware of others’ unequal work 

divisions.

The presentation was humourous, with Noel and Lana dominating 

the lines. Alice stumbled over a few parts, which she later idenitified was 

partly due to having long stretches of sentences rather than shorter ones, 

something she wanted to improve for the next time. After the presentation, 

Alice thought everyone put in a good performance and mentioned that she 

and Lana were pleased that the other two group members learned their 

lines, even if they did not contribute to writing or translating them. When 

asked directly if Noel and Pavel contributed an3d:hing to the project, Alice 

laughed and said, "no, no, they didn’t do anything. But even despite that 

though, [Noel] had learned his lines actually really well. We were pretty 

happy with that when we came in" [Alice, Interview 3).

Alice said she enjoyed the group work aspect, and preferred it to 

the prospect of giving a solo presentation. Alice had a quiet disposition 

and moderate communication anxiety so it was encouraging that for her 

the group aspect, even if it came with an unequal workload, reduced some 

of the anxiety of presenting to the rest of the class.

Also interestingly, although Oliver and Imelda both had proficiency 

in multiple languages, they hardly ever raised this proficiency as beneficial
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or connected to their Spanish learning. In contrast, Alice, who was still 

learning French but already at a good proficiency, regularly brought up the 

connections she saw between the two, and also the advantage that her 

French gave her in learning Spanish: "the French does help sometimes. I’m 

probably more aware of the grammar. And how to construct sentences. 

Even when she's doing the grammar, I know what a definite article and 

indefinite article is, and demonstrative, etc.” (Alice, Interview 2). 

Undoubtedly, Oliver and Imelda had a similar advantage but never 

reflected on it or mentioned thinking about similarities in the interviews. 

This hints at a potentially different level of interaction between their 

different language systems, or perhaps more stability in each system.
Alice mentioned several issues that she would work on in the next 

presentation. In her individual progress, Alice was very conscious of her 

French pronunciation affecting her Spanish, and wanted to put more effort 

into separating the two as well as not mixing up frequent words such as 
and (y and et). As a group she wanted to achieve better "work allocation” 

and shorter lines instead of big paragraphs, which she found tricky to 

remember and deliver well. Alice mentioned Oliver and Robbie's 'Take Me 

Out' presentation, saying that she thought "they acted it quite well with it" 

and that in terms of content and vocabulary, it was much easier to 

understand because "it was more stuff we knew like introducing ourselves 

and what we do” (Alice, Interview 3). Reflecting on the 'Take Me Out' 

presentation, she also wanted her next presentation to be based more on 

the vocabulary they already know, to make it easier to remember and to 

understand. When asked whether she felt she’d made progress, Alice was 

quick to look at the positive aspects but felt it was a slow process.

Researcher: and what do you think of your Spanish progress so far?

Alice: em. I’m probably a bit more comfortable speaking it than 1 was
before maybe. I still say it's kind of a slow process though, but 
other than that, I’m happy enough 1 suppose.

(Alice, Interview 3)

The slowness of learning the basics was something that Alice often 

commented on, compared with the non-communicative based French 

courses to which she was accustomed.

129



4 Data Presentation

4.1.3 Imelda: "It was taken too seriously" (imelda, interview 4)

Imelda's first group comprised of four members. Aoife and Siobhan, 

were both science students, and Tom, was quiet technology student who 

knew Pavel from Alice's group. The other three seemed to defer to Imelda 

as the de facto leader, perhaps because she was older than them, or 

perhaps because they had already seen in classroom activities that she had 

more Spanish knowledge than the others. Therefore Imelda seemed to 

direct the group discussion from the start, but in an inclusive way. As a 

group, they discussed ideas for a long time and finally decided on a skit 

based around four new roommates meeting each other for the first time.

At one stage, Imelda actively tried to include Tom, asking him what kind of 
lines he would like to say, as he had just shut down some of her ideas of 

lines for his character. They worked quietly and stayed on task, with 

Imelda taking notes for the group on an iPad. In the second session, Tom 

was away, and the three others continued to create the script. When the 
instructor came by to ask about their progress, the other two group 

members seemed to avoid answering her questions, so the instructor 

directed her comments to Imelda, which seemed to confirm her status as 
the group's leader or caretaker. Unlike the other groups, they tried to 

write the script in class together, but this involved a lot of negotiation of 

ideas around what the characters would say to one another. Tom in 

particular was reluctant about many of the lines suggested for his 

character, and did not want to say them. This difficulty in reaching 

consensus, along with time constraints, led to their script being not as 

funny as they had intended it. They took so long to write the script that 

they had no time to practice it, so the presentation was not very well 

rehearsed - a similar issue that affected Alice’s group among others.

Imelda said in retrospect, "this first project was not properly organized by 

us," explaining that.

In the end, everybody memorized their own lines, we didn’t have 
time to practice, coordinating it, because on top of everybody has 
their own degree and everybody’s working like myself, and to find 
the time, we only find time during the class and one day we only 
met for one hour and a half and I had to run

(Imelda, Interview 2-3).
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Before the presentation, Imelda had suggested they should meet to 

rehearse, but the others were reluctant. When they finally arranged to 

meet immediately before the class, Imelda was ready and waiting with 

print-outs of the script, and other arrived 25 minutes late because they 

were busy trying to print off their script. This lack of organisation made 

the experience un-enjoyable for Imelda. The presentation was "stiff', in 

Imelda's own words, with Tom quiet and hard to understand, Siobhan 

stumbling over most of her words, and only Aoife and Imelda speaking 

confidently.

Imelda felt frustrated by the lack of consensus in the group. She 

thought it took them a long time to negotiate lines and conversation turns 
for the script. She attributed this difficulty in working productively partly 

to Tom not feeling comfortable with the humourous lines, saying "[Tom] is 

very shy, I know I was trying, but I want him to speak up, I want to 

encourage him. I'm not his mother but I want him to have a bit of 

confidence” (Interview 2-3).
She also thought the lack of cohesion came from the group 

members wanting to "push their own ideas instead of accepting others" 

(Imelda Interview 2-3).

Everybody gave ideas but people who were competitive were 
people I struggled with, because everything you put down, ‘no, um, 
no, I don't think so', and I just wanted to put those two hours in and 
just finish it. It was taken too seriously

(Imelda, Interview 2-3).

She also noticed that unlike her own desire to keep it "simple and funny", 

the others were "actually really looking for the marks" and constantly 

evaluating their lines as whether or not they would benefit their grades 

(Imelda, Interview 2-3). Imelda pointed out to the group, "it's our first 

project, it's a [beginner language] class, 1 don't think the teacher is 

[expecting] a thesis from us” but they, in contrast, thought they "[had] to 

make it perfect” (Imelda, Interview 2-3).

She felt that "finding the time, and finding something everybody 

will agree on" was draining, as was the lack of initiative that she 

experienced, which she thought unconsciously left her to step in as the 

leader, as she re-iterated below:
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[The issues is] finding the initiative from other people, and I found 
that in my other contexts in my degree as well, people are waiting, 
and you are also waiting, and if nobody is going to take the 
initiative, you are going to run out of time. And I'm not sure if it's 
because I'm older than them, or, if it's personality

(Imelda, Interview 2-3].

Similarly to Alice, Imelda felt frustrated by the teaching method in the 

class, largely due to an expectation that she would be taught in a formal 

way, as had been her experience in previous language learning. She 

thought in contrast that in the Spanish class, "things [were] not properly 

explained, [they were] just brushed over" (Imelda, Interview 2-3). She 

instead asked a Spanish friend to help her understand some items when 

she felt they were not adequately explained in class.

Imelda hoped her next group would not take the project as 

seriously, and she would finally be able to experience some of the fun that 

she observed in the other groups. Imelda, like Alice, made reference to 

Oliver and Robbie's presentation as well, remarking that they had better 
conversation. She also envied the fun aspect that was sorely missing from 

her own group experience.

You can see other groups, I was talking to [Oliver] for example, and 
he said he had so much fun preparing their project. And I didn’t 
have fun, in the way he did, what he did is more or less what I 
wanted, something to enjoy

(Imelda, Interview 2-3).

She also wanted to approach it with more of an open mind, and hoped 

other group members would do the same, and not be as stubborn as she 

found the first group. Unlike Oliver, Imelda did not relish her role as 

leader, and hoped that the job would not always rest with her, saying, "1 

found I’m the one who’s [taking] initiative, so but I don’t want to take 

ownership all the time because they need to be involved as well and I don’t 

have the time" (Imelda, Interview 2-3).

132



4 Data Presentation

4.2 Project 2

After the winter break, the second university semester began and the 

Spanish Language Module resumed. The class launched into group work, 

again being divided by the instructor into new groups of four. They were 

given three classes to come up with a presentation idea, write it, have it 

corrected, and rehearse, and they presented to the class in the fourth 

week. As this was their second group experience, it could be viewed as 

iteration in their individual systems, where the end point of one project is 

the beginning point of another. This iteration also implies that participants 

inevitably bringing the experiences of the first project and group to the 

second, as they go through the same process with a different set of 

collaborators. Olivier and Robbie were coming from a very positive first 

experience, while Alice and Imelda were coming from less positive 

experiences with groups that did not work well together. As will be shown, 
for Oliver and Robbie the second group experiences were disappointing, 

while Alice and Imelda, who were grouped together, experienced a more 

positive working group.

4.2.1 Oliver: "I just felt really let down" (Oliver, interview 7)

For the second project, Oliver was in a group with Siobhan, a 

science student who had previously been in Imelda’s group, and Fred, a 

biomedical engineering student who was also a secondary participant in 

the study. They were supposed to have a fourth member, Dave, but he 

dropped out of the course over the holiday break. In their group, Oliver 

quickly took the lead in directing the conversation on ideas for the 

presentation and suggested they choose something interactive and fun, 

like a television ad or a game show. They decided on 'I’m a celebrity, get 

me out of here,’ a game show featuring celebrities spending time in the 

wilderness. Both Oliver and Fred said they were interested in being the 

host, but eventually Oliver stepped down and Fred took the role. Despite 

Fred’s role as the presenter, it was clear that Oliver was taking it upon
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himself to lead and organise their group, and articulated his vision for

their work, as seen in the transcript of their group work recording below.
Ideally by next week we have our lines written. Like, so today we get the outline, 
by next week we have our lines written, and we can work on them again, what is 
in, next week, we spend the whole hour practicing, the week after, tuning up our 
music, PowerPoint, whatever, the week after, practicing, and then we do it. And 
then we meet up once for an hour outside of class just to practice, if we need it. 
We mightn’t need it...

(Oliver, Group 2, Recording 2-1, 2:13].

It was apparent early on that other two group members gave little by 

way of response or alternative ideas. About 20 minutes into the group 

work, Oliver must have realized this, and said, "I'm giving a load of ideas 
but I don't feel like the boss, if you guys have ideas, then go ahead" but this 

was met with an "I don't care” from Fred and some uncertainty from 

Siobhan on what character to choose. Siobhan seemed only mildly 

interested, and lethargic, while Fred seemed to resent Oliver's dominance 
and responded to it by stepping back further. Oliver, whether conscious of 

this tension or not, continued to alternate between suggesting wacky lines 

and establishing the plot line. Towards the end of the class, they had 

talked through the scenario as a whole but needed to write their lines 
individually on their own time, and Oliver tried to commit Fred to 

submitting his lines to the rest of the group by around the weekend, in 

order to give the rest of them time to come up with their lines before class 

on Wednesday.

The following extract shows Oliver doing what he thought was best 

for the group, but being met with reluctance. This reluctance subsequently 

made him question his leadership, which had previously worked so well 

for him with the first group.

Extract 1 Oliver and Fred

Oliver:

Fred:

Oliver:

Fred:

you’re the host so it’s going to be difficult for us to write our 
lines without knowing what you’re going to say to us, which 
means you definitely have your lines written by next week, or 
actually if you could write them earlier, and email them to us, 
‘cause you have our emails?

yes

by say, if you could ideally by say, Saturday night then we could 
have it done over the weekend or by next week. So then when 
we meet up we have our lines

on Saturday night?
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Oliver: well not on Saturday night but not by like Tuesday night
midnight, because then

Fred: ok well I’ll try to get it done tomorrow but

Oliver: no pressure like

Fred: no it's 'cause tomorrow I have something, then Friday's not
great, and Saturday

Oliver: no, no it's,

Siobhan: I’m working on the weekend

Oliver: [to Fred} I don’t want to put pressure on you

Fred: no it's ok I’m putting pressure on myself.

Fred: [to Siobhan:} What’s your job?

[Oliver, Group 2, Recording 2-1, 20:00}.

In the extract, Oliver tried to rationalise his demand for Fred’s part of 

the script to be done before the following class, but instead of confirming 

Oliver's point, Fred's response was non-committal. With the turn to 

Siobhan’s statement, Fred seemed to put an end to the conversation 
around when he would submit his lines.

In the second group work session, Fred was absent and they 

learned that the fourth member had dropped out so it was only Oliver and 

Siobhan in class. During the week, he had sent Oliver some of his lines, still 

in English, while Oliver had expected them to already be in Spanish. Oliver 

and Siobhan both came with their lines prepared and translated. They 

spent the group session writing out the rest of Fred's lines in English, and 

getting the script corrected. Siobhan was more involved than in the first 

class, and the two worked together well. In the end, the division of work 

was not fairly balanced, and the group only rehearsed in the hour before 

the presentation class. In the presentation, Siobhan and Fred stumbled 

over their lines, reading directly from the script most of the way through, 

and Fred in his role as the host made a few omissions in the music and 

display. Oliver delivered a solid performance, which only added to the 

discontinuity between his own performance and that of the rest of the 

group.

4.2.1.1 Reflections on the group

In his second group, Oliver felt he was the odd one out for being 

interested in the course and in the project. Whereas in his first group, his
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enthusiasm was positively received and then reciprocated by Robbie and

the other male in the group, this time around, his enthusiasm seemed to

provoke lethargy or disinterest in the other two group members.

They weren’t as enthusiastic about the project and they weren’t, 
they didn’t have as much initiative. 1 felt like I’d suggest things. I’d 
give them fiver or six suggestions, and then we’d pick one. But it 
wasn’t like we all suggested five or six things and then picked one. 
Because I didn’t want to just lead the project and tell them what 
they were doing, because then it wouldn’t be, we wouldn’t work 
cohesively

(Oliver, Interview 4).

Because Fred wanted to take on the role of host, Oliver felt the role came 

along with certain responsibilities [such as having lines in early in order 
for the other characters to be able to write their around the host], as well 

as being in charge of stage coordination of music and the display. This 

understanding of Oliver’s was based largely on his experience in the first 

group, where his delegation was met positively, and where his role as 
presenter tied in well with his management of the presentation as well as 

staging responsibilities. In his first group, his enthusiasm, leadership, and 

delegation were all well received, his enthusiasm became reciprocated by 
at least the two males in the group, and the approach proved successful, 

resulting in a memorable presentation and enjoyable experience. In the 

second group, perhaps because he was met with less motivated team 

members, or perhaps because his first experience gave him greater 

confidence in his approach, his enthusiasm isolated him from the rest of 

his group. Fred, on the other hand, had just come from an unremarkable 

presentation in a disorganised group, where two of the other members, 

who were also secondary participants, did all of the work for the group 

including writing and translating the lines. He was content with that group 

and thought it was an easy working relationship. In this second group, 

however, Fred disliked Oliver leading the group and setting deadlines. 

When Fred missed the deadlines, Oliver emailed and text messaged him, 

which made Fred feel hassled, and which Fred countered by explaining his 

other pressing commitments to his primary degree courses. Fred felt put 

under pressure. He felt that he had "a list of things to do and Spanish [was]
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at the bottom" but Oliver would not accept this, and continued to hold

Fred responsible for deadlines that Oliver had set for the group.

[Oliver] text and emails a lot like you have to do this, you have to do 
this, or get this done by this date, so. 1 guess [he is] taking up the 
role of the leader, even though I’m the presenter, [...] but yeah it’s 
kinda like we’re building the whole group around [Oliver] and he’s 
kinda like delegating the group

(Fred, Interview 4).

What is interesting about Fred’s comment of the group being built around 

Oliver is that Robbie, in the first group, remarked that Oliver was the glue 

of the group, but meant it in a very positive sense, whereas Fred, in this 

statement, remarks on a similar dynamic (of Oliver directing the group) 

but as a negative.

Watching his presentation, Fred was disappointed in his own

performance, and attributed this to bringing along the script and then

reading off of it blindly instead of remembering his lines. He came away

with the impression that Oliver was also unhappy at Fred and Siobhan’s

performances and the overall presentation.

1 think [Oliver] was disappointed with the whole thing all together. 
He didn’t seem, 1 don’t know. I don’t think it went as he imagined it 
to go, I think it was a lot worse than he expected as well

(Fred, Interview 5).

Fred’s assumption of what Oliver thought was in fact quite accurate. Oliver

was not impressed with the group effort:

I was very happy with my own delivery but obviously it was sort of 
conditional on the rest of the group, so. It must have looked really 
weird that I knew my lines and the other two were there stuttering

(Oliver, Interview 5).

Oliver felt in the end, he got out of the project what he put into it, but that 

he did more than his fair share. He also was aware that the others may 

have felt 'pushed’ by him but he thought that if he had not asserted 

himself, their lacklustre effort would have also brought down his own 

performance and grade.
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1 feel like 1 did far more work than 1 should have in that group, well 
1 feel like I did most of the work, [Siobhan] did some of the work, 
and [Fred] did none of it. 1 feel like that wasn’t fair but yet I wanted 
the marks and they didn't, so I think that showed in the end. So I 
think it was worth doing extra work, but the thing is, if 1 hadn’t 
pushed them, mine wouldn’t have come out well either

[Oliver, Interview 5).

The second group project provided Oliver with a counter balance to 

his overwhelmingly positive first experience. It both reaffirmed his 

thoughts that leadership is necessary, and also challenged them by forcing 

him to reflect on why this time around, his leadership and enthusiasm was 

not met as receptively.

For him the answer was in the group members’ interest in the 

course, as well as the strength of their commitment to learning. He saw 

himself, and others saw him, as committed to learning Spanish and getting 
a good mark, while his group members were not nearly as interested in 

either. For instance, Fred put Spanish as the "last of his priorities" when he 
replied to Oliver’s request for his lines to be written by a certain date.

4.2.1.2 Motivation

Linguistically, Oliver remained stimulated and interested in 

Spanish, and convinced of the projects’ efficacy in delivering his goals.

Once again he wrote himself lines that were simple, explaining his 

rationale,

1 try to keep my vocabulary really simple. I see some people going 
on [...] Word Reference or Google translate, using really 
complicated words, they have no idea what they’re saying, so 
they’re not learning. I’m trying to keep my stuff pretty simple, 
barely out of my comfort zone at the moment, so that 1 progress 
slowly but it’s a lot easier to learn

[Oliver, Interview 4).

Unlike Alice and Imelda who did not think the presentations were 

very beneficial, and who would have preferred more teacher-fronted 

activities, Oliver thought the presentations, even with less cooperative 

group members, were effective in his learning goals.
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1 think these presentations are really good because you don’t see it 
coming, you practice the presentation, you practice using your 
words you've put in, and you don’t necessarily register that you’ve 
learned them, but then you’re using them, so they must be in there

(Oliver, Interview 4).

Oliver’s motivation did not waver, even despite the negative 

experience, which is likely related to his firm language goals. He said, "I’m 

taking this as more than just a class. I’m trying to learn Spanish so if I’m 

learning this. I’m trying to learn it for the long term” [Oliver, Interview 5).

His desire to learn Spanish was a deep attractor state for his 

system, and also compatible with a parallel goal [and attractor) of getting 

a good grade. While Robbie was more concerned with the good grade, 

Oliver wanted both, and saw the two as achievable: "but then it depends, is 

this just for a mark or is it because you’re trying to learn Spanish as well. 

And if you do them both, then you get a better mark and you learn more 
Spanish!” [Oliver, Interview 5).

Despite a negative group experience, Oliver felt that he continued 
to learn and improve, and his individual mark reflected the work he put 

into the second presentation.

4.2.2 Robbie: "It's like trying to get water out of a stone with them"
(Robbie, Interview 5)

Robbie, like Oliver, experienced a low in his second group project 

after having a very enjoyable and productive first group. He was away for 

the first class of group work, so he did not get to help decide the topic of 

the presentation. When he arrived in the second week of group work, he 

met his teammates. Dean [a science student an acquaintance of Robbie’s 

who he knew through other friends), Elaine, a bubbly science student, and 

Lana [a science student who had been in Alice’s first group and had taken 

charge of the idea and script). In his absence during the first group work 

session, the other three group members decided on the topic of the 

presentation, then spent the rest of the time socializing.

When Robbie returned for the second week of group work, his 

initial impressions of his new group were positive and he was content to
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follow with the idea of‘the Oscars’ that the group had decided on in his

absence. He also realized that apart from choosing an idea, they had done

very little without him, "they'd only come up with that idea in parts, they

hadn't you know, gone into any real detail about what we're gonna do"

(Robbie, Interview 4). Socially he fit into the group well and felt at ease,

even inserting a joke in Spanish, saying "ay ay ay, no es buenoV' when the

instructor wrote out the due date for the project on the board. From

listening to the recordings, it seemed he was torn between his desire to

achieve another memorable and successful presentation, and the social

pressure to keep cool or aloof, especially given that he knew Dean socially

outside of the class. He interjected a few times with ways of making the
presentation smoother, suggesting shorter lines.

1 said 'you know the way last time my group was quite short like 
they weren't speaking that much, and I said that was probably 
good, and then we all got our marks yesterday, and that's what [the 
instructor] was saying to [the class], "keep it short’"

(Robbie, Interview 4).

He based this on the feedback the instructor gave his group for their 

first presentation, in which they received top marks, so naturally, he was 
interested in applying the successful elements of the first presentation to 

the second. He also tried to direct the script so that each person knew, 
when it came to writing their lines, who they were responding to and so 

on. The other group members seemed receptive to his ideas. However, he 

also joined Dean in several off-topic conversations and general 

conversation about the characters they would choose.

Robbie was the first to submit his Spanish lines to the group, and 

waited another few weeks until he got the other group members' lines 

back from them. This lengthy process as well as a lack of initiative when it 

came to organising the props and presentation slides made Robbie feel 

that the others in the group did not care as much about a successful 

presentation. Interestingly, he seemed more dismayed at their lack of 

passion for a good mark than for their lack of passion for learning Spanish, 

which leads us to look closer at Robbie’s motivation in the course.
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Apart from wanting another successful Spanish presentation, 

Robbie’s motivation for Spanish learning definitely decreased as the year 

went on. This could be largely attributable to his workload: when he got 

busier, he was still interested in doing well in Spanish (achieving high 

marks) but less interested in actual learning. This was a marked change 

from his first efforts with the first presentation, where he had worked 

hard on the lines and took an interest in finding out what they meant, how 

to say them properly, and so on. In a way, his successful first presentation 

gave him a formula for success, which did not involve as much actual 

learning.

In Spanish, 1 know it’s bad but uh, with Spanish you can just kind of 
focus on learning off the script for the [yeah] for the role plays, and 
if you just learn them off and have a few props, you’re gonna do 
well, whereas you don’t really need to learn it as much, you know, 
so [yeah], that kind of way influences it. And obviously 1 do want to 
learn, so I will try to put a bit of effort in but I’m more concentrated 
on other [of course] on other subjects, studying for them, last 
semester’s subjects, that’s my big factor

(Robbie, Interview 4).

He admitted that for him, in the second presentation, the motivation was 

different: "unfortunately that was just more of a 'let’s get it done’ sort of 

thing, ‘cause I was swamped with work" (Robbie, Interview 5). Perhaps 

the learning intentions subsided, but Robbie was not prepared to let an 

unmotivated group affect his marks. Undeterred by their lack of 

enthusiasm, he made the PowerPoint presentation and brought in the 

props on his own. At one stage, Lana said she did not understand why he 

bothered doing that, and Robbie explained to her that the presentation 

factor also counts for their overall grade. As shown in the extract below, 

Robbie commented that in the end, faced with unmotivated group 

members, he put the necessary effort to make their presentation more 

memorable.

4 Data Presentation
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Extract 2 Robbie's reflection on his group's effort

Robbie: Like the - the presentation, the PowerPoint I put that together
on my own [that was good], I - all the props we had, 1 brought 
all them [mm]. I kind of did a lot of stuff for that, so they 
probably took away from my Spanish but

Researcher: And how come it ended up falling on you to do all that?

Robbie: It just um seemed to- None of them did anything, really.

[Robbie, Interview 4}

In his first group, Oliver's enthusiasm and leadership allowed Robbie 

to take an active role and still be socially engaged, whereas in the second 

group, motivation was more muted and Robbie played down his own 

motivation to succeed. From a systems perspective, his change from 

motivation to learn and do well, to simply motivation to 'get it done’ can 
be explained with attractor states. In the first group, coinciding with the 

periodic attractor state of high effort and enthusiasm at the beginning of 

the academic year, he was in a group with a very motivated Oliver and his 
behaviour oriented around the attractor state of wanting to learn Spanish 

(and doing everything it takes to achieve that). However, in this group, 

surrounded by less motivated teammates, and also facing greater pressure 
in his other courses, the system re-arranged around the attractor state of a 

successful grade (and doing everything it takes to achieve that). Though 

the latter was clearly a priority of Robbie’s from the beginning (as 

discussed in his reasons for taking the course), he initially also seemed 

interested enough to commit extra effort to learning Spanish. However, 

the attractor was shallow, and negative feedback in the form of 

unmotivated teammates as well as other course obligations pushed the 

system out of the motivated learning attractor state. Given a different 

group arrangement, and a busier time with his other commitments, his 

system was pushed out of the shallower learning attractor basin, and 

found a more stable attractor state where Robbie put enough work in to 

get a good mark, but not as much as he would if he was seriously 

interested in learning Spanish (such as Oliver).

The group presentation received some laughs, due to the comical 

PowerPoint presentation, but the performance of all four members was 

not overly energetic. Robbie mentioned that he created the PowerPoint to
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enhance the presentation, but that it in fact it took time away from 

learning his lines. He ended the project feeling that he did not learn much, 

as seen below.

Researcher: and what if anything did you get out of working with these
people?

Robbie: [pause]

Researcher: not much?

Robbie: no, I’m not going to lie [laughs]

[Robbie, Interview 5]

Unlike the memorable first presentation, in the second round of group 

work, Robbie’s group presentation did not stand out considerably from 

the other presentations. His thoughts on the group were also not as 

positive as with the first group, as visible from his overall impression of 

the collaborative experience seen on the preceding page.

4.2.3 Alice and Imelda: "You kind of learn [...] to let go sometimes"
(Imelda, Interview 5)

Alice and Imelda were grouped together for the second 
presentation, along with Pavel [a technology student from Alice’s first 

group) and Rachel (a science student and a secondary participant in the 

study). In the first session, Imelda and Rachel were absent, which left Alice 

and Pavel, who were both quiet and reserved, to come up with an idea. 

They had just come from a presentation in which Noel and Pavel 

contributed very little, and Lana had made most of the decisions. 

Nevertheless the two got on sociably and decided on a game show as the 

presentation, choosing The Weakest Link’ as the show they would use. By 

the end of the session, they had also decided on character roles for 

themselves and general ones for the two missing group members. Alice 

said they were guided by the realization that "speed [was] a necessity’’ 

(Alice, Interview 4) after their experience in the first group, where Noel’s 

wacky ideas and a general lack of leadership left them three weeks into 

the project with no established idea or script.
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As Alice explained,

1 think the second time you do it you're more on topic because of 
mistakes you made the last time and you don’t want it to take 
forever and to be behind, so you’re more determined to get it done 
quicker

(Alice, Interview 4].

While this is a logical insight, building on previous experiences, the 

practice of changing groups meant that participants may have learned 

lessons in one context but their new group members may not have - 

whereas for Alice and Pavel they had the added iterative benefit of having 

just completed one project together and now starting on another, without 
any new group members for that initial session. Other participants 

including Fred commented in the study that if they had stayed with the 

same group, there are things they would have changed or worked on 

together as a result of their shared past experience, which is an interesting 

insight.
When Imelda and Rachel arrived for the second week of the group

work, they seemed happy to build on the idea that Alice and Pavel had
chosen and joined in enthusiastically, with Rachel choosing the role of the

host, and Imelda being assigned another contestant role, along with Pavel

and Alice. Rachel wanted to write the questions on her own, so that left the

other three members to give answers based on her questions, which in the

end resulted in Rachel as the host having a lot more lines than the other

three. Imelda picked up on the un-balanced distribution of lines in an

interview with the researcher, saying that after Rachel had come up with

the questions and answers, and it was clear that Rachel had the most lines,

Imelda did not want to make an issue out of asking for more lines, having

learned from her first group experience to "let go sometimes" for the sake

of positive relations (Imelda, Interview 5). Also in part due to her primary

degree commitments, Imelda found herself putting less time into this

presentation, and took a more laid-back approach within the group.

[Rachel] had something in mind that she wanted to do, and that’s it, 
and I didn’t want to - you kind of learn as well, with experience to 
let go sometimes, and it wasn’t 'let’s do it one way’ - let them!

(Imelda, Interview 5).
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Imelda felt more relaxed in the second group and was able to let go 

and allow Rachel take the lead on the ideas in the script. It appears that 

after the first session, Pavel also took a step back, and apart from his own 

lines, he remained easy-going and pleasant but contributed very little to 

the group. However there was no visible resentment about this from 

Imelda or Alice, perhaps because Imelda was just grateful to have a group 

that got on well, and Alice was happy to take on more leadership. Imelda 

noted that he "did not participate too much, [...] he was not replying or 

adding anything [to the group emails]" but that in the end he translated his 

own lines and delivered them well, so she was pleasantly surprised 

[Imelda, Interview 5).

4.2.3.1 Reflections on the group project

Imelda offered an interesting contrast between her first group, 

where she felt the personalities did not mix well at all and her second one, 
where the personalities seemed to fit together better, making for a more 

enjoyable working relationship.

The people you have in the group is really essential for your project 
to work [mm - yeah]. Yeah. So...if you - it’s all down to the people 
in the end, you know, [yeah] it's all down to the people because you 
come with the script together, you come with the conversation 
together, with the presentation together, so it the people you are 
with, you're not enjoying from the beginning, eh., the whole way is 
uncomfortable [yeah]. Yeah. You- you're always - you’re not 
sitting relaxed, you’re always uncomfortable with them, what to 
say, what to do, eh...not to cross any lines, to respect, yeah. So this 
is something between that group and this group, I realized, with 
these guys, 1 - 1 was more relaxed - 1 was more happy, to be honest

[Imelda, Interview 5).

For Alice too, compared with the first group, this time everyone wrote 

their own lines and the project moved faster. However, she offered a hint 

of underlying tension with Rachel coming into the group in the second 

session, taking on the role of host, and proceeding to write all of the 

questions and answers. Alice mentioned the issue Rachel having the 

majority of the lines in the context of something she would take away to 

improve on in the third presentation.
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We kind of forgot that oh, [Rachel] is getting all the lines. So this 
time 1 suppose we would make sure that everyone's getting equal... 
so that would be one thing [to work on], shorter lines but more 
equal rather than one person have loads

(Alice, Interview 5).

For Imelda, the second presentation provided a more positive group

experience, but her abilities did not come through in the presentation. Her

performances in both the first and second presentations were not very

strong, she spoke quietly and stumbled over a few words. She attributed

this to the script being written in English and then translated, which

involved Spanish words and phrases that they had not come across before.

It's not the same when you are - making your own sentence, for 
example [yeah] because you are bound with one structure because 
you write it in English and then you translate it eh...there's a lot of 
things you haven't covered within a sentence [yeah], so you end up 
actually learning it by heart and that's why it's hard to remember 
[yeah] because it's just memorizing

(Imelda, Interview 5).

She also felt that she was unable to act as freely as she would like, that her

confidence held her back from performing in the way that she envisaged.
I just need to come out of this barrier of being shy to speak, and 
even - 1 do a lot of mistakes, I know, but it's a learning curve, at the 
end of the day. 1 mean they're not expecting me to be fluent, but as 
long as I can get a message across, they will correct me on the way, 
and that's it

(Imelda, Interview 5].

4.23.2 Motivation

While Alice and Imelda both found the group pleasant to work 

with, and felt that working together was easier and more fair than in their 

first groups, in the interviews, they both identified their own falling 

motivation, which they attributed largely to a general dissatisfaction with 

the course. In stark contrast with Oliver, who was happy to have only a 

cursory glance at grammar or activities and being left to work things out 

for himself, Alice and Imelda wanted more. They wanted and expected 

thorough explanations, more emphasis on grammar and focus on forms, 

though perhaps for different reasons. Alice enjoyed the methodical form-
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focused aspect of learning French and wanted the same kind of approach 

in Spanish. Imelda felt she had a good grasp of spoken Spanish, because of 

plenty of exposure to friends and roommates speaking in Spanish, but 

what was really missing for her were "the basics” that she felt kept her 

away from attaining a higher level of proficiency (Imelda, Interview 2-3).

Though both Alice and Imelda expressed reservations with the way 

they were being taught earlier on in the interview process, they became 

more vocal about them as the course went on. Initially Alice thought that 

perhaps the lack of time spent on explicit instruction was due to it being 

the start of the course, or everyone’s beginner level, saying, "the beginning 

was kind of slow but it’s going to be like that since everyone’s just starting 
with Spanish" (Alice, Interview 3). As time went on she still felt she was 

not learning very much, and was frustrated with "the slowness of learning 

some basic stuff’ (Alice, Interview 2). Each class comprised of some 

teacher-fronted activities at the start, including homework correction, and 

some exercises on different topics. These activities Alice enjoyed and 

thought they needed more of, whereas the group work, which formed the 

second part of each class, was where she thought no real learning took 
place. Alice’s group member Pavel mentioned to her that "he knows his 

lines but he doesn’t really know what they mean, and other people were 

saying [that] as well” (Alice, Interview 2). This was indeed a common 

sentiment among other participants as well, including the secondary 

participants. Imelda also saw a gap between the students’ level of Spanish 

and the presentations they were constructing, leading to shortcuts in the 

work and ultimately less learning. Imelda said, "these projects are good, 

but we are not at that level yet, you know? So that’s why people are using 

Google Translate, which is not good, you should be at a level to construct a 

sentence” (Imelda Interview 4). This apparent gap led to less enthusiasm 

and effort spent on the presentations, as noted by Alice in her second 

group.

We were just kind of sick of working with it and we just wanted to 
get it over and done with so we didn’t really mind by the end. I 
think a lot of people weren’t as concerned with it this time I think, 
perhaps, they just wanted to get it over and done with

(Alice, Interview 5).
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This disconnect between the group project work as a significant

organisational aspect of the class, and what students felt was actual

Spanish learning, created a tide of indifference in the class, sweeping away

enthusiasm and motivation. It was a major force, underpinned by other

reasons that students chose to commit less to Spanish.

1 suppose enthusiasm is probably dwindling a little bit because it’s 
like a busy time of year, I think a lot of people have a lot of other 
things on at the moment, last the time, like lots of essays and 
assignments due so people just want to get this just done and out of 
the way

[Alice, Interview 5).

It is interesting that Alice only opened up about this loss of motivation 
after first explaining her own lack of independent Spanish study. Earlier in 

the year, in the first semester, she was regularly putting time aside to 

work on Spanish but by early on in January, she had stopped doing 

anything beyond the assigned homework and work on the presentation. At 

first she said her lack of progress with Spanish was due to time 
constraints, as seen below.

Nothing’s really improved that much, the thing is 1 haven’t really 
been doing any extra work for it though, that’s the issue, I just don’t 
really have time. So that’s definitely affecting it so I’m not really 
doing extra study for it

[Alice, Interview 5).

It was only later on in the interview that Alice opened up about her loss of 

motivation being related to the perceived utility of the group projects.

Initially, Imelda shared Alice’s sentiments and similarly expressed a 

lack of time to put into extra Spanish work that she was able to commit to 

in the first semester but not in the second. However, halfway through the 

year, she appeared to experience a change in perspective, as explained 

further below.

4.2.3.3 Change of perspective

While Imelda had also expressed frustration with how the class 

was taught and organised, between the fourth and fifth interview [after 

the second group project], she changed her perspective. She commented,
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"1 think now, even though I complained about these presentations, [...] in a 

while, like, eh, a few words will come back to me because 1 said them in 

the presentation, if 1 enjoy the script” [Imelda, Interview 5). So she saw 

enjoyment [of the presentation, and of the language more broadly] as a 

precursor for learning. This change in perspective came after a more 

enjoyable second group work experience, and also after an academic trip 

to the Canaries which served to boost her confidence and reignite her 

motivation to improve. The trip was a powerful moment in her confidence 

and her assessment of her own abilities - a perturbation of the system, 

also seen in Henry [2015] and Mercer [ZOllb], where opportunities to 

spend time in a target language country trigger change in the system. Also 
similarly to Henry [2015], for Imelda, the change in the behaviour of the 

system was not limited to one area - her confidence visibly increased, her 

motivation was refreshed, and her dissatisfaction with the course 

decreased, which she explained as changing her expectations of it, and 

seeing herself as more capable to learn without as much external guidance 
as she initially wanted.

Below, Imelda recounts having a conversation with the Spanish bus 

driver during the trip, which for her was a turning point in her self- 

concept as a Spanish speaker.

1 had a beautiful conversation with him; most of it was like one 
word from here, one word from here, open the dictionary, but the 
whole way through, he wanted me to sit next to him in the front 
and chat. So 1 got to know that he's been for 18 years, married, his 
kids, 1 got to know that - all of that in Spanish, yeah. Then he told 
me his father used to plant cigars in Cuba, then we were talking 
about that he doesn't smoke, and then we were talking about 
alcohol, different types, so 1 can understand - I'm almost there, you 
know

(Imelda, Interview 5).

This perturbation in her system was detectable not only in her increased

self-confidence but also in a revision of her expectations.

1 was frustrated because maybe 1 over-expected when 1 came in, 
and, now it's not that 1 don't care, but this is what 1 expect, and 
that's it [...] 1 kind of stepped back. 1 was expecting too much

(Imelda, Interview 6).
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By the sixth interview, above, when she was already in her third group, 

she said that she had learned to "let go” and enjoy the experience.

4.2.3.4 Recapitulation of Alice and Imelda's second group 
experience

Alice entered the second group after an unfulfilling first group 

project, where her ideas were dismissed, and where she ended up doing 

work for other group members. She also simultaneously felt frustrated at 

the lack of classroom-based activities. The second group for her provided 

more engagement, gave her more room to suggest ideas, and was more 

productive as a whole. Nevertheless, Alice was still disappointed with the 

slow progress in the course and was less committed to learning, though 
still doing everything required.

Imelda had a more interesting second experience from a systems 

point of view. In what could be seen as a phase shift, several elements 
converged to lift her spirits and boost her confidence. Some of that came 
from the immediate context of her group being more enjoyable, but a 

bigger reason emerged as an event in her whole-life context, in the form of 

a class trip to the Canaries, with actual practice in a Spanish-speaking 

environment. She felt more relaxed and did less work for the second 

presentation, happy to be 'led' instead of'leading.' She also made a 

conscious decision to expect less from the course, again helping her to 

enjoy it for what it was. And lastly the trip served to refresh her 

motivation and also show her that she had made progress.

4.3 Project 3

For the final project, the participants summoned up some energy in a 

busy time of the academic year. Alice was put into a group with one friend 

and two new members. She was not looking forward to another group 

experience, but surprised herself with some leadership skills when she 

was faced with indecisive group members. Imelda, Robbie, and Oliver 

were put together in a group with a fourth member. Robbie and Oliver
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were very happy to be in the same group again, and Imelda also looked 

forward to working with them, having previously admired their first 

presentation for its ability to put fun into learning.

4.3.1 Alice: "You could tell we were really bored" (Alice, interview 7)

Alice came into the third group after a positive working experience 

in her second group, but with decreased motivation and a perception of 

the rest of the class as similarly de-motivated. She found herself in a group 

with Rachel [who took on the role of the host in her second group), along 

with Amy [a science student from Oliver’s first group, who had been 

reluctant to go along with the three males' wacky ideas), and Tom [a shy 

and reserved technology student from Imelda’s first group). The group 

chose to work with Alice’s idea of a game show. The Apprentice’, with 

Tom in the role of the boss and the three females as the contestants 
fighting over a coveted position. Alice felt a general lethargy in the group, 
and reacting to a lack of ideas from the others, she was the one to commit 

them to a final story line: "1 noticed [...] that not everyone was really 

coming forward with the ideas, 'cause people were just sick and tired of it. 

So I think I came up with the idea again" (Alice, Interview 5).

The group was plagued not only by indifference and indecision but 

also by absences. After the first session, Alice was the only group member 

to attend every class; Rachel and Amy each missed one class and Tom did 

not return to class at all after the first session. As with the idea, it was Alice 

who stepped up to move the group project along each week. She admitted, 

"it seemed to be me doing most of the work, coming up with it” and that 

this time again, as with her first group, the work was "one sided" [Alice, 

Interview 6). During one session, only Alice and Amy were present, and 

the audio recordings confirmed Alice’s assessment that the group work 

was one-sided: "[Amy] didn’t offer anything really. She kind of just kept 

saying, 'so, what should we do?’ and then just leaving a blank and then 1 

answered and just wrote it” [Alice, Interview 6).

On the day of the presentation, after some speculation within the 

group, Tom did not come to class. To make matters worse, Pavel told Alice
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that he had seen him in another course and that Tom had told him he was 

not going to come. Oliver stepped in to read Tom's lines during the 

presentation, and of the four people presenting, showed the most 

enthusiasm in the lines even though he had to read them off of the page. 

Rachel also spoke with mild enthusiasm, but Rachel and Amy largely read 

off of their scripts, and Amy looked half-asleep throughout the 

presentation. Alice delivered her lines well and did not read them off of 

the script, but in her usual quiet manner, and without much enthusiasm. 

Watching the presentation during the interview two weeks later, Alice was 

not impressed by their presentation, saying, "I think you could tell we 

were really bored" (Alice, Interview 7). She attributed part of their low 
enthusiasm to their frustration that Tom did not turn up for the 

presentation.

For Alice, the third group experience was negative and diminished 

her enjoyment of the course. Her motivation for Spanish was dealt a blow 
earlier on but with a positive second group experience it recovered 

somewhat, only to plummet again with a return to unfair work 
distribution.

4.3.2 Oliver, Robbie, and Imelda: "The dream team"
(Robbie, Interview 5)

Oliver, Robbie, and Imelda found themselves in a group together 

for the third and final presentation, along with Lana [a science student 

from Alice’s first group and Robbie’s second group]. Robbie was slightly 

apprehensive about working with Lana again, because in the second round 

of project work, when they were group members, he found her and the 

other members uninterested in the project. However he thought that with 

three enthusiastic members, she would be outnumbered, saying, "she’s 

gonna have to tow the line" [Robbie, Interview 5].

The group quickly came up with the idea of doing an episode of 

'Friends’, a popular 1990s television show, and they had an easy time 

coming up with ideas, jokes, and even a song for the performance.

Although they enjoyed their time in the group and thought they worked
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well together, all three participants felt they were not able to commit as

much time to the project as they would have liked, as Oliver recounted.

It’s strange because as a group we work really well, it’s as if the 
commitment to Spanish has slowed down during the year, even for 
me [...] it’s like it just hasn’t been on the forefront of my mind... If 
this had been the second presentation it would have been so much 
better, but this one, everybody is so focused on other things, it’s 
that time of year when everyone’s really stressed about other 
things

(Oliver, Interview 6).

Robbie echoed his sentiments, saying that "[it] is unfortunate because [...] 

the group we have is good, we really like the idea, there’s just so much 

other stuff’ (Robbie, Interview 6).

Oliver and Imelda emerged as dual leaders in the group, with Oliver

guiding the general direction of the project but with Imelda as the

timekeeper and note-taker. Oliver mentioned that unlike his first two

groups, in this one it was Imelda who was in charge of bringing together
the script and sending it to the rest of the group after each group work

session. This kind of executive control was something that Oliver typically

liked to have, and Imelda too in her previous groups tended to assume the

logistics and planning roles. Oliver found himself slightly unnerved by

letting go of the control of the script, and felt less aware of the group’s

overall progress as a result. He expressed some criticism over the timeline

of the group’s activities under Imelda’s direction. For instance, Oliver

disliked that Imelda typically sent the script through to the group on the

night before class, leaving the others with less than 24 hours to add on

before the next group work session. Apart from the logistical issue of

timing, it is possible that a part of his discomfort with the arrangement

came from the unusual feeling for him to be relying on someone else to

shepherd the group’s progress, and left him feeling less in control.

At the start of the third presentation, I left it to [Imelda] to do the 
writing up and so I never knew what was going on, because she 
usually sent us stuff on Tuesday night, so the day before, and I think 
that’s why the project progressed so slow because then it gave us 
no time to do our bits [yeah] um and so there’s like, I don’t know 
where [Imelda’s] or [Robbie’s] or [Lana’s] lines are at the moment, I 
don’t know how far I should be

(Oliver, Interview 7].
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Apart from the slight logistical issues, the group worked well in class and 

allowed for true collaborative ideas to emerge and develop. They made 

sure their presentation had the successful elements that Oliver and Robbie 

brought from their first presentation, including a PowerPoint backdrop, 

props, a familiar storyline to help the audience understand, and plenty of 

humour. In writing the script, they were in fact collaborating, as Imelda 

pointed out, "everybody participated, so everybody were [sic] putting 

lines in, so it wasn’t only one person writing the script this time” and they 

were actively building off one another's ideas (Imelda, Interview 6). They 

also came up with Spanish lyrics to the show’s theme song, which they 

sang at the start of the presentation while Robbie played the guitar, having 
made an effort to rehearse the song beforehand several times. This kind of 

commitment, even in a busy time of year, made their group stand out from 

the others. It certainly also stood out from Alice’s third group where apart 

from her own work, very little got done or decided. They rallied in the last 
week to get the presentation done, and met up to rehearse on their own 

time, and in the end, they were all pleased with the performance and with 

their work together, apart from Lana’s lack of enthusiasm. It is this 
magical mix of enjoyment, fun, and enthusiasm which made group work 

enjoyable for some and the absence of which made it monotonous for 

others.

It would appear, however, that even a well-functioning truly 

collaborative group is not without its issues. Robbie, Imelda, and Oliver’s 

group faced two challenges that could have derailed it, but instead, as will 

be discussed below, the group emerged stronger from the experiences.

4.3.2.1 Difference of perspectives

Imelda and Oliver, who had previously met having taken the same 

social Spanish course, were arguably the most advanced and most 

studious participants in the class. They got along well and were both vocal 

in classroom activities. In the lead-up to the second group presentation, 

however, they were involved in an incident that made them sceptical of 

one another’s approach to the class, and the}^ both mentioned it in the
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subsequent interviews. It was in the half hour before class where they 

would be presenting their second presentations, and Oliver was leading a 

rehearsal with his group, Fred and Siobhan, while Imelda was waiting for 

her group to arrive.

Imelda said that she saw them rehearsing and thought Oliver was

being very intense and directing his group members, so she jokingly told

him to "give them a break" [Imelda, Interview 5). During the next

scheduled researcher interview, Imelda recounted the incident:

You know you have, during the day, your other stuff for college, and 
that’s when most of - where most of your attention goes [Sure]. 
Now, me and [Oliver], for example, we don't share the same, um, 
what's this thing? [Perspective?] Perspective on that. [Yeah]. When 
we were practicing, practicing with this group, he’s very 
competitive, and he was like 'Okay - again - repeat.’ And the poor 
guys with him, and I was joking, I said 'Give them a break. Enjoy the 
class.’ "But this is worth five credits ... And 1 said 'Yeah, but take it 
easy’ - and he said, 'But it’s five credits, and we wouldn’t invest the 
same - let’s say other module for environmental [science], wouldn’t 
you invest for five credits more?’ I said 'yeah, yeah.’ He said 'It’s 
the same.’ And we kind of - and 1 said 'Yeah, okay.’ It’s true, I know 
it’s the same, but uh, I don’t think that expecting us to be super
fluent [no] - people are learning from basics, and you and me are 
still beginners as well, uh. I’m simply not over-expecting, that’s it

[Imelda, Interview 5).

Imelda thought Oliver was taking the course too seriously and taking the 

fun out of the presentations by forcing his group to rehearse over and over 

again. In her opinion the Spanish class mattered less than the other 

courses and was an opportunity to enjoy learning without as much 

expectations as the other degree courses carried. Imelda brought up the 

incident in the interview in the context of arguing her own view that the 

Spanish module is something less serious than the rest of their degree 

courses, that it is a beginner level course and as such, that the instructor 

doesn’t expect them to be impeccable in the presentations.

Oliver brought up the incident in a different context, when 

discussing his subsequent third group, which they had just been assigned 

when his interview took place. He chose to recount the incident because it 

raised a concern for him that Imelda, who was now his group member, 

might not be as enthusiastic as him in delivering a strong presentation. 

While previously he saw her as a good Spanish learner, this incident left
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him questioning her interest in the course. It appeared as though her

imminent role in his group threatened his approach to the presentations.

I'm very happy with the group, well we'll see how it pans out, I 
think [Imelda] isn't very enthusiastic [...] because she was 
practicing before the presentation, the last [presentation], beside 
us, and she was like sneering at the amount of work we put into the 
music and the PowerPoint and stuff, ‘oh this is just a small module, 
ooh', and then she's in my group. I'd say she's probably going to, I 
hope she won't but I'm scared she might try to undermine the, like, 
effect we're trying to put into it [...] yeah I don't know if it was 
semi-jealousy at them not having put in the effort, it's hard to know 
often times

[Oliver, Interview 5).

Despite this incident in which Oliver and Imelda questioned each other's 
motivations, Imelda said she was looking forward to working with him so 

his fears were unfounded. "Now the new-coming group is even more fun," 

she said, at an interview after the end of the first group session with 

Oliver, Robbie, and Lana [Imelda, Interview 5]. This difference in 

perspectives remained only that, and Oliver and Imelda reported only 
good interactions with one another subsequently. One crisis averted, the 

group also faced a second challenge later on in the group work in the form 
of a less enthusiastic group member.

4.3.2.2 Challenge to the group's cohesion

Lana was the least committed member, something that Oliver and 

Robbie both noticed and brought up in the interviews. While she was 

happy enough in class chatting and generating ideas, she expressed her 

disinterest in doing any extra work for the presentation or project apart 

from the minimum of writing and translating her lines. She said to the rest 

of the group that she had multiple assignments and presentations due in 

the same week and that for her, Spanish was the last priority. Oliver 

challenged her about this, and in the subsequent round of interviews, 

Oliver and Robbie both recounted the incident, which is transcribed below 

from the class audio.
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Extract 3 Lana’s challenge to the group

Imelda: when do you want to meet? I can on Monday.

Robbie: not sure off the top of my head

Lana: yeah I’ve got things on Monday, Wednesday, three
presentations, an essay, so... I’ve got class from 9 to 5 on 
Monday so I can’t do it that day, it’s just not worth it.

Oliver: you might think so but this is worth 25% of your total

Imelda: we’re not doing this again

Lana: it’s pass/fail

Oliver: is it?

Robbie: no yeah, it’s graded

Oliver: this is worth the same as any of your other modules, this is
probably the most important presentation you’ll have on 
Wednesday, this is worth 25 per cent like, 1 don’t know how 
much the other presentations are worth, this is probably your 
biggest presentation, um.

(Oliver, Robbie, Imelda, Group 3, Recording 3-4,11:40)

Robbie then interjected to ask about whether they got marks yet, which 

changed the topic. After the end of the class, Lana went home while the 
rest of the group stayed on for another 30 minutes to work on the project. 

Oliver initially felt let down by Lana’s disinterest, saying "maybe [Lana] 

doesn’t care ... as she’s clearly yesterday saying, ‘I’m not going to do any 

work’ - 'Suit yourself!”’ (Oliver, Interview 6]. However, he felt reassured 
by his second group experience to know that even her lack of effort would 

not impact heavily on the group if the rest of them did care.

Robbie also had misgivings about how much Lana would contribute 

to the project given the turn of events, reflecting on the incident 

afterwards in an interview,

1 was kinda like, 'That’s not the great, it’s not a great attitude [no], 
that we all need to have about it’ [it’s not], [Oliver] kinda, you know 
took her up on it. And especially when she says '1 don’t care about 
it’ and the three of us clearly do care [yeah] about it, we’re like 
'well, you know, 1 don’t want you to drag me down’, so, yeah

[Robbie, Interview 6).

However, Oliver mentioned that after the incident, Lana emailed him 

apologizing for leaving the group early, and he emailed back reminding 

her of how the small amount of time necessary to pull off a good 

presentation is actually to her advantage.
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Extract 4 Oliver's email to Lana

Hey no worries I know how you feel, only 5 weeks till exams and all. But it is 
important to remember this Spanish presentation is worth a lot of marks in our 
year and it doesn’t take a huge amount of time or work to get a good mark which 
could save you in some other modules. I’ll look through this and get it back to 
everyone about it, I think it is important that we meet up and practice it all 
before hand though.
All the best, [Oliver].

[Personal Communication, Oliver, January 2015)

Oliver thought the email had the desired effect, as after that, Lana

regularly sent her parts of work through to the rest of the group and

seemed to pick up her enthusiasm until the day before the presentation

when she emailed the group to let them know she was sick and was unable

to attend the presentation. In the end, another student, Elaine from

Robbie’s second group, filled in and read her lines.

Robbie seemed pleased about the arrangement, mentioning that

the presentation went better than he expected partly because he had been
unsure of what Lana’s contribution would be.

Me and [Oliver] and [Imelda] kind of all knew our stuff [mm-hmm] 
course we weren’t too sure about [Lana] [that’s right]. We thought 
she might have maybe dragged it down a bit, but she wasn’t there, 
and [Elaine] was just reading off, it was actually fine

[Robbie, Interview 7).

It is interesting that Imelda did not bring up Lana’s statement or the 

aftermath at all. However, in the audio, she did interject only once, saying 

"not this again,’’ which was likely alluding to the previously mentioned 

contrast of opinions she had with Oliver over the seriousness of the 

course.

After this incident, the group of four carried on interacting well and 

everyone seemed re-energized for the presentation. They performed very 

well and visibly enjoyed the presentation, despite Lana’s absence. 

Reflecting on their performance, all three participants were very content. 

Imelda said she was very content, and while watching over her 

performance with the researcher, she did not feel the need to stop the 

recording to comment because it all went so smoothly in the presentation.

Imelda: It was the best presentation
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Researcher:

Imelda:

Researcher:

Imelda:

Yeah?

I didn’t have-1 didn’t struggle with my lines,[yeah] I didn’t have 
to have a copy of it, and I think the reason is because we 
practiced a lot.

Really?

We had time, we enjoyed the script, I enjoyed the group

[Imelda, Interview 7].

She thought that compared to her other two presentations, because this

one was so enjoyable, that she was more likely to retain what she had

learnt - echoing Oliver’s thoughts about the value of the projects in

allowing them to learn what they want.

1 will tend to forget [the presentation lines] after awhile. But with 
this script, uh, 1 don’t know whether because the lines were easy or 
because 1 did enjoy it, that 1 actually do remember... even the song, 
my God, 1 spent like one week singing it by myself!

(Imelda, Interview 7).

Initially sceptical of the value of group presentations, her third group 
made Imelda revise her opinion.

Having concluded the chronological survey of the participants’ 

three iterations of group work, we move on to consider the areas of 

personal development and change that the participants experienced 

throughout the year.

4.4 Personal development

This section brings together the general areas of progress and 

development that emerged in the data for each of the four participants, in 

an attempt to answer the second research question, does group work help 

members to achieve their goals? And, what does collaboration offer in terms 

of personal development? We discuss the participants’ interacting 

language systems, self-concept, linguistic progress, and motivation, along 

with growth in skills such as leadership and decision-making.
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4.4.1 Oliver

Oliver was the prototypical model student. He put in extra work,

motivated others, and used Spanish whenever possible. Oliver's view of

his own success at learning Spanish was a social and usage-based one:

"anything I can say. I’ll say" (Oliver, Interview 4). Unlike several others

including Imelda, Alice, and all of the secondary participants, who

expected to be taught in class and to learn from the instructor, Oliver was

intuitively autonomous and sought out opportunities to learn and use

Spanish. According to his own calculations, he spent at least three days per

week on some type of Spanish-learning activity.

I think that a lot of it is just that the more you think in Spanish the 
better you get at it. I'm sure they have the words to say but they 
can't remember them or they aren’t using them. Whereas at the 
moment 1 try to speak one day with my girlfriend in Spanish, 1 have 
the class on Wednesday, and one day I’ll do the homework and 
writing up the presentation, which means that’s three times a week 
where I’m thinking in Spanish and that helps

(Oliver, Interview 4).

The biggest detectable changes in his personal development were in the 

progress he made with Spanish, and in his leadership abilities, as 
discussed below.

4.4.1.1 Linguistic progress

Because Oliver committed time to Spanish every week outside of

class, he found he learned well through the collaborative project-based

approach. He found the group presentations relevant and he focused on

keeping his lines only slightly above his comfort zone.

1 think these presentations are really good because you don’t see it 
coming, you practice the presentation, you practice using your 
words you’ve put in, and you don’t necessarily register that you’ve 
learned them, but then you’re using them, so they must be in there! 
And so far in my parts, 1 try to keep my vocabulary really simple. I 
see some people ... using really complicated words, they have no 
idea what they’re saying, so they’re not learning. I’m trying to keep 
my stuff pretty simple, barely out of my comfort zone at the 
moment, so that 1 progress slowly

(Oliver, Interview 4).
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While Imelda thought the group project method of the course was not

suited for them as beginners, Oliver thought the opposite. His preferred

style of learning seemed to fit seamlessly into the design of the course.

The presentation 1 feel was really good for getting our confidence 
to speak Spanish, forcing us to use those words that we’re not 
familiar with, forcing us to get up, forcing us to interact with 
people, even though it was sort of artificial, 1 mean it’s better than 
nothing. It’s quite difficult to get people to speak a foreign language, 
so I thought that was a good way of forcing us to do it

(Oliver, Interview 6).

Ultimately he came away from the course with a high mark, and an overall 

sense of satisfaction with his progress, as seen below.

Researcher:

Oliver:

what do you think of your Spanish progress throughout, you 
know, across the year?

It’s definitely gotten better. It hasn’t gotten as good as I 
expected it to. For example we haven’t touched on the past 
tense or the future tense, so I still have no idea [...] 1 feel like as 
a beginner class it was good, but the problem is, I don’t think it 
brought us up to the level of intermediate

(Oliver, Interview 7).

He was slightly disappointed that the course did not extend him to what 

he thought was an intermediate level, and decided to follow up on learning 

the past and future tense on his own before going away to South America 

for the summer.

4.4.1.2 Leadership

An area of personal development for him during the year was 

leadership. In all three projects he assumed a leadership role, and was 

largely well received. Oliver was initially surprised about his tendency to 

lead.

I didn’t really know that about myself, but I really like to be in 
charge of projects. I think I’ve got good leadership skills and 1 quite 
enjoy, I think because 1 know what’s going on, like if you’re in 
charge, you actually know what progress the group has, if you’re 
not in charge you just do your little thing and don’t have a clue 
what’s happening

(Oliver, Interview 7).
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Oliver also experience some tensions around how to lead positively,

likely provoked in part by his second group experience, where his

leadership was not well received.

You know the way it’s hard to be strict but not a bully. ‘Cause you 
don't want them to hate you just because you want to get a good 
mark. You want to try to make it come from them. You want to be 
like, this is important to you

(Oliver, Interview 7).

Interestingly, Oliver admitted that he took charge in his Spanish groups, 

but that in his physiology group work he was unable to exert the same 

authority. He attributed this to the smaller groups in Spanish and also to 

his own proficiency level, "in Spanish my authority came from my better 

Spanish, so people were Ike, we trust this guy, he speaks Spanish" (Oliver, 

Interview 7]. This raises an interesting point about the intersection of 

(perceived) proficiency and social esteem by peers.

4.4.2 Robbie

Robbie had the least expectations entering the course, and was 

pleased with his experiences. Although his motivation declined when the 

college life exerted increasing pressure on his time, he maintained a 

positive attitude and found group work enjoyable.

Robbie felt the class gave him a much-needed break compared to 

the rest of his fast-paced engineering courses, saying, "it’s a nice change of 

scenery, [...]the engineering’s quite intense, and you’re pushed quite a lot, 

and sometimes it’s a bit overwhelming, whereas this, it’s not” (Robbie, 

Interview 6). He thought the presentations were a good, fun medium to 

learn without pressure.

1 think the presentations do help quite a bit because in a lot of them, 
you pick up - even if you pick up maybe a few words that are 
relevant [yeah], though - you know, you’ll pick up more and more 
and more, and eventually you’ll - you’ll be able to have 
conversations

(Robbie, Interview 7).

Throughout the year, he consulted his native speaker friend and 

looked up things on his own to use in the presentations. He was not as
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concerned with formal instruction as Imelda or Alice, but he worked on his 

pronunciation and wanted to understand what he was saying. His 

experiences in the year led to less obvious signs of personal development, 

but he achieved his goal of a good grade and he felt he made progress in 

Spanish, as described below. The experiences also challenged his group 

work preferences from preferring to work with friends at the outset to 

preferring to work with like-minded people later on.

4.4.2.1 Linguistic progress

Different standards lead to different thoughts on progress. Robbie, 

who came into the course as a complete beginner, was pleased with his 

Spanish improvement throughout the year. In his second interview, he 

pointed out that already he knew more than he did entering the course: 

"well I only knew hola before [...] 1 know a good bit more now!” (Robbie, 
Interview 2).

Robbie felt he came away understanding some Spanish and being 

able to follow the topic of the dictation, as he mentioned when reflecting 

on his final exam.
If she'd read that script to me six months ago, I wouldn’t have had a 
clue what was going on, I might have heard ‘Madrid’ and ... that’s 
the only thing 1 probably would have gotten. Whereas now 1 knew 
what was going on, so, it’s quite an improvement, yeah

(Robbie, Interview 7).

4.4.2.2 Cohesion

When talking about collaboration, Robbie reflected on the

importance of cohesion in a group. He felt that being with like-minded and

similarly motivated group members made the difference in terms of

whether he was motivated in the group or not:

In the first and third [group] I was with [Oliver] so - and [Imelda] 
as well - [yeah] we were all quite motivated and wanted to do well 
[yeah], so we all kind of rub off each other, whereas with the 
second one, maybe they weren’t as motivated as I was ... It’s more 
enjoyable if you’re kind of with similar minded people as opposed 
to people who are a bit less motivated than yourself

(Robbie Interview 7).
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Interestingly, this cohesion and like-mindedness did not come from 

knowing the group members outside of class, or necessarily being friends 

with them. This ran contrary to what Robbie had expected in the first 

interview, when he said that would prefer to be grouped with friends since 

they would be more likely to do well together and work fairly. Robbie’s 

most successful and enjoyable group experiences in the Spanish class 

came during his first and third group, with group members he did not 

previously know. In contrast, his second group experience with a friend. 

Drew, was disappointing, as he found no shared investment in the end 

product. The issue of cohesion will be discussed in greater detail in the 

following chapter, but it is worth noting here that the issue was raised by 
the participants themselves, apart from being a research question.

4.4.3 Imelda

While Imelda felt she had made progress in the year, specifically 
with grammar and certain concepts that she was aware of before but 

unable to use herself, she did not quite reach her original goal from the 

beginning of the year. She thought that she "[wasn’t] there yet, to be able 
to say, to have a conversation with somebody from the embassy. But it’s a 

start" [Imelda, Interview 7). Because of a desire for more structured and 
written work than what she received in the Spanish module, Imelda 

completed additional exercises on her own time as she worked her way 

through a Spanish reader that she bought. She also actively sought help 

from her friends to help clarify grammatical concepts and to correct her 

when she spoke.

However, she also changed her perspective on the value of group 

work, after experiencing a truly collaborative third group. This further 

convinced her of the role that cohesion plays in collaboration, something 

she had commented on frequently in the interviews.

With regard to self-concept, Imelda definitely showed a growth 

mind-set in terms of language learning (Dweck, 2006; Mercer, 2012). She 

thought that success came down to hard work, not special talent, saying, "1 

don’t think that some people are better at language; some people want to
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learn the language, so we treat it seriously and give it time, some people 

not just to pass it [sic]" (Imelda, Interview 7].

An unanticipated consequence of her pursuit of Spanish was that 

Imelda experienced turbulence in her multiple interacting language 

systems, as discussed further below. The following subsections comment 

on changes in Imelda’s language systems, her ideas on cohesion, and her 

motivation throughout the year.

4.4.3.1 Interaction of competing language systems

For Imelda, the English and Spanish language systems came into 

direct contact and influenced one another during the year in an interesting 

way. Aside from her courses and work being conducted in English, her 

social circle was dominantly Spanish speakers with varying proficiencies 

in English, and as a result the English she was hearing around her was 

Spanish-accented and grammatically not always accurate. As a result 

Imelda mentioned both during the study and retrospectively that she felt 
her own English suffering as a result. She began to pick up her friends’

‘bad habits' and pronunciation. As will be shown in section 4.5, Imelda’s 

willingness to communicate in English took a surprising downward trend 

throughout the year. When this finding was pointed out to her, Imelda 

explained it as directly affected by this self-perceived deterioration of her 

English level, as seen below.

Extract 5 Imelda’s account of her falling English WTC

[It is] the consequence of always chatting with non-native English speakers. All 
my Spanish friends have bad grammar and sentence structure and with time I 
found myself actually speaking 'Spanish English' just like them hehe but yes my 
English level did drop as a consequence of bad practice

(Personal Communication, Imelda, March 2015].

At the time of the study, she was already aware of these Spanish- 

influenced English habits that she admitted to teasing her friends about, 

and inadvertently began using in her own speech, as seen in the following 

extract.
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Extract 6 Spanish influences in Imelda’s English

Imelda: Because of [her Spanish friends and roommates] I can really see
it in my English now... 'Eh' - 'especial' [sic]. Yeah, and I’m 
starting to do the same [laugh]. Because of them,... now it’s 
stuck with me ... 1 want to say 'melon’, 1 say 'melon’ [sic]

Researcher: Really?

Imelda: Yeah - 1 don’t know - a few words 1 say that - 'pigeon’ [sic] ... in
the process of me making fun of them, which 1 shouldn’t, 1 end 
up picking [it] up

(Imelda Interview 5].

Imelda’s English and Spanish systems clearly interacted, and she also 

made reference to her French language system (present as a result of 

mandatory French language classes throughout secondary school) as 

something she deliberately shut down. When a new French roommate 

appeared, and she overheard him speaking French, she was very aware of 

the role the dormant French played in her Spanish and wanted to keep the 

two separate, as shown below in the following extract.

Extract 7 Imelda’s French language system

Imelda: Because I shut down my French side, I gave up on it

Researcher: You almost have to do that, yeah.

Imelda: With [the new roommate], like I hear the French when he’s on
the phone or whatever, and it's like, no, no French for me

(Imelda, Interview 7)

On the other hand, her Arabic language system was something she 

did not bring up in any interviews. We can speculate that this was possibly 

because Arabic was not a part of her daily life apart from communication 

with her family, possibly also because it was linguistically very different 

from the other languages she possessed and studied, and also possibly 

because it was a stable system and therefore less easily influenced by the 

other developing language systems. This also seems to support Mercer’s 

(2011c) own study where there were very few learner comparisons of 

their English as a Foreign Language (EFL) self-concept and their native 

language self-concept, lending weight to Marsh’s (2001) suggestion that 

foreign language and mother tongue self-concepts are "quite distinct’’ 

(Marsh 2001, as cited in Mercer, 2011c, p. 102).
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4.4.3.2 Cohesion

Imelda regularly raised the issues of cohesion and enjoyment as 

key factors in the functioning of her groups as well as in her own 

motivation to participate. She said, "[i]f you find the group interesting, 1 

think, 1 think only if you find the group interesting ... you will participate" 

(Imelda, Interview 7). Like Robbie, she found that being with like-minded 

group members made a big difference to the quality of the group work and 

end product.

After the last presentation, Imelda admitted in an interview that 

beforehand, she had judged Oliver and Robbie for putting so much effort 

into their presentations, but after taking part in this "amazing" and 

"enjoyable" group experience she understood why they did, and she found 

herself equally committed because she was enjoying it and seeing the 

effort reciprocated by Oliver and Robbie: "it was reciprocated, they were 
also investing. [Robbie] did, [Oliver] did, so it wasn’t like ‘whatever’, and 

unconsciously, because I was ‘whatever’ before, [but] because they’re 

putting effort into it, 1 had to put effort into it as well" (Imelda, Interview 

7).

4.4.4 Alice

Alice’s primary areas of personal development over the course of 

the study were non-linguistic, although there were definite signs of 

interaction among her language systems. On the whole, she did not feel 

she had made great progress in the year, and she had at least two 

unfavourable collaborative experiences. However, she experienced some 

gains in her self-concept and in her confidence, as well as in her decision

making abilities.
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4.4.4.1 Interaction of competing language systems

During the year, Alice made regular comparisons between studying 

French and Spanish, and also between French and History. Though we do 

not have sufficient detail to speculate on how the different subsystems 

interacted with one another, it is very likely that they did, confirmed in 

part by Alice’s own frequently voiced comparisons and contrasts: "1 keep 

pronouncing everything with a French accent” [Alice, Interview 2); "okay. 

Sorry I’m just thinking in French at the moment. Let’s see, uh..." (Alice, 

Interview 4).

Though the effect of her continued L2 French learning at a much 

higher level than the Spanish course cannot be known, it is interesting to 
think that for Alice, similarly to Henry’s [2015] participants, the different 

language subsystems interact in complicated ways. One of bis participants’ 

motivation for L3 French fell significantly when she was faced with the 

prospect of studying her L2 English in an upcoming study abroad context. 

For Alice, who decided to apply for a study abroad in France for the 
subsequent academic year, it is feasible to expect a similar lack of 

relevance of Spanish when faced with an upcoming opportunity to 
consolidate years of French study in a real-life context.

4.4.4.2 Self-concept

Alice said she began to identify herself as being 'good at languages’ 

and though she definitely put work into learning, she never tied success 

directly to that work. She seemed to have a more fixed mind-set [Dweck, 

2006; Mercer, 2012): she said realized she was good at French after taking 

a private course during high school, and then in college this self-awareness 

spread more generally to thinking of herself as someone good at 

languages.

I kind of realized when I was in [the private French school] that 1 
was good at French, em, but I didn’t think 1 was good at languages 
in general, I just thought I was good at French ... but when I was in 
college, I realized in first year, I was kind of good at languages

[Alice, Interview 6).
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For Alice, her experiences in first year of college changed her perception of 

herself to someone who was good at languages, and this encouraged her to 

pursue French as a joint degree option, as well as to see what other 

languages she could learn.

Alice was the only person in the class taking it without credit, so 

the possibility of a good mark did not hold any sway over her activity. 

Nevertheless, succeeding in the class held other value for her. She sought a 

challenge of adding to her language repertoire, and perhaps a 

confirmation of her newfound self-concept as someone who is good with 

languages. More concretely, an additional language could assist her future 

job search in the European Union.

What she felt she got out of the course was not necessarily what 

she had intended to gain. Though the first and third group experiences 

were a let down for her, with a more positive working group in between 

[for the second project), she did experience several small victories. Alice 
realized that in the course of the year, she gained a lift in her social 

confidence: “1 think of myself as a kind of shy person, but 1 suppose 1 

realized that maybe I'm not really as shy as I was, 'cause I was fine talking 
to other people” [Alice, Interview 7). While she stayed quiet in the teacher- 

fronted whole class activities, the group work gave her an opportunity to 

speak in a less threatening setting.

4.4.43 Decision-making

As well as some social time spent outside of her comfort zone, the 

time in groups also brought about a boost in her decisiveness and 

leadership, though in more subtle ways than Oliver. After an indecisive 

first group, and a more positive second group where Alice increased her 

participation, her experience with a demotivated and uninvolved third 

group left Alice in a position to assume control over the project and script. 

The lack of initiative from the others led Alice to step up her own 

leadership and decision-making. Alice commented on her improving 

decision making as one thing she noticed out of the repeated group work: 

"I'm getting a bit more decisive I think,... usually I'm the person who's

169



4 Data Presentation

never decisive and 1 take ages to make decisions, for nearly everything, but

in this I’m like, no, just do this!" (Alice, Interview 5]. A similar point was

made by Rachel, a secondary participant,

"[The others are] not piping up so I kind of have to, like, 'will we do 
this?'... I don't really like having to get them to do stuff, and trying 
to tell them, but if they’re not doing it, it has to be done so. [...] Yeah 
1 normally would be (happy to sit back) but in this group 1 don’t 
think anything would get done if we all just sat back

(Rachel, Interview 4).

Secondly, Alice made it a point not to revert to automatic translation 

tools and therefore her lines for each presentation were her own creation 

- and while this may not have been detectable to the instructor, Alice was 

able to maintain her commitment to doing the work herself. And by the 

third presentation, she began to enjoy the process of writing the 
presentation as well: "1 kind of like writing the presentations now, in a 

way, 'cause I like writing these sort of things, 'cause they’re funny" (Alice, 
Interview 6).

Third, after experiencing a few months of confusion and frustration 
mixing up the French and Spanish pronunciation, Alice made it a focus 

when she prepared her presentations. Alice was happy when she received 

her marks for the second presentation, focusing on her perfect 
pronunciation score, which she felt the most concerned about. She was 

pleased to have avoided several pitfalls that had earlier troubled her when 

it came to the third presentation. Items such as 'que’ and 'en,' she initially 

said in French, but after several months of practice she resisted the urge 

and said them in Spanish by the last presentation.

Though Alice finished the course still vaguely interested in learning 

Spanish in the future, she felt that she had not made much progress: "I 

suppose it was kind of a nice introductory course in a way 'cause it was 

fun, but I didn’t really learn all that much" (Alice, Interview 7). Despite 

small personal victories, it appears that the two negative group 

experiences and a preference for more formal teacher-fronted learning 

contributed to her overall disappointment with the collaborative language 

learning experience.
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The first half of this chapter detailed the four participants’ 

chronological journeys throughout the academic year, completing three 

consecutive projects with three different groups as they tried to fulfil their 

numerous evolving goals, including learning Spanish, getting a good grade, 

getting to know others, practicing their collaborative skills. For Oliver and 

Robbie, the collaborations were a worthwhile endeavour that brought 

them closer to their goals of learning Spanish (Oliver) and getting a good 

grade (Robbie). Imelda and Alice experienced tension between their 

expectations and the reality, and they also encountered more problematic 

group dynamics, which affected their enjoyment of the course. Imelda 

emerged with a renewed sense of purpose, while Alice completed her 
obligations dutifully but without passion.

Seeing the progress and personal development in each of the four 

participants over the course of the year, it is worthwhile to mention that 

the success or enjoyment of a collaborative experience are not essential to 
meeting the goals of the participants. Even in less effective groups, there 

were conditions for personal development and the fulfilment of personal 

goals. The questions of group effectiveness and enjoyment will be 
investigated further in the following chapter. Having reviewed the 

participants' areas of personal development throughout the year, 

including their linguistic progress, motivation, self-concept, and the 

interaction of multiple language systems, we turn to a complexity theory 

interpretation of their experiences, including their motivation and 

communication sub-systems.

4.5 Complexity view of collaboration

Looking at the participants' journeys through a complexity theory 

angle, in the following sections we explain some of the participants’ 

behaviours and interactions using the concepts of attractor states, self

organisation, and human agency. Their motivation to learn Spanish can be 

thought of as an attractor state, deeper for some than for others, but 

always responsive to the interactions of the participants. Periods of 

change and stability in their communication sub-systems and in their L2
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motivation systems emerge in the repeated Learner Landscape 

questionnaire, as seen further below. Using complexity concepts, the data 

forms a complex picture of how each participant’s trajectory is 

simultaneously dependent on their surrounding context, their goals, and 

their preceding experiences. In true iterative manner, the group 

experience they leave behind directly impacts their subsequent new 

group, for better or for worse. Far from being complicit cogs in a machine, 

the participants as complex systems also assert their agency on the path 

they take, through their outlook, their commitment and their expectations. 

Oliver embodies this notion best: by being an enthusiastic and motivated 

learner, he creates the experiences that he wants to have.
We can look at trait-like communication anxiety (CA), self- 

perceived communication competence [SPCC), and willingness to 

communicate (WTC] as established subsystems in a more general 

communication system for a given language [potentially under an 
overarching umbrella encompassing all of an individual's communicative 

resources). If so, then we can conceptualize the different numerical 

indicators of low/moderate/high levels [of communication anxiety and so 
on) as attractor states for the systems, some deeper, and therefore more 

stable, than others. Some can be so stable that to the person and to 

observers, that they appear to form part of someone’s personality - 

someone being thought of as outgoing for instance could have a stable 

attractor state of low communication anxiety - such as the case with 

Oliver and Robbie. Equally, Alice said others view her as a ‘shy’ or ‘quiet’ 

person, based on how she behaves until she figures out her surroundings - 

in this case, an attractor state that is surpass-able in the right 

environments. These overarching communication systems contribute to 

the way we view others. The more stable communication system 

characteristics of the participants were detectable from classroom 

observation and even from the interview process - some participants 

began the journey candid and open, Robbie, Oliver, and Imelda among 

them, while Alice was more reserved and only opened up later on.

Below, we examine the participants as complex systems, in an 

attempt to answer the research question, what can we learn by looking at
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each participant as a complex system in his/her own right? First, the 

conceptual understanding of attractor states is briefly re-visited, before 

presenting each of the four focal participants with discussion of the 

attractor states seen in their behaviour throughout the year. These 

attractor states, or periods of stability, also correspond to similar states in 

their motivational L2 self systems, and changes in their communication 

sub-systems [including communication anxiety, communication 

competence, and willingness to communicate}, helping to answer the 

question, how do the subsystems of communication anxiety, communication 

competence and willingness to communicate (WTC) relate to participants’ 

collaborative work? We subsequently look at how the phenomenon of self

organisation, or the emergence of new states of order, is seen in the data 

at the level of group and individual. To answer the question, how can we 

account for the role of agency in learners’ collaborative experiences, we 

show examples of agency in the participants' language learning journeys 
and discuss ways to fit human agency into a complexity view. Lastly we 

note the valuable role of iteration, or repetition, in a collaborative learning 

environment.

Attractor states

Attractor states are areas of relative stability in a system’s 

behaviour. Vallacher, van Geert, and Nowak [2015, p. 59} depict an 

attractor as a valley in a hilly landscape, which a system gravitates toward. 

While it is the natural tendency for systems to settle into stable behaviour, 

or attractor states, feedback to the system can disturb or encourage the 

attractor states - when it is feedback that shifts the system out of the 

present attractor state, it is negative feedback, and when it is feedback that 

encourages the attractor state, it is positive feedback. At any given time 

there can be multiple channels of feedback on a given system’s attractor 

state, which contributes to the unpredictability of the system’s behaviour.

The following section presents a 'mapping out’ exercise, to show 

the range of attractor states toward which behaviour of the participants 

generally gravitated at given points in the year. This terrain or state space 

was constructed retrospectively by combining observation notes, audio
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data and interview transcripts. Various attractor states were observed in 

the interactions of students and groups at different stages in the year, as 

illustrated in Figure 5 on the following page.

Figure 5 Documented attractor states of individuals and groups

At a group system level (to the right, above), the collective activities 

observed tended to be periodic - for instance, at the start of a project, the 

dominant attractor states of the group's activity were generating ideas for 
the project, making decisions, such as roles and lines, and discussing 

logistics around timeframes and responsibilities. Towards the middle of 
the group work cycle, behaviour focused on writing the script, and also 

included off-task social conversation. Nearing the presentation dates, the 

more organised groups spent time rehearsing and discussing presentation 

logistics, while the less prepared groups scrambled to finish the script.

The behaviour of individuals generally gravitated toward one of 

several possible states when they were observed in their groups. At times 

they would take charge or make key decisions, and at other times they 

were observed stepping back and letting the group's other members direct 

the work. They engaged in off-task behaviour, making jokes or more anti

social behaviour such as spending time on their phones. More broadly, the 

attractor states that dominated the four focal participants' activities were 

observed to be 'wanting a good mark' and 'wanting to learn Spanish', and 

these overarching attractor states appeared to guide their behaviour in 

the groups.
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We can conceptualize 'the desire to learn Spanish’ as an attractor 

state with an attractor basin that is deeper for some students than for 

others, largely depending on their goals. For the students who were not as 

determined to learn Spanish, even slight perturbations to the system were 

enough to move the system out of the ‘desire to learn Spanish’ attractor 

basin into a more preferred state.

4.5.1 Learners as complex systems: attractor states, motivation and 
communication sub-systems

In the sections that follow, each of the focal four participants are 

presented as complex systems. Using the concept of attractor states, we 

see their motivation to learn Spanish wax, wane, and in some cases remain 

stable throughout the observed period. Using the three rounds of the L2 

Motivational Self System component of the Learner Landscape, found in 
Appendix 9, we obtain another angle from which to view the participants’ 

changing priorities and motivations. Participants’ motivation and L2 self 

concepts appear to be closely related to their systems’ preferred attractor 

states as they interact with different group members, goals, and competing 

demands for their time. Using the communication anxiety, competence, 

and willingness measures of the Learner Landscape, we see periods of 

stability and change in their communication sub-systems of English and 

Spanish, which connect to [but are not necessarily the result of) the 

participants’ experiences of satisfaction and frustration in the course.

4.5.1.1 Oliver

Dominant attractor states

Of the four participants, Oliver expressed the strongest and most 

determined desire to learn Spanish, and made it clear that the module was 

one of his priorities alongside, not behind, the rest of his courses. He 

therefore had the deepest attractor basin for learning Spanish. Similarly to 

Robbie, he was also interested in a good result, but he saw that as a
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secondary aim to his primary desire to learn Spanish. He also had 

considerable social capital, in the form of his Spanish girlfriend, with 

whom he enforced at least weekly Spanish speaking time. Similarly to 

Imelda, this Spanish connection served as both a strong motivator and also 

as practical assistance in achieving his goal - this could also be seen as 

positive feedback to the system [encouraging the attractor state).

As seen in Figure 6 below, his attractor basin for wanting to learn 

Spanish was so entrenched that it resisted any perturbations in the year.

Figure 6 Oliver's system state space

Desire to learn 

Time ->

However, even strong social capital and positive feedback to the system 

are not enough to solely explain the resilience of his 'desire to learn 

Spanish’ attractor state. For instance, if in the course of the year the 
relationship had ended, complexity theory would indicate that the 

outcome on his Spanish learning would be unpredictable since multiple 

factors contributed to Oliver’s desire and effort to learn Spanish. He 

experienced a very favourable first group experience, which served as 

positive feedback to the system, and even a more challenging second 

group experience coupled with the same busy holiday time that pushed 

many ether students’ systems away out of their attractor states, were not 

enough to move Oliver’s attractor state, indicating depth. Unlike Imelda 

and Alice, Oliver did not see a divide between what he wanted to learn and 

the content of the module, he found the module conducive to his goals and 

therefore his desire to learn Spanish and his commitment to the module 

were symbiotic attractors that provided positive feedback to one another.
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L2 Motivational Self System

Given Oliver’s consistent attractor state space explained above, it is 

unsurprising his motivational system remained stable throughout the 

year. His responses, found in Appendix 9, also indicated the strongest L2 

Self tendencies around 'working hard’, 'imagining his future L2 Self, and 

the utility of Spanish to his life. His motivational system did however show 

two interesting changes - firstly he went from strongly disagreeing that 

"studying Spanish is important to [him] because people will respect [him] 

more if [he] knows another language" in the first round, to strongly 

agreeing with the same statement in the third round. He was planning a 

trip to South America that summer so it could be the case that this 
upcoming exposure made him feel more under pressure to succeed. Also, 

Oliver changed the response to "studying Spanish can be important to me 

because I think it will someday be useful in getting a good job" from 
slightly disagree to strongly agree for the last two rounds - indicating 

perhaps that he changed his future plans during the course of the year. 

Indeed, after his summer abroad, he expressed a desire to pursue 

medicine as he saw it as a natural fit with travelling.

Communication Sub-Systems

As seen on the following page in Figure 7, Oliver exhibited low 

communication anxiety and high communication competence in English. 

For Spanish, he experienced a high lift in self-perceived communication 

competence toward the end of the year, along with high willingness to 

communicate. These findings reinforce his feelings of progress and 

satisfaction with his learning.
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Figure 7 Oliver's communication sub-systems
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Oliver chose to use English as the dominant language in the 

questionnaires, although he is also fluent in French. As seen on the 
preceding page in Figure 7, Oliver exhibited stable low communication 
anxiety (CA) in English throughout the year, and his CA in Spanish fell 

considerably from the first questionnaire to the latter two. This is likely 

related to a readjustment of expectations given his proficiency level 

compared to others and in relation to classroom expectations. It is 

possible that had the class been grammar-focused, something that Oliver 

admits he dislikes, his communication anxiety rating could have been 

affected. Being communicative-based, however, the course really met 

Oliver’s strengths. His self-perceived communication competence (SPCC) 

in English was consistently high and even rose throughout the year, and 

his SPCC in Spanish rose markedly from 20 out of 100 at the beginning of 

the year, to 73 out of 100 at the midway point, and to 70 out of 100 toward 

the end of the year. His willingness to communicate (WTC] in English was 

consistently high, while his WTC in Spanish started at 44 out of 100, rose 

slightly to 48 out of 100, and then jumped to 77 out of 100 at the end of 

the year. Before this course, Oliver used native speakers of Spanish as his 

point of comparison, whereas being in the module surrounded by 

complete beginners, feeling like he has made progress, and receiving very
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high marks, all likely contribute to his reappraisal of his competence, and 

the enhanced willingness to communicate in Spanish.

4.5.1.2 Robbie

Dominant attractor states

At the start of the year, Robbie was dually motivated - he wanted a 

good mark in the course to offset some of the difficult engineering 

modules, and he also wanted to learn Spanish to use socially and to help in 

his travels. Initially, he was enthusiastic about learning Spanish and 

sought out extra opportunities to learn - such as practicing with his 

Spanish friend and asking him to explain aspects of his homework. 

However, as his course commitments intensified, Robbie found himself 
devoting less time to learning his lines or looking up extra words to say. 
This busy time of the semester was referred to by all of the participants, 

and also coincided with the winter holiday period. The flurry of college 

work and holiday commitments was the turn in the periodic attractor 

state for many participants, likely because the desire to learn Spanish was 

not strong enough to overcome it. Robbie's Spanish work dropped to a 

more minimal level, but his desire for a good mark and the boost that 

would give to his overall grade remained a priority, which kept him 

committed to succeeding in the presentations. As seen in Figure 8 on the 

following page, his system reorganised in the context of more urgent 

course assignments and pressures. This pressure, coupled with a less 

enthusiastic group, encouraged Robbie’s system into an attractor state 

that promoted sufficient work to get a good grade, but not sufficient work 

to learn Spanish. Even faced with a less enthusiastic second group,

Robbie's desire for a good grade led him to put more effort in on his own 

to ensure a good presentation.
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Figure 8 Robbie's system state space

Time

Figure 8 illustrates how Robbie's system initially organised around a 

desire to learn Spanish. However, faced with negative feedback from other 

course demands, the system gravitated toward a deeper attractor state of 

getting a good mark, an attractor deep enough to withstand the less 

motivated second group as well as his other course demands.

L2 Motivational Self System

Robbie’s responses in the L2 Motivational Self System 
questionnaires showed only subtle changes in his L2 Self throughout the 
year. He indicated a strong desire to travel to Spanish-speaking countries, 

and saw the benefit of Spanish for his future career prospects, but felt no 

negative impact on his life if he did not learn Spanish - for him it was a 

want, not a need. He indicated that he really enjoyed the Spanish modules, 

except for a dip in the second questionnaire, which coincided with his less- 

motivated second group. His own indication of his level of effort and 

engagement with learning in Spanish saw a drop after the first round 

questionnaire, supporting the suggestion of a periodic attractor state of 

high motivation to learn coinciding with the beginning of the year, and 

dropping off as the year went on and the workload increased.

Communication Sub-Systems

Robbie’s communication system reflects observations that he is an 

outgoing person with low communication anxiety, and also reveals a big 

leap in self-perceived communication competence in Spanish during the 

year. His English communication systems showed stability throughout the 

year, as seen on the following page in Figure 9.
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Figure 9 Robbie's communication sub-systems
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As seen in Figure 9 above, Robbie's questionnaire data showed low 

communication anxiety [CA) in English throughout the year, and moderate 
CA in Spanish, which eased off after the start of the year, perhaps as he 

gained confidence, figured out the expectations, and saw that he was doing 

well. His self-perceived communication competence (SPCC) in English was 

consistently high, while his SPCC in Spanish, though remaining low, rose 

considerably from four to 46 out of 100 and then slightly down to 34 out 

of 100 at the end of the year. Robbie's willingness to communicate [WTC) 

in English remained a consistent moderate-high, while his WTC in Spanish 

rose drastically throughout the year - from 26 to 45 to 77 out of 100. 

Systemically, the data supports a view of his dominant-language (English) 

communication systems in stable attractor states. By contrast his Spanish 

communication systems appeared to be in constant change. It could be 

argued that the Spanish communication systems were responsive to the 

various influences in the year - factors such as his positive group 

experiences and his success in the course enabled him to feel more 

confident and more likely to communicate in Spanish. It is interesting to 

consider how an individual's dominant-language communication system 

sets him or her up for subsequent languages - Robbie, like Oliver, is a 

confident communicator, so he is more likely to transfer this confidence 

[and perhaps the subconscious communicative strategies that make him a
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good interlocutor) to a new language. Robbie makes a point about this 

when he suggests that the presentations may not be a fair assessment as 

some students are bound to get more anxious about public speaking than 

others.

1 think another thing that might have been hard on people is, like 1 
was a little bit nervous doing it, it’s not just talking to a group of 
people that you don't really know, but it’s in a different language, 
and it’s different, but then, 1 was okay, but there’s probably some 
people who find that quite difficult and that probably affected them 
as well... 1 can see why it would be unfair in a way, it’s almost 
taking away from learning the language, it’s kind of the public 
speaking in a way

(Robbie, Interview 3).

For instance, Alice was less confident and more anxious about 

communicating even in her dominant language, so it is not surprising that 

these traits carried across to her Spanish communication system.

4.5.1.3 Imelda

Dominant attractor states

For Imelda, who began the course with high social capital and high 

expectations of herself, a negative first group experience along with 

pressure from other courses and dissatisfaction with the Spanish course 

pushed her out of the 'desire to learn’ attractor state into a 'coasting’ 

attractor state.

Figure 10 Imelda's system state space

Trip to Canaries
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As seen in Figure 10 on the preceding page, a trip to the Canaries was 

the bifurcation point that pushed her system out of the 'coasting' attractor 

state into a renewed ‘desire to learn’ attractor state.

Though Imelda felt similarly to Alice that she would like a stronger 

emphasis on structured learning, she responded to this by doing more 

exercises on her own with a workbook and by asking her roommates to 

provide the grammatical explanations that she sought. At home and at 

work, she had access to Spanish speakers. Imelda acknowledged that 

"being in the environment with Spanish people for [her] at work [was] 

very helpful" (Imelda, Interview 2). This social capital of close Spanish 

friends was an advantage she had over many others in the class, and it 
interacted with her Spanish-learning subsystem in various ways: it served 

as a motivator for learning Spanish in the first place, and also as a marker 

of her progress, and it was a practical source for assistance and learning. 

The 'wanting to learn Spanish' attractor state received negative feedback 
through un-enjoyable group work in the first round, and from a mismatch 

between her expectations of the course and the reality. Her system 

received additional negative feedback in the form of the cold, dark, night

time setting of the class: "the moment you just want to go home ... it’s 
dark, it’s raining, that’s demotivating” (Imelda, Interview 7)]. She was also 

pressed for time with work and her other courses. If she had, at this stage, 

experienced another negative group experience, it may have been enough 

to push her system out of the attractor state of committed learning.

Instead, Imelda found the second group easier to work with she was 

happy to go along with their ideas. Having a more positive and enjoyable 

group dynamic also worked as a motivator to continue to invest in the 

class even if she did not get from it what she wanted, because now she also 

felt the burden not to let down the group. If Imelda’s increasing college 

demands and disappointment with the progress in class were negative 

feedback to her 'wanting to learn Spanish’ attractor state, the enjoyable 

working relationship in the group functioned as positive feedback for it. 

Nevertheless, Imelda decreased her commitment and the amount of work 

she put into learning Spanish, coasting along with an enjoyable group but
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not extending herself beyond that, until a perturbation to the system 

shifted the 'coasting’ attractor state.

Her class trip to the Canaries, during which she was appointed as 

the translator for the group, served as a perturbation to the system, which 

steered it back into the attractor state of'wanting to learn Spanish’ by 

reinforcing the progress she had made. Around the same time she also 

made a conscious decision to adjust her expectations of the module, which, 

along with a better functioning group, made the work more enjoyable.

At any given point there are multiple factors that interact with, and 

therefore affect, the system. These factors are both internal and external, 

and it is only a combination of various factors that can possibly explain the 
system’s trajectory. For Imelda it was likely both a more pleasant working 

experience in the last two groups, and a positive experience in the 

Canaries, along with the consistent presence of her Spanish social circle, 

which interacted to boost her feelings towards learning Spanish and 
continuing with it.

L2 Motivational Self System

Of the four participants, Imelda showed the most variation across 
the different items within the L2 Motivational Self System, but only in 

subtle degrees of difference - mostly within the same categories of 
agree/disagree. The questionnaire findings support interview data 

indicating that Imelda did not want to expend as much effort in the middle 

of the year as the beginning and end, tying in with her other courses and 

dissatisfaction with the teaching. She also showed a downward indication 

of the things she would like to do in the future requiring Spanish - from 

slightly agree to disagree, but nevertheless saw the utility of Spanish for a 

good job, and agreed on the idea of using Spanish in her future career.

Communication Sub-Systems

Imelda chose to refer to English instead of Arabic as her dominant 

language for the questionnaire, because she explained that all of her work, 

school, and personal interactions are conducted in English [apart from 

family conversations in Arabic remotely) so for her, English is the natural
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language choice for these contexts. As seen in Figure 11 below, her 

Spanish and English communication systems exhibited stability 
throughout the year.

Figure 11 Imelda's communication sub-systems

""“WTC Spanish 

•• — WTC English 
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• • • • CC English 

"■■^"PRCA Spanish 

■ ■ ■ ■ PRCA English

Imelda’s communication anxiety (CA) was moderate in both English 

and Spanish, with very little change throughout the year. Her self- 

perceived communication competence [SPEC) similarly showed only slight 

variation, increasing from moderate to high in English throughout the 
year. In Spanish her SPEC was low but rose initially from 46 out of 100, to 

60 out of 100, and then settled midway at 51 out of 100 at the end of the 

year. Her willingness to communicate (WTE] in both English (moderate) 

and Spanish (low) showed little variation throughout the year, with the 

English falling slightly and the Spanish increasing slightly. In an interesting 

twist, for her it was the case that her WTE in an L3 negatively impacted 

her WTE in her L2, English. Imelda indicated in a personal communication 

that the reason for the falling English WTE was because her social circle 

consisted of non-native English speakers and from being immersed in 

their sometimes inaccurate English, she felt her own English proficiency 

suffering, having what she said was 'Spanish English.’

In generate, however, the data showed little variation, perhaps 

hinting at the systems of EA/SPEE/WTE being in rather stable attractor 

states that are not easily influenced by the experiences in the module. Her
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maturity and general work/life experience also support the idea that she 

has greater self-awareness and is less likely to change her approach to 

communication drastically - or perhaps there simply was not enough of a 

perturbation to shift the systems of communication out of their 

established attractor states.

4.5.1.4 Alice

Dominant attractor states

Alice’s initial attractor state of wanting to learn Spanish was not 

sufficiently deep to withstand negative feedback, as seen below in Figure 

12. Her motivation to learn wore off when she felt her expectations of the 

module were not being met, a situation worsened by a negative first group 

experience. Her interest in the course had low stakes, as she was taking it 

extra-curricularly so she chose to invest less time and effort, coasting 

through the rest of the year.

Figure 12 Alice's system state space

Desire to learn Coasting

Time

When Alice felt she was not getting enough structured learning activities 

in class, this demotivated her and, combined with other factors such as the 

workload in her other classes, also influenced the amount of extra time 

she spent on learning Spanish outside of class. Alice still completed all 

course requirements, and made it a point to write her lines independently 

instead of relying on automatic translation, as many others did, but this 

was likely more to do with her personality traits and sense of self, which
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were reasonably stable. She called herself a "goody two shoes [who didn't] 

like dropping out of things" (Alice, Interview 7). It appears that this sense 

of self kept her committed to staying in the course and doing the work 

even though she was taking it extra-curricularly and could have dropped 

out.

L2 Motivational Self System

For Alice, her experience with Spanish learning throughout the 
length of the year affected all aspects of her L2 Self - she indicated that she 

enjoyed the course less toward the end of the year, she put in less effort, 

and was not doing her best. With the imagined L2 Self, she initially started 

out optimistic at how fluent she could become, and how useful it would be 

for her, and then concluded the year disagreeing with such statements. 

These measures largely confirm the conclusions drawn from her 

experiences in sections 4.1- 4.4, that the course and collaborative work did 

not meet her expectations and did not inspire her to expend energy on 
learning Spanish.

Communication Sub-Systems

Alice began the year with a moderate to high level of 

communication anxiety in her dominant language (English] and a 

moderate level in Spanish. She indicated feeling less anxious in Spanish 

group work than in group work using her dominant language. To Alice, 

language courses were a less threatening communication context, given 

their smaller sizes and given the focus on language as opposed to more 

'serious' topics: "[ijt's odd. I'm far more confident giving a presentation in 

French than I am for history, in English" (Alice, Interview 1). As seen on 

the following page in Figure 13, Alice's systems of self-perceived 

communication competence (SPEC] and willingness to communicate 

(WTC) in both English and Spanish indicate the most variation out of the 

four participants, hinting that for her, there were more disturbances to the 

communication system attractor states.
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Figure 13 Alice's communication sub-systems
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In terms of self-perceived communication competence [SPCC), which 

McCroskey and McCroskey (1988) posit contributes more than actual 
competence to someone’s willingness to communicate, Alice began the 
year with high SPCC in English, 88 out of 100, and low SPCC in Spanish, 14 

out of 100, as seen above. Her willingness to communicate (WTC) score in 
English was 69 out of a possible 100, indicating only moderate WTC, and 

her Spanish WTC score was a low 10 out of 100, which was unsurprising 

given her low SPCC.

Midway through the academic year, her communication anxiety (CA) 

in English decreased slightly while her CA in Spanish increased - this 

could be related to her feelings of frustration with the pace/format of the 

course, and perhaps too in comparison with other classmates after the 

first presentation. Her English SPCC decreased slightly, while in Spanish it 

increased considerably to 50 from 14 out of 100 - largely in the public 

speaking component. Similarly, her Spanish WTC rose considerably from 

10 to 50 out of 100, with a slight increase in English WTC as well.

By the end of the year, after a jump in the midway point, the levels 

of SPCC and WTC dropped down to nearly where they were at the start of 

the year. In Spanish SPCC and WTC, they were nevertheless higher than at 

the start of the year, supporting her indication that she felt she had made 

some progress. In English, the levels returned back to those at the start of
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the year, indicating stability in her English communication systems. In 

English, her communication anxiety (CA) indicates a dip in anxiety 

midway through the year but a return to 'normal' anxiety levels at the end 

of the year. However, surprisingly, her CA score in Spanish indicates 

progressively higher anxiety throughout the year, measuring as more 

anxious at the end than at the start of the year. It could be argued that the 

results obtained at the midway point, which took place during the second 

group project, came at a time when Alice was enjoying the group 

experience and actively contributing to ideas. The second group was her 

most enjoyable one as stated in the interviews, so it could be that this 

positive experience contributed to less anxiety and more willingness to 
communicate. Then by the third group, her motivation was down overall, 

the others in the group were not contributing, and this dissatisfaction may 

have similarly spread to her feelings of competence and WTC. This is only 

one possible tenet of explanation as multiple factors influence a system. 
Another plausible line of inquiry would involve her evolving L2 language 

system: as argued by Henry (2015), and also investigated in Mercer 

(2011b), language systems can at times support or compete with one 
another. It would have been interesting to also see her L2 (French) levels 

throughout the year, though this avenue was not explored due to 

constraints on the participants’ time with the existing measures.

Having looked at each participant’s attractor states throughout the 

year and how they connect to the self-assessment of their motivation and 

communicative abilities, we turn our attention to the complexity concept 

of self-organisation as seen in the data.

4.5.2 Self-Organisation

As previously discussed in Chapter 2, self-organisation within 

complex systems involves the repeated iterative interaction of many 

elements to produce a collective entity, such as a behaviour, that is 

observable at a higher scale. It provides "an explanation for the emergence 

of higher-order patterns of thought and behavior (e.g., social judgment.
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skilled action) from the interaction of simple elements (e.g., information, 

limb movements)” [Vallacher, van Geert, Nowak 2015, p. 59). Below are 

two examples of self-organization that emerged in the data, one at the 

level of a group and the other at an individual level. These are likely not 

the only examples of self-organization in the study, but two for which 

there is adequate support in the data.

4.5.2.1 Self-organization at the group /eve/

The study was able to document an example of self-organization on

a group level in Oliver, Robbie, and Imelda's third group. We can

conceptualize the group as a complex system, and its members as the

components of the system. After the first few sessions together, everyone

was enjoying the group, and all three participants mentioned having a

great rapport in the group, and a welcoming space for sharing ideas with

one another. In the recordings too, the four members showed a high
degree of mutuality and equality, listening to one another and having

equal input. However, both Oliver and Robbie mentioned that the project

was not progressing in as disciplined of a manner as they would like, and
Oliver in particular felt stressed about this. From a systems point of view,

we can see how the temporal setting (nearing the end of the academic
year), the iteration of previous group work rounds (Robbie and Oliver

coming from negative second group experiences, very content to be

reunited for the third group, Imelda happy to finally having a truly

collaborative experience), and possibly also the high marks that Oliver and

Robbie received for the previous presentations, may all have contributed

to an overall state of the system of slight lethargy. Oliver pointed out.

It’s strange because as a group we work really well, it’s as if the 
commitment to Spanish has slowed down during the year, even for 
me. I’m not just saying that about the others, 1 don’t know, it’s like it 
just hasn’t been on the forefront of my mind

(Oliver, Interview 6).

Robbie similarly felt that despite a great working group and an idea they 

were interested in, they weren’t putting in the same level of work as they 

had in previous groups.
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We were even saying yesterday that we haven't put the work in 
that we’ve put into other - other presentations with this one. Yeah, 
that we put in more with other ones [oh] which is unfortunate 
because, like, the group we have is good, we really like the idea, 
there’s just so much other stuff

(Robbie, Interview 6).

However, this state of the system was overturned in the third group work 

session when Lana questioned the importance of preparing for the 

upcoming presentation. As described in earlier in section 4.3.2.2), Oliver, 

and to a lesser extent, Robbie, stepped in to reaffirm the group’s 

commitment to the project, and outlined specific reasons for it. Such a 

perturbation to the system, in the form of one vocally uncooperative 

member, could have cost the group its focus, but instead the group 

reorganized and its members re-committed themselves to the project. 

Their remaining group sessions, as well as communication online outside 
of class, showed a renewed purpose. Even Lana, though she did not attend 
the actual presentation due to illness, increased her effort and regularly 

contributed her share to the project after the incident. Therefore, far from 

derailing the group, the event actually allowed the system to reorganize 

into a state of renewed enthusiasm and commitment. From then on, the 

group met several times outside of class to prepare for the project, and 

everyone contributed their parts of the presentation on time and without 

hesitation. This example of a group-level of self-organization is also 

reminiscent of Forsyth’s (2009) explanation of the common mob- 

mentality phenomenon, wherein the group is an instrument for 

behavioural or attitudinal change, for better or for worse. In this case, the 

group asserted itself for the better of all members, and they achieved a 

successful presentation as well as a positive, enjoyable process.

4.5.2.2 Self-organization at the individual level

The data revealed another distinct example of self-organization, 

this time at the individual level. Around January or February, at the 

midway point in the academic year, as has been discussed earlier, Imelda’s

191



4 Data Presentation

motivational system experienced a bifurcation point, which caused the 

system to self-organize around the attractor state of wanting to learn 

Spanish, having previously drifted away from the attractor. Initially,

Imelda entered the course with high motivation to learn, and strong social 

ties to the Spanish-speaking community, along with some existing 

experience with the language. Perhaps because of the progress she had 

already made, she expected that in a formal learning environment she 

would learn a great deal more. Faced with an autonomous collaborative 

learning set-up, far from what she expected and had previously 

experienced of formal language learning, and matched with an 

uncooperative, un-enjoyable group, her initial response to the learning 
situation was negative - in systems terms, her motivational system 

received negative feedback which caused it to drift from the learning 

attractor state into flux, generally committing very little time to Spanish. 

This state also coincided with the end of semester academic pressures and 
the holiday period. She felt she was not learning much, and she was 

dissatisfied with the way the class was organized. A more pleasant second 

group experience made Imelda enjoy class more, but she was still not 
contributing very actively to the group work nor doing independent study 

(as she had previously). A trip with her science class to the Canaries was 

the bifurcation point for her system, which caused it to re-organize around 

the learning Spanish attractor state. During the trip, she was appointed 

translator for the team and spent a lot of time talking to the Spanish bus 

driver. This was a big boost for Imelda's self-confidence and also made her 

aware of the progress she had made.

Previously she had been unsure of her abilities because she was 

accustomed to listening to her Spanish-speaking friends, and because in 

the class most of the other students were not at a high enough level to 

converse with her. The immersion experience therefore also served to 

validate her level of Spanish, and extended it further - she said she 

surprised herself when communicating on the trip with items she had not 

realized she had learned.

She returned to class with a renewed sense of purpose, and re

committed herself to the group presentations as well as to her own
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independent study. She then found herself in a group with Oliver and 

Robbie for the third project, whose first group she had admired for its 

level of fun and enjoyment, and was pleased to finally experience a truly 

collaborative working group.

Having explored what self-organization can look like at the group 

and individual levels, we move on to considering the role of agency in a 

complexity analysis of human behaviour. As will be seen, the participants 

in the study exerted their agency in a number of ways, confirming the 

possibility of looking at humans from a complexity viewpoint without 

losing their agentic capabilities.

4.5.3 Agency

One intricacy of applying complexity theory to human beings is 

how to interpret their active will and agency in a systems description. Like 
all decisions, to commit time to Spanish practice necessarily means 

diverting that time from some other activity, and requires an exertion of 

agency. For Oliver, several systems interacted in a way that contributed to 

his success and enjoyment in the course, while for others this did not 

happen (notably for Alice). While there are a number of external systems 

that influence an individual, there are also as many which are internal, and 

some of which appear to be under direct control of our will and intentions. 

For Oliver, the social capital (Spanish girlfriend), existing fluency in 

French, prior exposure to authentic Spanish language (travel, beginner 

course), and outgoing nature (low communication anxiety) all 

complemented his goals of learning Spanish and doing well in the course. 

However, a busy course load and numerous other commitments to sport 

and clubs meant that he had a number of directions in which to expend a 

limited amount of energy and time. That is where his commitment and his 

will to achieve his goals made him stand out from several others, who, 

perhaps because of a less certain goal, when faced with similar limitations 

on their time, dropped Spanish as a priority. However it can also be argued 

that for Oliver, Spanish came more easily (given his aforementioned
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advantageous position entering the module) and therefore the limited 

time he put into it got him closer to his goals than some of his peers. 

Irrespective, the point remains that humans exhibit some control over the 

way their internal and external systems self-organise, based on the energy 

they choose to expend.

Humans also exert agency over their external systems, to an extent. 

To build on an example from Juarrero [1999, p. 267), in which she 

hypothesized about the turning point that might bring about a phase shift 

which causes an alcoholic to stop drinking, we can posit that a recovering 

alcoholic might choose to surround himself with a different group of 

friends to help sustain his recovery and avoid temptation. Similarly, Oliver, 
Imelda, and Robbie all made deliberate choices to spend time with Spanish 

speakers to expose themselves to proficient Spanish. Juarrero (1999, p. 

256) importantly identifies that one behaviour cannot be changed without 

affecting the rest of the person - "one attractor state cannot change while 
the others remain in place" because of the connectivity of systems that 

comprise our psychological and physical selves. Relating this notion to the 

participants, one unforeseen consequence for Imelda, from spending most 
of her social time with Spanish speakers, was that she unknowingly began 

to imitate their pronunciation of English words, which over time 

contributed to a diminishing willingness to communicate in English.

Another insight into agency in complexity is the exercise of will to 

avoid certain attractor states. Al-Hoorie [2015, p. 63) argues for an 

indirect view of human agency, which is that "our agency seems to be 

represented not in our direct control of behaviour, but in our ability to 

resist an unconscious impulse or to select from multiple competing 

impulses". Not all attractor states are desirable, and not all are beneficial 

for our goals, so exercising choice over the habitual actions that can steer 

our systems into preferred attractor states can be seen as one way of using 

our free will.

Using a systems view, this dissertation views agency as one key 

internal force amidst other internal and external forces that influence the 

participants’ language learning and collaborative journeys.
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4.5.4 Iteration

When looking at the behaviour of the participants and their groups 

as complex systems throughout the year, the value of iteration was 

apparent. Iteration is the cyclical property of complex systems that 

connects past and present - a system’s current state is directly related to 

its previous state. Over time, this recursive path can allow for new 

structures to emerge from a system’s interactions within itself and with its 

environment, all the while connecting its current behaviour to its past 

experiences. The valuable role that iteration plays in a learning 

environment has been suggested by Larsen-Freeman [2012), who argues 

that a previously unknown benefit of repetition in second language 
learning may be its iterative properties, which can lead to variation, 

change, and adaptation. As learners repeat certain words, activities, or 

phrases, they have additional opportunities to do something slightly 

different, thus enabling them to learn to adapt language resources to 
changing contexts. She references Earl Stevick’s (1959) concept of 

technemes [language learning techniques which promote an 'emic’ or 

meaningful difference in students’ minds) as a valuable realization of 

iteration, where each task "starts at a different point before revisiting the 

same territory” [Larsen-Freeman, 2013, p. 200). This type of iteration 

through technemes can develop students’ adaptive linguistic abilities and 

potentially address pedagogical challenges such as varying ability levels 

and student engagement.

In the modules, iteration was embodied in the recursive application 

of project work, wherein over the course of the year, each student took 

part in three different groups to create and present three different 

projects. If the group work had not been repeated, it is likely that the 

lessons each participant took from each cycle would not have been carried 

forward. Even though the group functioning changed depending on other 

factors, the repetition also allowed for participants to identify certain 

aspects that they wanted to improve or change. For instance, Alice said 

that leaving her first group, she was determined to reach decisions quicker 

the next time and to have shorter lines. In her second group, both of those 

aspects were changed and that helped to make it a more functional,
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enjoyable experience. Imelda, after her first group, wanted to relinquish

control and learn to embrace others' ideas more, which she successfully

did in the subsequent groups. Robbie and Oliver wanted to carry their first

presentation's strengths over to subsequent groups, but in the second

round, they faced challenges in the form of less enthusiastic group

members. In the third group work cycle, all of the participants had two

different rounds of experiences to build from, and all found their stride.

Robbie, Oliver and Imelda's group put effort into creating a presentation

that was more developed and complex than their earlier ones, in order to

show progress and reflect their more advanced Spanish knowledge. Alice,

working with an unmotivated group, took control of creating the script
and created a successful presentation.

The practical value of iteration is that in a classroom or in a study,

to optimize learning should take more than one attempt, whether it is a

new activity or a different approach. Through repetition, mistakes can be

learned from, lessons can be applied, and properties may emerge that may

otherwise be missed opportunities.
During the three rounds of group work spanning the course of the

year, students in the Spanish module were able to reflect on successful and

unsuccessful elements of their groups and apply those for the next round.

All of the participants commented on points they wanted to change or

maintain. Though a great deal of these points related to the tasks at hand,

namely the best way to create a successful presentation in the least

amount of time, some related more to the collaborative process itself. For

instance, Alice reflected on the unequal workload in her first group as

something she wanted to change moving forward.

I suppose we did most of the work. But 1 suppose on the day it 
worked out. But yeah, 1 suppose the next group 1 get, 1 don't want it 
to be like that, 1 want it to be equal

(Alice, Interview 3].

Oliver, after a successful collaboration, took away the notion that 

"leadership and working on everyone's strengths is really important" 

(Oliver, Interview 3].
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Imelda's experience with a tense and competitive first group

resulted in her trying to stay more open-minded:

Even if people are very stubborn, it is an opportunity for them that 
you are within a group and you have to listen to other members 
otherwise it would be your individual work, so it’s kind of also 
teaching each person to be more open-minded, moving away more 
from the individual work

[Imelda, Interview 2-3).

In this study, iteration (or recursive application) proved to be very 

valuable both in terms of research design and content. The fact that the 

collaborative group work took place in three consecutive projects made it 

an ideal research environment, as each participant had several attempts at 
collaborative work. From a design angle, having three rounds of 

questionnaires and seven rounds of interviews (which asked the same 

series of questions) offered the participants multiple opportunities to 

raise issues and to document their changing perspectives on their 
learning, group work, and progress.

Chapter Summary

This chapter of two halves firstly presented the chronological 

narrative of the four participants engaging in three consecutive 

collaborative group projects throughout the year, finishing with their 

goals and personal development. The participants’ comments from the 

interviews, as well as pieces of their in-class recordings, were used to 

capture their experiences of each group work cycle. In the second half of 

the chapter, we analysed the data using complexity concepts. By looking at 

patterns in their behaviour as attractor states, we saw the way that 

external and internal contextual factors interact with a system and create 

change, sometimes resulting in new states through self-organisation. The 

participants' systems of communication anxiety, self-perceived 

communication competence, and willingness to communicate, were 

examined with a view to noticing areas of stability and change that 

corresponded to their attractor states throughout the year. We saw 

evidence of self-organization, or the emergence of higher-order structure,
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in both a group setting and within an individual person, Imelda. The 

chapter concluded with a discussion of human agency within a complexity 

framework, illustrated using the experiences of the four participants to 

show that we as humans can exercise our will in the actions we take and 

equally importantly, in the actions we avoid.

The following chapter concludes the dissertation with a discussion 

of study's implications for collaboration in language learning, with the 

intention of answering the study’s remaining research questions. It also 

addresses the practical implications of using complexity theory, and points 

out the study’s limitations and areas of future research.
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5 Discussion and Conclusion

This chapter ties together the findings of the dissertation into two 

distinct areas, collaboration as a tool for learning and complexity as a 

guiding framework. Having reviewed the data collected over the length of 

an academic year as the four focal participants engaged in three 

consecutive group projects from a complexity perspective in the previous 

chapter, we turn to a broader look at the study's insights into collaborative 

language learning and complexity theory. The study sought to understand 

the collaborative language learning process at a beginner proficiency level. 

The patterns of interaction observed in the groups closely reflect Storch’s 

[2002) interaction categories, as seen below in section 5.1.1. The 

effectiveness of the groups hinged on their ability to create a shared vision 
for the task, a concept Van den Bossche, Gijselaers, Segers and Kirschner 

[2006] call task cohesion. Looking at their model of team effectiveness in 

section 5.1.2, we see a connection to the present study’s findings. The 
presence of task cohesion and social cohesion in groups culminated in a 

supportive social environment in which learners felt motivated and gave 

their best efforts to the group endeavour. In practice, the beginner 

proficiency level precluded interaction in the target language, thereby 

limiting a fundamental language learning benefit of collaboration. 

However, collaboration did offer several other advantages, which are 

discussed in section 5.1.3, in context with previous findings.

In this dissertation, complexity theory was used from the design 

through to the interpretation of the study. This practical application offers 

several points of interest for future research to be reviewed in Section 5.2. 

Complexity offered a coherent way to bring together many different types 

of data to form an understanding of the participants as entire systems, 

comprised of various internal and external sub-systems, open to influence 

and constantly capable of change, as was seen in section 4.5 of the 

preceding chapter. However, the study is not proposing the superiority of 

complexity theory to other frameworks, simply a convincing alternative.
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The dissertation concludes by noting the study’s limitations as well 

as identifying future avenues of research that were left unexplored by the 

present study. It is hoped that by the end of the dissertation, the reader 

comes away with a deeper understanding of what collaborative language 

learning looks like through the eyes of the participants, an awareness of 

complexity theory, and examples of complexity concepts in practice as 

used to describe actual participants and classroom situations. By following 

participants in their collaborations, we see how individual motivation and 

learning is not dependent on the success of the group, but that success of 

the group greatly enhances the individual's experience and therein 

extends their learning.

5.1 Insights into collaborative language learning

In the present study, three participants came away feeling satisfied 
with their progress and with their experiences - Oliver, Robbie, and to a 
lesser extent, Imelda. They were also the participants who had the most 
positive group experiences, Robbie and Oliver in their first and third 

groups, and Imelda in her second and third groups. While effective group 

work was not essential to learning, as Alice demonstrated by doing her 

work alone in her first and third groups, a positive group dynamic is 

nevertheless desirable for a number of reasons, seen in section 5.1.2 

below.

The participants' experiences in the three rounds of group work 

offer a basis of comparison and some scope to discuss the reasons why 

some groups were effective and others less so. Oliver and Robbie's first 

group, their third group with Imelda, and to a lesser degree Alice and 

Imelda’s second group all featured mutually shared cognition. This 

included group members interacting and building on each other's ideas, 

having a shared vision for the project, and feeling content with the work 

they put in. These were the groups that the participants enjoyed being a 

part of, and found motivating. In section 5.1.1 below, we use Storch’s 

(2002) patterns of interaction and Van den Bossche, Gijselaers, Segers and 

Kirschner's (2006) model of team effectiveness to answer the question.
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what factors appear critical to the effectiveness of a group, making 

reference to the patterns of interaction that emerged, the team-level 

behaviours that led to mutually shared cognition, and the role of cohesion 

in the groups' effectiveness.

5.1.1 Patterns of Interaction and mutually shared cognition

Storch’s (2002) four patterns of interaction in groups, first 

discussed in Chapter 1, offer another lens through which to view the 

behaviour observed and the points raised by the participants about their 

group work. To reiterate Storch’s (2002) own research, the patterns of 

collaborative, dominant/dominant, dominant/passive, and expert/novice 

interaction emerged based on the degrees of equality (equal contribution 

in the control and direction of the task), and mutuality (active listening 
and building on one another's ideas) (based on Damon and Phelps, 1989). 

In the current study, similar patterns were observed within the groups, as 
seen below in Table 6. Fluctuations in the patterns of interaction were 

seen depending on the make up of the group, the time in the project cycle, 

and the time in the year, making the patterns of interaction appear to be 

attractors of various strengths.

Table 6 Patterns of interaction (categories from Storch, 2002)

Group 1 Group 2 1 Group 3
Oliver

Collaborative
Robbie Dominant/

passive
Collaborative

Imelda Dominant/
dominant Collaborative

Alice Dominant/ Dominant/
passive passive

As seen in Table 6 above, Oliver and Robbie’s first group was collaborative 

(with less input, however, from Amy), with the three males actively 

building on one another’s ideas and also making space for Amy, although 

she occupied a more reserved position. In Oliver’s second group, Oliver 

initially began with an expert/novice intention, but his group members 

did not follow along. Therefore the group interaction instead appeared to
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be largely dominant/passive. Robbie's second group also appeared largely 

dominant/passive, with Robbie assuming a more dominant role when he 

felt that the other members were not as interested in achieving a good 

result. Robbie's role was collaborative role in the first group and in the 

third, although for some of the third group's sessions, he tuned out and 

became passive.

Alice's first group was dominant/passive, with Alice in a passive 

role. It was very low on mutuality, with Noel rejecting everyone's ideas, 

and also low on equality, with Lana taking full control over what became 

their end result. Alice's second group, on the other hand, began with only 

her and Pavel in class, working collaboratively, and when Imelda and 
Rachel joined the group, it remained collaborative, although Alice became 

more passive in the presence of the others. In the third group she wanted 

a collaborative experience with her group, and was met with no interest, 

which led her to take on a dominant role in the group.
Imelda's first group was dominant/dominant, and particularly low 

on mutuality, as group members pitched their own ideas and declined 
others' suggestions. This made the group work an un-enjoyable and drawn 

out process for Imelda. Her second group was collaborative, with all four 

members putting forward ideas and doing their own work. Imelda's third 

group, with Robbie and Oliver, was highly collaborative among those three 

members, with a somewhat more passive fourth member (Lana).

It is interesting to see that conditions of low mutuality/low equality 

leading to a dominant/passive pattern of interaction can emerge for 

various reasons - sometimes it is not the case that someone wants to take 

charge and refuses to listen to the others, but instead, in the absence of 

others' ideas or involvement, assumes control. This seems to be the case 

for Robbie in his second group, and Alice in her third group. Even Oliver, 

who admittedly enjoyed being the leader, preferred a collaborative set-up, 

but in his second group, after some effort at engaging the other members, 

felt let down and then took over full control as a reaction. Similarly, in two 

collaborative groups, Oliver's first and third, there was one member who 

did not jump in with equal enthusiasm, though from observing, it did not 

appear to be that the group was unwelcoming - it could be the case that

202



5 Discussion/Conclusion

for Amy and Lana respectively, the collaboration emerging around them 

was not something they wanted to take part in, for whatever reason. Both 

times it came across to the other members as the more passive member 

being not as 'committed' or 'interested'.

Having discussed the types of interaction as seen in the data, we 

turn to the question of team effectiveness (Van den Bossche et al., 2006), 

as categorized by several team-level beliefs. In the present study, team 

effectiveness, defined as satisfaction by team members in the process and 

product of their work (Van den Bossche et al, 2006) appears connected to 

the collaborative type of interaction seen above. Participants in the groups 

featuring dominant/dominant and dominant/passive interactions did not 
appear satisfied with either their team's process, product, or both.

We recall from Chapter 1 that in Van den Bossche et al.'s (2006) 

team effectiveness model, team effectiveness is the result of mutually 

shared cognition, which involves interaction among group members 
resulting in a shared understanding of the task and how to approach it. 

From a complexity perspective, this level of shared understanding is the 

self-organisation of the group as a complex system. Mutually shared 

cognition appears dependent on several team-level beliefs, including inter

dependence, task cohesion, group potency, and psychological safety. The 

model, while reducing the complexity of collaboration to several key 

behaviours, nevertheless articulates points confirmed by the current 

study.

Table 7 on the following page summarizes van den Bossche et al.'s 

(2006) definitions of the key constructs from the model of team 

effectiveness, giving examples from the current study of participants 

referencing team learning behaviours. As explained earlier in Chapter 3 

(Section 3.1.5), data was coded using categories as they emerged in the 

data itself. In retrospect, it was seen that participants made points relating 

to various concepts that are the basis of the team effectiveness model, as 

seen on the following page in Table 7.
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Table 7 Team effectiveness model: key constructs

Goals of collaboration

Team effectiveness Group members are satisfied with the process and product 
of their joint effort

Mutually shared 
cognition

Interaction/negotiation among group members leading to 
joint understanding of the task and the way in which the 
group will approach it

Team learning behaviours
(Examples from current study below each definition)

Psychological
safety

Group members feel safe taking risks in the group

"It’s all down to the people because you come with the script 
together, you come [up] with the conversation together, with 
the presentation together, so if the people you are with, 
you’re not enjoying from the beginning, eh... the whole way 
is uncomfortable” (Imelda, Interview 5].

Interdependence Group members feel a successful outcome is dependent on 
others in the group

"1 learned to rely a bit more on people, I suppose, ’cause 1 did 
trust [Rachel] on the script" (Imelda, Interview 5].

Cohesion Task: group members have shared commitment/goals for 
the task

"We probably are a bit more on topic because [...] because of 
mistakes [we] made the last time and [we] don’t want it to 
take forever and to be behind, so [we]’re more determined 
to get it done quicker” (Alice, Interview 3).

Social: group members get along well

"It was good fun hanging out with them and putting it 
together” (Robbie, Interview 3].

Group potency Group members believe the group can be effective

"Everyone did their work, got on well, we put something 
together that was quite good. It did probably come through 
that we put the effort in” (Robbie, Interview 3].

The participants who felt they completed successful group projects 

were those who had well-functioning groups that were able to articulate a 

joint vision for their project - Oliver and Robbie’s first group, to a lesser 

extent Alice and Imelda’s second group, and Oliver, Robbie and Imelda's 

third group. These were also the groups that featured a collaborative 

interaction, with high degrees of equality, or equal control over the task.
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and mutuality, or active building on one another's ideas (based on Damon 

& Phelps, 1989, as seen in Storch, 2002]. As seen in Chapter 4, in the other 

groups there were issues raised by the participants that undermined the 

development of mutually shared cognition - whether it was issues of 

interdependence and cohesion in Imelda’s first group, or psychological 

safety and unequal workload in Alice’s first group. Retrospectively, most of 

the issues raised in the study by participants in 'inefficient' groups appear 

to be related to the one or several of the team learning behaviours.

The best-case scenario for collaboration in learning is a group of 

people who enjoy working together, build on one another's ideas, expend 

extra energy beyond what is expected of them, and feel satisfied with both 
the process and product of their collaboration. This ideal type of 

collaboration, reflected in the collaborative pattern of interaction (Storch, 

2002) and in the team effectiveness model (Van den Bossche et al., 2006} 

is motivating, stimulating, and productive. But for groups that fail to 
achieve this ideal balance of collaboration, does that mean that their work 

together is futile? In the case of Alice, who had three group experiences 

ranging from satisfactory to frustrating, she still felt she had gotten 

something out of all of them. Certain situations created dissonance 

between how she viewed herself and what she thought needed to happen 

and so she took on a more active, decisive, vocal role as a group member, 

such as in the third group. This kind of personal development is also 

relevant and worthwhile, and from a language learning point of view, Alice 

assuming greater responsibility over the script may have led to potentially 

greater opportunities to learn (albeit on her own).

In the present study, the collaborative, effective groups produced 

better presentations (as judged by marks and also by observation and 

feedback from other participants). The participants in the collaborative 

groups also reported more positive feedback around group work, so it 

seems they enjoyed the group work more than participants in groups with 

the dominant/passive patterns of interaction. The collaborative set-up 

seems to be the ideal but the conditions that that enable it are not easy to 

ascertain. The effective, collaborative groups were able to achieve self

organisation through their interactions on a shared task, while the less

205



5 Discussion/Conclusion

effective (and less enjoyable) groups were unable to do so, apparently 

missing some of the key team-learning behaviours seen in the model 

above (Table 7). A tentative complexity theory explanation is that each 

group organises around its members, their different goals, personalities, 

past experiences, and current contextual factors such as other courses or 

time of year, all within a particular set of parameters limiting the system.

5.1.2 Supportive social environment

The present study sought to answer the questions, how does a 

supportive social environment emerge in a group, and how important is it to 

the effectiveness of the group? Many researchers have articulated the 

importance of a supportive social environment for group success (cf. 

Barron, 2003; Dornyei, 1997; Hammar Chiriac, 2014). In their search for a 

group zone of proximal development (ZPD) in collaborative situations, 

Nyikos and Hashimoto (1997, p. 516) found that "without a strongly 
supportive social component, the potential for learning (or ZPD), for both 

the individual and the group, was radically undermined". In the present 

study, a supportive social environment comprised the presence of task 
cohesion (shared commitment/goals for the task) and social cohesion 

(getting along well).
Although in the aforementioned study. Van den Bossche et al.

(2006) only found evidence of task, not social, cohesion as influential for 

team effectiveness, in the present study, the participants devoted a large 

portion of the interviews discussing the issues of both task and social 

cohesion. Task cohesion did seem to be a better predictor of group success 

and positive participant feedback about the process, and social cohesion 

enhanced the enjoyment of the work.

Table 8 on the following page superimposes Storch’s (2002) 

interaction categories with the presence of task cohesion and social 

cohesion in the participants' groups throughout the year.
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Table 8 Interaction categories superimposed with task cohesion and social 
cohesion

Group 1 Group 2 Groups
Oliver

COLLABORATIVE
Task - cohesive

DOMINANT/PASSIVE 
Task - not cohesive 
Social - not cohesive COLLABORATIVE

Robbie Social - cohesive DOMINANT/PASSIVE 
Task - not cohesive 
Social - cohesive

Task - cohesive
Social - cohesive

I meld a DOMINANT/DOMINANT 
Task - not cohesive
Social - not cohesive COLLABORATIVE

Task - cohesive
Alice DOMINANT/PASSIVE 

Task - not cohesive
Social - somewhat 
cohesive

Social - cohesive 1 DOMINANT/PASSIVE
1 Task-not cohesive
1 Social - not cohesive

Interestingly, the 'collaborative' category groups in the present study were 

also those that featured both task and social cohesion. On the other hand, 

'dominant/passive' and 'dominant/dominant' groups were those that 
lacked task cohesion. If we look at task cohesion as people’s goals in a 
group aligning, we see a clear divide between groups where that was the 

case, and groups where conflicting goals led to un-enjoyable experiences, 

regardless of the outcome (because it is possible to deliver a successful 

task without completing it in the intended way, and without learning from 

it - cf. Leki, 2001; Spence-Brown, 2001).

It would appear that task cohesion precedes social cohesion in the 

present study’s most effective and enjoyable groups. Table 8 indicates that 

where there was task cohesion, there was also social cohesion. However, 

the mere presence of social cohesion did not seem to bring with it task 

cohesion. Social cohesion, with an absence of task cohesion, is not 

sufficient. For instance, Alice initially enjoyed her first group, and Robbie 

his second, however, when they saw the others were not putting in as 

much effort, their initial enjoyment wore off. However, for Robbie and 

Oliver’s first group, and for Alice and Imelda’s second group, the initial 

atmosphere was more equal and focused, leading the groups to task 

cohesion, and likely contributing to social cohesion within the group and 

enjoyment of the work.

Throughout the year, the same messages were reinforced, that the 

students who experienced task and social cohesion in their groups were
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willing to commit themselves to the group work unreservedly. Oliver 

reflected, "1 remember at the start of the course when 1 was told about the 

group presentations it sounded like such a chore, but we managed to turn 

it into something so enjoyable" [Oliver, Interview 3).

They enjoyed the opportunity to work with like-minded people and 

found it motivating: "it’s more enjoyable if you’re ... with similar minded 

people as opposed to people who are a bit less motivated than yourself’ 

(Robbie, Interview 7).

They felt an obligation to the group, which at times was the sole

reason for going to class at the end of a long day.

It’s so easy for me, like yesterday, to say I’m gonna go home after 
this and not gonna be coming to class, but the fact that I haven’t 
met my group, the fact that I have an obligation to them, I had to 
come in, I cannot bail on them, you know

(Imelda, Interview 4).

They were stimulated by enthusiastic group members, and 
encouraged to join in.

It’s just that we’re doing this extra to memorize and to practice it 
with the people, give your time, [yeah] so if you find the group 
interesting, I think, I think only if you find the group interesting [...], 
you will participate. You wouldn’t be like ‘ugh, do I have to do this?’ 
While with this group it was more 'okay, fine, I don’t mind to 
commit’, I wanted to commit as well

(Imelda, Interview 7).

Their shared effort resulted in feelings of satisfaction and group 

effectiveness. Robbie’s opinion of his first group’s collective effort reflects 

this notion of group potency: "everyone did their work, got on well, we put 

something together that was quite good. It did probably come through that 

we put the effort in" (Robbie, Interview 3).

It seemed to take a majority of mutually committed members to 

carry the group. For instance, in Imelda, Robbie, and Oliver’s third group, 

where the three of them had a shared vision, with a more reluctant fourth 

member, Lana, they were still able to enjoy the experience and eventually 

even brought Lana around to showing interest. Robbie said that the group 

was strong enough to rise to the challenge: "when she says 'I don’t care 

about it’ and the three of us clearly do care about it, we’re like 'well, you 

know, I don’t want you to drag me down’’’ (Robbie, Interview 6]. Similarly
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in Robbie and Oliver's first group, they had a less outgoing member, Amy, 

who did not partake in the highly enthusiastic, dramatic performance, but 

the energy of the group remained high.

It seems that for many participants, whatever the influences of the 

task at hand, time of year, and external pressures, what appeared to be the 

biggest contributor to group enjoyment and success was the unpredictable 

mix of the members themselves. Imelda noted, “[t]he people you have in 

the group is really essential for your project to work [...] it's all down to 

the people in the end [Imelda, Interview 5). A complexity perspective 

explains this well, because in a collaborative learning situation, "it is 

expected that participants bring along their motivational beliefs, 
tendencies, and goals and that these will play a mediating role in their 

actual engagement in the group activity" [Jarvela et al. 2010, p. 18). The 

group process is inherently nonlinear: "the extent to which a group 

engages productively in the activity cannot be predicted from the 

aggregated motivational characteristics of its members" (ibid.). The 

characteristics, goals, motivations, and attitudes that learners bring to the 

group alter its collective process and can in turn be altered by the group 
process.

Even given the unpredictability of group work, the message of task 

cohesion (or a shared vision for the direction of a task) should be 

reinforced for learners embarking on collaborative work. Given that in this 

study, task cohesion was also linked to the collaborative type of 

interaction (Storch, 2002), it would also be beneficial to explain to 

learners what collaborating involves. If learners understand the ideas of 

equality (equal direction of a task) and mutuality (active listening and 

building on one another's ideas) (Damon & Phelps, 1989) they can have a 

baseline against which to measure their own group interactions.

Having discussed the patterns of interaction that coincided with the 

emergence of mutually shared cognition in the present study's 'effective' 

groups, we turn next to the broader issues raised by the study on the topic 

of collaboration for language learning.
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5.1.3 Advantages and challenges to collaborative language learning

The following section addresses the questions, what are the 

advantages and challenges of collaboration at a beginner proficiency level, 

and, are there benefits to collaboration at an A1 level? We outline the key 

elements of collaborative language learning that were raised in the study, 

making suggestions to encourage effective collaboration. The beginner 

proficiency level of the module constrained the learners' abilities to 

collaborate on language. However, the presentation aspect appeared to 

have benefits even at the beginner level. Learner autonomy as a guiding 

principle of collaboration was source of both contentment and conflict for 

learners. Task design was important in eliciting effective collaboration 

from the learners, and was an element over which the learners were able 

to exercise some control. Leadership, workload, free-riding, and group 

assignment are also discussed below as issues that emerged in the study.

Proficiency level

The Language Modules make extensive use of collaborative project 

work at all proficiency levels, including the A1 level that was the site of the 

present study. Expectations are adjusted accordingly, with higher 

proficiency levels expected to communicate only in the target language, 

and A1/A2 levels using English as a medium of conversation through 

necessity (School of Linguistic, Speech, & Communication Sciences,

2015b). This is because the theoretical value of collaborative project work 

even at a beginner level is still higher than a teacher-fronted set-up in such 

limited contact hours. However, Imelda and Alice, as well as several 

secondary participants, expressed frustration that the projects they were 

undertaking in groups exceeded their proficiency level. Their group 

members responded to this apparent gap between what they were being 

asked to produce and what they thought they were able to produce, by 

using shortcuts like online translation and rote memorization. Imelda 

commented, "[ijt’s too advanced, you know? Because then what happens, 

people go to Google Translate, which is completely wrong" (Imelda, 

Interview 6).

However, it is also arguably a case of effort because Alice and
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Imelda, who both raised the issue of others relying on automatic 

translation, did the work properly themselves. Imelda was a false beginner, 

and Alice had knowledge of French which may have helped. Indeed, 

Michelle, a secondary participant, admitted that she could complete the 

script in Spanish, but that it would take too long, given her proficiency 

level:

I had to go to Google Translate. Like 1 tried to do words, 
individually and then put them together, and then just check if it 
was right, but it took a really long time [yeah] 'cause I don’t know 
anything

(Michelle, Interview 4).

It may be the case that students were not willing to invest the time to do 
the work on their own, given their lower proficiency level. One way to 

mitigate the issue could be to propose simpler, more classroom-inspired 

topics. For instance, although Oliver was not a true A1 beginner, his first 

group, consisting of three other complete beginners, made use of basic 
vocabulary and concepts that they had learned in class. In this way, they 

were able to produce a presentation that they understood without 

excessive reliance on external sources.

Presentation component

Although an A1 proficiency level precludes the ability for sustained 

interaction in Spanish, there are other advantages to applying a 

collaborative project-oriented design. Linguistically, it gives students a 

practical application for their emerging language [though in practice, some 

found it hard to go from learning a construction to applying it in their 

script), and through the presentation style it emphasizes the spoken 

language [albeit with some written work for the script). Alice mentioned 

that toward the end of the year, students were no longer nervous about 

presenting in front of the class, which is a considerable achievement 

within a beginner foreign language class. Additionally, for more quiet 

participants like Alice, groups were less daunting way to participate - 

indeed many of the secondary participants very not active in the whole- 

class activities but were much more talkative in the small groups.
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Similarly, group presentations were seen less face threatening than 

individual ones.

Learner autonomy

True collaboration involves autonomy: freedom to choose, to decide, 

to do, and freedom not to. Any reflection of collaboration is therefore also 

a reflection on the collaborators’ experiences with autonomy.
At the end of the year, two participants (Robbie and Oliver) thought 

the collaborative project approach worked for them and they would do it 

again, while the other two [Alice and Imelda) despite acknowledging some 

benefits of the approach and some gains made with it, nevertheless said 
they would prefer a more traditional classroom-based learning format.

The collaborative design of the course is very much in line with 
Littlewood’s (2002, p. 38) definition of collaboration as involving 

proactive autonomy, where "the learners themselves participate in 

determining, to a greater or lesser extent, the objectives and sequence of 
learning". This kind of set-up was not the norm for the majority of the 

students in the class, and it was this self-reliance that they found most off- 

putting when compared with their expectations of a language-learning 

class.

The tension that came up in interviews between the teacher- 

fronted activities and the group work/presentations can be partly 

explained by the ideas the groups chose. Many participants commented 

that what they learned in class with the instructor was separate from their 

script-writing for the presentations. This also meant that during 

presentations, most of the student audience had no idea what was being 

said in the presentations of other groups. Oliver pointed out that unlike 

some other presentations that used language entirely new to the class, 

their first group used basic terms that they were already learning in class 

(presenting themselves, their likes and dislikes) but applied that 

vocabulary to a fun setting (the 'Take Me Out' game show). This 

disconnect between classroom learning and presentation content also ties 

in to the issue of proficiency levels mentioned above, because some
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students tended to dismiss the projects as 'too difficult' to achieve without 

reliance on automatic translation. The way to potentially address both 

issues is to place a bigger emphasis on choosing topics that relate to 

classroom-based activities, and integrating the vocabulary they are 

currently learning into their scripts. This way they would apply their 

knowledge and also make the presentations easier to follow along for the 

rest of the class.

Task design

It has been argued that a successful collaborative project needs to 

offer the right kind of complexity in order to be more effective than 

individual work. Kirschner, Paas, and Kirschner (2009) state that the tasks 

need to be complex enough to not be able to be carried out by one 

individual. Mercer (1996) argues that group discourse is affected by 

whether the project requires members to talk with one other. For 

language learning purposes, discourse is key. Nevertheless, this study has 

confirmed previous findings that groups do reframe tasks (cf. Leki, 2001; 

Nyikos & Hashimoto, 1997; Spence-Brown, 2001) depending on their own 

goals and priorities (as well as other relevant contextual factors for the 

system). For instance, Oliver was convinced that what students learn from 

the group projects "depends on what you give yourself as lines [...] which 

is entirely up to you, so you can look up and learn off by heart your own 

vocabulary, what you're interested in, which means that you can make 

your own class more than what [the instructor] has given you” (Oliver, 

Interview 5). To exemplify this re-framing of a task, we recall that Robbie, 

having committed wholeheartedly to the first group project, took a 

different approach to the second one, which he acknowledged diminished 

his learning. He said that the second project was "more of a 'let's get it 

done' sort of thing, 'cause [he] was swamped with work" (Robbie, 

Interview 5). He attributed this shift to being busy with other assignments, 

but his second group was also less enthusiastic and motivated than his 

first.

Alice reported a different reason for re-framing the group work to 

be as basic as possible, "I think, kind of by the end, we were just kind of
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sick of working with it and we just wanted to get it over and done with" 

[Alice, Interview 5]. These are examples of periodic attractor states that 

most students experienced, depending on their other course deadlines, 

their enjoyment of the group, as well as individual learning goals and so 

on. It is impossible to design a task that will sustain all learners’ focus and 

attention at all times, but a dynamic approach lends itself well to 

articulating the complexity of the factors behind the re-framing of tasks.

Leadership

As with cohesion, leadership is another potentially valuable concept in 

collaboration that is difficult to encourage or predict. Lack of leadership is 

a frequently cited challenge of collaboration (Hansen, 2006) and in this 

study too, participants articulated the need for leadership in the groups. 

Alice’s first group remained leader-less for most of the sessions and as a 

result got nothing achieved. Alice used this experience to get more vocal 
and more decisive in the second and third groups. Robbie was content for 

Oliver to lead the first group, but in the absence of a leader in the second 

group, he became the de facto leader. Imelda tried her best to lead the first 

group in an inclusive way, but being met with unresponsive group 

members, turned away from a similar position in subsequent groups.
Oliver asserted his leadership in all three groups and felt it was necessary. 

The first and third group members welcomed his leadership, though his 

second group members may not have shared his appraisal. It is difficult to 

design or plan for effective leadership, but the benefit of repeated group 

work could encourage learners to reflect on the best ways of working and 

leading by having more than one attempt at it.

Workload

One somewhat surprising finding among the participants of this study 

relates to the workload involved in collaboration compared to individual 

work. In prior research, participants frequently identified group work as 

time consuming [Arvaja, Salovaara, Hakkinen, & Jarvela, 2007; Gibbes,
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2011; Hammar Chiriac, 2014; Jarvenoja & Jarvela, 2009; Volet & Mansfield,

2006]. In this study, several participants thought that well-functioning

groups actually lessened their workload for the presentations.

It’s just easier for the workload, so it's nicer you don’t have to do 
one big project or something all by yourself, it’s easier if everyone 
puts in their part, and then you’ve got like a group one, it’s easier

(Alice, Interview 2].

Oliver thought it did take more time but mentioned that the extra time 

spent on collaboration was worth it for him, because he found it an 

effective way to learn: "At first 1 thought it would be quite annoying and 

time consuming, and it is somewhat time consuming, but I think it’s a good 

way to learn” (Oliver, Interview 2].

However, in less effective groups, the challenge of reaching 

consensus seemed to add to the workload and took away from language 
learning, as seen below in Imelda’s reflection on her first group 

experience.

Imelda:

Researcher:

Imelda:

It's just finding the time, and finding something everybody will 
agree on, which is why yesterday when it was finished, 1 think 
most of us were happy that it was finished. It was a little bit of a 
disaster.

So it sounds like it was not the Spanish itself that was a 
challenge but working with the group and choosing.

Exactly.
(Imelda, Interview 2-3)

The issue of workload seems inherently connected to the individual 

context of each group.

Free-riding

Although a complex system’s interactions are inherently 

unpredictable, it is nevertheless always possible to spot several common 

trends in a collaborative scenario, including free-riding, or letting 

someone else to do all of the work. Decuyper, Dochy and Van den 

Bossche’s (2010) meta-analysis of collaborative research as well as 

Walker’s (2001] survey of undergraduate learners found free-riding to be
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among the most frequently cited barriers to collaboration. Indeed, the 

phenomenon featured in all three rounds of project work in the present 

study. Alice's first and third groups, as well as Oliver’s second group, to a 

lesser extent, all featured members who contributed far less than the rest. 

However, when talking about this unpleasant phenomenon, participants of 

this study echoed the responses in Underwood's (2003) study of 

acceptable and unacceptable group work scenarios, in stating that they 

would not have raised the issue to the instructor. Because learners are not 

likely to identify free-loaders to the instructor, even as they diminish the 

group's effectiveness and enjoyment, the onus is placed on the instructor 

to observe and monitor group work for equal participation. A task design 

with individual as well as group components can also help to mediate the 

situation by offering group members a way to prove their contribution.

Group assignment at random

In this study, all participants preferred the selection of groups to be left 
to the instructor. Prior research confirms that instructor selection lead to 

more stability and more positive group experiences (Hernandez 2002; 

Koppenhaver & Shrader 2003). Although initially some participants 

expressed a preference for working with people they knew, throughout 

the year, all of the participants, regardless of their levels of extraversion or 

confidence, said they were happier with the groups being assigned 

randomly by the instructor. Alice embraced the opportunity to talk to new 

people, overcoming her initial apprehension: "you talk to more people 

from the class, at first you're kind of like, oh, but then you start talking to 

the people you find it's fine" (Alice, Interview 2).

This avoided several pitfalls (the politics of selecting friends, too much 

time spent off task due to socializing) and also gave students a chance to 

meet new people as well as explore new ways of working together, as 

recounted by Imelda on the following page.
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It’s better when she picks [groups] because if you group [s/c] with 
the people you want, it’s more like this social circle, it would be 
more laughing than, so you always need somebody serious, 
somebody outside to make you more serious.... Even if there’s one 
person in the group who’s new, you will feel you have to be a bit 
more serious for their sake

(Imelda, Interview 2-3).

In the preceding part of the chapter, we discussed the contributions of 

the present study to collaborative learning, noting in particular the 

importance of task cohesion, or a shared vision, for the effectiveness of a 

group. We also saw how in the present study, the collaborative interaction 

pattern, featuring high degrees of mutuality and equality, contributed to a 

group’s effectiveness. Having discussed what effective collaboration 

looked like in the present study, we also addressed the obstacles that 

emerged, and how they can be mitigated by instructors. Specific attention 

to task design, workload, and the frequent occurrence of free-riding can 

reduce the negative experiences encountered with group work. Although 
the beginner proficiency level precluded interaction in the target language, 

arguably a key strength to using collaboration, the group presentations 

nevertheless offered merits in terms of oral communication opportunities, 
developing greater learner autonomy, and other essential group work 

skills. Looking more broadly, the following sections offer a reflection on 

the use of complexity theory in the present study, and address the 

limitations and future directions of research.

5.2 Insights into using complexity theory

Having presented and discussed the results of the study, we now 

attempt to answer the remaining research question, how can complexity 

theory offer applied linguists and language teachers a way to harness its 

theoretical prowess for practical applications? Although this dissertation 

did not set out to validate or promote complexity theory as the solution to 

all of the issues in language learning, it did use complexity theory as a 

guiding framework for the design and interpretation of the study. To the
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growing field, it offers one concrete example of a complexity-based case 

study. The case study design, making use of repeated measures and a 

longer time frame, appears to be beneficial even if the results were to be 

interpreted outside of the complexity framework. In designing a study 

with sufficient data depth and length, the results are rich in detail and can 

give insight from various interpretations. In examining some of the 

participants' experiences, the concepts of systems, attractor states, 

iteration, and self-organisation appeared to offer convincing explanations 

for their behaviour. Is there, however, something this study revealed 

which would otherwise have gone missed? The insights generated into 

collaborative learning could possibly have been reached using other 
theoretical explanations as well, but some of the findings appeared closely 

tied to the way the data emerged, so in that sense, using complexity from 

the outset produced the results we obtained.

A key focus of a complexity approach is change, as systems interact, 
re-organise, and generally fluctuate between phases of stability and 

variation in their behaviour. Even within a dynamic research design, at 
multiple levels and on multiple timescales, it remains a challenge to be 

able to capture, describe, and understand changes that come about. To 

illustrate this, we can turn to the data: in the excerpt below, it is 

interesting to hear Imelda reflect on a change in her attitude in her second 

group, as she articulates that it is hard to pinpoint the exact reason for the 
change.

'Cause I know myself, 1 as a personality, I think 1 am more stubborn, 
and 1 can come...eh...strong, you know [yeah] because maybe I 
want things my way, and 1 think that, but. 1 find myself more laid 
back in this group: 'You want this?' 'Yeah, actually, 1 don't mind, 1 
like it' So, 1 don't know if it's because of the people or if 1 change a 
little bit but anyway, it's good

(Imelda, Interview 5].

This quote speaks volumes about the complexity reply to causality: if even 

our participants are not certain why something changes in their own 

minds, how are we to piece together causal explanations? Thinking of the 

participants as complex systems encouraged the researcher to avoid 

drawing false correlations in an attempt to explain the participants' 

behaviour. Instead, the case study was intentionally left open-ended to
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enable the data to retrospectively suggest patterns and possible 

explanations.

One challenge of the approach was the allure of capturing as much 

data as possible in an attempt to ensure that some of the change in the 

participants’ behaviour is adequately captured. Working with 

retrospective methods, it was difficult to know at the time of the study 

what information would prove to be valuable. However, this resulted in 

such a wealth of data that some of it could not be used in the dissertation - 

notably, certain aspects of the Learner Landscape questionnaire, and the 

spoken Spanish language samples. Additionally, coding the data was done 

in an emergent manner, which was intended to maintain the complexity of 
the data but which was very time-consuming. As with any study involving 

people, a further challenge was the unpredictability of responses and 

reactions to any given event. Similar to throwing a wide fishing net 

overboard and bringing it in to look for what, if anything, got swept up, we 

do not know at the outset what the study may reveal. In the present study, 

the beginner level of the learners limited the linguistic aspects of the 
collaboration but revealed insights into motivation, group effectiveness, 

and personal development that we as practitioners can apply to future 

collaborative language learning arrangements. These are the complexity 

theory insights from the present study, and it is up to other researchers to 

decide whether the approach is well suited for their own research 

interests. There is at least one researcher we know who applied 

complexity theory to retrospectively analyse a previous study [Feryok, 

2010), but subsequently chose to return to activity theory as the 

theoretical basis for her work.

We can conceptualize the applied linguistics research field as a 

complex system, with tendencies toward stability like all complex systems 

(as originally proposed by Lewis (2011) within the field of child 

development). It is unsurprising that researchers have yet to discard the 

more static ways of researching development (whether linguistic or 

motor) because of the tendency of complex systems to self-organise 

around stability (Howe & Lewis, 2005, p. 250), implying that it is easier to 

stick with what we know than to learn a new set of methods and
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interpretations. Van Geert (2011, p. 277] mentioned similarly that 

aspiring researchers may be put off by the task of embracing a dynamic 

view due to lack of experienced mentorship and potentially reduced 

publication ease. It seems the burden of proof rests with the more 'novel' 

dynamic approaches than with existing traditions to earn their place in 

applied linguistics research, and it is hoped that the present study adds 

some value in this endeavour.

Although the trickle of complexity research in the humanities over 

the last decades has turned into a steady stream in the last five years, the 

majority of researchers have yet to discard existing frameworks. Nor 

would complexity researchers intend that to be the case, though as Thelen 
and Smith (1994) explained, and Dornyei (2009] concurred, once they 

"began to view development from a [dynamic perspective], [they] found 

the ideas so powerful that [they] could never go back to other ways of 

thinking" (Thelen and Smith, 1994, p. 341]. Some have applied complexity 
theory in combination with other methods, such as with Kramsch and 

Whiteside’s (2008] use of complexity alongside language ecology. As 
Larsen-Freeman and Cameron (2008] point, there are many dynamically- 

compatible theories. These include ethnography (Agar, 2004; Gershon, 

2008], ecology (Kramsch, 2002; Van Lier 2004], sociocognitivism 

(Atkinson, 2011], and conversation analysis (Seedhouse & Walsh, 2010], 

among others. Having discussed the insights into complexity theory drawn 

from the present study, and placed them into the broader context, we turn 

to the study's limitations.

5.3 Limitations

In a complexity-designed study, hindsight is particularly valuable as 

we generally notice patterns and changes retrospectively. Additionally, 

there are unpredictable outcomes in every study. The following sections 

present the study's limitations, as well as two aspects of the study that did 

not evolve as intended.
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Case study limitations

As a case study of four focal participants in a class of twenty, the small 

number of research subjects necessarily imposes a limitation on the 

generalizability of the findings. Additionally, the study took place within 

an existing module that included collaboration, and therefore did not 

feature a control group of students in a non-collaborative module. This 

rules out a comparison of teaching methods. It would have been 

interesting to compare a similar beginner Spanish module that did not 

feature group projects as a principal form of learning, to see what 

advantages, if any, the collaborative approach offered. This was not a 

possibility for this study, largely because the site of data collection was an 
existing language programme and could not be modified to suit the 

researcher's wishes.

The case study design made extensive use of introspective 

methods, by way of interviews with the participants and questionnaires 
using self-reporting measures. Through interviews we get a window into 

our participants’ experiences but it remains a window to how they see the 

events of their lives. This arguably presents an additional limitation on the 

study’s findings. As Gass and Mackey (2000, p. 6) point out, "human beings 

tend to create explanations for phenomena, even when these explanations 

may not be warranted". However, the study also benefitted from direct 

observation of the group work by the researcher, which is intended to 

balance the use of introspection.

Another limitation of the study is that the instructor’s presence and 

influence were not documented. Although it would have been interesting 

to investigate more of the instructor’s views and approach to the course, 

as it is undoubtedly an important aspect of the complex system that is the 

classroom, it was not possible. The instructor graciously accommodated 

the researcher’s presence and requests but preferred not to be a part of 

the study, either directly or indirectly.

The presence of the researcher and the act of being ‘researched’ 

often influence the focus of the research. In the present study, the 

researcher role was not one of complete impartiality or objectivity. 

However, participants knew that the researcher was not involved in the
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modules and only wanted to ask about their experiences. Complexity 

theory firmly acknowledges the inevitable [though unpredictable) 

influence of the researcher on the research - by interviewing, observing, 

and otherwise interacting with the participants and their environment.

The researcher is therefore a part of the system under investigation.

Having looked at the case study’s limitations, we want to address 

two points in the research which did not go as planned, which were the 

investigation of a group as a complex system, and the use of stimulated 

recall.

The group as a complex system

Although the study intended to analyse both the individual 

participants as complex systems and their collaborative groups as another 

level of complex systems, in practice this group level was more difficult to 

adequately describe. Because not all group members were participants in 
the study, the researcher did not know enough about them to be able to 

speculate explanations for their behaviour. Essentially, the group level of 

interaction was captured through observation, audio recording [of mixed 

quality due to noise pollution from multiple groups working in the 

classroom), and what the participants reported in the interviews. Their 
accounts offer their individual perspectives, and contributed to a view of 

the participants as complex systems. The group-level systems, however, 

remain more elusive. At times, multiple participants reported the same 

issue, which was additionally triangulated by the audio data and/or 

observation. For instance in Robbie, Oliver, and Imelda’s third group, both 

Robbie and Oliver mentioned the incident in which a fourth member [non

participant), Lana, stated she was not prepared to expend energy towards 

their joint presentation. This helped to fill in some of the group system’s 

trajectory, but without Lana’s account it would be difficult to present a 

fuller picture of the event. To adequately study an entire group, it would 

have been necessary to have each member as a participant of the study, as 

well as for group work to take place in a quiet setting for adequate audio 

[or even video) of their collaboration.
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Stimulated recall: Mixed results

Stimulated recall worked better with some people than others, and in 

retrospect, it would have been more effective if the recordings used as the 

stimulus were of the actual group planning sessions rather than of the 

presentations. Logistical issues around the audio of group work made this 

impossible: because multiple groups worked in the classroom, there was 

significant background noise, which impacted the recordings. However, 

while perhaps not achieving the depth of insight that it aspired to, the use 

of stimulated recall was nevertheless useful. First, it revealed an internal 

view of performance. Sometimes participants revealed inner anxieties that 

we as observers watching the performance, and the recording, could not 

have guessed. Secondly, their comments often confirmed that they were 
aware of something, a linguistic error, a more general presentation tone. 

Thirdly, the recordings provided them with a chance to stand back and 
observe, to complete the project cycle. Sometimes this caused a revision of 
opinion (they thought it was not as bad upon review) or a confirmation of 

it.

The most useful part of the stimulated recall component was that 

regardless of what they chose to comment on, those were times they chose 

to speak and share something that otherwise they may not have. At times 

it was along similar themes that they shared more generally in the 

interview [e.g. Robbie and Oliver being displeased with their group 

members in the second presentation; Imelda not remembering lines 

because the lines were more complex than the language they were 

learning in class) but the comments were unsolicited, rather than given as 

answers in response to a researcher's question. When the only prompt 

was to stop if there was anything they remembered from the time, or felt 

like sharing, the points they raised were that much more authentic. In 

summary, watching the performance recordings with the participants was 

a worthwhile endeavour, even if the stimulated recall component did not 

function as originally intended. Having concluded the study, we are left 

with ideas of how to improve it, leading to some suggestions below for 

future research.
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5.4 Avenues of Further Research

Conducting research through complexity theory is a bit like juggling or 

drumming, where one’s hands and feet are doing different things at the 

same time; we must at once keep track of multiple levels, multiple 

interacting systems, initial conditions, areas of stability, signs of self

organisation. Taking stock of all of the above, an added challenge is that 

during the actual observation it is not always clear what to focus on, it is 

only looking in retrospect that we observe trends or patterns. An observed 

behaviour or event can take on different significance depending on the 

time scale as well. For instance, Alice became more vocal in her second 

group, especially in the first session where she and Pavel were the only 
group members present. At the time of observation we took this to 

perhaps mean that after the first group, where she had no input, she was 

now energized to step in and actively voice her own ideas. But when the 

other two members joined the group, she stepped back again. Like juggling 
or drumming, it gets easier with practice. With that in mind, there are 

several further avenues of research highlighted in the study that a 

complexity perspective can offer collaboration, and language learning 

more broadly.

Combined approaches

When it became apparent that stimulated recall would be more 

valuable if using the group work rather than group presentations as the 

stimulus, this new avenue of research was unavailable due to the 

background noise in audio-recordings. In a future attempt, participants 

could reflect on their in-class group work recordings by listening to them 

(and reading transcripts). This could be combined with a conversation 

analysis element that would pick up more of the fine detail of the minute- 

by-minute interactions among group members. In the way the 

idiodynamic method (MacIntyre, 2012) captures the rapid changes in a 

person’s willingness to communicate, we could approach group 

interaction through conversation analysis paired with stimulated recall, as
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a moment-by-moment account that also regards the group and its 

members as complex systems. The advantage of looking at interaction as 

opposed to internal processes is that, as Seedhouse and Walsh (2010, p. 

130] point out, "we gain access to their displays of understanding to each 

other in the same way that they gain this access, that is, by reference to the 

interactional organisations" within their conversation. Retrospectively 

exam.ining an unfolding interaction line by line with conversation analysis 

could potentially offer a way to capture dynamic processes unfolding 

within a working group.

Multilingual collaboration

In the present study, at least two of the four focal participants were 

multilinguals, defined as able to use two or more languages [Herdina and 

Jessner 2002, p. 52). Oliver, bilingual in French and English, and Imelda, 

living and studying in English for many years and an Arabic speaker from 
birth, were uniquely positioned in their acquisition of Spanish as an 

additional language. Oliver and Imelda possessed multilingual skills such 

as "metacognitive strategies due to the learner's experience of learning 
how to learn a language and an enhanced level of metalinguistic 

awareness" as well as greater sociocultural awareness and communicative 
sensitivity (Herdina and Jessner 2002, p. 63-65). Alice, who had studied 

Irish and French throughout secondary school and was still continuing to 

study French in university, was arguably entering into multilingual 

proficiency as well, although her use of French remained confined to class 

work. The interaction of the language systems in the minds of these 

multilingual participants is particularly interesting from a dynamic 

perspective, as the outcomes of such interactions are irreducible to their 

parts and inevitably influence their language learning.

The participants were not known to the researcher ahead of time, 

so their multilingualism was not an explicit line of questioning in the 

study, but in such diverse classrooms, a future study would do well to 

investigate how multilingual learners’ abilities may influence their 

experiences with mono-lingual and multilingual peers during
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collaboration. This would be of particular interest if combined with, as 

suggested below, higher proficiency learners.

Higher proficiency collaboration

Alice and Imelda suggested that higher proficiency levels might have

more to gain from a collaborative project-based approach, an idea that

does indeed have merit. Although some of the potential benefits of
collaboration exist irrespective of proficiency, being able to sustain

interaction in the L2 within the group, or ideally, use Spanish as the

medium for their collaboration, offers another level of interaction, which is

a missed opportunity at a beginner level. In this study's A1 Spanish

module collection site, while there were some examples of students

correcting or explaining linguistic items, and some discussion in the

groups of linguistic items, for the most part, the focus was on the
presentation and the language medium was English. A missed opportunity
for extension with more proficient peers can be observed in Oliver’s case.

His proficiency level certainly stood out, as did his confidence to use and

try out Spanish in the conversation. However, because his group members

were generally not on the same level, Oliver missed an opportunity for

extension in the group work, as he reflected:

Because sometimes I try to say lines to them to Spanish, like, this 
line would be good. And they look at me with blank faces like they 
have no idea what I just said, so ideally, if we were all as proficient 
or even more proficient as me then it would speed the process up 
and we'd be able to discuss more things in true Spanish which 
would probably increase our Spanish

[Oliver, Interview 5).

A further look at collaboration in a higher proficiency setting may have 

more to offer in terms of how group members make use of multiple 

languages, what additional roles emerge, and how the collaboration may 

extend their respective linguistic attractor states through group 

scaffolding (Donato, 1994) and the group ZPD [Nyikos & Hashimoto,

1997).
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Complexity-guided programme evaluation

An addition line of inquiry, initially suggested by Fogel [2006), is the 

search for achieving sustained desirable attractor states in a system, for 

instance when considering educational reform or specific policy 

evaluations. Given that the complexity framework has been applied to 

various classroom processes already, researchers have built up a 

substantial arsenal of tools with which to investigate change. By using 

retrospective tools, and casting a wide enough net, we may be able to 

capture some of the intended and unintended consequences of particular 

policies. Using complexity theory to evaluate the success of targeted 

efforts could offer an interesting perspective on "the processes that 
maintain systems in desirable states" [Fogel, 2006, p. 16). Therefore, a 

complexity approach to monitoring the implementation of a new policy or 

intervention, while assuming unpredictable results, may offer a better way 

to explain the resulting effects on the various levels influenced by the 
changes made.

Final Thoughts

This dissertation extends the complexity approach to research and

methods by applying it to the study of collaborative language learning, an

inherently complex endeavour. It is hoped that by synthesising current

and previous dynamic research, infusing existing research methods with a

complexity angle, and interpreting the data accordingly, the study

demonstrated the relevance and insight offered by the complexity

paradigm. In this longitudinal case study, complexity helped to illustrate

seemingly contradictory findings from a large data set in a coherent way.

However, it is but one description of a possible many.

More than one description of a complex system is possible.
Different descriptions will decompose the system in different ways. 
Different descriptions may also have different degrees of 
complexity. This does not imply that any description is as good as 
any other [...] some descriptions will deliver more interesting 
results than others

[Cilliers, 2005, p. 257-258).
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Conducting research through a complexity lens allows us to embrace 

the "constant state of flux" of language [Halliday, 1985, p. xxxiv], and by 

relation, of language learning. All language (whether LI or additional), and 

all language learning, is "mobile and intricate" (Seedhouse, 2010b, p. 12); 

it takes on new meanings, it waxes and wanes, it has an associated (but 

dynamic) value or currency, and it evolves through usage.

The reasons people learn additional languages are multiple, and in 

a person’s life-long language learning journey, many reasons may come 

and go. Someone may go through periods of concentrated effort, then stop, 

potentially resume, or change course entirely. Someone may acquire an 

entirely different set of vocabulary based on a geographic or professional 
shift. This inherent dynamicity therefore requires an approach that is 

able to react (and explain) accordingly. A complexity theory approach can 

account, at least theoretically, for the messy variations and unexplained 

areas in our research, even if it may not explain or attribute them fully to a 
certain set of factors. In life, as in a complex system within its 

environment, changing one thing is bound to have consequences for many 

more. These changes are always unpredictable and often disproportionate, 
due to the nonlinearity of complex systems, and they may be easier to see 

in retrospect. Retrospective explanation, however incomplete, is arguably 

better than an inaccurate prediction.

To the question of the utility of complexity theory, Fogel offers a 

thought that, "[pjerhaps the answers lie in a dynamic understanding of 

how these problems develop over time. Perhaps there are no concrete 

answers, but rather a process of learning how to understand and work 

with our unimaginably complex universe" (Fogel, 2006, p. 12). As teachers, 

a complexity approach can make us more aware of the power of our 

actions; as students, it can empower us to consider the interconnectedness 

of all of the areas of our life in a frequently chaotic time. Understanding 

our behavioural tendencies as attractor states can empower both teachers 

and learners to modify undesirable ones and reinvest energy into 

'preferred' attractor state
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Postscript

Update on learners

Oliver

In the summer following the study, Oliver spent two months spent

travelling through South America and Spain with his girlfriend, which

helped him to become "almost fluent" in Spanish, in his own words.

1 would describe myself as almost fluent now, i can discuss 
anything with anyone and have gone beyond just getting by. This is 
largely because of my immersion in South America and Spain over 
the last summer and that I started reading the harry potters in 
Spanish there. I am now reading the third one and it has helped a 
huge amount for vocabulary and grammar. I still use my Spanish 
when i can to talk to my girlfriend or whenever i meet Spanish 
people. I am also using the Duolingo app to keep in touch with the 
language. I also plan to spend some time in Spain next summer to 
improve

(Personal Communication, Oliver, December 2014).

He is considering applying to medical school, which he sees as a useful 

path to travelling and using his language skills.

Robbie
Robbie moved on to a busy fourth year of his degree, and kept up his 

hockey commitments.

Unfortunately 1 have not been able to put any focus on Spanish 
since we got back to college, purely because of [other college 
commitments]. 1 did try and learn some over the summer, but 
between a holiday and enjoying myself I didn't really have much 
motivation. 1 have however recently downloaded a series of 
Spanish learning apps for my phone and once these horrid exams 
are behind me 1 intend to dive back into it

(Personal Communication, Robbie, January 2015).

Though he remains good friends with his native Spanish-speaker 

friend and the friend who went on exchange to Spain, they don’t practise 

Spanish together when they socialize

Imelda



Postscript

In the summer following the study, Imelda went to Indonesia to 

complete a thesis for her program. Several months after the study, Imelda 

went back to the Spanish embassy to renew her passport and had a 

positive experience:

So I did go to renew my passport and actually my Spanish friend 
came with me cause she had to vote and renew her driving license. 
[...] So 1 was able to chat in Spanish to the woman in the embassy 
and understand almost everything she was asking me, my friend 
was beside me so the conversation was all in Spanish but I did not 
feel lost at all and was able to understand answer if I can in Spanish 

(Personal Communication, Imelda, January 2015).

She continues to speak Spanish with her friends and roommates, and 

feels that six months after the end of the Spanish module, she still finds 

understanding much easier than speaking, but feels she is continuing to 

improve as she is hearing it daily. She is also considering taking a 

Japanese course, partially motivated by possible future job opportunities 
in Japan.

Alice
Alice went to Paris for a semester abroad in the academic year 

following the year of the study, and reported using some Spanish to chat to 
Spanish people. She said that her experience abroad reinforced her 

language goals.

Having met so many other Europeans who can speak at least three 
European languages quite comfortably. I've come to see the 
benefits of even learning tbe basics in a few different languages 
[just so you can do simple things like going to the shops, asking 
directions etc.). Plus, I think it's given me a deeper appreciation for 
the Irish language too.

[Personal Communication, Alice, December 2014).

In the year following the study, she was considering an EU translation 

summer internship which would require a third language, which gave 

Alice further motivation to return to Irish in a formal course.
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Appendix 1: Participant Information Leaflet for Potential
Participants

TRINITY COLLEGE DUBLIN
SCAOOL OF LINGUISTIC SPEECA AND COMMUNICATION SCIENCES 

Participant Information Leaflet

Collaborative language learning - A complexity theory interpretation 
Researcher: Marina Gibbes, M.Phil. Applied Linguistics 
Discipline: Applied Linguistics 
Supervisor: Lorna Carson

Introduction You are invited to participate in this research project which is being 
carried out by Marina Gibbes as part other doctoral research. Your 
participation is voluntary, and is not tied to your language module or 
grades. Even if you agree to participate now, you can withdraw at any 
time without any consequences of any kind.

The study is designed to investigate the use of collaborative learning (or 
group work] in language learning. The theoretical benefits of group 
work are known, but I want to investigate whether and what these are 
among real language learners.

Involvement If you agree to participate, this will involve you:

• Taking part in 7 interviews of 20-25 minutes each with the 
researcher, Marina Gibbes, throughout the year. Specifically, one 
interview will take place at the start of the modules, then one 
interview before and after each group project [there are 3 projects 
in the academic year). These interviews will be conducted in an 
informal manner in a location and at a time convenient for you. They 
will be audio-recorded and they will involve a brief response by you 
in the target language about your experience with group work, and 
the remaining time answering in English further questions about 
your experience with group work in the course.

• Allowing the audio-recording of your group meetings [in and out of 
class] and the video-recording of your group presentations by the 
researcher.

• Filling out a questionnaire that will take 10-15 minutes, related to 
your reasons for taking the course, previous language learning 
experience, and your levels of comfort/anxiety performing different 
language learning tasks [e.g. presenting to a class, chatting with a 
native speaker].

• Repeating the questionnaire two more times during the year.

Commitment The total time commitment required is approximately 5-7 hours of
your time, spread throughout the academic year [October to April]. You 
may experience some anxiety or nervousness about being audio and 
video-recorded. The researcher will minimize this risk by making any
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references in writing to your data anonymous, and by not sharing the 
audio and video data with anyone.

Compensation In order to compensate you for your time and effort in taking part in he 
questionnaire, interviews, and audio/video-recording of your group 
work, you will be paid 10 euro per interview for the time you 
participate in the questionnaire and interviews. You will also receive a 
30 euro honorarium at the end of the study [in April) for completion of 
the study, for a total of 100 euro.

Benefits This research may benefit the design and future improvement of the
Language Modules programme and may benefit the area of Applied 
Linguistics more generally. By using a longitudinal case study design I 
hope to get more rich and revealing data than done in large-scale 
impersonal data-gathering methods.

Data Protection

Questions

Any information or data which is obtained from you during this research 
which can be identified with you will be treated confidentially. This will 
be done by not sharing the data with anyone, and by keeping the data 
secure in the researcher's password-protected laptop and locked desk.

Written transcriptions of the interviews and group work/presentations 
will be made for teaching purposes or for linguistic analysis. Data from 
this research project may be published in future, but will not be 
traceable to you in any way. The original recording and all copies will be 
available only to the present investigators, Marina Gibbes and Lorna 
Carson. The recordings will be kept in a secure location in the School 
which will be locked when the researchers are not present. If copies are 
made available to researchers elsewhere, similar conditions regarding 
the storage and use of recordings will apply.

If you have any questions about this research you can ask me (Marina 
Gibbes, kaplunom@tcd.ie, 086 035 7553) or my supervisor [Lorna 
Carson, carsonle@tcd.ie, 01 896 4035).

Thank you for considering taking part in the study. 
Please keep this Leaflet for your reference.
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Appendix 2: Information Leaflet for Non-Case Study 
Participants (Rest of Class)

TRINITY COLLEGE DUBLIN
SCAOOL OF LINGUISTIC SPEECA AND COMMUNICATION SCIENCES

Collaborative language learning - A complexity theory interpretation
Group Members: Participant Information Leaflet

Researcher: Marina Gibbes, M.Phil. Applied Linguistics 
Discipline: Applied Linguistics 
Supervisor: Lorna Carson

You are invited to participate in this research project which is being carried out by 
Marina Gibbes as part of her doctoral research. Your participation is voluntary, and is not 
tied to your language module or grades. Even if you agree to participate now, you can 
withdraw at any time without any consequences of any kind.

The study is designed to investigate the use of collaborative learning [or group work] in 
language learning. One of the members of your group is a subject in the case-study being 
conducted by the researcher, and part of this investigation involves monitoring what goes 
on in group work in the language module.

If you agree to participate, this will involve you allowing the audio-recording of 
your group meetings (in and out of class) and the video-recording of your group 
presentation by the researcher.

The researcher will minimize this risk by making any references in writing to your data 
anonymous, and by not sharing the audio and video data with anyone.

You will not benefit directly from participating in this research. This research may benefit 
the design and future improvement of the Language Modules programme and may 
benefit the area of Applied Linguistics more generally. By using a longitudinal case study 
design 1 hope to get more rich and revealing data than done in large-scale impersonal 
data-gathering methods.

Written transcriptions of the interviews and group recordings will be made and analysed 
as part of the researcher's doctoral dissertation. Data from this research project may be 
published in future, but will not be traceable to you in any way. The original recording 
and all copies will be available only to the researcher, Marina Gibbes. The recordings will 
be kept in a secure location in the School which will be locked when the researcher is not 
present.

If you have any questions about this research you can ask me [Marina Gibbes, 
kaplunom@tcd.ie, 086 035 7553] or my supervisor [Lorna Carson, carsonle@tcd.ie, 01 
896 4035].

Thank you for considering taking part in the study.
Please keep this Leaflet for your reference.
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Appendix 3: Informed Consent Form for the Seven Case
Study Participants

TRINITY COLLEGE DUBLIN
SCAOOL OF LINGUISTIC SPEECA AND COMMUNICATION SCIENCES

Collaborative language learning - A complexity theory interpretation 
CASE STUD Y PAR TICIPANTS INFORMED CONSENT FORM

Researcher: Marina Gibbes, M.Phil. Applied Linguistics 
Discipline: Applied Linguistics 
Supervisor: Lorna Carson

Introduction 1 am invited to participate in this research project which is being carried 
out by Marina Gibbes as part of her doctoral research. My participation 
is voluntary, and is not tied to my language module or grades. Even if 1 
agree to participate now, 1 can withdraw at any time without any 
consequences of any kind.

The study is designed to investigate the use of collaborative learning (or 
group work] in language learning.

Involvement If I agree to participate, this will involve:

• Filling out a questionnaire that will take 30 minutes, related to my 
reasons for taking the course, previous language learning 
experience, and my levels of comfort/anxiety performing different 
language learning tasks (e.g. presenting to a class, chatting with a 
native speaker).

• Taking part in 7 interviews of 30 minutes each with the researcher, 
Marina Gibbes, throughout the year. Specifically, one interview will 
take place at the start of the modules, then one interview during and 
after each group project (there are 3 projects in the academic year). 
These interviews will be conducted in an informal manner in a 
location and at a time convenient for me. They will be audio- 
recorded and they will involve a brief response by me in the target 
language about my experience with group work, and the remaining 
time answering in English further questions about my experience 
with group work in the course.

• Allowing the audio-recording of my group meetings (in and out of 
class) and the video-recording of my group presentations by the 
researcher.

• Submitting my group notes and written work to the researcher. This 
essentially involves making a copy of the work I submit to the 
instructor at the end of each project.

Commitment The total time commitment required is approximately 5-7 hours of my 
time, spread throughout the academic year (October to April). I may 
experience some anxiety or nervousness about being audio and video- 
recorded. The researcher will minimize this risk by making any 
references in writing to my data anonymous, and by not sharing the 
audio and video data with anyone.
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Compensation In order to compensate me for my time and effort in taking part in the
questionnaire, interviews, and audio/video-recording of my group work, 
I will receive 10 euro per hour for the time I participate in the 
questionnaire and interviews. I will also receive a 30 euro honorarium 
at the end of the study (in April] for completion of the study, making the 
total payment to me 70-100 euro depending on the length of 
interviews.

Data Protection
Any information or data which is obtained from me during this research 
which can be identified with me will be treated confidentially. This will 
be done by not sharing the data with anyone, and by keeping the data 
secure in the researcher's password-protected laptop and locked desk.

Written transcriptions of the interviews and group recordings will be 
made and analysed as part of the researcher's doctoral dissertation.
Data from this research project may be published in future, but will not 
be traceable to me in any way. The original recording and all copies will 
be available only to the researcher, Marina Gibbes. The recordings will 
be kept in a secure location in the School which will be locked when the 
researcher is not present.

If I want a copy of the transcription of recordings, or if I have any further 
questions about this research project, I will contact the researcher, 
Marina Gibbes fkaplunomPtcd.ie / 086 035 7553], or her supervisor, 
Lorna Carson fcarsonle@tcd.ie, 01 896 4035].

1 understand what is involved in this research and I agree to participate. I have been 
given a copy of the Participant Information Leaflet and a copy of this consent form to 
keep.

Signature of participant Date

Signature of researcher Date
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Appendix 4: Informed Consent Form for the Rest of the
Class

TRINITY COLLEGE DUBLIN
SCAOOL OF LINGUISTIC SPEECA AND COMMUNICATION SCIENCES

Collaborative language learning - A complexity theory interpretation 
GROUP MEMBERS INFORMED CONSENT FORM

Researcher: Marina Gibbes, M.Phil. Applied Linguistics 
Discipline: Applied Linguistics 
Supervisor: Lorna Carson

I am invited to participate in this research project which is being carried out by Marina 
Gibbes as part of her doctoral research. My participation is voluntary, and is not tied to 
my language module or grades. Even if I agree to participate now, I can withdraw at any 
time without any consequences of any kind.

The study is designed to investigate the use of collaborative learning (group work] in 
language learning.

If I agree to participate, this will involve allowing the audio-recording of my group 
meetings (in and out of class) AND the video-recording of my group presentation by 
the researcher throughout the academic year (October -April).

I will not benefit directly from participating in this research. This research may benefit 
the design and future improvement of the Language Modules programme and may 
benefit the area of Applied Linguistics more generally.

The researcher will make any references in writing to my data anonymous, and will not 
share the audio and video data with anyone. The original recording and all copies will be 
available only to the researcher, Marina Gibbes. Written transcriptions of the interviews 
and group recordings will be made and analysed as part of the researcher's doctoral 
dissertation. Data from this research project may be published in future, but will not be 
traceable to me in any way. If I want a copy of the transcription of group recordings, or if I 
have any further questions about this research project, I will contact the researcher, 
Marina Gibbes, at (kaplunom@tcd.ie / 086 035 7553) or her supervisor, Lorna Carson 
(carsonle@tcd.ie / 01 896 4035).

I understand what is involved in this research and I agree to be recorded in my group. I 
have been given a copy of the Participant Information Leaflet and a copy of this consent 
form to keep.

Signature of participant Date

Signature of researcher Date
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Appendix 5: interview Questions

First round interview questions (Interview 1: at the start of the course)

Instructions: As you already know, this interview will be audio-recorded. You are first be 
asked to tell me about yourself in Spanish, and then the rest of the interview will take 
place in English.

1. Me puedes decir, en espanol, un poco sobre ti?
[Can you please tell me, in Spanish, a little about yourself?]

The rest of the interview will take place in English

2. Why did you decide to take this class?

3. The instructor has explained to you that these language modules are designed to 
make use of your own learner autonomy - this means that the instructor is there 
as a facilitator but that you ultimately control how much and what you learn. 
How do you feel about this? Do you have any concerns? Have you been in this 
type of course before?

4. This module makes extensive use of group project work, how do you feel about 
this? Are you used to working with others? In a language-learning setting? Do 
you have any concerns?

5. How do you feel about the balance of this module and the rest of your courses? 
Where do you see your priorities this year?

6. What are the biggest factors influencing your learning of Spanish right now?

7. What, if anything, do you want to get out of the group project experience?

8. What do you think is a good use of group work time?

9. Do you feel proficiency levels will influence your group dynamics at all? Would 
you prefer to be with people at the same proficiency level as you, or 
higher/lower?
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Second round interview questions (Interview 2/4/6: midway through project)

Instructions: As you already know, this interview will be audio-recorded. You are first 
asked to answer 1 question in Spanish, and then the rest of the interview will take place 
in English.

1. Me puedes decir, en espanol, un poco sobre ti? [Can you please tell me, in Spanish, 
a little about yourself?]

The rest of the interview will take place in English

2. What is your project about? How has your group divided the work?

3. What are your impressions so far of your group project? Is it challenging you 
sufficiently?

4. Do you feel you are progressing in Spanish? In what ways?

5. What are the biggest factors influencing your learning of Spanish right now? How 
is the balance of this module and the rest of your courses?

6. How is your group working together? How do you make decisions, divide up 
tasks, stay on topic?

7. What do you feel are the defining features of why some group members might 
work together better than others, is it their personalities, their commitment to 
the course, etc?

8. How much time are you spending on Spanish every week?

9. What kind of Spanish activities are you doing? (work on project, exercises, 
vocabulary, speaking with native speakers etc.)

10. Are you experiencing any frustrations or difficulties with anything to do with the 
course?

11. What, if anything, are you getting out of the group project experience? i.e. help 
with your writing, development of ideas, error correction, opportunity to help 
others, etc.

12. Do you feel proficiency levels influence your group dynamics at all? How?

13. Have you had any contact with the group outside of class hours?

14. So far what do you prefer, the first half of class (grammar, exercises] or the 
second (group work)?
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Third round interview questions (Interview after group
project)

Instructions: As you already know, this interview will be audio-recorded. The first part 
of the interview will be a stimulated recall task. The goal of stimulated recall is that by 
watching back your recent performance, you might recall thoughts you had as you were 
delivering the presentation. You will watch your group presentation, and stop the 
recording at any moment you choose, if you recall something you were thinking at the 
time. This will take place in English.

After the stimulated recall exercise, you will be interviewed as before.

1. What do you think of your presentation? Was it better or worse than you 
expected?

2. What do you think of your Spanish progress so far?

3. How do you feel the presentation went?

4. What are you happy with, and what do you feel you could have done differently?

5. Having concluded your work with the group, what are your reflections on the 
work you did together?

6. What are your thoughts moving on in the course?

7. What have you learned from this experience that you might take with you to the 
next project?

8. What, if anything, did you out of the group project experience?

9. Me puedes decir, en espanol, un poco sobre ti?
[Can you tell me, in Spanish, a little bit about yourself?]
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Appendix 6: Interview Transcripts

Each participant completed seven interviews, the transcripts of these 
interviews are presented in the following appendix. The interviews are 
organised chronologically [one through seven), in the order that the 
participants are introduced in Chapter 3. The appendix contains all seven 
transcripts for each of the focal four participants, but only includes the 
secondary participant transcripts if they were quoted in the study.

Layout:

Oliver Interview 1 -7..............................................................................p. 262

Robbie Interview 1- 7............................................................................ p. 314

Imelda Interview 1 - 7...........................................................................p. 358

Alice Interview 1 - 7.............................................................................. p. 418

Fred Interview 4.................................................................................... p. 459

Michelle Interview 4.............................................................................. p. 468

Rachel Interview 4................................................................................. p. 480
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Oliver: Interview Transcript 1

M - did you go to a national school yourself (in France]?

0 - yeah, yeah. I went to a public school in France.

M - and how old were you when you started?

0 - um, my life’s quite complicated, I was born in France, stayed there for like 3 weeks, 
then moved here, I started school in France when 1 was three, three to four, then here 
until seven, then France eight and nine, then back here till I was 13, then France from 14 
to 18, and then here since then. So I’ve seen both systems quite well.

M - and then here you went to a national school as well?

0 - yeah, yeah.

M - that must have been quite a contrast.

0 - well here, national schools are you know, highly Catholic, single sex, uniforms, half the 
teachers are priests, [really?] yeah. [ I guess it depends on where you live too?] um most 
Irish schools are single sex and have uniforms. They teach religion..

M - none of that in France?

0 - in France having any religious symbol in school is illegal, a cross, a burka, or a quip, all 
of it is illegal, police-enforced not school-enforced.

M - wow.

0 - it’s a secular country and secular education [...] in any public institution. [...] France is 
very strict, they don’t talk about it but they are very strict. And the French are very strict

M - [7:25] and tell me, with your language learning then, when you would be here, you 
had to do Irish?

0 - yeah, I hadn’t done Irish since I was 13 though.

M - and in France did you have to do a foreign language as well?

0 - yeah, I did English and German. You have to do 2 foreign languages in France.

M - and what level of German would you say you achieved?

0 - my German’s not very good (laughs). 1 didn’t work it a lot and 1 didn’t have a very 
good teacher. My German isn’t great I did the French BAG in it but it’s not very good [is 
that the equivalent of like Leaving Cert?] yeah.

M - and would you say it was reading/writing focused, rather than speaking or 
communication?

0 - yeah, it was reading/writing focussed. The French are big on their grammar. They 
love it It’s horrible! [Do they still?] As in you have a grammar class all through school. It’s 
part of your French class but. the thing is French grammar is very difficult [...] It’s really 
complicated and the conjugation is quite complicated. [...] French is just a really 
complicated language. [Are there still some intuitive things, where by hearing you would 
say which is right?} There’s some of that, but a lot of French you just have to rote-learn. 
And 1 missed some of those grammar classes, so 1 don’t have those, especially writing, 
especially in writing, orally you wouldn’t know but... [...] that always took a bit of time, it 
always took a couple of weeks to adapt back (when they moved countries] in writing.
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'cause you can speak a language but sometimes you can't write it, if you haven’t been 
reading or writing a language, you don’t know how to spell the words, and you don’t 
know how to conjugate, (so his parents did make him do some reading/writing in the 
other language when they lived in a different country]

M - that’s very true, and the fact that you did it four times... [tangent about questionnaire 
and future interviews] 11:25 I just want you to say anything you can to me about yourself 
in Spanish.

0 - me Ilamo Oliver, um [cuantos afios tienes?] veinte anos,yo tengo veinte afios, [de donde 
eres?] soy defrancia, de Lyon. Vivo en Inland, en Dublin. Yo tengo un hermanoy una 
Hermana, son veinticuatroy veinteseis. ummm [y Que estudias?]yo studio [fisiologia] 
fisiologia, una ciencia, en Trinity College. Umyo ven en la unversidad en velo? [En bicicleta.] 
en bicicleta. I don’t know much more.

M - That’s great, I don’t even know how you know all that!!

0 - Well I’ve spent some time in Spain... my girlfriend’s Spanish so I know some basics.

M - Cool, does she live here thought? [Yep.] and does she study here? [yep, well in DIT, 
she studies forensics.] Like criminal forensics? [Yeah. ] interesting! Wow. And um that’s 
great, and so you’ve got older siblings?

0 - Yep. My brother is in Hungary at the moment, he's cycling to Kazakhstan, he left about 
a month ago.

M - Cool, so you guys are a big cycling family? Your dad, you, your brother.

0 - [laughs] my sister lives in Brighton, she works in Brighton, she studied here and then 
in Edinburgh.

M - wow, and have you been out to see her in Brighton?

0 - I’m going to see her next weekend actually, I haven’t been yet. [I hear it’s quite cool]

M - and does she cycle too?

0 - yeah, well she doesn’t live too far from work but she cycles a bit. She’s into running, 
our family we run a lot, like my granddad he still runs competitively, he’s 89. [wow, and 
does he do distance?] yeah he does 3k, 5k, steeple, 800. [wow, this is your Irish 
grandfather?] my paternal grandfather yeah, [wow, what a fit family.] my mom’s a PhD, 
but my dad he’s the sporty one in the family, [tangent, but 0 mentions that he does sports 
etc. in collective scenarios, in clubs and groups] [tangent about smoking in 
France/Ireland]

M - 19:54 Basically I want to find out as much as I can about you guys because each 
person’s experience will be different based on who they are, what they’re doing in their 
lives, everything. But like usually studies can’t take that into account, you fill out the same 
paperwork, you answer the same questions, so on paper you would look the same as 
another 20 year old Caucasian male, whereas that’s not the case. Or even a female or 
anyone. So anyway, but some people are better than others about having a chat or you 
know, so it’s nice. I think this is a very good fit. So I hope that your schedule doesn’t go..

0 - Oh definitely, well I’ll always have at least an hour. Usually Mondays and Tuesdays are 
busy for me but I can fit in an hour.

M - Sure and we can fit it around your stuff, [info about upcoming interviews - just rough 
schedule] but basically the whole idea is how is your learning mediated by your 
interactions in the group. So that’s why I’ll record some of the group stuff too because it’s 
just interesting how people contribute and what they..

0 - I definitely think it’s true though, people learn language better with other people.
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M - You think so?

0 - Well because language is about speaking, you can't learn language out of a book.

M - No, that’s how kids learn isn’t it. As in, [they don’t use books] Yeah I think it makes 
intuitive sense but yet in research, they usually document more of the problems than the 
real benefits, or who’s to say, if I gave you the same test, we don’t really know what that 
proves. There is something to be said for, if you happen to get on good with a group, there 
could be a motivating thing. Have you ever done group-related work before in school?

0 - Oh yeah, group projects and stuff, 1 had a group presentation last week.

M - yeah? Did it go alright?

0 - yeah, it went fine. Well, group presentations and group projects are often difficult not 
in the work but in the coordinating the group, and getting everyone together, knowing 
which part you should do and not stepping on anyone’s toes too much or too little...

M - yeah, 1 agree.

0 - that’s why I’d prefer to work on my own, except with something like language 
learning, where it’s beneficial to work with other people since you have such basic 
vocabulary, it's really helpful if everyone has a little but of vocabulary and shares it.

M - exactly, that’s why I think even with beginners surely it can work. But then it also 
depends on people making an effort, that’s the other thing, like I suppose in your science 
things, people are required to commit to certain amounts, in language it does depend on 
what people choose to put in. or even like, some people are too shy to speak up in 
Spanish.

0 - yeah, that’s often the case in language groups I suppose, so some people seem like 
they’ve done a lot of work because they’re confident, and some people look like they’ve 
done very little, even if they did put in the background work, because they barely speak.

M - yeah, that’s right. And you’re left on your own to negotiate all these things on your 
own, like there’s no one there to tell you. Okay and so, do you have any concerns about 
how you think the course will unfold?

0 - I don’t know a huge amount about it 1 suppose. You’ve told me apparently I have three 
presentations, so 1 presume we’ll be given 3 topics.

M - I think you pick your groups, and then the project, [tangent explaining projects - but 1 
got it wrong because [the instructor] put them into groups for the first one at least] well 
that’s the only other thing, is that you will end up with lots of vocabulary specific to 
whatever you choose.

0 - which isn’t necessarily very useful to the course, because you’re there to learn 
Spanish.

M - that’s right, but I’m hoping since it’s a beginner class the themes will be the general 
themes that you need - because every beginner course book has the same topics - going 
to a hotel, asking directions,

0 - ordering in a restaurant

M - yeah, if you think about it that makes sense.

0 - well 1 presume I’ll understand more about the course as it goes on, because right now 
I haven’t been given the project or anything so I can’t really say much about it.

M - no, you’re right, but anyway the idea of working in groups doesn’t intimidate you?
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0 - not especially, I can’t say I’m very happy about it, I think most projects I prefer to 
work on my own just because of the ease of it, even if it is more of a workload, it seems 
like you can set your own time, and do whatever you want,

M - absolutely

0 - but there is benefits I think in working in groups.

M - and the other thing is, you are given time in class, but sometimes the groups don’t use 
that time well, it’s used as a social hour, which is good too but then you have to find time 
outside of class, again it’s up to the groups to regulate. 1 think it’s possible to get it done in 
class, I do.

0 - that would be good, I mean we’ve already got quite a lot of course hours and we’re all 
in different courses, it would be difficult to coordinate outside of class. I’ll keep that in 
mind.

M - how do you feel about the balance of this module with your other courses this year?

0 - I’d say this is going to be a lot heavier than the rest of my courses, this is year long for 
five credits,

M - yeah I know, what are your other modules, with credits?

0 - we don’t have year long modules, usually ours are 10 credits, for 1 semester. Or a 5 
credit would be half a semester, so six weeks, [you have some modules that are only 6 
weeks long?] yeah, I’ve had modules that were 5 weeks, [wow, and what do you achieve 
in those 5 or 6 weeks?] um well in a 5 week module I would have a lecture per week that 
would give me four hours, so five different lecturers who give me five different topics, 
then I’d usually have a 3 hour lab - so five three-hour labs, that are examined, and at the 
end of the year I’d have a written exam on those 20 lectures, [even though you would 
have done in at the start of the year?] yeah, so sept-oct and exam in may.

M - [tangent about broad curriculum and its different options] so why did you take this 
one?

0 - because first I applied for introduction to psychology, but that clashed with my time 
table. I was doing this because I have to do a 5 credit BC course in third year. But I could 
have picked one from the sciences, the one that’s usually offered to my course is 
comparative physiology, [but would you want to do more in your own area?] no, so that’s 
why I looked at the other courses, and I thought either criminal law or intro to 
psychology, because they interest me and are sort of useful, but both clashed, so then I 
saw 14th century Irish history or Spanish. And frankly 1 don’t think 14th century Irish 
history would be very useful to me, I decided Spanish would probably be the most 
interesting thing, and year long is probably better, if you want to learn a language, 
[definitely] so that’s why I picked it.

M - plus you have a connection to Spain.

0 - yeah, it’s close enough. I’ve been there quite a few times, my girlfriend’s Spanish.

M - yeah, totally, so that makes sense. I think that’s it, people who are taking it purely for 
the credit, will be disappointed because it is a lot of work for that, but

0 - but I would have been taking a Spanish class anyway, at one of the societies, [oh 
really?] yeah, so really that BC just takes one thing off my timetable.

M - oh good, because some people take this course as non-credit.

0 - yeah I applied for that in first year but it was all full, so I took another class through 
one of the societies, so I have some Spanish but not very much, I’m still a beginner. But I
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have lots of weird vocabulary, just from being in Spain a lot, like I can pretty much name 
every food just from being in the supermarkets a lot. Because Spanish people are always 
very surprised when I can understand what they say if they're talking about food. [...] like 
1 have no grammar, vocabulary, I don’t know any verbs, but if you put me down in Madrid 
I’d be able to get by alright. I have like four verbs, tener, ser, beber, comer, vivir.

0 - [tangent about watching a French movie] movies are good though, especially if you 
put the subtitles on.

M - and where do you think your priorities are this year?

0 - as regards to life?

M - yeah, life and academic.

0 - oh God, um, I don’t know, 1 suppose finding a job and finding work is starting to creep 
in on me, now it’s third year. I’m thinking, maybe I should get an internship, maybe 1 
should be looking for work next summer, like related to my field, and then I’m thinking 
should I take advantage of the time I’m still in college and maybe get like a Rl, or go tour 
South America, or go volunteering in Africa, is it too late to do that, is it the right time.
And then 1 want to do well in my degree, and I’d like to get first class honours, but then I’d 
also like to enjoy my college experience, and keep up with my clubs and societies. There’s 
so many things that you can do in Trinity, like surfing or boxing or rock-climbing, that 
once you’re out of college will be expensive and difficult and you won’t meet other people 
your age. There’s too many things you need to take advantage of now, that you’ll regret 
later, but you can’t possibly do them all. And I also want to do well in class, I also want to 
learn Spanish. So I don’t really have any priorities, I have a lot of things that I’d like to be 
priorities. [I’m sure a lot of them will get weeded out by natural course of events, but it’s 
good that you’re thinking about it all now rather than later, looking back]

M - we’ve talked about your reasons for learning Spanish, what are things you’d like to 
get out of the group work experience, like you’re going to be stuck in groups anyway.

0 - um, I would like to get better at coordinating these sort of projects, because I don’t 
like it and it probably means I’m uncomfortable with it, and the only way to get 
comfortable is usually to do it, so 1 need to get better at that, [and will that be useful in the 
future?] yeah because I have one project from now on once a week due. [you have lots of 
go’s at it] yeah. So I’m hoping it will get me better at that 1 suppose, and communicating, 
and coordinating.

M - do you think for you personally... proficiency levels will make any difference with 
who you work with?

0 - I’d rather work with people who have approximately the same level as me. If 
someone’s a total beginner, either they’ll slow me down or they'll piggyback on me for 
their progress.

M - Totally. I’d be surprised if there are people in the class ahead of you.

0 - There’s a few people who have some Spanish in the class.

M - I really think your vocabulary will be an asset, because that’s the kind of thing that’s 
hard to find online. How people actually talk.

[carry on talking about France, accents, etc. but no further questions] END
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Oliver: Interview Transcript 2

M - so the first part will stay the same, just a little bit about yourself in Spanish.

0 - hola, me llamo Oliver. Ven* de irlanda. Mi madre ven* defrancia, mi padre es iriandes. 
Tengo veinte anas. Vivo en clontarf, en Dublin. Yo tengo un hermano, el esto* un ingenerio 
en francia,yyo tengo una hermana, ella esta* una ingeneria environmental en Inglaterra.
Mi madre esta* una profesora en una Universidad en Dublin, mi padre es un, no se, el 
trabaja en una escuela [maestr] maestro, si. Yo studio* physiologia,yo estoy en mi tre*s ano 
de edad* [tercer, no de edad just tercer ano] en trinity college en Dublin. Megusta ciencias 
biologies*, um,yo, um,yo jugo* futboly me gusta deportivo*yyo aprendo espanol.

M - perfect.

0 - that’s all 1 can say about myself in Spanish!

M - and well done.

0 - there’s so many things that I want to express that 1 have no idea how to say. [but still 
so many that you already know how to say, that you haven’t necessarily been taught.] The 
presentation has been quite helpful I’d say, because it forces you to learn vocabulary 
that’s quite useful. That you want to learn.

M - good for you for seeing it like that. Sometimes people think whatever you pick defines 
the vocab.

0 - that’s true. But you pick it. And then what you pick, you’re going to research phrases 
that you want to use, and if you want to use them, it’s that you like those phrases and 
need to use them.

M - and no one said to pick an out of, extra-terrestrial scene or something. And can you 
tell me a little bit about your project?

0 - my project, or our project, we are going to do a bit or a segment of, you know the TV 
show Take me Out, did I tell you this already? You know the show? So I’m the presenter, 
and we switched the show because there’s 3 boys and 1 girl so the girl is going to be 
coming out and picking the guys. And obviously we made it really cheesy and as 
humorous as we could. And yeah, put in some Spanish music and., yeah it’s quite fun 
actually!

M - and how did you decide on that?

0 - well we wanted to do something fun and funny, and since there were 3 guys a girl, we 
decided we had to have some sort of dating, it sort of seemed natural, and then she 
mentioned, [the instructor] mentioned the game shows, and so. Take Me Out.

M - and you guys decided on it pretty quickly

0 - yeah, the first day, in the first few minutes, and then we started writing lines 

M - and how did you pick roles and that?

0 - well my Spanish was probably the best in the group and I was probably the most 
confident with it, so I’m the presenter because I probably have the most lines and the 
most stupid things to say, then Amy obviously has to be the girl in it, and the two guys are 
the contestants.

M - and you know Amy?

0 - yeah Amy was in my course last year, we’re good enough friends

267



Appendix 6: Interview Transcripts

M - and what are your impressions so far of the group, and of the group project?

0 - um yeah, like I said, I find it quite good actually, it is quite a good way to learn a 
language. At first I thought it would be quite annoying and time consuming, and it is 
somewhat time consuming, but I think it’s a good way to learn.

M - and you’ve been motivated by the topic?

0 - yeah. I think we chose a good topic, and I’m interested to make it good.

M - good for you, and it seems like you’ve been working as a group really well.

0 - yeah, well the only problem with group projects, and it’s always the same, is they’re 
quite annoying because you can’t just do your own work, you’re depending on others 
doing their work and getting back to you and stuff.

M - and have you guys been communicating outside of class?

0 - not really, me and Amy have, but I’ve emailed the other two and haven’t gotten 
answers from them, so I’ll try to find them on facebook today.

M - that can be quite annoying because you can’t really rush people even if that’s 
sometimes what needs to happen

0 - especially with people you don’t know

M - and that was interesting too, I was quite surprised when she put you in groups

0 - yeah if I had been able to pick my own groups, 1 would have picked everyone that I 
knew, and in a way that would have been easier to coordinate and there might have been 
a better group synergy and probably would have been easier to organize, but I suppose 
this is a different experience.

M - anyway that’s true, and then you wouldn’t have necessarily gotten to know anyone 
else. And do you think the project is challenging you enough?

0 - yeah definitely. At my level it is quite difficult to do this, because we have so little 
vocabulary. That’s another reason we picked Take Me Out, because it’s a really easy way 
to get everyone to introduce themselves, talk about themselves, and like really simple 
descriptions of people and stuff, we found that to be quite useful, [absolutely, I agree] 
Yeah 'cause obviously we’re going to have the two guys introduce themselves. I’m going 
to ask them questions about them, the girl the same then I’m going to ask the girl what 
she likes about them, them what they like about her, they tell me a little bit about 
themselves, so all the basic vocabulary comes out. And then, well for me, it’s been a lot of 
looking up strange words for cheesy jokes and stuff, I’ve had some Spanish friends help 
me with some translation, 'cause it is quite difficult at my level.

M - so you already have been doing your script and stuff?

0 - yeah well we have to have out script handed in tomorrow evening, right?

M - yeah but talking to some of the groups that’s still a ways away.

0 - oh well, my script is done. My part is.

M - great. And you can plug in around other people’s bits?

0 - yeah um well, I’ve written mine, and we discussed last week so basically it’s all 
written, well in English-Spanish, um and all they need to do is email me their couple of 
lines that I’ll slip into it, and then, done.

268



Appendix 6: Interview Transcripts

M - and do you feel you're progressing in Spanish? [yeah, yeah] in what ways?

0 - I think, the best part about this is, homework and the fact that I have to go home and 
read lines and stuff which makes me think in Spanish more than just the class of it, which 
is really good. Because if you just do classes, you just walk in and walk out and you never 
practice your Spanish and it disappears instantly.

M - and it's only once a week.

0 - yeah.

M - great, so you have ben doing it outside of class.

0 - well I've had to research words and stuff, and um, well my girlfriend's Spanish so I've 
been speaking to her a little bit to practice my lines and stuff, and she's been teaching me 
other things, well mostly corny jokes, but its' better than nothing!

M - cool, and what amount of hours would you say you spend on Spanish a week?

0 - until the presentation, I would say one hour, forty-five minutes maybe, to do that 
homework. I'd like to say I do more but, and then the presentation maybe an hour and a 
half, two hours. Oh and there's homework this week so almost three hours.

M - good. What are the biggest factors influencing what you're able to put into Spanish at 
the moment?

0 - um, well until last week, it would have been class hours and work, but most of my 
modules have finished now so I have I think I have 16 hours left till the Christmas 
holidays, well we have a lot of work, a lot of projects and coursework due, so like I'm not 
that free, but probably self-motivation at the moment. I think 1 should probably set up a 
tandem program here with someone who needs English.

M - [tangent about ILAC centre library's conversation exchange]

0 - if it's drop in I might just never show up!

M - and how do you, how is your group working together?

0 - well, [laughs] I hate group projects for this because we haven't really been much in 
contact since last week, so 1 need to get them to get back to me today, um, 'cause I've sort 
of taken the responsibility of putting all the pieces together, well because I have the main 
piece. So [you're the glue] yeah. But Amy’s gotten back to me, she said she'll send it 
tonight, so it’s just the two boys.

M - and how have you guys been making decisions?

0 - well usually we sit around, tell corny jokes and say, that was a good idea.

M - so it emerges organically?

0 - yeah, I think that’s, the group's quite good, they’re all funny, and we’ve chosen a funny 
topic so yeah, it emerges organically!

M - and who, if anyone, makes you stay on task?

0 - well I don't want to seem immodest, but I think it’s me. Well the thing is, we've been 
quite focused, I think it’s probably the most entertaining thing we could do in that class, is 
talk about the presentations, I think it is quite funny. So it hasn't really been a problem. 
And we don’t really know each other so there's nothing else to really talk about.

M - um and are you experiencing any difficulties or frustrations with anything to do with 
the course?
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0 - no, only that I’m doing this really because I want to learn Spanish, rather than just to 
fill credits, and I’d love more class time. I’d love more Spanish contact time because I 
really want to learn Spanish. Um, so I’m thinking about spending 2 months in South 
America next summer! Well that’s not really related to the course but.

M - and what, if anything, are you getting out of the group experience?

0 - well, I suppose meeting new people, [you got a fun topic?] A fun topic, I am quite 
entertained by it, it’s a lot more fun than the rest of the work I’m doing. Uh, I am learning 
a lot of Spanish, a lot of vocabulary which I will use again, because like I said we are using 
mostly introduction sort of words, and like um, yeah words like to like, a lot of 
questioning, and yeah I think that’s useful.

M - and do you think proficiency levels influence your group dynamics at all? Like you’re 
probably the more advanced.

0 - well proficiency, the thing is, with the project, at our basic level, most of us have 
needed to find someone at least a little bit Spanish speaking to help us, because we can’t 
even make full sentences. Apart from like, name, age, where we live, so in fact no, since 
we’ve all found someone we know that has some Spanish, we’ve sort of been picking back 
in.

M - has that been the case with everyone in our group you’d say?

0 - yeah.

M - cool. And you don’t feel held back by the fact that maybe others don’t know as much?

0 - no, well the thing is. I think since we made the roles the way they are, I’ve got more to 
say than, if anything then I’m probably having the most challenge in the group, which is 
the way it should be. [that makes sense]

M - and so far what would you say you prefer, the first half or the second half?

0 - well the thing is the first half is like an hour and the second half is like twenty 
minutes. Well it depends on what you mean by prefer, the second half is more fun, [yeah 
so you enjoy the second half more?], but the first half, as a Spanish class, I probably prefer 
the first half more because I’m learning more Spanish.

M - and do you find the mix works for you?

0 - yeah, quite well actually.

M - cause that’s the other thing I noticed, the higher levels, they do much more of the 
second half and less of the first.

0 - yeah 'cause we need more of the first. Yeah I think it works quite well because we do 
whatever, 45 minutes of grammar and vocabulary that we need, and then we work on our 
presentations and yeah.

M - and the rest of your courses are going well?

0 - yeah, I had a couple of exams last week, and I have a lot of assignments due. It’s quite 
annoying, they’re giving us a report to write, there’s 18 people to write one report that’s 2 
pages.

M - so it’s a group of 18?

0 - writing 2 pages [laughs] 1 think it’s just laziness on the instructor's part, he doesn’t 
want to read more reports.
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M - so this is your whole class?

0 - yeah. So we’ve broken it up into 6 parts, so groups of 3 for each part, (and then the 
class rep has to put it together]

End
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Oliver: Interview Transcript 3

M - (loads video]

0 - 1 don’t even recognize myself with the hair!

M - oh really?

0 - it just doesn’t register it’s me!

M - that’s so funny! Now, for this procedure, I’m not going to say much, but I’m not 
supposed to, and basically for you, the purpose of it is, while we’re watching it, 1 just want 
to know any thoughts you were having at the time that us from watching it wouldn’t 
know.

0 - during it?

M - yeah, during it. So whenever, anything that comes to your mind, we’ll just stop it and 
you’ll say. We wont’ discuss it as such but..

[in video, Oliver is just setting up the music on the laptop]

0 - yeah here the problem was that we wanted the music to play, 1 was meant to be, we’re 
all meant to be outside, and then the music comes in, we didn’t know how to orchestrate 
it, we probably should’ve asked you or the teacher to play it.

M - but that’s alright!

0 - yeah, [music comes on, Oliver dancing] it was actually so much fun! [audience 
clapping along]

3:33 Hola, soy tu presentador, Julio Sanchez,y bienvenidos a este.. a este episodio 
de InvitameA Salirl

0 - that, 1 changed those lines at the last minute and I shouldn’t have, ‘cause "a este 
episodio" wasn’t in it, and then I decided to put it in at the last minute, and then it was 
like, I hadn’t practiced that part, 1 don’t know these words.

M - well it still came pretty fluid, that’s funny.

3:52 0.- prepardnse para una noche may calientel

0 - and I pronounced that wrong as well, I practiced it, it’s prepdranse not prepardnse and 
1 practiced it, and it’s just with the stress of it you just get it all wrong..

M -1 see.

Robbie and james come out to music 

M - and this is all as you practiced it?

0 - yeah [laughs] this is very good. The music was maybe a little longer than we wanted it 
to be, it was quite hard without being on stage to know how long it should be.

4:45 Oliver glances at flashcard
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0 - I knew all my lines but 1 made flashcards, in part as props, and once you have 
something to read, you read it. Um,

M - did you find yourself reading them?

0 - well a couple of times. Because my part was quite difficult because I was basically 
giving them cues, so they always knew what to say, because I’d ask them, tell me about 
yourselves, and they’d tell me about themselves, but I had to remember in what order in 
what order I was asking who, and what 1 was asking them in what order, because I ask 
each of them 3 or 4 questions. And so I had little flashcards telling me the order of my 
questions. But 1 feel like maybe 1 read them too much, I hope 1 don’t lose marks, [no I 
don’t think so] Because every time I was speaking, I wasn’t reading, but in between I’d 
check.

M - no, that’s ok.

5:36

M - you knew what everyone was going to say, obviously.

5:40 Robbie answers a question, a photo of him comes up on the projector

0 - there [laughs], I made a mistake there as well, 1 was meant to have a picture of Robbie 
up, then james, then Robbie again, then James [in order of the questioning] but I 
completely forgot because I had two computers, one with the music on and one with the 
slides, and I completely forgot about the slides and I just remembered there in the middle 
of him talking, it was probably not the best!

0 - 6:32 you get more confident as it goes. At the start I was kind of shaky, [plus you were 
out there by yourself at the start] plus my role is so ridiculous as well!

6:45 0: si os gusto lo que vert, su luz se queda encendida, si no os gusto, opogorlos. 
Recuerdos, bonito, encedida, feo, opogado.

0 - um I completely forgot my lines twice there and it was like, what do I say. coz that one 
was really long and it was probably the one where I had the most like new vocabulary, 
and so twice there I was like, I can’t remember what this was about.

M - and you actually made it rhyme!

0 - well 1 got some help with that. Because you know in the real show they say, 'no likey, 
no lightey’, so we had to get something to rhyme.

7:28 0: bonito chico, muestrotel [Amy walks in to music)

0 - that was fun, 1 actually had a lot of fun doing this. We were hoping Amy would be 
more lively [Amy walks in very timidly, eyes down] but Amy was not really into it.

M - in a way that sort of made it funnier.

0 - 'cause we had her meant to do a lot of things that she didn’t do, like she was meant to 
run on stage, and another moment she was meant to run between the boys. I’ll show you 
later. 1 think she was just quite shy.

M - uh huh.

Amy gives a few paragraphs about herself

0 - 8:36 um we tried to make it as interactive as possible, and avoid long speeches. But 
Amy sort of has these two long speeches in it.

M - yeah.
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0 - with the three guys and me, we were trying to make it as ridiculous as possible, but 
Amy didn’t play along as much as we wanted, I think she was just quite shy.

M - yeah she's very serious!

0 - yeah. With the three, we got on really well and we were just messing up there, and we 
tried to make it as ridiculous as we could. Because it also means you’re more confident 
when you’re talking if you know what you’re saying is kind of stupid.

10:22 0; chica, seleciona uno.

0 - and then 1 turn on the music, and the idea was she was supposed to run between 
them, you know the show, but she didn’t move at all. we were quite disappointed about 
that but oh well.

11:00 Oliver: felicidades, has Canada el chica masguapa del mundaW 
Robbie: amara primera vista. Queira estar cantiga para siempre.

0 - oh yeah, my line was meant to be after his, I completely forgot.

M - but it works!

11:20 Music plays, stops, applause 

0 - And then I had one more line, I didn’t really know when to put it.

M - oh yeah what was that?

0 - so I waited until the clapping stopped, and it was ‘buenas nachesy nas vemas la 
praxima semana'

M - oh yeah 1 wrote it down because I had stopped the recorder.

0 - well it was just.

M - gosh.

0 - I felt like we, everyone else’s was kind of boring, because our Spanish level wasn’t 
good enough to understand what was going on so we just sort of sat there and waited 
while they talked.

M - yeah, whereas you guys definitely had the most laughs.

0 - and the thing is, all of our lines were usually quite short and it was quite interactive, 
so nobody really struggled over words except maybe Amy because hers were quite long, 
but the rest of ours were quite short so it meant that it was sort of quick exchange and it 
was easy to learn.

M - 1 think also that will probably count well for you because in a way that was more 
interactive than giving monologues.

0 - yeah.

M - and so overall your reflections? You did really well by the way like you know (the 
stimulated recall), you did exactly what you were supposed to, which was talk through 
pieces of it.

0 - I definitely had a lot of fun doing it, um 1 actually quite enjoyed it, it’s probably the 
piece of college work so far 1 enjoy most, part of it was because we had a group that 
worked really well together, we had a good idea from the start which was quite easy to 
put into practice, it was quite ridiculous and funny, and like I actually enjoyed, because I
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wrote up the script basically, we all wrote our own parts and then 1 wrote it up together, 
put it all together, and I actually quite enjoyed doing that 'cause it was so funny. And 
watching take me out videos, and then we practiced it a couple of times, well the second 
and third week that’s all we did, we just practiced it [already in Spanish?] well yeah 
[wow] because basically we, the first week we decided what we were doing, over that 
week we wrote it, sent it to me by email, then by the second week I had it in printed, um 
and then we practiced it the second week, we practiced it the third week, and we 
practiced it yesterday (Wednesday] morning, which meant we all knew our lines pretty 
well, we all knew what was going on. And the third week, between the third week and 
yesterday, we got the music, got the slides, the props we were going to use - so the 
balloons as our lights, how we were going to move on stage, timing, pronunciation maybe. 
1 actually had a lot of fun.

M - yeah it's amazing too the amount of work that actually went into it. Like you had the 
props, the two computers, the music clips that you didn't have to actually stop and start. 
Did you find all that, you were happy to put all that effort in?

0 - the thing is, 1 think we broke it up quite well, in that, 1 did the script, James did the 
slides, Robbie did the music, and Amy, well she provided balloons and pins, and 1 feel like 
Amy did more... we all did about equal work, I'm making her sound bad like..

M - no, no bit you don't feel like anyone slacked or anyone was over-burdened?

0 - no, 1 thought it worked quite well actually. The thing is, I took on the responsibility of, 
well the thing is, I sort of felt like the leader of the group in that 1 was the presenter so I 
was sort of giving everybody their cues, so then after that I sort of said, well I'll do the 
script, so then after that it felt fair that I delegated the other task. Because often it's 
difficult doing that but once you've taken initiative with one job it's easy to say, I'm not 
doing the rest, so say Robbie you do the music and James you do the slides, and Amy you 
do, I don't remember what I asked her to do.

M - yeah and sometimes people want that little bit of being told what to do

0 - often it’s easier in a group because otherwise, oftentimes someone just needs to be a 
leader and as long as you’re nice about it, nobody really minds.

M - absolutely

0 - because 1 told them. I'm not really good at the computer, is anyone good at making 
music clips? And Robbie said yeah 1 am.

M - and clearly you all worked to your strengths

0 - yeah and then we met up yesterday in the GMB because Robbie send me a text saying 
that my clip at the start was 45 seconds long and that the others were 20, and he said as 
the introduction that’ll be fine, you can dance around and whatever. But 1 thought 45 
seconds was too long so I asked him to shorten it so then we had it down to 25.

M - is it the music?

0 - yeah, I thought that was too long

M - that'd be a lot of dancing!

0 - yeah [laughing] and I was already struggling at the start, there was about 10 seconds 
at the end, so we shortened that and we put that last song in as well.

M - nice

0 - yeah there are always things you regret about oral presentations because you can't go 
back on it, you know, when you have an essay, you have an hour and a half, and you mess 
up on the introduction you can go back on it whereas for an oral presentation you can’t.
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so having added 'a este episodio’ was a mistake and 1 shouldn’t have [before you used to 
go straight into..] yeah, before I used to say,"" But I added that in which made the 
sentence really long, harder to remember, I hadn’t practiced it, and that 1 forgot those 2 
slides for Robbie and James [the photos?] yeah, which isn’t really., [no, really! I never 
noticed until you said it just now. And even the 'episodic’ it’s not like you had to, you just 
took a pause] but you know the way, I went into it and I struggled and I started the 
sentence again, which, [in your head though even if you stop for a second it feels like 
forever] forever, and I messed it up and it threatens you for the rest of your couple of 
seconds of talking.

M - but surely you can tell your delivery compared to say other people’s deliveries, like 
everyone in your group did really well.

0 - I feel like we were far more practiced, we definitely put more work into it than most 
other groups.

M - see, there’s something to be said for, you guys reached the decision quickly, maybe 
thanks to having leadership and just working well together. I feel like a lot of groups, no 
one took the initiative and as a result, they took 3 classes to decide what to do.

0 - the thing is, I felt I was definitely the leader for delegating tasks, and organizing when 
to meet up, and sending emails and getting the whole thing coordinated but I, it was a 
really good sort of, you used the word organic, a really good organic group in that I wasn’t 
the leader for everything, for the picking the topic and most of the funny, 1 felt like Robbie 
probably led that, and he probably did more of that than I did. He’s just funnier than me! 
Well I just think we were a really good group, and I think we’re changing groups next 
time and we’re all really sad about that.

M - 1 know, some people I think are a bit happier but 1 can see why you would be upset! 
But hopefully each of you can bring this really positive experience to the next group.

0 - but you need, you know what I mean, I don’t want to be mean about Amy, I just feel 
like if the four of us were as shy as Amy had been in that presentation, it wouldn’t have 
been any fun. She just wasn’t as enthusiastic about it as the rest of us.

M - no, and I wonder if sometimes that could definitely be a personality thing, but I 
wonder if it’s sometimes slightly more difficult for women to put themselves out there, 
like if you think about it, how many good female stand up comics are there?

0 - that’s true or even in politics, which also involves public speaking like that, that 1 
often find it’s not necessarily just um like sexism that women aren’t elected, a lot of it is 
just...

M - self-selection 

0 - yeah

M - (tangent about women being judged also for looks in addition)

0 - (about other presentations) there were I felt there was funny stuff going on, but I just 
wasn’t aware what was going on because my Spanish wasn’t good enough. But a lot of 
them the Spanish was just really advanced, which meant they were struggling with it.

M - which is funny because I think a lot of people ended up saying stuff they weren’t 
really sure of what they were saying, let alone how do any of us know what they’re saying

0 -Which is funny because we have enough new vocabulary to make it worth our while 
doing but all of us knew exactly what we were saying, we even knew what each other was 
saying because it was simple enough and we’d all explained it to each another.

M - and it was stuff you’ve picked up in the course
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0 - largely yeah, and the verbs gustar and buscar and they were pretty basic, like.

M - totally but there’s a real advantage to that, plus your acting made it really 
understandable for people.

0 - and we took something everyone could relate to, because everyone knows that show, 
they know what to expect.

M - and the actual delivery did it go better or worse than you expected?

0 - well it’s always going to go worse than you expected, well the thing is 1, maybe I’m an 
overachiever, but, if 1 practice something, 1 expect it to go exactly how 1 practiced it but it 
never does, not entirely, because you forget words or you get lines in the wrong order, 
forget a slide, or struggle over a word.

M - maybe you’re a perfectionist

0 - yeah so, it went quite well actually. I'm quite happy with the way it went, everyone 
laughed on cue at all our jokes but obviously it didn’t go as well as it could have

M - sure, but definitely you are happy with your product and compared to the others

0 - definitely [laughs] 1 feel so mean saying that but I really feel ours was by far the best, 
just because of the entertainment factor of it

M - yeah I would agree

0 - ours mightn't have been as advanced but.

M - but 1 don’t think that was the aim. And the whole idea of practicing, it really did pay 
off.

0 - yeah I’m quite disappointed it's over because I spent so long learning those lines and 1 
only got to use them once! 1 feel like we should have a show now!

M - well at least you have it on video!

0 - well you have it on video!

M - well I can share it as long as everyone in your group gets consent. If you ask )ames 
and Amy

0 - and Robbie

M - well I can ask him because he’s a participant too

0 - oh good. It would be good to have it, 1 just want to show my grandkids one day, look I 
could speak Spanish!

M - um you've sort of talked about what you’re happy with and what you could’ve done 
differently, but in terms of the group project,

0 - 1 don’t think it could have gone any better. Everyone was on time with their 
everything, our delivery was really good, the props were there when we needed them. 
Apart from a couple of problems during it, and maybe I might have wished Amy’s 
performance might have been a little more enthusiastic but

M - in a funny way it made it more funny

0 - making it really awkward!

M - and you’re happy with the work you did together.
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0 - yeah! I wonder what Robbie is going to say now

M - well so far his comments are similar to yours, your group definitely enjoyed 
themselves the most

0 -1 hope he’s not going to say 1 was too bossy or something like that

M - 1 highly doubt that But exactly, this is the problem, I was interviewing someone this 
morning where in their group nobody stepped up, nobody took initiative and as a result 
they got nowhere. That’s why leadership is necessary and 1 hope that’s something you 
guys do take away into your other groups.

0 - that’s actually quite true. Well I hadn’t really thought about it because it happened so 
spontaneously, it was like, this is the project, who wants to write up the lines, and 1 was 
like, well I’ve probably got the best Spanish so I’ll do that, and you do that, and you do 
that.

M - everyone played to their strengths, and what are you thoughts moving on in the 
course?

0 - that 1 want the same group again! Well, yeah, 1 really feel like the performance, 1 really 
realized, for the next presentation, is really going to depend on my group, which I don’t 
get to pick, so 1 realize that some work is needed, that yeah definitely leadership and 
working on everyone’s strengths is really important, and getting something down in the 
first week is really important, so that in the second week you can get your lines, and the 
third week practice them. Then you know what you’re doing, you know your lines.

M - and that’s how the time is supposed to be used, but there’s not much that can be done 
about the cases where that doesn’t happen. So things you’ll take with you to the next 
project?

0 - the more you say the more I think that leadership, though 1 don’t just want to be the 
bossy one who wants to be the leader, because if anyone in the group is better at it than 
me then obviously 1 should let him or her do it, but I feel it’s very important to establish 
roles from their first day

M - yep, definitely. And I think everyone respects a leader if they do what’s in the best 
interest of the group. That’s ideal. And say some of your other group experiences this 
term or previous terms?

0 - it’s always been like that, you always need someone in the group. But the problem 
was, 1 found it wasn’t really the case in this group, but it usually, when you have a 
presentation like that in a group, there’s always one person who takes leadership ends 
[that] up doing all of the work. So that’s why nobody takes leadership because they don’t 
want to be doing all the work. That’s usually why I don’t take charge in presentations. So, 
I’ve had one group presentation this year that worked quite well, where there was six of 
us in the group, and me and another girl sort of both took leadership, we knew each other 
quite well, and so we split the sort of leader tasks between us well, and that worked okay, 
and then we delegated to the rest of the group, and that worked fine. Um, and in the 
Spanish presentation, like I said, we delegated quite well so that was fine. But that’s 
usually the problem, when you come in and say I’m the leader, then everyone is like, okay 
you do all of the work.

M - yeah that’s so true. And sometimes you don’t even get to delegate.

0 - well depending on what project you pick 

M - and how did your 2 page report by 18 people go?

0 - oh, that’s one of those ‘leader got all the work dumped on’ - my class rep pretty much,
I don’t even know how it went because all 1 was asked to do was, okay you do a little part
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and send it to me, and I sent it to him, and he handed it in on Tuesday but I haven't seen 
the final draft, I haven't... and it’s not really fair but I don’t think it was fair to give us a 
report for 18 people.

M - no. (tangent on class evaluations, that don’t really happen except if the lecturer wants 
to]. And how did you find the self-evaluation form yesterday?

0 - pretty vague, I didn’t really know what to do with it, I didn’t really understand the 
purpose of it. Is my marking... like it’s hard to know, if I give myself 1 everywhere is that 
going to make me lose marks, so how self-evaluative, would I be stupid not to give myself 
5 everywhere? Would that be dishonest or just stupid not to do it? Or is it going to be how 
much it correlates to how the teacher thought we were.

M - yeah I’m really not sure, I know it counts for something...

0 - but yeah 1 didn’t really know, so I rated myself quite highly in it, I think I gave myself 5 
in everything and 4 in two of them..

M - yeah and I guess it’s hard to know how to mark yourself, like compared to whom?

0 - yeah, like compared to the rest of the class I was quite good, but compared to 
intermediate level I’m not good, (slight tangent about the party taking place next to us in 
the interview room] Have you been taping every group?

M - well this time, all but Drew’s group, I had no participants in that one.

0 - I actually really enjoyed the last 3 or 4 weeks of Spanish, [that’s lovely. 1 guess a lot of 
it is what you put into it!] I remember at the start of the course when 1 was told about the 
group presentations it sounded like such a chore, but we managed to turn it into 
something so enjoyable.

M - 1 hope you have that success with other groups! You can be the spark!

0 - sacando chispasU (sparks are flying!] [laughing] I think that was Robbie’s line 
originally but he gave it to me. And also the two of them decided for all their cheesy lines 
they would look at the teacher, to be more cheeky. We just tried to make it as humorous 
as possible. I was just really happy that everyone laughed when we made jokes. I feel like 
the other presentations had jokes but they were lost on us. Noel, he was quite funny, but a 
lot of it was lost on us. Drew’s group was good, they had a good idea but it wasn’t very 
interactive, it was like monologues. The guitar was good.

M - he did well, but I hope he said enough in the presenter role. I think you did.

0 - that was actually my concern. I asked Amy, Robbie, and james the same questions, so I 
had four different questions that 1 repeated 3 times.

M - but you also talked to the audience directly.

0 - I did that, the rules, introductions, the stupid lines. 1 think in number of lines 1 had as 
much as them but the fact that I asked them the same questions..

M - still I’d be surprised, and in your vocab sheet you obviously put down enough new 
words.

0 - yeah I put down 12, everyone else put down 10. The thing is, most of theirs was 
words we learned in class but mine was new, they were simple but new. Lots of verbs.

End
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Oliver: Interview Transcript 4

M: so urn do you want to start with a little bit about yourself in Spanish?

0: yeah sure. Hola! Soy Oliver, tengo veinte anos, vivo en Dublin, soy francos y iriandes, mi 
madre es francos et mi padre os iriandes, tengo dos hermanos, un bermano, mi hermano 
tengo vienticuatro anos, studio enfrancia, es un ingenerio,y tengo una hermana, mi 
hermana tengo vienteseiz anosy trabajo, trabaja? [mmhmm] en Brighton, en Inglaterra, soy 
una cientifica environmentala [ah si?]y viaje mucho, vieje en trabaja. Vieje en Senegal la 
semana pasada, para ella habla frances. Umm umm Yo estudio physiologia, megusta mucho 
mi estudias, tengo una clasa muy pequeha, nosotrossomos dieciocho en el clase, es 
simpatico, es practical. Tengo un professor espanol en fiosoloica de exercisio, [y hablas con 
el?] no, en ingles, peroyo no conezco les nombres del corpo [yeah] en espanol. Yo ven en la 
Universidad con mi bicicleta, es diez kilometros. Um me gusta deportivo,yo corro,yo ven par 
bicicleta,yo jugo squash, yo jugo boxing y trampoline. Me gusta viajary las lenguas. Mi 
novia ven de Sevilla, su madre ven de sevilla, su padre de America [oh] si, estudia en Irlanda, 
um ugh en espanol mi presentacion es un jugo de television, es Los Famosos Salvajes, son 
famosos en natura, es un aventure? Aventura? [si, Aventura]. Me gusta. Soy Justin Bieberen 
la presentacion, es comico.

M: that’s great! You could just about do the whole interview in Spanish! I want to know 
more about the presentation too, [um] who came up with the idea?

0:yo penso a la, al jugo,yo penso a un jugo,y [juego] juego, si,y nosotros hablamos para el, 
al (indecipherable), es un juego comico, um ugh I’m running out. [no, don’t worry about it! 
Some people say like 3 things.] No, I can’t talk about it, no I don’t think I have enough 
words, like to choose, to pick, to decide, I don’t have those yet.

M: no, don’t worry. So the first day you guys had 1 member away?

0: two. No, one, you’re right, Dave was gone though, but we didn’t know that yet

M: h 1 wondered about that, he’s the guy that played the guitar? [yeah] why’s he gone?

0: 'cause he’s in my boxing group and we can’t box on Wednesday evenings because of 
Spanish so he was offered another subject in in its place, in engineering, and he wasn’t 
particularly interested in Spanish I don’t think, he was doing it because he needed to do a 
subject, he needed to fill a credit.

M: [tangent about some classes being only 1 semester long, or even half semester long)

0: and he was like I prefer to be able to box, and I was like. I’m doing it, I want to learn 
Spanish. I was actually quite surprised, I had a lot of things to say!

M: yeah, I know, you did! that’s what Tm wondering, obviously you came in with better 
Spanish than some people but still, you must do a lot of practice outside of class, do you?

0: not that much, some, when 1 get the chance.

M: see, that’s the difference 1 guess, you do take advantage of having an opportunity.

0: the things is also, every time I, I think that a lot of it is just that the more you think in 
Spanish the better you get at it. I’m sure they have the words to say but they can’t 
remember them or they aren’t using them. Whereas at the moment 1 try to speak one day 
with my girlfriend in Spanish, 1 have the class on Wednesday, and one day I’ll do the 
homework and writing up the presentation, which means that’s 3 times a week where I’m 
thinking in Spanish and that helps.

M: yeah, that’s great! And when you talk with your girlfriend do you chat about regular 
stuff or does she explain things or?
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0; well the thing is I'm not very good, I can't hold a conversation. Um yeah, anything I can 
say I'll say and..

M: that's the difference, 1 think some people wait until they feel like, oh I need to wait 
until I can say everything in Spanish that I think

0: but then you’re never going to, I mean even in English you can sometimes not say 
everything you think

M: exactly, exactly. My husband has recently switched tutors and it’s more structured 
now which is good but he’ll sit there and be like, but 1 don’t know how to say, once when I 
was, and it’s like, well don’t say that, just say v/hat you can say.

0:1 was, or I am yesterday (laughs)

M: exactly! It’s like letting go of, you’re never going to represent the same idea in exactly 
the same way, you just won’t, it doesn’t mean it’s incorrect.

0: and at the start anyway, as long as you’re representing the idea, [totally] I sort of feel 
like a message getting across, even completely wrong, is better than almost right but no 
message.

M: and most cultures and most people respond to that, if you make an effort, they’re not 
going to call you out on it.

0: and people in Spain are definitely going to be much happier with you trying bad 
Spanish than just going straight with English.

M: totally, even French people.

0: yeah, French people are very strong about that.

M: (tangent about paperwork in France, schools in France, sleep) 14:26

M: thank you, you’re my French source, now, so, your project is this celebrities

0: I’m a celebrity, get me out of here! Is the show so there’s 3 of us, Fred is the presenter, 
and Siobhan and me are candidates. I’m Justin Bieber, she’s Lindsey Lohan, and honestly 
we’re trying to make this as preposterous as possible! So she’s obviously going to be 
highly anorexic, a real junkie, and I’m going to be a really spoiled brat. Oh he got caught 
last week with a DUI and drag racing in Miami!

M: oh no! he gives Canadians a bit of a bad name!

0: yeah he really does, so that just adds to the factor I suppose.

M: yeah haven’t you picked an on topic character! And how did you come up with the 
idea? So you suggested you’d do a show?

0: yeah well the thing is I said we should do something fun, and interactive, because our 
Spanish level isn’t good enough to understand like a cafe scene, so I said we could do 
another game show. At first 1 thought about doing an ad, like a TV ad, I might use that 
next time, because we talked about that but we decided it would be hard because we’d 
have to get a lot of new vocabulary, whereas the good thing about the last game show and 
this game show is that there’s a lot of [basic things] what do you like to do, 1 like this, I 
don’t like that, this is my name, this is my age, blah blah blah. So that was nice to get that 
in again, and a lot of presentation of the show, presenting each other. The thing is, the 
really easy character is to caricature which means that the language can be quite easy. 
Things like I'm rich. I’m famous, those are actually great quotes (laughs) both of them, 
Justin Bieber is just really, really arrogant in it. I mean, it was quite fun writing the lines 
because it was just really preposterous and then (we did it on the day) but I don’t know if 
you’ve listened to the tape from the [only a little bit] um and then 1 said I'd do the writing
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and editing of the script [yeah I heard that part of it] and [and what did they have to do?] 
so Fred I think is going to deal with the music, and he's the presenter, so I expected he'd 
have the most work doing the lines but he still hasn’t written his lines [yeah... that's 
slightly troubling] so that’s a little annoying, ['cause you guys were going to write your 
own lines?] me and Siobhan’s lines were written by last week [on your own time?] yeah, 
well like we’d written the script in English, then we translated our lines by last week, and 
since I’ve emailed it to Fred and I’ve asked him to get back to me by tomorrow so I can 
have my girlfriend look over it and have it all ready by Wednesday so Wednesday can just 
be a practice session. And Fred’s going to deal with the music, Siobhan sent me the 
PowerPoint presentation yesterday [great], yeah I think we’re on track, we’ve got a 
couple of props actually this one’s gonna have more props than before, [and who’s 
responsible for that?] Siobhan, because the presentation hasn’t been that much work.

M: and you guys have been able to make good use of classwork?

0: Yeah well there’s always going to be a little bit where you have to like search your 
words and stuff that you can’t do in class but pretty much everything was on class time 
and then I spent about 40 minutes outside of class writing up my lines and then I cut and 
pasted their stuff in. um yeah, that’s it for the moment.

M: and what will you do, have you thought at all about what would happen in Fred 
doesn’t send his Spanish bits?

0: No, I sort of expect him to send me his lines by tomorrow, and if he doesn’t... I sort of 
don’t want to say this on tape but 1 won’t be very happy with him! [yeah I agree] No, I 
definitely will have a talk with him on Wednesday. Well I think I'll send him a text tonight 
to remind him. But like this is for him to do [yeah and it’s reasonably, like because it’s just 
you three it’s not like you can just carry on, you and Siobhan] the thing is like last week, 
we did the class just the two of us, so okay, we even wrote his lines out but in English we 
wrote the whole thing out so then I sent it to them and said can you translate, that was on 
Saturday night, so he might be busy today, yesterday, tomorrow, but it’s just it would be a 
lot more helpful if we could have it in tomorrow morning, and Wednesday I could bring it 
and print it and we could practice.

M: hmmm because you guys haven’t had yours corrected as such

0: no, well we got what we had corrected by the language assistant, [oh ok, you did have 
some in Spanish?] yeah me and Siobhan’s lines were all done [oh I see, after the first one 
[class], in Spanish] yeah. Um yeah, so.

M: ah, so I understand, so you guys did have yours corrected last week, but Fred wasn’t 
there, so then his weren’t in Spanish left, so

0: so we’ve written the whole thing out and now it’s just a case of him translating his lines 
and we need to talk to him about like stage directions really, and what music we’re going 
to come in to, um yeah. But I mean once the lines are written it’s stage directions, it’s 
practicing the lines, we’re going to be like checking over spelling, getting our vocabulary 
list done.

M: and what about, do you think this project is challenging you enough?

0: um 1 feel like, it’s the same amount of challenge as the last one, but this time 1 have 
more experience and I know how to deal with it better. I mean yeah, yeah I think it is, the 
problem is, it’s difficult to know until the whole script is out, and having to practice it, 
because at the moment it’s difficult to practice

M: yes your own lines

0: yeah I feel like it is.

M: and do you feel the way you’ve divided the work has been fair?
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0: well yeah, 'cause the thing is I decided I'd do the script because 1 probably got the best 
Spanish so I'm probably most prepared to correct it, which I think probably giving me 
more work. But overall 1 think it's fair enough, if we've given Siobhan the presentation 
and props, Fred 1 think we gave all the music to, for cutting and editing.

M: and I guess it's hard too coz you've only had your full group the one time but do you 
think you guys work well together?

0: yeah well, as you're saying, it's difficult to say because we don't have the script, we 
haven't practiced yet, um, I don't have Fred's lines, um, we work, I mean the first class we 
worked pretty well, I sort of got the two others weren't very motivated by the class 
maybe, maybe less than me.

M: yeah, yeah I'd say listening back it sounded again like it sort of fell to you to

0; they weren't as enthusiastic about the project and they weren't, they didn’t have as 
much initiative, [mmhmm] I felt like I’d suggest things. I’d give them fiver or six 
suggestions, and then we'd pick one. But it wasn’t like we all suggested five or six things 
and then picked one. [no] because 1 didn’t want to just lead the project and tell them what 
they were doing [yeah] because then it wouldn’t be, we wouldn’t work cohesively. Um but 
I did feel like 1 was providing most of the input, at least the first day. Last time with 
Siobhan, since it was just two of us, and we'd had our lines written, or our ideas written 
out, 1 think she contributed at least as much as me. [that’s good] last week yeah. And then 
the language assistant, I don’t know her name? [[the language assistant]] [the language 
assistant], she suggested some cheesy corny Spanish music to add in, so you’re in for a 
surprise again! [I’m looking forward to that] umm.. yeah.

M: good, and did you get your marks back last week?

0: yeah 1 did, [good, only some people did] I'm pretty happy with that, I lost one point 
for... grammar and that’s all, so other than that 1 got full marks, [good] yeah so I’m very 
happy with that.

M: that's great, and the group got good marks?

0: yeah well 1 think the overall presentation mark was common to the group, so she gave 
us 10/10 I think, and then there was those max out of five for pronunciation, grammar, 
vocabulary, and something else [that added up to 20?] yeah so she actually marked me 
higher than I had marked myself on those [that’s good] yeah so I was happy with that, 
except one where I had marked myself 4 and she also gave me 4. Um yeah, so I was very 
happy with that and I was talking to Robbie who also got quite high marks.

M: good, well I think that’s fair, you guys certainly deserve them

0: yeah but it was quite hard marking ourselves because I didn’t know what our 
reference point was.

M: and in the end I asked her too because remember last time we weren’t sure what it 
actually counts for and she said the self-evaluation counts for something like 5 percent of 
that mark, but as that mark was only 30% of overall, it comes down to being only a few 
per cent. But it's more like, you know, is it more or less in tune, like if there’s people she 
thought didn’t do well but gave themselves 5 it would be like... you know.

0: I’m never a fan of.. I sometimes think in a group that isn't working well it can be good 
to have to mark the others though it's maybe not the best thing to do morally

M: well no because, I agree with you because and same with like for her, it’d be hard to 
know like, some of the groups, see I know from talking to them who actually did the work, 
but she wouldn’t know that, and it’s a bit unfair because. It’s good that you have your own 
individual marks and that it’s worth more than the group probably is important, to give 
everyone a chance. But yeah, some people can definitely coast on the work of others.
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0: mmhmm do you have someone in every group?

M: no, last time it worked out that I didn’t have anyone in Drew's group, and this time 
around there is one group of four guys, Noel, [is Noel, Matthew] Noel, Matthew, James and 
Tom, [ I don’t know him] no I don’t either, I just know he’s very quiet. So that group I 
don’t have anyone in. which is great because I only have the four recorders. It’s 
interesting too seeing people shuffle around as well, yeah.

0: um yeah I felt like the last group 1 was in had more initiative.

M: yeah you guys really bounced off each other I suppose

0: well the thing is, 1 feel like Amy had very little initiative, but the two guys, I think the 
three of us worked really well together. Whereas this time is a little slower, I feel like 
even their like email response was, I think, a lot more effective. It was like, they wouldn’t 
have stricken struck me off talking to them, but when I’d send them something and say 
could you do this, straight away I’d get a reply, like here it is, done, here you go, or sorry. 
I’ll do it tomorrow, and straight away emailed me back. I just felt they were more 
involved in that they’d gotten more into the project, that it was a good project that they 
liked. This time I’m not feeling that off Fred anyway, Siobhan actually, every time I email 
her, the next day she’s like, here’s the presentation, do you like it?

M: that’s good.

0; well I don’t know, you’ve talked to Fred I suppose.

M: I haven’t talked to him yet this time around but I’m the same, sometimes I wait quite a 
few days to hear back from him whereas some people are faster at the turnaround time.

0:1 don’t know, maybe it’s that he doesn’t check his email often.

M: sometimes 1 wish email had that thing where on facebook where you can see when 
someone has seen the message, sometimes.

(tangent about the value of that, and the grey area of email etiquette, living with no 
phones, biking to college in headwind] -32:55

M: Now, do you feel you’re progressing in Spanish?

0: yes definitely! Well I don’t know what you thought about my Spanish there, but [oh 
yeah] perhaps., well I suppose in vocabulary but I think these presentations are really 
good because you don’t see it coming, you practice the presentation, you practice using 
your words you’ve put in, and you don’t necessarily register that you’ve learned them, but 
then you’re using them, so they must be in there! and so far in my parts, I try to keep my 
vocabulary really simple. I see some people going on whatever, word reference or google 
translate, using really complicated words, they have no idea what they’re saying, so 
they’re not learning. I’m trying to keep my stuff pretty simple, barely out of my comfort 
zone at the moment, so that I progress slowly but

M: but then you know each part of the speech, you know why you’re saying it

0: and it’s a lot easier to learn, because it's like, this is what I’m trying to say. I know what 
you said, this is the natural reaction.

M: yes, yeah, and I don’t know what the difference there is because it’s not like someone 
has taught you, this is how you construct a sentence in Spanish, you’ve just sort of worked 
it out. And I think some people are frustrated in the class that they’re not taught that.

0: once you’re given a couple of examples, like we were given a couple of sentences,

M: yeah exactly you can use the same model, you could plug in..
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0:1 mean it's pretty much the same as English. Tengo un lapiz, I have a pen.

M: yeah it’s not like it’s Hebrew where it’s the right or opposite way around [Or Irish! 
That’s horrible!]

0: it’s pretty much like English, most of the time.

M: yeah so for you, what do you make of the first half of the class?

0: you mean the first half of the semester?

M: no sorry I mean in class when you do activities

0; oh, I also think that’s quite good learning, because it’s not very invasive learning. 1 
don’t like when it’s like, here’s your conjugation, go off and learn it, I don’t learn it. If 
someone gives me a lesson in a language and says go home and do that, 1 used to, in 
secondary school because I’d be marked on that, but I have no interest in that. I have no 
interest in learning like a sheet on like, indefinite adjectives, or like indefinite pronouns, 
[so this approach?] this approach where it’s sort of like, here some exercises, let’s correct 
them, here’s a couple of bits of grammar, that sinks in a lot better with me

M: interesting, because you because I feel like you make more of an effort to apply it, I 
guess some people are more used to receiving material and not having o think about it, or 
I don’t know

0: I’d much rather use the language, cause I feel like in those exercises, I use the language, 
[yeah] whereas an exercise where you’re just learning rules, you may end up better at the 
language in the very long run but at the present you’re not getting any better, you’re just 
learning rules.

M: yeah and do you find the explanations in class enough, like? They can be a bit brief

0: they can be a bit brief, [but then do you look that up on your own time?] no. that’s what 
I’m saying, I don’t like putting work into grammar, I have no interest in it at all

M: well you make do quite well then, I have to say. In the absence of formally trying to 
acquire it.

0: well that’s just it, if you try to speak, people will correct you on little bits and you will 
slowly get better at grammar. But if you’re trying to do it all at once, and you spend your 
whole time concentrating while forming sentences in your head on all the different things 
that could go wrong with your grammar, then you’ll never speak.

M: that’s what happens to my husband

0: yeah especially in French, [tangent]

M: again it’s that level of risk and discomfort, that some people are more okay with, and 
some people aren’t, yeah it’s interesting. Now, and what about, what are some of the 
factors influencing the amount you’re able to give Spanish at the moment?

0: well... college time, [how do you feel it is at the moment, the balance of] I’ve got a lot of 
class time at the moment, and I’m doing a lot outside class, and I’ve got a huge amount of 
assignments, [yeah] like I’ve actually got another presentation to give the same day as the 
Spanish presentation next week and then I got an essay due the next day and an essay 
due the week, the day after

M: oh wow, well it’s good presentation is already, your part

0: yeah that’s why I’m trying to get it out of the way because I’m not going to have time 
for the rest of the week or next week to deal with it, like Wednesday is going to be the last 
time I’m going to look at it till Tuesday evening when I’ll practice my lines. Yeah I’m doing
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a lot of work and then I’m doing 4 different sport activities in college plus Spanish. Umm 
I’m trying to keep a social life going, that’s it, that’s my limitations.

M: but you do really well, Oliver, you do. For some people Spanish is going out the 
window compared to everything else.

0: well it depends on how important you make it, Spanish is really important to me this 
year, [yeah it’s not the module that’s important, it’s the Spanish] yeah, I mean I care about 
getting good marks but 1 didn’t pick this as most people did, because they had to, or 
because, I would have done a Spanish class anyway, so it was like, oh I can do this and I 
don’t have to spend extra time, it won’t even be extracurricular, it can be part of my 
college.

(tangent on science vs. arts, recent lab he did on red blood cell count)

M: 42:06 what about the amount of time you spend on Spanish a week?

0: well my two hour classes, and with the presentation and the homework, this week it’ll 
be two hours. Because let’s say 45-50 minutes on the homework and an hour ten minutes, 
I don’t know, it’s hard to know beforehand, but editing, cutting and pasting, and copying 
for my presentation, and then practicing it So I’ll get a good 2 hours this week.

M; cool, spread out over the week a bit?

0: well probably in 3 sessions. Usually I have to do the homework in 1 session which 
probably isn’t the best idea but. [but] But I try to get it done at least, which I think is 
better than most people in class, [true and when you go over it in class, that’s enough?] 
well like I said I’m not very interested in grammar, I mean if I didn’t have to go over it at 
all, I wouldn’t, [oh really? But you’d still do it?] I, no I like that it’s corrected.

M: okay perfect, and yeah sorry have we talked about any frustrations or difficulties that 
you have to do with the class?

0: well apart from the fact that Fred hasn’t done his part, we practiced, we wrote the 
whole script the first week and he said okay, I’ll send you that by Sunday night or Monday 
night, so you can have your part written, and he sent me that in English, he sent me his 
script but in English. And it’s like, well that’s no real use to me [you already knew what he 
was going to say in English] well he’d just written it out but 1 obviously expected it in 
Spanish, [uh] so 1 sent it back to him in Spanish and said like, hey could you like, actually 
write it though in Spanish, but I wrote it to him and Siobhan, and Siobhan replied to me 
the next day with it in Spanish and all 1 got back from Fred was, I won’t be in class this 
evening, on Wednesday. So that’s all 1 got from him so far. So on Wednesday we like 
finished up sorting the lines, putting them in the right place, seeing what goes in what 
order, so finished up our lines, which we’ve now written in Spanish and we wrote out 
Fred’s lines in English but we’ve given him that to do in Spanish.

M: that is frustrating.

0: well that's the only frustration, but I suppose that’s not with the course.

M: still, it’s a part of the course. And what about, what do you think you’re getting out of 
this group project experience, if anything?

0: um use of the language, which 1 find quite useful. The fact that since I’m writing my 
lines, I feel like even subconsciously. I’m working out things to say that 1 want to say.
Even if it’s an arrogant, spoiled teenager that I’m representing. 1 mean. I’m obviously just 
increasing the vocabulary of any average teenager.... So I think it’s pretty useful.

M: and are you efficient, 1 mean you guys were quite onto it last time, but have you been 
able to apply some of the same you know lessons learned to this time?
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0: yeah yeah, well the numbers and emails were a good idea, the, like the way we worked 
in last presentation, the way we got straight in the first day and I told them, okay the first 
five minutes, pick a topic, now a name, now our characters, and I could see that was not at 
all what they'd done for their first presentation. By the first time we had the whole thing 
sorted and a lot of the lines written.

M: which is great because you had actually quite a long amount of time that day in class

0: yeah and I think they got on board with that, 1 think they decided okay, let’s do this.

M: plus admittedly, most people did know you guys did quite a pretty good presentation 
so hopefully they were more willing to listen to you

0; yeah it sort of felt like they were taking my word on everything 1 said, like it was like 
okay, this is a good idea, and they were like, yes it is. King of presentation, Julio Sanchez 
(laughs]!

M; so contact with the group outside of class hours was over email

0: and text message, I text him too

M; oh really? Well you know he’s getting those!

0: yeah I might have to call him! [you have?] no I may have to tonight!

M: and do you think proficiency levels influence your group dynamics?

0: no, um... well it depends. Because sometimes I try to say lines to them to Spanish, like, 
this line would be good. And they look at me with blank faces like they have no idea what 
I just said, so ideally, if we were all as proficient or even more proficient as me then it 
would speed the process up and we’d be able to discuss more things in true Spanish 
which would probably increase our Spanish. Then, 1 was talking to them and I know what 
they’re going to do, is there’s going to get lines, well Siobhan an3rway, is going to have no 
idea what she’s saying and she’s going to learn them off by heart and say it. Which almost 
morally bothers me.

M: I know, from a language point of view.

0:1 just would never be able to do it, I could never do it. 1 just wouldn’t be okay with 
doing that [1 agree, but that’s just because you are genuinely interested in the language] 
But not even just in Spanish, in any, it’s same as I’d never copy someone’s work and hand 
it in because I’d feel like I don’t know what I’ve handed in.

M: yeah, how can you put that much trust in what they’d hand in, in what they translated

0: no, cause even in physiology. I’d never copy a lab report and hand it in because I’d have 
no idea what I actually wrote in there.

M: it’s interesting too how people can have different standards, they might not do it for 
their course but this wouldn’t count as, you know, they can have moral grey areas.

0: but I feel like it’s so much easier to talk confidently in a presentation if you know what 
you’re talking about.

M: and even if you forget one word, you’re not starting back from what, the start of the 
line, or

0; yeah you can patch it, or you can maybe improvise a little bit. Whereas I feel like 
Siobhan anyway, 1 haven’t talked to Fred about the presentation much, but 1 don’t know if 
he can improvise anything.

M; no, probably not.
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0: so does that mean we’re going to be stuck to the lines so if anyone forgets anything it’ll 
be up to me to improvise, and the thing is, I’m not the presenter this time, last time I was 
so I could, but this time I’m not in a script position to improvise for them. Anyway, maybe 
next time I’ll be presenter again! [laughs)

M: maybe, cause that is a big responsibility isn’t it and so far, this time around, what do 
you prefer, the first half of the class or the second?

0: the last presentation, I must admit the last presentation was better. The group, I think 
a lot of it was the group, the group was more involved, more dynamic, [yeah more fun]

M: and this time you do still prefer, would you rather still be split into the groups, or 
would you prefer just the exercise part at the start?

0:1 don’t know. I’m very happy with there being both. That first week back where there 
was just the presentation (time) I didn’t realize that, [yeah it was quite long] yeah and 1 
feel like 1 get something out of the first half and I get something out of the second half.
And that 1 know, even know 1 don’t like it, I need some grammar, 1 need some exercises, 1 
need to correct them, 1 need some rules, otherwise the language falls apart. And 1 get 
some extra verbs and stuff that 1 didn’t have before, and usually it’s just general 
vocabulary, like we did bathroom, sitting room, bedrooms, furniture (last week). And it’s 
like, 1 couldn’t name them right now, but I’m sure if 1 heard them a couple of times in a 
Spanish setting, they’d come out again.

M: yeah totally, that’s great, well it’s good you have the both, 
some people have mixed feelings about the first half.

0: and you’re finished? I’m not rushing you?

M: no, not at all. You do a very good job answering.

0:1 don’t talk too much?

think so too, but again.

M: you don’t! I’m mindful just for your friend too, (a friend was texting Oliver during the 
interview to get his bike unlocked) but honestly that’s all of my questions.
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Oliver: Interview Transcript 5

M: Now I might have to feed during the interview so sorry, that’s just what happens. Now, 
so this is the first bit, so any thoughts that you have, we’ll stop it.

[music starts in the video clip. Gasoline]

0: oh yeah I got Robbie to press the button this time, they just weren’t into it as much as 
last time

M; no, who did all the?

0: Siobhan did the music and PowerPoint, I sort of, well 1 suppose we each wrote our own 
lines but 1 looked over it all and 1 got my girlfriend to go over it all as well, so I'd say 1 did 
the lines, and um, they didn’t do a huge amount. Fred was just really slow on everything, 
he didn’t seem hugely interested, and Siobhan yeah had no real interest, they didn’t really 
learn their lines until the day. Which meant that here, it was quite obvious. And Fred at 
the start, 1 offered to be the presenter but he wanted to be the presenter, so it was sort of 
up to him to take care of the PowerPoint and the music [during the presentation], which 
he didn’t really do. Do you know the way we had maybe 8 images and only 3 of them 
were shown, or maybe 4, and [so you had more even ready?] yeah and we had like 5 or 6 
pieces of music, and only 1 think 3 were played. Well it’s just if he told me he wasn’t going 
to take care of it we wouldn’t have made it. 1 think they were just less confident on stage 
so just forgot about it.

M: well that makes sense, if you don’t have your lines it’s probably harder to stay on top 
of the other stuff

[Fred presenting]

0:1 always mess up the first line as well 

M: really?

0: Yeah, always

M: 1 remember the last time, well what you thought was messing up, it was nothing really! 

[Oliver enters]

M: you do get full credit for acting, Oliver, you certainly do.

Oliver: Hola, que tal? soy el Blebs. Soy famosoy muy importante en el mundo.
Tengo diecinieve anos, tengo mucho dinero.

M: you haven’t messed anything up!

0:1 think here. I’m like, what’s my line..

2:48 Oliver: Queiro la atenction, megusta la atenction,y las chicasguapas.

0: See? [yeah?] 1 don’t think anyone noticed but. queiro la atenction, me gusta la atencion, 
yeah 1 but wasn’t meant to say, [oh you were supposed to say me gusta la atenction y las 
chicas? Not queiro la atenction!] no was meant to say me gusta la atencion y las chicas, 
not queiro la atencion. [but that works anyway, you still said something that was correct!] 
but 1 wasn’t meant to say it, that’s why 1 went back and said it properly. 1 don’t think 
anyone noticed.

Fred talking

0: 3:30 he just didn’t know his lines well
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M: no

0; 3:38 I messed that up as well, it was meant to be bebe, and I said bebe (emphasis on 
first part of word) [deberl] no, bebe. Baby. [oh].

(slide appears on powerpoint]

0: That was meant to be on when I came out, like, he didn’t know his lines, and the worst 
was, neither him nor Siobhan knew what the lines meant so

M: yeah so they weren't delivering it with any

0: like, personality

M: yeah that’s what I found quite comical was that he was very serious but saying funny 
things

Siobhan dances Macarena

0: and then they were meant to dance that together but Fred decided he wasn’t going to 
learn the dance, um... 4:26 and then her picture should go up. It was sort of a disaster of a 
presentation.

Siobhan introducing herself, while Oliver pretends to attempt to make a fire

0: 4:40 i’m meant to be pretending I can’t light it but then it lit and it was like, oh no! I had 
to blow it out, which wasn’t very good. The point was that I was meant to be useless.

M: mmhmm, who brought the candle?

0:1 did. Got them in Ikea, I bought like a twenty pack. I had 3 of them there, [not just for 
this?] no, no [ I love ikea].

M: oh ’cause I saw here there with the lighter and I was like, oh what’s she goung ot light!

0: oh cause you can’t see me, I’m all the way down at the floor breaking matches and stuff 
all over the floor. Cause you know the way he tells me you’re thte first case you have to 
light it, then I’m useless and so she’s like, get out of the way I’ll light it.

M: yeah and like, all is is actually hard to follow

0: the thing is, 'cause they don’t know what they’re saying... I can’t even learn lines like 
that if I don’t know what I’m saying. And then this comes on (a slide). And but it’s just 
because like, 1 wouldn’t say Fred practiced this at all. 'cause he had the music and the 
slides for like 2 weeks we’d sent them, Siobhan sent them to us by email two or three 
weeks back. So the way 1 practiced it for the last presentation was 1 had my computer on 
and was practicing the lines like

M: cause you do actually have to practice the cues

Oliver: soy un semental

M: soy un what?

0: soy un semental, I’m a stallion! (laughs)

M: oh

Siobhan talking

0: 6:55 they just didn’t know their lines at all.
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Oliver talking, makes a joke

0: 7:04 the problem is, no one in the class understands the jokes, so you crack them and 
you want to laugh, but nobody knows what’s going on. (laughs]

M: did [the teaching assistant] and [the instructor] not laugh?

0: well the thing is, [the instructor] is trying to be a serious as possible to mark us, and 
[the assistant], you see her smirk.

M: man your presentation was long too, it's like 8 minutes or something 

0: well 1 think a lot of it was Siobhan and Fred looking for their words 

M: this is good! Props!

0; well we're meant to have challenges, here he’s supposed to put up a photo of a snake 
pit, see that's the fire picture from when we were supposed to be sitting around the fire, 
[oooh] and there’s another picture that’s like the snake pit. It was just like to put 
ever5rthing in context So she’s gotta find a pen in the snake pit... Then there’s actually a 
bit of pop culture in it there’s a song by Selina Gomez, you know the girl justin Bieber just 
broke up with, so then while she’s doing that, we play the song Come and Get it, and 1 cry 
a little. But he didn’t put it on so I didn’t get to cry! (laughs]

M: it’s actually hard for me to understand what she’s saying

0: even I was cringing a little, I admit, during the presentation, it’s even hard to get your 
cues off someone who’s acting (poorly]

M: yeah. Guess how many sweets there are or something?

0: yeah. It was like, guess how many sweets are in the lid, and there was like 3 and 1 get it 
wrong. And it’s like, he showed it to the class and there are clearly 3! I don’t know, 1 think 
1 got a better response out of that.

Siobhan talking

M: yeah not much emotion

0: you just need to learn your lines!

M: it’s actually amazing to me that people can deliver though without knowing what 
they’re saying.

0:1 wouldn’t be able to do that [no!] and if 1 did it would come out like that. First 1 know 
what I’m saying, and then 1 spend, usually it would take me 3 minutes morning and 
evening maybe like 3 days a week and that’s like 15 minutes of work for a good mark. 
And then here we’re meant to be like, five slides on, we’re meant to be like the starting 
slide. I’m a Celebrity Get me Out of Here with a picture of Justin Bieber on it, because I’ve 
just bought the show and then 1 fire him and 1 walk out. And we’re supposed to have 
music at the end.

M: and that didn’t happen either? [no] oh dear. Here, while 1 have my computer open 1 
just want to ask you a few things from last time. Here we go. Now, I know you know your 
lines, this is just to see, ’cause as you say, a lot of people don’t know what they’re saying. 
So I’m going to read something in Spanish and 1 want you to tell me the English.

0: I presume these are my lines? [yeah, good guess!]

M: Bienvenido a este episodic de invitame a salir.
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0: welcome to this episode of Take me Out, or invite me to go out 

M: yes, very correct. Ok, cuentame sobre ti 

0: tell me something about yourself 

M: que tegusta en la chical 

0: what do you like about the girl? Or in the girl 

M: that’s right. And porque tu luzse queda encendidal 

0: why is your light still on?

M: very good. That’s all the lines I took, but 1 know you know all of them. See that’s the 
difference, when you learn your lines and you know what they mean, you’ve got a much 
better chance of recalling them.

0: yeah well and also Tm taking this as more than just a class, Tm tiding to learn Spanish 
so if I’m learning this. I’m trying to learn it for the long term.

12:20

M: you know what I’m finding interesting too Oliver is that you do still use the 
presentations and try to learn from them. I feel like a lot of people are disgruntled about 
the presentations, which is fair enough, but they just see it as, well they learn nothing 
from them so that’s you know

0: but that depends on what you give yourself as lines [yeah! Which is up to you] yeah, 
which is entirely up to you, so you can look up and learn off by heart your own 
vocabulary, what you’re interested in, which means that you can make your own class 
more than what [the instructor] has given you; 'cause she gives you a lot of grammar and 
stuff, and though I know I probably should learn it, I don’t, coz I’m not interested in 
grammar, but then when I’m given the presentation, I decide to pick the character who’s 
going to be someone I can play with and who’s going to use lines that I’m interested in 
learning [yeah]. Especially that first presentation (Take me out] I learned loads and loads 
of vocabulary, and expressions and stuff which I’ll use [yeah and they’re practical ones] 
yeah.

M: yeah that’s what I’m finding hard to, like, while I’m sympathizing what people are 
saying, to me, on the other hand, to me, you’re clearly an example of, well, you can learn 
even in this kind of class set-up, where she’s not teaching everything, that’s true, but 
you’re still learning.

0: but I feel it’s because I don’t think people have put the thought into, well I should learn 
everything that I’m putting into this presentation, [yeah that’s right] but if it’s class 
content.

M: yeah I guess because you can get away with not doing it like I’m sure all of them 
passed, even though they actually didn’t know what the heck they were saying, but just 
because you can do that I guess people take the shortcuts and don’t learn it

0: but then it depends, is this just for a mark or is it because you’re trying to learn Spanish 
as well. And if you do them both, then you get a better mark and you learn more Spanish!

M: yeah and your course is demanding enough, it’s not like you’ve got hours to sit around 
and, I mean, you’re still able to put in the work.

0: I mean you can always make time

M: well that’s what I’m starting to

292



Appendix 6: Interview Transcripts

0: because I’ve got a, this is a 5 credit module, this is fully part of my course time, so to me 
it’s fully part of my work and my study time, as much as any of the other 5 credit modules 
1 have, and I wouldn’t say 1 give Spanish as much time, because it doesn’t require as much 
time, but I give it whatever it needs

M: well 1 guess that’s the other thing, how much time does it actually take for you to be 
able to learn your lines, know them well, deliver them well,

0: most people sit around say for Wednesday night, they sit around Wednesday afternoon 
and spend 4 hours learning them, whereas I’d spend maybe 50 minutes of time, but 5 
minutes here and there, over two weeks.

M: mmhmm and do you find you do that with other things as well?

0: with presentations, the problem with presentations is there’s usually a huge amount of 
work put into researching or whatever, so that often ends up as the day before, maybe the 
night before which is unfortunate, because the delivery isn’t as great. But with this, since 
it’s so easy to write it, 1 write it 2 weeks in advance, and then 1 have all the time in the 
world to learn it. And you learn so much better if it’s little bits with practice.

M: sure, well that’s the success of language learning, little bits often, really.

0: and then 1 do my homework and..

M: well at least I’ll have 1 success story in the case studies! (laughs)

0: [laughs] well 1 think Robbie is [yeah, him as well] doing pretty well as well. I don’t 
know if his Spanish is improving but he’s definitely. I’d say he enjoys the classes.

M: but see and again, 1 wonder if, 1 think he probably does want to learn it, but definitely 
he’s putting in the effort, which is, that’s what 1 feel like, you get what you put into it, so 
the people who don’t put anything into it, yeah, they’re not enjoying the class and they’re 
not getting anything out of the class

0: Imelda as well, 1 don’t know if she’s part of your project

M: yeah she is, and she’s a serious learner. But 1 don’t know if she enjoys the class.

0: umm... 1 think she hasn’t been in a good presentation group. 1 think that makes it. That 
first presentation group made me really enjoy the class, and the second one sort of 
dampened me down, and now I’m with Robbie again and with Imelda who 1 know from 
class and 1 did a small Spanish class with her before [that’s right] and 1 think we’ve got a 
really good group, Lana 1 don’t know yet but hopefully she’ll be part of the fun (laughs]

M: well the good thing is, 1 feel like with your first group, it only takes a few to sway the 
rest to pick up their

0: yeah well 1 mean Robbie was quite good and interested as well, I don’t know if you 
have his

M: no 1 don’t even think it got recorded

0: they did Come Dine With Me

M: oh yes, no I do have it, but 1 haven’t watched it yet

0: it’s... it was quite fun, it was quite good, it was heavy on the Spanish though, there was 
a lot of talk. But 1 think they had fun at least. You know you can see some presentations, 
we’re bored and they’re bored, [yeah] 1 think that presentation, at least they had fun 
which makes you more interested [exactly, even if you don’t understand everything 
they’re saying] you’re still smiling along anyway. And Robbie I think ended up in a 
[weaker group] yeah not a very excited group, and the thing is they had a great topic and 1
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think Robbie did his best with it, but I was talking to him about it, he probably talked to 
you about it too, I don't think he was hugely satisfied with it

M: no, exactly. And same for you, I feel like your group let you down a bit Whether or not 
they, I mean at the end of the day everyone is in it for themselves but at the end of the 
day, 1 feel like yeah, anyway, it’s., and then it's interesting what people choose to tell you 
or not like some people 1 ask and it’s like, oh no it’s fine

0: well supposedly this is confidential (laughs]

M: well exactly

0: no 1 just feel like they weren’t interested and did very little work for it especially just 
learning their lines for it which would seem so simple. Especially the way all their lines 
came from google translate, which means they know what they mean, [and you can even 
make it say it I didn’t realize that I only found out today] yeah they didn’t do that 
(laughs).

M: no

0: the thing is, what’s interesting when you have a sentence is to find out what each word 
means [yeah] because it means then you can use it again in a different context Coz if you 
just put in a sentence into google, it'll translate it it’ll give you a corresponding saying, but 
if you don’t understand the words you’ll never be able to use it again, other than in the 
same context

M: exactly, which is the only problem with me saying people’s lines, it might give a false 
positive where they remember the exact lines whereas if 1 said you know, invitame a este 
programa or you know what 1 mean, but you probably would still clue in because you 
know what part means but otherwise you’re right if people learn sentence by sentence 
they don’t know their bits. And in terms of the presentation, for you it probably went 
worse than you expected?

0:yeah

M: from the group point of view. Your own delivery though were you happy with it?

0:1 was, yeah, 1 was very happy with my own delivery but obviously it was sort of 
conditional on the rest of the group, so. It must have looked really weird that I knew my 
lines and the other two were there stuttering. Um..

M: (laughs] yeah it looked like maybe 2 different classes doing a presentation together 
but, at the end of the day. I’m sure that [the instructor] can see that you’ve done the work

0: yeah, yeah. The thing is, I didn’t expect it to go like that because the weeks before it had 
been like, oh yeah I’ve been practicing. Well Fred 1 knew it was going to be a disaster 
because he [but Siobhan seemed enthusiastic!] yeah! but Fred hadn’t given us the lines 
until the week before, he didn’t have his lines written, [that’s right coz you were chasing 
him up about them] then he sent them, half of them were still in English, 1 ended up 
writing the rest of them. But Siobhan 1 was sure was set, she said oh yeah 1 can learn the 
lines, no problem. And then we come in, we started practicing about 30 minutes before, 
that was the first time we had to actually practice it fully. I could see Fred didn’t have a 
clue, Siobhan came 25 minutes late and didn’t know either. And 1 could just see that this is 
going to be a disaster. And I mean I thought we put in the effort with the music and the 
pictures and might as well go the full way, that’s why 1 tried to get them to practice 
together but all they were interested in was learning their lines because [they hadn’t 
done it,] yeah [which is that’s the whole point of the read through is, not to learn the 
lines] it’s to practice the show, [yeah] well to me anjnvay, 1 was coming in to practice the 
interactions, lighting the candles and whatever, [that’s right] 1 wasn’t there to learn my 
lines but. Yeah and then they took paper on with them and then I thought well it 
definitely won’t look bad me doing it so I put it on the floor beside me just in case but they 
just, both of them did a good bit of reading like.
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M: mmhmm and actually that’s, the first time around 1 think less people read in all the 
groups

0: the first presentation?

M: yeah, and I’m not saying everyone did really well but they did seem to memorize a bit 
more whereas this time it seems like more people read

0: mmm

M: well, it seems like it., anyway they’ll get the marks for that. And um, anything you feel 
you could have done differently with this group?

0: [laughs) I did everything 1 could! [that’s good at least you don’t have any regrets] no, 
I’m starting to feel, did I put too much in, did I maybe not leave them enough initiative, 
but 1 feel like they didn’t have enough, so [and could that have put you in an even more 
vulnerable position] 1 feel like if I’d done less, we would have gotten less out of it. But I’m 
thinking, was the PowerPoint too much, was the music too much... 1 don’t feel like it was, 1 
feel like they weren’t in a situation to deliver on it but I feel like that wasn’t necessarily 
my fault. I learned my lines, 1 brought the props, I did everything that I could have done 
and I feel like I tried to make the show as good as 1 could. So no, honestly 1 don’t, 1 don’t 
think 1 could have done anything better this time. Apart from a couple of maybe 
pronunciation things maybe [no, that’s just in your head I think] [both laugh) yeah

M: what about, what are your thoughts moving on in the course?

0: ummm, well moving on in the course, is the next presentation, [are you happy about 
this group?] yeah I’m very happy with the group, well we’ll see how it pans out, I think 
Imelda isn’t very enthusiastic. [I think she’ll be happy working with you guys] umm I was 
quite surprised at that actually, because she was practicing before the presentation, the 
last one there, beside us, and she was like sneering at the amount of work we put into the 
music and the PowerPoint and stuff, oh this is just a small module, ooh, and then she’s in 
my group. I’d say she’s probably going to, I hope she won’t but I’m scared she might try to 
undermine the, like, effect we’re trying to put into it. [the presentation side of it] yeah.

M; really? But I’m sure that when we were talking about the presentations, she and pretty 
much everyone else, was really awed by the Take Me out, you know?

0: but what made that, a lot of it, was the music and PowerPoint.

M: so yeah, really you got that vibe from her?

0: yeah 1 don’t know if it was semi-jealousy at them not having put in the effort, it’s hard 
to know often times, but 1 just hope she won’t, because last time me and Robbie were like, 
oh yeah 'cause we’re going to do friends [that’s awesome, 1 love Friends!] [laughing) 
that’s why 1 was talking about Central Perk, we were really enthusiastic, we were going to 
sing the theme song from Friends [in Spanish?] yeah we’re going to translate it, and 
Robbie is learning it on the guitar. He’s joey and I’m Chandler, [but see Ross is the best 
one!] 1 think Ross is really boring, he’s like me [but see that's the secret brilliance of the 
show, 1 really think in the later seasons, 1 don’t know man, he steals the show for me] he’s 
really funny but 1 don’t think he means to be funny [exactly, that’s what makes him funny] 
but I think in the Spanish class it won’t come off as well [no you’re right, exactly, you need 
more slapstick which is Joey and Chandler] yeah [but that to me is the hidden brilliance of 
the show] yeah like the episode where he wears the leather pants and he can’t get them 
off [1 know! And the fake tan, and teeth whitening, he’s my favourite character. But no, 
you made the right choice] so we took Ross and Rachel out because there was a lot of 
stuff between them, we had to take 2 out and they were the easiest to remove, and 
because both of those characters are sort of like deeper humour and harder, whereas Joey 
I don’t know something ridiculous about food and girls, and Chandler I don’t know... [a 
knit sweater, make sure Joey wears a knit sweater!]
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M: so I’ll want to meet you in 2 weeks time when you’ve got more stuff done with the new 
group, but it sounds like you are well on track.

0: we have the topic, I mean, I don’t know how feasible it will be to sing a theme tune, I 
think it’s looking quite good, we’ve got our setting, some of our lines.

M: that’s good. I’m glad you’re looking up about moving on in the course, some people are 
just on a down to down to down

0: it depends on, yeah, it depends on your group, it really does. I think I just sort of 
carried my high between these two presentations.

M: and in a way I think you were anticipating that your first one was a lucky one, so you 
probably weren’t that shocked that the second one wasn’t as

0: yeah I’m really happy to be with Robbie again

M: yeah that’s nice!

0: yeah it’s just 1 think we work really well together, [yeah when I talked to him he was 
happy to be back in your group too] Lana wasn’t quite as enthusiastic, she seems shyer, 
Imelda is sort of alright, I think we’ll work well together.

M: and have you learned anything from this experience?

0: the celebrity one? [yeah, even cynical] I feel like. I’ve learned lots of things but it won’t 
change anything, [hmm] I feel like I did far more work than I should have in that group, 
well I feel like I did most of the work, Siobhan did some of the work, and Fred did none of 
it. 1 feel like that wasn’t fair but yet I wanted the marks and they didn’t, so I think that 
showed in the end. So I think it was worth doing extra work [for yourself at least] but the 
thing is, if I hadn’t pushed them, mine wouldn’t have come out well either.

M: yeah that is the delicate balance of the group

0:1 think definitely maybe not doing our rehearsal the day of, 1 think if 1 could have found 
out 2 days earlier that that’s where they were at, I would have been like, go home and 
learn your lines you guys.

M: yeah interesting

0:1 think that’s what I’ve learned. Because last time we did it the morning of, but the 
group was good. We all knew our lines, even Amy, who wasn’t so enthusiastic, knew her 
lines, [yeah at least she did] So that wasn’t a surprise, so that’s why 1 didn’t learn that 
lesson then.

M: yeah good point, different groups, different lessons. And what about, do you want to 
tell me a little bit about yourself in Spanish?

0: sure. 29:40 Hola! Me llama Oliver. Vivo en Dublin. Ven de Irianday Francia, mi padre es 
iriandes, mi madre es frances. Tengo das hermanos, un hermano el tengo veinticuatro anas, 
estudia ingenerio mechanico en Francia,y una hermana trabaja en Inglaterra esta una 
sientifica environmental. Estudio en Dublin, en Trinity College Dublin, studio fisiologia, me 
gusta mucho, es el studio del corpo humano, [muy bienl] um estudio un poco de espanol en 
la Universidad. Ven en la universidad con bicicleta. Me gusta deportivos, jugo box,futbol, 
corner,y trampoline, [tienes una novia?] si, tiene una novia. Su padre es de los estados 
unidos, su madre ven de Sevilla. Ella habla ingles, frances,y espanol. Yyo rencontra ella en 
la escuela en Francias. [si? En tu secundaria?] si, en el sur del francia. [y ahora estan aqui?] 
si, ella estudia en Dublin, [y ustedes dos estan juntos desde la escuela?] si. [so, muchos anos?] 
si, cinco anos. [wow, no sabia, cinco anos, es mucho] si (laughs)

M: good for you! so it’s not a chance that you both ended up in Dublin?

296



Appendix 6: Interview Transcripts

0: No, no, we were in school together and then she did a year in Madrid, at the American 
school in Madrid, 'cause her parents moved there and then, because she was a year 
behind me in school, and then she came to college

M: awesome

0: yeah, it’s a pretty long time, Tm only 20!

M: wow it’s funny, (tangent] actually 1 have Fred today, at quarter two. It’ll be interesting 
to hear what he has to say. [Oliver laughs] But see what I mean, it’s hard for me, because 
then 1 ask but 1 already kind of made up my mind in some ways [yeah you’re sort of 
biased about the group] yeah [well you saw the video] exactly, but that’s what’s so 
interesting and then hearing someone else’s take on it, it’s like really? You think it went 
alright? Good! But anyway, so we’ll meet up in another 2 weeks time.

End
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Oliver: Interview Transcript 6

M: you have finished, you guys had your last class yesterday before the presentation

0: yeah, presentation next week, exam the week after, that’s it, that’s all we got. That’s 
really strange actually, I only realized that this morning, that Spanish is over.

M: I suppose the rest of your modules would be the same

0: no, they end in two weeks [yeah] well they end at the same time but classes are still 
going. Then maybe 3 weeks off then exams for a month

M; oh. How has this presentation gone for you?

0: not well. It’s strange because as a group we work really well, it’s as if the commitment 
to Spanish has slowed down during the year, even for me, I’m not just saying that about 
the others, I don’t know it’s like it just hasn’t been on the forefront of my mind. And 
yesterday, we got there, and [the instructor] was like, the presentation’s next week and 
we were like, what??

M: and you guys had one more week this time than usual too

0: yeah I don’t know, they just sort of disappeared. I think she was giving us less time 
than usual for this one, 1 think we’d only get about 20 minutes to do the presentation part. 
And usually what happens is that I was doing I was typing the script which meant I was 
aware of what’s going on, but this time Imelda did it, and she was always sending us it the 
Tuesday night which basically meant it was a panic thing to write it in. I would usually do 
it like the Thursday or the Friday. Tm going to do it for the last week. Our script is just not 
long enough [really? How do you know, you timed it already?] no, well we didn’t have a 
script translated into Spanish yet. ’cause we usually have that for the last week but in 
none of our minds was it the last week, which is really strange, I felt really like stupid 
yesterday in the class, like, what? What’s going on? It was a bit of a panic. So we added in 
a lot of lines [you did?] yeah, we got ourselves sorted a little bit. The problem is, we’re 
singing a song, [oh that’s right!] so our words weren’t right so basically [but Robbie said 
your words, they sound pretty awesome. And that you stayed behind to do it] yeah, you 
saw him this morning did you? [mm] yeah and then, I was with my girlfriend, seeing as 
how she’s Spanish, so I went by her last night, and I actually got her to sing a version 
(laughs) which I recorded and sent on to the rest of the group [oh wowl] so that they’d 
know what was going on. [so you made her sing it? You didn’t sing it yourself?] no, I’m not 
a great singer, that wouldn’t have helped anybody (laughs). I’d be part of the chorus but..

M: and are you going to play the recording in class?

0: no we’re going to sing it, that was just sort of, you know the way there are too many 
syllables in Spanish for the amount of syllables we have in English, so we’re going to have 
to sort of compress some. And we have to compress the same ones, otherwise it’ll be a 
mess, [of course, 1 understand what you mean] yeah so to make the tune, so we’re all 
singing the same thing.

M: 1 hope everyone sings!

0: oh yeah well me and Robbie will, anyway, and Imelda will, and I’d say she will 

M: she better!

0: yeah it’s one of those things, she better., and then, we counted up our lines and we had 
four lines, Lana had five, Imelda had five, I had seven, Robbie had maybe seven or eight, 
which is way too little 1 think. So we like, because we’re each saying like 1 five-word 
sentence to each other and it was quite snappy and stuff, but it’s also like 1 don’t even 
know if I have 10 vocab words. So we beefed it up a little yesterday, and on the email 1 
said, if you want to add anything to any of your lines, go ahead.
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M: I see, and I think Robbie was saying that he should, he feels he ought to. Yeah it's 
interesting, 1 hope Imelda does because 1 feel like her last one she didn’t say much, 
(tangent about last interactive with Imelda being over Skype and the connection not 
being great, cute baby comments). Yeah, so that sucks, so you feel like, good group, you do 
work well together except it’s just not the time

0: the discipline, if this had been the second presentation it would have been so much 
better, but this one, everybody is so focused on other things, it’s that time of year when 
everyone’s really stressed about other things. And 1 took Spanish seriously, 1 just, [yeah 
you do!] I don’t know, 1 didn’t feel like this was the last week, obviously if you’d asked me, 
1 would have known but I just never thought about it! so it just sort of landed onus last 
night and we were all like, oh we’re not ready to present next week. And the problem is, 
Lana 1 know has a lot of exams next week so she doesn’t really want to meet up but we 
have to meet up, at least for the song like. There’s no way we can sing a song without 
preparing.

M: yeah. Well would the 3 of you guys meet up and 

0: at least.

M: 'cause surely that would help more than nothing

0: yeah, [that’s frustrating] and 1 felt it was important that we stay on a little bit last night, 
so we stayed on for a half an hour, me, Robbie, Imelda for a half an hour [oh did you? And 
Lana wasn’t there?] no Lana went home [wait, she was in class and then she left?] yeah 
she left at half seven, said she wanted to get home, [oh really?] yeah 1 thought it was kind 
of weird, [yeah if the rest of the group is staying!] 'cause she also, she was like, I have 
three presentations next Wednesday, Spanish is like so not on my mind. And 1 was like, 
what are the other presentations worth? And she was like, 1 don’t know, 10, and 15 per 
cent of my modules. And 1 was like, this is worth 25, of as big a module. This is the biggest 
presentation you have next Wednesday, this is the one you should devote the most 
amount of work to. And 1 think that shook her up a little bit, 1 don’t think she thought 
about that that all.

M: no, isn’t that interesting. Good for you for saying something, because 1 think it’s just 
too easy for people to let others slide, to let people off the hook with things, but ultimately 
you don’t want her letting you down, [yeah] But there’s only so much you can do. [yeah] 
What about, have you gotten marks back from your second one?

0: no, 1 don’t know if we will, now.

M: you should, the presentation classes are usually short. And what about dividing up 
roles and everything, this time around?

0: (laugh) 1 don’t know, like, the whole group, it just seems like we worked really well 
together, but its just totally dis-coordinated. [wow] 1 suppose last time, 1 sort of took 
charge, 1 did the emails, 1 delegated, and it was like. I’m going to type up the script. I’m 
going to send it to you, and I want it back from you by this date, [yeah you had to really 
manage them] and if 1 said that, I had it back by that date, it was no problem, and 
everybody was clear what was going on. And this time, like, Imelda would sort of send it 
to us the last two Tuesday nights, and you know, the presentation is for Wednesday, you 
don’t necessarily have time to do it Tuesday night or Wednesday morning, 1 type it up, 
then it means you have to do it really rushed, you don’t do a great job, if she sends it to 
you on the Thursday night or the Friday night, you have your weekend to think about it, 
you can do things with it.

M; of course, if all it involves is typing It up, that’s five minutes work really, or ten

0: well if you put it through google translate it’s not going to be great, you might word 
reference it, if you just throw it all into google translate, and write down what it says, it’s 
going to be awful. Or you might not even have time to do it at all, which is what happened
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to me the first week, well not last week but the week before, I didn't get time to do it all so 
that means, and nobody had, so we had nothing to work with at all. So we didn't have 
many lines, so we had to write more. The problem is, it's much more difficult to write a 
snappy speech like that, because you have to write out each line individual. The other 
speeches it was like, we could give each other blocks of things to say, like, introduce 
yourself, and what you do, and what you're like, and then you would write a small 
paragraph [on your own] and that’s what you'd say. Like Justin Bieber, he’d introduce 
himself, like, 1 say in the first one to introduce myself and everyone introduces 
themselves. And this time [it's back and forth] back and forth which means it's far more 
difficult to write because you have to write out word for word every single line [with that 
person] and then translate that and I think [the instructor] would prefer it, because she 
says she prefers snappy ones, but it’s far more difficult to write, it was much longer, it 
took us several weeks to write the script which was unusual. Usually we wrote it in the 
first week. Um an3rway, now hopefully we go okay. I’ll devote some of my weekend to it, 
an hour or two 1 suppose. It should be okay, we'll be fine. We have a song, we have that 
PowerPoint, we had that weeks ago - constructive pronunciation I’d say,

M: yeah totally, get through the easy stuff first. I'm sure it will be good it’s just 
unfortunate that with your good idea and good group it still has ended up [oh sorry 
Anthony...] now, are you experiencing any frustrations or difficulties with anything to do 
with the course?

0: with the course? [well yeah or with anything] I'm just sort of now realizing that 1 don’t 
know how to do any study for the exam, [there is nothing you can do for the exam really] 1 
don’t know what the exam is going to comprise, she gave us one before Christmas 
anyway, which was

M: it’s got 1 think it might be 4 c-tests, you know what those are? Then I think there's also 
a dictation. A c-test is [those grammar things?] yeah well it's all sorts really, it's a passage 
where every second half of every second word is taken out [oh yeah! They were hard!] 
yeah they are hard but they’re very accurate. So you can’t really study for them, you 
either know the word or you don't and you can either guess it based on, so like, but it 
could be easy too because it's not just long words, it could be a d with the e missing, [so 
like 'de'] yeah. And there’s examples on the CLCS website, [oh really] yeah 'cause I looked 
at them last year when 1 was nervous about my Spanish competence to be an assistant

0: were you an assistant last year?

M: yeah in the intermediate one [in what language?] in Spanish. Spanish was the only 
barely good enough at that stage to be an assistant. Well you know like when people look 
stuff up at google translate. I'm not [the language assistant]. I'm not a native speaker so I 
don’t know every word in the dictionary, [attending to baby] so you can at least look up 
those.

0: so what else is left, the exam, the presentation. The presentation I’m not too worried 
about, I think we’re okay, we’re a good enough group that we’ll get by.

M: of course, especially given than it’s you guys, you've got strong, you’re strong anyway 
and you’re good at acting, that helps

0: yeah. The last time she gave us a practice one, which 1 hadn’t studied for, and 1 got like, 
if its’ going to be the same level, 1 presume I’ll do better than that one, and that one 1 got 
78% on.

M: because you would, you’re used to hearing Spanish, which is the dictation. And the 
other part.

0: yeah I think I’ll do okay. So, no, no real concerns about the course.

M: good, and with your group, well, slightly on the Lana front.
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0: well 1 don’t want to say that because I don’t think we’ve done enough in our group, it’s 
weird, I feel like we’ve done nothing to gauge her involvement, but no it does seem like 
she’s less involved.

M: yeah well even if it’s an attitude thing, it does seem like the other three

0: those couple of things yesterday like, the presentation is a big deal, she’s like oh I’ve 
been here since 9 this morning, it’s like, so have 1, so what, like? [1 wonder what course, is 
she in science as well] I don’t know what she is. But it was like, we can all stay around and 
try to Q try to polish up the presentation [well you’re already there] and go home after 
that, which is what Robbie and Imelda, well Imelda stayed about 20 minutes and Robbie 
must have stayed about 30, 35 with me. I think we all felt reassured leaving from that, 
'cause maybe Lana doesn’t care, maybe she’s still panicking, 1 don’t know.

M: yeah I know what you mean, I think that’s an issue 'cause that’s an attitude thing.

0: but the thing is, I feel like it’d be important at the start of the year, well at the start of 
the course for us, like for next year maybe, if people were told how important the course 
is to their degree. Because it’s in third year, it’s a full 5 credit module, which means it’s as 
important as any of the other modules we have, it’s marked the same way, it goes into like 
our final year marks.

M; how do they not know that?

0:1 don’t know, but I don’t think people, like Lana thought it was a pass/fail module. But, 
of course it’s not, because otherwise [the instructor] wouldn’t be giving us marks, she’d 
just be giving us pass or fail.

M: that’s true.

0: maybe that’s just, 1 don’t know how Lana works.

M: 1 don’t know. I’ve definitely heard other students say that it’s not worth as much as 
their other modules, 'cause I guess sometimes they have modules that are worth 10 or 15 
or something credits,

0: sometimes they have, but they definitely have some 5 credit modules, everyone has to 
pretty much like, which means that you’re gonna have courses that are worth as much as 
this.

M: and to me like,

0: and this is so easy

M: yeah exactly, that’s what 1 reckon as well, is it that much work to put in to get a decent 
presentation together?

0: yeah like how many hours do you have to put in to get to that, like compared to the 
other courses, this is by far the easiest and by far the lowest time commitment

M: yeah 1 totally agree, when people say 'I’ve got no time for Spanish’, it’s like, well

0: you should (laughs) [yeah how much time is it really, even to learn your lines, gosh, 
like you say, all you need to do, all you’ve ever done is put in an hour or two] yeah put in 
five minutes here, five minutes there. But like, you can bring a horse to water but you 
can’t make it drink, [laughs]

M: yes same with babies, you can put them down in their beds but it doesn’t mean they’ll 
sleep! [laugh] and what about proficiency levels in this group?

0: proficiency levels are quite good. Well 1 haven’t heard Lana say anything, but Imelda’s 
Spanish would be at least as good as mine, and Robbie, Spanish level isn’t as good, but the
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language is about confidence and Td say Robbie has the confidence which means his 
Spanish level is whatever he’s going to learn.

M: yeah that’s a very well articulated point.

0; like, I’ve only got a decent Spanish level because 1 don’t care about being wrong.

M: well and because you put more effort into picking it up and using it.

0; yeah and 1 think Robbie is like that. 1 genuinely think that if Robbie was in Spain, he 
would try to speak Spanish first. Um so I think we’ve got quite a good group. Lana 1 don’t 
think has much Spanish and 1 don’t feel is very involved, so her Spanish isn’t great, but 1 
think she’ll learn the lines to a minimum and will look bad beside us and that’s her own 
problem 1 suppose (laughs)

M: definitely, kind of like in your Justin Bieber one, where you

0: well 1 haven’t seen my marks yet

M: yeah but you did well, so she can’t mark you for

0:1 feel like this is going to be even more the other way around, where there’s going to be 
3 of us good and her, well we’ll see but 1 think not so good.

M: yeah I’m trying to think, well the last one she did with Robbie she was fine

0: yeah but as she’s clearly yesterday saying. I’m not going to do any work. Suit yourself!

M: yeah it’s a bad group to be in to get away with the bare minimum because as you say 
the 3 of you will probably be strong and that means it’s more obvious (laugh) and so the 
contact you have had with the group outside of class, you mentioned you guys stayed 
behind yesterday?

0: yeah, we’ve emailed, [but only really to get the script?] yeah and 1 can’t remember I 
think I text Imelda last week, not last week, the week before, about the script but it 
actually turned out she’d emailed it to me about a half an hour before.

M: and then she was away a week as well,

0: yeah we were all away that week, she was in the canaries but that was reading week so 
we didn’t have Spanish class, I had all my normal classes [oh you did?] yeah Aealth 
Sciences don’t have a reading week, which is pretty awful, it’s pretty miserable. So 1 was 
in class, I just didn’t have Spanish that week, which is why it was no problem to turning 
up to your interview, 'cause 1 was just down there still working.

M: is it only health sciences that don’t have it? [yeah because the other two do] (tangent 
about everyone going on class trips and holidays) and have you got any trips planned for 
the summer?

0: yeah I’m going to south America for 2 months, [are you?] yeah I don’t know if I’ll fly 
into Buenos Aires or Santiago, and leaving from Rio, I’ve got a lot of friends in south 
America, and then I’ll go house-hopping 1 guess, and woofing for a couple of weeks, [oh 
cool] (tangent about travelling)

M: 26:00 oh yeah first could you tell me a little bit about yourself in Spanish?

0: me Ilamo Oliver, vivo en Dubiin, estudio espanoiy fisioiogia, tengo un poco de estres para 
ios examinaciones. Son en seis semanasy tengo un poco de panico. Tengo mucho trabajo, 
todos ios estudiantes tengen mucho panico. Uhyo jugo mucho deportivos, deportee, me 
gusta ias deportee. Uh. [que vas a hacer en ei verano?] en ei verano,yo viajo en Ameirca dei 
Sur, en Argentinay en Braziiy Urugay, para aprender espanoi,y habiar espanoiy trabajar 
en iasfarmas [si?] para econtrar ios gentes de ios paises dei America dei sur. Mi amigo de ia

302



Appendix 6: Interview Transcripts

escuela vivo en Itajuba en Minas Gerais en brazil,y tengo an amigo de mi Hermana que vive 
en Mendoza en Argentina,y tengo tres otros amigos en America del Suryyo qaiero [ver?] 
ver [los] los, si. [may bien,y tu vas a trabajar en las fincas? I think finca is farm7 si, es 
woofin^, woofmg es an organizations del internet para los jovenes para viajary trajabary 
aprender an poco de espanol, los, los jovens? [si] trabajar 4a 6 boras para diay comer, y 
[qae reciben comiday habication?] si, comiday habication en la finca, y paeden trabajar, y 
viajar, y aprender espanol. [cool! Y que tipo de fmcas? con animales?]yo no se.yo ves? [voyj 
yo voy ana finca en Argentina con muchas vacasy leche, es bien. Yo viajo con mi novia,y mi 
novia le gusta los las vacasy yo qaiero comida de plantera, plantas? Yo refiero las plantas, 
[en vez de animales?] si, [pero a ella legustan las vacas] legustan los vacas entoncesyo 
qaiero trabajar en los dos tipos de fincas. En tres o cuatro fincas. Para viajar en argentine, 
[cool, I wish I knew about that kind of stuffj mi hermano trabaja en ana finca de woofing en 
Peru, Uruguay, Colombia, Kenya, Malawi, [no way!] Tanzania, [switches to English) France, 
Italy, Croatia, Slovenia, Hungary, yeah, [all those places?] y and 1 have another friend 
who’s done it in Wales, England, Ireland [no way!] yeah, everywhere! It's a site, 
woofing.com, accept all ages, accept kids, [wow cool, I should look into it!] (tangent about 
upcoming holiday in France)

M: gosh your Spanish is really remarkable. Now, this is my big question, what does 
language learning mean to you? Like, how would you explain the process of learning a 
language to someone maybe who hasn’t done it before?

0: someone who, well, uh, what do you mean by that question? [well you can interpret it 
any way you want, I suppose, it’s just] well, language learning is learning a language, 
learning the words, the most important thing is to communicate orally, that’s the most 
important thing about language, but it all depends what you want to use a language for. 
My purpose of learning Spanish is firstly to be able to go to a Spanish speaking country 
and speak, and buy some bread, and and 1 don’t know, meet people and make friends and 
have some fun. That’s why I learn language. Some people learn languages for jobs, and 
then they need to know the grammar, and speaking, writing correct emails, what’s most 
important to me is speaking and local customs and stuff, 'cause those are quite interesting 
and those are the easiest ways to mess up in language, I think, more than your wording 
and vocabulary, it’s customs and stuff like [offending people] formal phrases you need to 
know, greeting people, please and thank you, and excuse me, those are actually the first 
things I learned in Spanish. Hello, goodbye, please, thank you. [those you think are the 
most important?] those are vital in any language [hmm that’s fair] and then there’s could 
I have. I’m hungry I’m thirsty, where are the toilets, right and left, those are the next most 
important. And then after all that comes the verbs. So I had all that entering the Spanish 
class, just from being in Spain and needing to get around, I learned that much. Um, and I 
learnt those through communicating with Spanish people in sign language, just being like, 
(points] and they’re like, izquierda, derecha, ok (laughs), [yeah] and then there’s all the 
verbs and the grammar and stuff that you learn later, and you usually have to the classes 
to get those in any sort of decent way. [and this is what you were hoping partially to get 
this year?] yeah and I feel I did, I feel I got a lot of verbs. Especially the presentations 
helped me get a lot of [that’s great] sort of random vocabulary but I think that I will use, 
[that’s so good, because I don’t think a lot of people would say that they were helpful but 
it’s nice to know that for you, even though you didn’t start with zero Spanish, that still 
they were helpful]

M: and then the other question that’s similar, in that it’s just sort of a big statement, is 
how would you explain this kind of language learning that you’ve done in this course to 
someone else, like so someone who’s never taken this particular Spanish course, what 
stands out to you about it or how would you

0: well what stood out most to me was the sort of presentation style of it, which 1 suppose 
in one way, I think it was really good. I think the fact that it was 3 presentations and an 
exam I found it to be a really, really good way to assess our Spanish because I think that 
everyone at this level of Spanish, the only important thing to us is communication. We 
don’t have good enough Spanish to start writing things, so there was very little point in 
asking us to write essays, and I think those short sentences and whatever are good 
enough to assess our vocabulary, our knowledge of Spanish, our ability to use it The 
dictation assesses how well we understand Spanish, and the presentation I feel was really
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good for getting our confidence to speak Spanish, forcing us to use those words that we’re 
not familiar with, forcing us to get up, forcing us to interact with people, even though it 
was sort of artificial, I mean it's better than nothing. It’s quite difficult to get people to 
speak a foreign language, so I thought that was a good way of forcing us to do it. Um I 
thought changing the groups also was sort of, made it less artificial forcing us to 
communicate with different people, if it was always the same group, you’d easily get use 
to that and it wouldn’t be a confidence thing anymore, it’d be a speaking thing, [yeah like 
you’d get used to a teacher]

M: that’s really cool, and do you think, like this is the only thing, I totally agree with you, 
that’s the 1 think the best part about the course, but then 1 feel like, do you think the 
people that look everything up on google translate and end up saying who knows what

0:1 think that’s going back to, you can take a horse to water but you can’t make it drink. 
You know the way in college, there’s so many things that you don’t see as beneficial, but 
you do them because you feel you have to, [yeah and once you’ve done them?] and once 
you’ve done them you’re like, well I could have done a lot more for that and it would have 
been better for me. Life’s about taking those opportunities and using them as best you 
can. Um... I’m sure there’ll be things like that that I’ll regret in college. I’ll be like, I should 
have worked harder in that module, I could have learned a lot. But I’ll only know about 
that once 1 regret it, won’t I. so right now I’m thinking I’ll do as much as I can for the 
things that I know are important, and Spanish to me is. So I’m looking things up on google 
translate 'cause I don’t have enough vocabulary to guess it all, and on word reference, but 
then I do apply some logic and some of my Spanish knowledge and some of our classes to 
be like, that’s not a correct sentence, those aren’t right, this isn’t quite the right word 1 
want. The thing is I also speak French so as a word comes up I know the difference 
between listen and hear that google translate might not know the difference of, which 
gives me a big advantage over maybe the other people in class. Or speak and talk, you 
know how they seem like the same thing, but they don’t mean the same thing, [no] and 
google will give you one or the other indifferently, usually, and I know the difference 
through French 'cause it's pretty much the same words.

M: and some things it might leave in English and you might not know! Yeah you use the 
same tools but just more intelligently I suppose. That does take more effort than just 
blindly believing what it says.

0:1 think if you put in the time commitment into it, if you say, I'm going to spend an hour 
at this instead of. I'm going to spend ten minutes at this, then you get more out of it, 
obviously.

M: yeah, same with your other classes.

0: yeah exactly, that's always going to be the thing about learning.

M: yeah, that's really well put, Oliver. Um, yeah I definitely

0: are you going to start selling this as motivation videos? [laughs]

M: I might do, I tell you what, you might be the spokesman for the modules. Well you 
certainly, if there’s ever a success study. I’d say

0:1 already feel though, just to dampen that down a little, over this presentation, I don’t 
know, I don’t know why, my commitment hasn’t been as high, for reasons that I can’t 
really identify [and motivation as well?] no not necessarily motivation, just commitment. 
It’s, I don’t know, it’s as if it’s gone out of my mind, and I’m not thinking about it any more, 
and I’m not really focused on it anymore, and 1 don’t put in the time for it. And that then,
I... what was I saying. I’ve lost a lot of the vocabulary that I’ve had. You know when you 
asked me to talk about myself right there, I’m realizing it wasn’t as fluid anymore

M: well it’s still, it was really good, especially when you explained about your summer 
plans, it was really good, [yeah] But I know what you mean, you didn’t have as much off 
the top of your head, just spurting it out. [baby interruption]
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M: do you know that this interview is 41 minutes and my last one was 16 minutes?

0: do I talk too much? (laughs] is that what you're telling me?

M: no, it's just, you just can't pick it. 1 ask the same questions. I'm very grateful to have 41 
minutes because think about how much more that is, like you say, like the putting in ten 
minutes versus an hour, think about, having an hour, you know, how much more value 
can come out of that.

0:1 can talk three hours if you want

M: [laughs] I'd love that!

0:1 have this class but 1 can meet you after if you want!

M: oh yeah you have a class and I've got Fred at quarter to.

0: oh yeah 1 thought I saw his shadow in the window

End
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Oliver: Interview Transcript 7

0: is that the bikes without pedals?

M:yeah

0:1 don’t understand how they haven’t been around forever! (tangent)

M: ok so we’ll start with your presentation, can you see?

0:1 can indeed, oh god. Oh yeah Lyn was in our group, [yeah good sport] I don’t know if 
you know if you had the video but I did another presentation as well, [yeh I have the 
video but 1 didn’t see it yet, ’cause Alice’s in that one as well] yeah.

singing Friends theme song in the video

0: 2:09 (indecipherable) to see that every time something goes wrong, then we had 3 
slides and we meant to change them, well Robbie was meant to change them, basically 
this was for the song, and then one where we walked across (to the coffee shop) and then 
one we’d have one where we were sitting down and basically 1 was meant to keep 
changing the slides backwards and forwards every time they walked across but then I 
think Robbie did a few seconds you’ll notice then he changes it and 1 think then I changed 
it back.

M: Oh 3:10

0: yeah he changed it (the slide) there. We were meant to all walk in.

0: that’s a pretty outrageous line!

4:00 Oliver: A lo mejor es un goto ...

0: that was like my big line to remember. Um I don’t think anything went wrong in this 
presentation, apart from the slides. Our song wasn’t very good but... [

M: I think it was good! and no one was reading apart from Elaine [which is sort of 
expected]

0: and we had all the props, we had everything. I forgot my mug and Elaine obviously 
didn’t have one but I don’t think it was that obvious or that much of a problem. Nobody 
forgot their lines, everybody knew them pretty well.

M: it’s funny, the one person you guys had concerns about didn’t make it (Lana, so Elaine 
filled in).

5:50 Robbie: ... otra vez

0:1 hadn’t noticed he’d struggled for that one actually, that’s the only one he really 
struggled with.

M: mmm. What did he need the pants for?

0: he needed pregnancy pants for eating all the ... for eating the birds, you know the chick 
and the duck

M: oh was she saying she was going to cook them?

0: yeah, 1 said those birds are our babies, and then she said. I’ll have them in the oven by 
thanksgiving, and joey said, Phoebe I’ll need to borrow your pregnancy pants again

306



Appendix 6; Interview Transcripts

M: oh that’s right. I really like that you guys referenced the actual., sorry this happened 
last time too I had to download this mps file. We can look at the other one too but let’s get 
through this stuff first. Well not get through. Ok so, how do you think the presentation 
went?

0: really well.

M: great!

0:1 think it was a little short, like, we didn’t have a huge amount of lines but 1 got full 
marks

M: wow you got 30 out of 30?

0: 30 out of 30.

M: awesome! What about for your second one?

0: Second one 1 got 27 out of 30. [that’s still pretty good] yeah 1 think 1 got 29 for the first 
one, 27 and then 30. But 30. She wrote, I think she gave us 8/10 for the group and she 
said like, didn’t know your lines, not very well [is this for the second one?] yeah and then 
she wrote a small comment on my sheet, like, not you (laughs) [good]. And she said like, 
not enough practice outside class, which I suppose is semi my fault as well, although I, [no 
but] well it wasn’t my fault but 1 was in the group and we didn’t practice enough [no, she 
means as a group though]. So then 1 was pretty happy with that, and then the third one, 1 
mean, obviously 1 did nothing wrong so, I thought it went really well, I thought the song 
was fun, I thought maybe we didn’t have enough lines but apparently it was fine so that’s 
not an issue. 1 thought we could have made it more fun I think, [really?] 1 think we could 
have had more stupid lines people would’ve understood, 'cause in fact the whole thing 
was quite funny but people didn’t understand, apart from Joey’s [true] going home with 
the teacher or whatever (laugh)

M: true but 1 wouldn’t feel too bad about that

0: yeah 1 think it went really well like

M: and clearly it’s important to have lines that people know more so than in its to have a 
great amount of lines, as in, lines you know well yourselves, that you say well. So better 
than you expected.

0: yeah we also tried to keep the lines as short as possible so that you’d never have 
people like stumbling over their words, ‘cause you know if you have 3 or 4 lines anyone’s 
going to be like, oh no what are those lines, unless you’re a professional actor like, so then 
we all had line 6 words and we all had like 1 decent line, which made it really snappy as 
well

M: totally, it made it very natural. And what, 1 guess just in comparison with the other 
ones, 1 guess if you were to rank the groups, which one did you enjoy the most?

0:1 still think 1 enjoyed the first one the most, definitely 1 enjoyed the first one the most. 
Because it was so ridiculous and 1 think it was obvious how ridiculous it was to the 
crowd.

M: yeah true, whereas this one was more complex. Like, more complex language.

0: which I’m glad we did because it was our third presentation, then I enjoyed this, and 1 
gotta say the second presentation, 1 think 1 enjoyed my part of it, learning my lines, 
writing my lines, giving my lines 1 quite enjoyed, 1 just felt really let down by the rest of 
the group.

M: and if 1 remember correctly, like, working along with them was fine, but it was only 
when you went to present
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0: yeah. Ah well they were, especially Fred was pretty hard to contact.

M: right but the class work?

0: the classwork went very well, and then it was just the rendition, that they hadn’t 
learned their lines, that they hadn’t really put enough work into it, that they hadn’t 
translated their lines on time so that they’d have enough time to learn them. Um yeah, 1 
mean it didn’t go terribly, I thought my part went well [it did, clearly [the instructor] 
agreed as well] ’cause 1 only got 1 point off like my Spanish, I think it was grammatical 
control I got 4 out of 5. That was same as the first one, the first one I lost 1 point on that, 
and 1 point on something else, no 1,1 only lost 1 for grammatical control. Second one 1 
lost 1 and then 2 for the general presentation [for the group?] yeah and then the last one 
1 lost no points.

M: great, it’s good that you guys have your marks now too. And how do you think the 
exam went?

0:1 think it’s impossible to know! 1 went back and counted through those texts without 
the words, and I’d say I probably got about 60, 65% maybe. They’re really hard.

M: yeah they are hard but you gotta think, there’s lots of little words, and there’s probably 
more little ones, statistically, than big ones. And the dictation? You would have done well 
on that?

0:1 think yeah, 1 mean I usually got about 2-3 words wrong on the dictations. I did 2 
practice ones on the weekend, you know the ones that are on the website, so 1 did both 
practice papers and both the dictations and I got my girlfriend to correct me and 1 think 1 
got 3 or 5 words wrong on each.

M: so you did a fair amount of prep really? [yeah] did it make you feel confident?

0: yeah yeah those texts with the gaps it was either you know what was going on or you 
didn’t, 1 mean some texts, 1 might just not know any of the words, and especially the 
longer words, and some of them is like, I know the words, and some of them you don’t 
know, and you can’t guess, well 1 did guess but., [but yeah you can’t really unless you’re 
like really advanced and even then you just know the word yeah] but yeah some of the 
long ones 1 was pretty happy with myself, like, I know that word!

M: yeah see that’s how come they end up being accurate, because you either know the 
word or you didn’t and it depends on the amount of exposure you’ve had, everything

0: yeah exactly. I feel like this one went less well than the 2 past papers 1 did online and 
the one she gave us in December, [oh] 1 don’t particularly know why. 1 just had a 3 hour 
end of year exam right before this one, and then I just ate a banana and did the Spanish 
one, so I was pretty tired. 1 think they might have been more difficult, one of them was 
really hard. We’ll see, the presentations went well, the presentations went very well so, 1 
think overall 1 got a good mark.

M: definitely, you’ve done everything you can anyway, [yeah] what do you think of your 
Spanish progress throughout, you know, across the year?

0: um, it’s gotten better. It’s definitely gotten better. It hasn’t gotten as good as I expected 
it to. For example we haven’t touched on the past tense or the future tense, so 1 still have 
no idea. After exams 1 have 10 days and I think as regards to beginner exposure, we’ve 
done everything, like the rooms of the house, furniture, directions, placing objects, 
numbers, letters, introducing yourself. So yeah 1 feel like as a beginner class it was good, 
but the problem is, I don’t think it brought us up to the level of intermediate.

M: no, 1 agree, 1 suppose there is the A1/A2 so hypothetically you would do A2 next year 
and then get to intermediate
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0: because I would have liked to be in a more advanced calls but I wasn't good enough for 
A2. [no? you don't think?] no, well I didn’t have any verbs really, at the start of the year. I 
had a lot of like, food words, I had all the food words [laughs], [hmm] But yeah I was 
hoping I would get to a level where I could progress from the class, whereas now I feel 
like 1 have to take on, well 1 don’ think I’d take a beginner class but 1 don’t think I’d be 
good enough for an intermediate class. Well we’ll see because I’ll be in South America all 
summer so.

M: see and after that 1 wonder if you’ll be even, not worse off, obviously you’ll be better, 
but from a putting you in a class point of view, your verbal and communicative 
competence will get so much better, it’s already very good, but your reading/writing 
vi^on’t, well it will but it won’t progress as..

0: yeah well I won’t get an opportunity to take another class in college but

M: [tangent about maybe taking a language swap instead] yeah anything you think you 
could have done differently?

0: um no, well I don’t think so. I think it was pretty interactive, and I think our lines were 
good and we knew them. 1 found it pretty hard to write for Chandler, he’s pretty weird, 
[yeah he’s quirky weird] yeah and 1 tried to write lines that were funny for the audience. 
No, 1 don’t think it could have gone any better.

M: good that’s awesome, that’s a good note to leave on. Coz I remember you were slightly 
apprehensive

0: just how my group would be [yeah] 1 was very happy with that, I mean I don’t know 
what it would have been like with Lana but

M: yeah we were saying with Robbie before that in a way it was good she didn’t come 
because your group can’t get penalized for how well she would or wouldn’t have done.

0: yeah and Elaine read the lines which was fine

M: yeah she did really well actuallyl

0: well the thing is we read through it 2 or 3 times

M: oh you did? Oh that’s why you had to leave the class

0: yeah same as for the other presentation I read for, but 1 still messed up one of the lines 

M: oh you did?

0: yeah 1 read Amy’s line 

M: oh that’s alright

0: yeah well their names all look the same, there was Amy, Alice and me, 1 was Alan

M; who the heck is Alan? Oh right because you were.. 1 wrote those lines, that was the 
Apprentice? Because the guy never showed up so 1 said to Rachel why don’t you just send 
me the lines

0: yeah I read those lines 

M: so you were Lord Sugar

0: yeah I’d never seen it though, it’s a TV show? [yeah] they did something about ice 
cream?
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M: yeah Donald Trump is the original show though (tangent about the show] it can get 
quite heated

0: yeah that’s what it seemed like at the end, everyone was like, I did all the work

M: see it’d be nice if it got to that level here whereas I feel like everyone’s always very 
polite like, oh no, it was fine.

0: yeah Irish people can be quite vague in fact

M: or super non-confrontational, to a fault

0: yeah like I know we just got our house painted, and everyone who’s, the corridor at the 
moment she thinks it’s horrible, she painted it orange and all the door frames and 
banisters purple, and it’s pretty hard core. And we both think we should change it but 
everyone who comes into the house is like, "oh, no, it’s grand sure, no don’t worry about, 
sure we love it!’’

M: that’s so true and in a way like, you can’t figure out what’s genuine and what isn’t

0: ‘cause I’d much prefer to say it’s horrible, change it, 'cause we’re asking for their advice 
like, you know?

M: yeah, you’re right! And like today, this is the final interview, I just want to ask some 
people like, I know you’re a nice person, can you just tell me what you actually thought.
I’m not like Mrs Group work, I genuinely, it doesn’t bother me if they didn’t like the 
course

0: well I quite like the course except that I feel it didn’t get me as advanced, because in my 
mind, you do the beginner class, once you’ve finished, if you’ve done your work, you can 
do the intermediate course. Well except that there’s 2 beginner courses, which I hadn’t 
taken into account.

M: and it’s only once a week, imagine if you had it 2 or 3 times

0: and half of it is presentation work, which I quite enjoyed but [yeah] to be honest if it 
had been 4 hours a week I would have perfectly happy with that

M; hmm I don’t know if other people would

0: yeah nobody else would have, but that’s because I had another agenda behind the 
course. Um I’ll do it myself, I sort of have to do it myself because otherwise I’ll just 
ramble around South America and get lost [laughs]

M: the good thing is, the past tense is a lot easier than in French, not that you had to learn 
the French one

0: no but yeah it seems simple enough

M: and you’re happy with, or what are your reflections on the work you did together as a 
group?

0: this last time I think we did really well. I think do you know the way I was telling you 
last time that this last presentation didn’t really feel real? And last week when we were 
like, whoa, we have not present next week? And it was like we didn’t have our lines, we 
don’t have anything, and I think it wasn’t more the group or me, I think all of us were just 
not focused on Spanish and then it came up and we were like, okay, we’ll write the lines, 
ok, we’re meeting next Tuesday, we met up on Tuesday in the GNB, we practiced the song, 
um, we wrote the song, we wrote all the lines, we practiced the lines, Lana didn’t come 
because she was really sick and then on Wednesday she text me to say she couldn’t come 
so then we came in an hour earlier as well on Wednesday to practice. Robbie had his 
guitar, um, I mean, Lana basically she seemed to me not into it until like the second last
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week, the week before the presentation, when I talked to her and I was like, well she ran 
off and she emailed me being like sorry 1 had to run, and 1 sent her an email being like, 
this is definitely the most important thing you have next week, [oh you sent an email? 1 
didn’t know that!] yeah because she was like oh it’s just a Spanish presentation, I have all 
this other work. And 1 was like, this is worth 25% of a 5 credit module, this is a huge 
assignment. And so little work, like can you not give it 1 hour and get a good mark? Or 
like 5 minutes a day? And she was like, oh yeah, 1 hadn’t realized that, that’s so good. I 
mean we weren’t told that really, it didn’t take that much figuring out but we weren’t told. 
Then she was emailing us back every time 1 emailed for like scripts or anything else, 
she’d email me back, she sent in her lines, I think she was the first to send in her lines 
actually, [oh yeah?] then, and then she’s like no, I’m sick, I can’t, so I don’t really know 
hov/ she would have performed but in the end 1 got the impression that she’d put in the 
work [okay] and then Robbie and Imelda did the work [yeah] yeah they were fine, they 
knew their lines. Imelda talked really quietly [yeah she always talks really quietly! I’m 
actually going to get you to send in your lines] yeah sure I’ve still got all of them. Do you 
want the PowerPoint and the songs? [no but do you have the lyrics?] yeah the lyrics are 
on the script.

M: you don’t have any thoughts moving on in the course 'cause it’s done but we’ve talked 
a little bit about where you need to get to with Spanish

0: yeah well yeah my course doesn’t end yet, my course ends on the 4th of june when 1 fly 
to Buenos Aires

M: and then you begin a different course, immersion

0: yeah well I’m going to be there for 9 weeks, well I'll be in Brazil for the last bit

M: yeah okay can you tell me a little bit about yourself in Spanish? Before I forget that!

0: Si, puedo! Me llamo Oliver, vivo en Irlanda, ven de Franciay de Irlanda, mi madre esy mi 
padre es iriandes, vivo en Clontarf, estvdio en Trinity College Dublin, ven a la unversidad con 
mi biciciete, megusta deportee, jugo boxing, trampoline, correr, ira bicicletayfutbol. Me 
gusta viajar, este verano viaje en American del Sur, en Argentina, Brasily Uruguay para 
aprender espanoly trabajr con las firmas. Y encontrar a losgentes de los paises,y ver mis 
amigos de la escuela qui viven en brasily Argnetian. Viajo con mi novia qui viene de los 
Estados Unidosy de Sevilla en Espana. Ella habla frances, ingles,y espanol,y es bien en 
America del Sur (laughsj [si, es util!]. Me gusta el espanol, me gusta las lenguas,yo hablo 
ingles, frances,y un poco de aleman de la escuela. [oh si?] si,yo estudia aleman en la escuela 
y espanol en la Universidady un poco de iriandes en la escuela. Yo tengo un hermano que 
studio ingenerio, es finite a hoy, [oh yeah] y trabajoy viajo. Y mi hermana tiene vientieseis 
anosy trabajo* en ciencias de environmento en Inglaterra, viajo much con su trabajo.

M:_y tu, que vas a hacer despues la universidad?[en la universidad?] cuando terminas

0:yo termino el ano proximo,yo tengo un ano mas, studio fisioiogia,y el ano proximo tengo 
un gran projecto, un masgranda projecto,yo espero estudiar a la fisiologia del ejercicio, con 
los humanos, en la bicicletay correr,y estudiar los, el corazon.

M:y despues vas a trabajar en... quel

0: no se. [no sabesjyo penso queyo estudio mas, [maestria o?] medico o fisioterapista o un 
phd,yo no se, es dificil buscar un trabajo con un degree de fisiologia, los estudiantes tienen 
mas estudia [ah, normalmente hacen mas estudio despuesl] si [because it’s like a good 
base] yeah because there’s no profession, there’s no physiologist, like, there is with a PhD 
where you do research as a physiologist, well I’m qualified to work in a hospital, I’ve run 
out of Spanish I’m sorry, [really?] yeah well I could do a short phlebotomy course and 
take bloods, and analyse bloods, or to do like microbiology, because I did that in first and 
second year [really that’s all you need?] yeah well I might need to do an interview and 
show them that I can swab maybe (laugh], (tangent about other paths, length of time to 
be a doctor in different countries]
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M: 34:15 now can you speak about your motivation? How maybe it’s changed throughout 
the year, if it has, and what sort of things may have influenced it.

0: um well, now to be honest, since 1 have an objective beyond the course, I mean, that my 
motivation has not been influenced by the course [oh yeah?] um [so whether or not you 
were with groups that you liked more or less or whatever] well the thing is, to me, the 
important thing was, learning Spanish, and coming out of with good Spanish. I mean 
there was a secondary motive of wanting good marks in this course that’s going to help 
me with my degree and whatever, but since, you know, since my objective was sort of 
bigger than that, I feel like no matter what happened, I still put in the same amount of 
work, I still was determined to get good marks. First, I think the first presentation, the 
group was so good and it was so fun that I had very high motivation 'cause it was like, the 
funnest [sic] thing I could do was work on my Spanish. The second one, I think the 
presentation was fun, but the group wasn’t, so that put me off a little bit. Um yeah and I 
think when that finished, 1 was very unhappy with how that had gone and 1 think that sort 
of dampened my motivation for the third one, plus all the work at the end of the year, 
Spanish was out of my mind. The third one, yeah for the first two or three weeks 1 was 
doing it, it’s strange because we had such a good topic, everyone was sort of into it, but 
yeah motivation wasn’t very high, then the third one went really well and all that was left 
was the exam and I wasn’t really worried., yeah, no,

M: but it stayed pretty consistently high anyway

0: yeah, yeah.

M: and now obviously you’ve got another real tangible target before you go 

0: yeah, past and future tense (laughs)

M: cool, and is there anything you’ve taken from working with others in this course? 
Anything you’ve learned about yourself or about how you’d approach

0: well to be honest, 1 don’t know how vain this sounds but I think, both through this 
course well actually through this course, but I’ve had lots of other projects this year, 1 
think, I didn’t really know that about myself, but I really like to be in charge of projects, 
[hmm] I think I got good leadership skills and I quite enjoy, I think because I know what’s 
going on, like if you’re in charge, you actually know what progress the group has, if you’re 
not in charge you just do your little thing and don’t have a clue what’s happening. 'Cause 
at the start of the third presentation, I left it to Imelda to do the writing up and so 1 never 
knew what was going on, because she usually sent us stuff on Tuesday night, so the day 
before, and I think that’s why the project progressed so slow because then it gave us no 
time to do our bits [yeah] um and so there’s like, I don’t know where Imelda’s or Robbie’s 
or Lana’s lines are at the moment, I don’t know how far 1 should be, because you know the 
way you sort of need to write your lines with their lines, a little bit So 1 found that really 
difficult. So on the last day 1 said. I’ll do the lines and Imelda said "okay!" and 1 much 
prefer that.

M: yeah I’d be like that as well, but it’s funny that you never knew that about yourself

0; well I never had to do a huge amount of group work before, this year 1 had to do a huge 
amount [in your course as well?] yeah and I realized, well 1 think I have pretty good 
leadership skills, and I enjoy it as well

M: yeah I think anyone I’ve spoken to has enjoyed being in your groups so clearly you 
obviously got a good response [that’s nice to hear] yeah it is nice, because sometimes you 
don’t know, you think well I’m happy but

0: well and I didn’t want to, you know the way it’s hard to be strict but not a bully, 'cause 
you don’t want them to hate you just because you want to get a good mark. You want to 
try to make it come from them. You want to be like, this is important to you (laughs), [yes, 
it’s like you’re a father! How do you do the same thing with your kids and make them not 
hate you] it’s kind of a difficult concept, yeah to try to impart responsibility
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M: but I think probably the success of you was you weren't just doing it from a serious 
and you know, you really need to get this done. You were really enthusiastic and 
enthusiasm is contagious, it's pretty hard not to try to you know, do well, if someone else 
is really into it and wants to do well. So 1 think maybe that’s a good strategy, [well 1 think 
that's how I am.] yeah, look, when you put yourself out there it’s harder for someone to

0: well I think that’s how I’ve always tried to lead by example from the very start being 
like, let’s do something stupid, these are my stupid lines, would you like this stupid line, 
like, and then they’d start contributing stupid lines as well and it would be less 
embarrassing and then we’d make something that well it wouldn’t be stupid it would be 
entertaining

M: yeah and they wouldn’t’ have their guard up, that’s good, that’s very successful. And 
what about your other groups this year that were outside of Spanish?

0: well 1 think group experiences are always going to go pretty much the same, either you 
have a cohesive group that works well, or 1 think if you have a couple of slackers in the 
group, the whole groups sort of dies from it, the whole group is like, well I couldn’t be 
bothered either.

M: yeah that’s contagious too

0; yeah, in all of them, well I feel like, since in Spanish, the groups were smaller, 1 did kind 
of take charge. 1 was like, okay, this is what’s going to happen. You have your thing in by 
Thursday then you by Friday night then I’ll send it out by Saturday and then we'll all 
know what's going on, and everyone was fine with that. And 1 find in my class, it's hard to 
do that because either the groups were bigger, or like, well 1 wasn't able to have that 
authority, because in Spanish my authority came from my better Spanish, so people were 
like, we trust this guy, he speaks Spanish like. Whereas in my class, it’s more difficult to 
do that, so oftentimes if something is due on Wednesday, the presentation gets put 
together Tuesday night, you wait up till midnight waiting for someone to give you this or 
what, because they decided to do it late, which means you can’t get to bed. And that’s just 
annoying, why can’t they just do it on Sunday morning, and then I’ll like, it’s jut annoying 
having your work conditional on someone else’s

M: absolutely, that’s the biggest drawback I guess of having to rely other people

0: yeah 'cause it's great when you can delegate and it works well 41:00 and a lot of times 
that has worked quite well, we break it up, it's like, you do this, you do that, we send it to 
each other on Saturday, Sunday we send it on to another group, everything works 
smoothly. But if you’re waiting Saturday night for someone to do their work... and having 
to email someone being like, please do your work, is an awful thing to have to do

M: Yeah, totally. Well it is a bit unfair on you too, to have to do that. Okay, that’s really 
good. I think that’s all my questions. Have you gotten out of the course what you wanted? 
And out of yourself? 1 feel like out of the course, the past, present, it probably didn’t get as 
advanced as you wanted.

0: yeah, even if she’d handed us like a couple of photocopies at the end being like, past 
and future tense [I’ve got books at home, I can make you some photocopies] she’d know 
better what to hand me.

M: [tangent about reference books, international bookstore]
End
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Robbie: Interview Transcript 1

M - so what year are you in?

R - third year. So I’ve got this year, then a fourth year and then a masters year as well.

M - is that part and parcel?

R - they’ve added that in, I think the year ahead of us is the first year of it, they’ve added it 
in compulsory. If you do it, you become a chartered engineer, if you don’t, you don’t.

M - is that like the difference between a chartered accountant and not?

R - yeah I think so, my dad is a chartered accountant actually! [slight tangent]

M - really? And how does he feel about you going into engineering?

R - 1 think my parents have always known that that was my field, I was always a little 
engineer. Building stuff, they’ve always kind of known.

M - and is it quite design-oriented as well? Is that the biomedical side of things?

R - we actually only have 1 biomedical lecture, the rest are in mechanical and electrical 
engineering, [tangent about the one biomedical lecture, involving looking at cadavers] 
yeah it was very weird.

R - yeah, we’ve got random, maths, fluids, then mechanical, and machines, then signals 
and systems, and probabilities, and then anatomy.

M - and which do you like the most?

R - biology. I’ve always liked biology, yeah I did it in Leaving Cert and I loved it. I always 
knew I loved biology.

M - and engineering.

R - yeah, they go hand in hand, [explains he doesn’t like chemistry though, or physics 
much. And to do first year chemistry class, and failed, so had to repeat it]

M - so you did French and Irish through leaving cert? but list your proficiency as only ok!

R - no I’m okay. I’m very okay. But two years, it’s just kind of fallen out of my head I 
suppose.

M - and what made you want to do Spanish?

R - well it was between Italian and Spanish, and then I chose Spanish because it’s more 
widely spoken and because one of my best friends, who’s in BEST [business and 
economics and social??], he’s in my year, one of my best mates, and he’s almost fluent in 
Spanish, for some reason he picked it up really well. And he’s actually at the moment over 
in Spain on Erasmus. So I said you know, he’s away on a year in Spain, I’ll learn Spanish 
[go visit him?] yeah I’ll go visit him after Christmas [where is he in Spain?] he’s in Madrid 
[oh awesome] yeah I think up until a few weeks ago they were still getting weather in the 
20s which is so unfair. It’s cheap as well over there, well cost of living would be cheaper.

R - it seems like the kind of language you can just learn, like how we’re doing it has more 
emphasis just on speaking, as opposed to learning all the rules. Which I prefer, ‘cause you 
know, if I can go to Spain and speak it, that’s grand, you know. I’m not going to need to 
write a big essay while I’m there. I just want to be able to speak a bit, get by.
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M - I'm happy about that, because that's the biggest source of tension in these classes, 
that it's quite communication based. So at the moment, it hasn’t really come through yet, 
but the emphasis is on learner autonomy, so you have to do a bit of self study.

R - yeah that's what I like, and it's not too intense as well, so it’s a bit more relaxed. 
Because with the leaving cert, it feels like you’re just kind of being shoved it down your 
throat, whereas this is more relaxed so you’re actually inclined to do some of it in your 
own time, 'cause obviously I picked it because I wanted to do it.

M - do you find it alright to focus in the evenings?

R - no it’s okay, because Wednesdays are a pretty easy day for me in college. So I have a 
few lectures, go home, relax, eat dinner, then come back in.

M - good for you. It's hard to be motivated though. I might not leave the house!

R - well 1 didn't come in the day before reading week, 'cause I wasn't feeling too well.

M - and so you’re cool with the self-directed nature of it, what about group work? How 
much of that have you had to do before in your other classes or in language?

R - um, not in this language, not in Spanish obviously, and we didn't do any in the Leaving 
Cert, in my course there is a lot of group work, you have lab groups, lab partners, so I’m 
used to that quite a lot. One of the guys who’s doing it with me, who I only found out he 
was doing it when I went in the first day, he's actually one of my best friends, and the 
reason he’s doing it is because of our friend over in Spain. Like we go back, we go way 
back. So if we can pick groups, we’ll do it together. So me and him. And there’s another 
guy I know really well, he’s a year below us in our secondary school and I played hockey 
with him as well, Fred, that’s four, and there’s another guy that he knows, so that’s five, 
which is probably the size of the group.

M - and in your other classes do you usually get to pick your partners?

R - no, you’re given lab groups. Although in fairness, bar one partner I had in first year.
I’ve been very lucky, they’ve all been good workers, hard workers which is good, 'cause 
I’ve heard horror stories of people who just do no work.

R - because 1 know all these guys though, I think it’ll be good.

M - would you say, given the choice to work on your own or in a group which would you 
choose?

R - I’d probably work with a group. Cause you probably learn different things from 
different people that you wouldn’t learn on your own. I think we’re all slightly different 
levels of Spanish as well, so that helps if someone’s a little bit better and explains things in 
the group.

M - 20:15 how do you feel about the balance of the module with the rest of your classes?

R - oh it’s nothing compared to what I’m doing in my course at the moment 

M - so your priorities would lie with your course, naturally?

R - oh, obviously because it’s a BC it counts towards my final results so I want to do well 
in it, because hopefully it will go towards my overall average, so 1 think it’s 20% of my 
overall degree, third year. So I want to do well in it, because I feel I could do well in it and 
it would help my average. But in terms in difficulty, it’s nothing compared to some of my 
other subjects.

M - and in terms of your time management throughout the year, are you on top of things? 
Are you feeling..
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R - slightly burned, just cause 1 was ill, but this week it will be kinda rough, but after that 
it will be alright yeah, [and have you got exams around Christmas?] no, we have them all, 
which is. I’d rather have them at Christmas, because we do 5 modules and Spanish this 
semester, and then we don’t do exams until summer, and that includes 5 more modules 
(next term] we’ve done. So 1 think I’ve got 9 or 10 exams.

M - and then your assignments are they just scattered throughout?

R - em, we have two assignment and a few labs but the way mine have been spaced out, 
all my labs are actually from now till Christmas, so I’ve one tomorrow, and then I’ve got 
two more until Christmas. Which is. I’ll probably be doing assignments every week now. I 
think I had something like 6 assignments before reading week, but some of them are only 
small.

M - that’s a lot to juggle though.

R - and the hours aren’t too nice either, [of the labs?] no, just everything, it’s like 30 hours 
I have a week.

M -see that’s mad. I’ve talked to other students in humanities who have like ten hours a 
week.

R - law is eight 1 think.

M - [tangent about hours of law etc.]

R - I think master’s is almost becoming a degree. Everyone seems to be doing it now.

M - but it’s a good thing too, it’s great being in university.

R - I don’t want to leave, yeah. A lot of my friends in DCU and UCD are in their final year 
now, and I’m not even halfway through. ... you can do so much more, so many activities 
and societies.

M - [tangent]

R - I want to go work in either Canada or America [...] that’s another reason I want to do 
Spanish, cause it’s so widely spoken. Like I was in Chicago this summer, and Spanish is 
almost, like half the people speak Spanish and half speak English, Like all the street signs 
we’ve got here in English and Irish, and no one reads the Irish, they’ve got them over 
there in Spanish and people actually use the Spanish. It is quite widely spoken over there, 
Chicago anyway.

M - that’s awesome. We’ve talked about the factors influencing you wanting to learn 
Spanish. And what if anything do you want to get out of the group experience?

R - I don’t know, because I’ve always been in groups it’s nothing new to me.

M - no,

R - it’ll help, like, being in a group, because the workload is shared and people might learn 
things at different rates, so I might learn something quicker than someone else but he 
might learn something quicker than me so we can bounce that off each other, [and you’re 
definitely not intimidated by the idea anyway] not at all.

M - do you think, what do you think would be a good use of your group work time, given 
that you have a very busy schedule? It seems to me you would want to get as much of the 
work done in class as you can.

R - yeah, especially cause we all are on different courses and different schedules, no one 
is going to be free at the same time. But uh, obviously we’ll have to set aside time during 
the week to meet up and do a bit of work outside (of class].
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M - and do you think proficiency levels will influence your group experience?

R - yeah no 1 think it's good there’s a few people, there’s two guys 1 know better than me, 
there's one guy (Drew] who's mom is fluent in Spanish so he’s obviously a little better 
than me, another guy did it in Leaving Cert, so he'd be at a better level. And 1 think also 
the fact that we’re friends and we all know we’re doing it BC so it counts towards our 
degree, we don’t want to let each other down, we want to actually put the work in and 
make sure we do well in it. Because if you put the work in, you’re going to do well in it.

End
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Robbie: Interview Transcript 2

M - would you say a little bit in Spanish about yourself? It could be the same

R - yeah um, hola, como estas? Me llamo Robbie. Veinte, oh no [tengo] tengo veinte afios, 
me gusto deportista* [deportes?] deportes, soy de Irlanda, I think that's it.

M - that’s great, that’s a lot more before!

R - and these are some of the things I’m learning for the presentation: (reads from sheet) 
te ves bien, sacando chispas [what would that one be?] sparks are flying, this is a good one: 
quiero estar contigo para siempre. And then these are the ones my friend gave me this 
morning: me Ilamaron la atencion sus bonitos ojos [said ogdos)y su Mirada penetrante.

M - that is very smooth! I like it.

R - he’s a smooth man!

M - so you want to tell me a little bit about your project?

R - yeah, we’re doing a Spanish version of Take Me Out. And because we only have 1 girl 
(in the group) we flipped it, so the guys are the contestants, and the girl’s gonna come on. 
And one of the guys is going to be the presenter, so then there’s two contestants, so it’s 
going to be the final two, so it’s going to be the final round and she tells us a bit about 
herself, we say a bit about ourselves, the presenter, you know, introduces everything.

M - that’s actually a great idea, because I’ve seen talk shows before but depending on the 
layout they’re very complicated. That sounds like it’s going to be a good way for you to 
each say your bit and it’s still

R - and put a bit of humour into it as well

M - it sounds like j^ou guys were laughing about it from the first

R - yeah some cheesy lines and stuff

M - and what was it like making decisions and stuff?

R - straight away we were just like, we’ll do Take Me Out! Three guys loved it, the girl 
wasn’t too keen on it, but it’s 3 to 1 so we’re doing that.

M - but she seems on board

R - yeah, yeah she’s cool.

M - and is that your friend James in the group?

R - yeah, and the other guy is Oliver.

M - and she’s called Amy.

R - Amy, I’m not too sure. I’m not too good with names!

M - Me either, unless you have to be. And how has group divided the work? Like how did 
you fall into the roles and stuff?

R - Oliver kind of, he seems to have taken charge, well he seems to, his girlfriend is 
Spanish so obviously he spends a lot of time with her, and he’s got a lot of vocab for it.
And last week me and him had both come in with our pieces, but the other two hadn’t.
And I have to email this to him tonight (the sheet of paper that he brought with him) he’s
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going to put it all together so. And maybe then he can just fill it in a bit for another week 
and a half And just need to learn it all off then as well.

M - that’s the tricky bit! Cause you are actually saying quite a bit.

R - yeah I know, hopefully 1 can remember it all. I was thinking, half of it is just going to 
be the kind of the basic introduction, and then it's going to be this kind of stuff (the lines 
on the paper) which will be a bit more tricky

M - sure and it’s practicing the interactive bits

R - we have class on Wednesday and then we might meet up then again.

M - have you guys met up at all outside of class?

R - no we haven’t actually. It’s hard because we’ve all got busy time, we all have quite a 
lot of hours and we’re not free at the same time.

M - no, are you all sciences?

R - um 1 think we are, yeah, me and James are, and Oliver is too, not sure about Amy. Plus 
I play hockey like four days a week so yeah.

M - do you? That’s cool.

R - I have a club tonight actually, so yeah [late?] half 6 to half 8,1 have it Thursday and 
then Saturday, Sunday, [slight tangent about hockey] (plays for Trinity]

M - how long have you been on the team?

R - um, 1 was in, my first year 1 was on the team, and then last year 1 kind of took a year 
out from hockey ’cause 1 played it since I was 5 or 6, and 1 kind of wanted to just maybe 
enjoy college a little more, ’cause it’s a lot of time [yeah it is!] and but I missed it, so 1 came 
back this year. I just kind of needed the year out, to reassess.

M - 9:12 and what are your impressions so far of the group?

R - yeah, they’re good. We’re working well together actually.

M - yeah? 1 thought so, it seems like you guys are having more fun.

R - 1 think it’s a fun little project as well, [yeah well it’s good that you’ve taken, you’ve 
made it that] yeah, it’s not just a restaurant, or something, there’s room for a bit of banter.

M - and did you find that motivates you?

R - yeah definitely, like, 1 love looking up all my cheesy lines here. Some of them 1 got 
wrong but. "Queres* bailor conmigo?" [quieres] quieres.

M - and are you going to accompany that with some moves?

R - um, that’s to be seen.

M - and do you think it’s challenging you sufficiently for what you expected?

R - yeah it is, because we have to use, we have to find new vocab and stuff, which is good, 
’cause I’ve been doing that with my friend, and then general words that we come across.

M - great, that’s all your new words? (sees his paper]

R - yeah like if I’m in class or something and I want to know what’s book or paper, I ask 
him, and I write it down.
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M - nice. And I like it how in class she doesn’t like explain every single thing, you have to 
actually, it’s left up to you.

R - you have to kind of figure it out for yourself, yeah.

M - and what do you think you prefer, the first half of the classes or the second half?

R - second half. But you need the first half to do the second half.

M - sure but that’s good, that you like the second half. And do you think you are 
progressing in Spanish?

R - yeah, definitely, [in what ways?] well 1 only knew hola before, [then you know a lot 
more know!] <laughs>Then 1 know a good bit more now!

M - and it’s good that you’re using, that you’re taking advantage of knowing this Spanish 
guy as well.

R - <laughs> taking advantage of.. <laughs> no I’m using him yeah!

M - yeah, in a good way. 'cause I think sometimes you have these resources around you 
but you just, sometimes people are shy or they just don’t..

R - yeah, it’s good that we’re actually going the role plays as opposed to just learning 
Spanish 'cause that kind of forces you to learn it in a way you’d speak it to people, you’re 
not just learning verbs and all that stuff, you’re actually learning how to interact with 
people, which is good.

M - that’s very good, and it must be more fun for your friend to actually help you 

R - yeah he gets a good kick out of it anyway!

M - what do you think are the biggest factors influencing your learning of Spanish right 
now? Like the amount of it or the amount of time.

R - probably my friend, to be honest ’cause I do my homework with him, and he’s a bit of 
a hardass, ’cause he doesn’t just give me the answers, he makes me work it out and he 
helps me along the way and he gives me words. 1 actually, like we did homework there 
(that) we got on Wednesday and there was one where we were given like a sentence and 
it was all broken up and jumbled around, and he kind of went through and said, you have 
to have your adjective, and your verb you know, in that order, and after about half of 
them 1 was able to do, 1 was figuring it out on my own. So it’s handy that 1 have him 
actually.

M - and is he in your course?

R - yeah he’s actually in my stream, biomedical, like I spend a lot of time with him, he’d be 
one of my friends.

M - cool, it’s nice that you’re willing to take risks as well, 1 think that really does pay off.

R - you gotta take risks to., (get far?)

M -and you’ve already touched on this, but your group is working well? You guys have 
good dynamics?

R - yeah and 1 think it’s handy I’m pretty sure Oliver and Amy knew each other, [oh 
really?] they seem like they did anyway, and me and James knew each other, and 1 think 
maybe Oliver and James know each other, and we all seem to get on well and just been 
like we’ve known each other from before. Instead of just being thrown in with 3 
randomers!
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M - which is interesting because Tm sure last year you were able to pick, maybe this is, 
she did this for the first one, [ is that the group we have now going to be the same] no you 
get a different group each project.

R - oh that's good.

M -and do you think you make decisions quite fairly?

R - um I think we're a little bit mean to Amy, cause she’s a bit hesitant on doing some of 
the things, because we wanted to get her to play the [cello] is it cello or the viola? We 
wanted her to, you know, as a little talent on the show [play it] but she's not too keen on 
that. But that’s always going to happen, if you’ve got 3 guys and 1 girl, she’s going to take 
on a little bit, not in a mean way, just kind of. [no, 1 know what you mean. But maybe 
that’s good, that’s part of the dynamic. I wonder if...] If it was the other way around, if it 
was 3 girls and 1 guy [it would be completely different] they’d probably make a loose 
women show.

M - and do you stay on topic for the most part in the group?

R - yeah we do actually, no we definitely do, 1 don’t think we really talk about much else 
when we’re in the group.

M -but it’s good that you can be having fun while still on topic.

R - yeah coz it’s a fun topic as well.

M -that’s right, due to your own choice. What do you think are the defining features of 
why some group members work better together than others?

R - well we obviously me and James knew each other before, we were friends before, we 
were actually in Corinthians together (their hockey team] and he was the year before me 
in school, and I think we’re. I’m pretty sure we’re all fairly similar [like-minded] like- 
minded yeah, it’s not like a few arts students, a few science students. It’s good we’re all 
pretty similar.

M - and even the balance of personalities

R - Oliver is very outgoing, he’s got a big personality. And then yeah, Amy is a bit more 
reserved. And me and James are kind of in the middle there.

M - and how much time would you say you’re spending on Spanish every week?

R - a few hours I’d say, that was an hour this morning [the sheet of paper he brought with 
phrases for his presentation], two hours, probably like three, four hours a week

M - that’s good, how much time would you say you spend on your other classes?

R - it depends if 1 have labs or assignments. There’s one subject 1 spend quite a bit of time 
on, we’ve got a lot of continuous assessment in it, others not so much, probably a few 
hours each week.

M - but still it sounds like Spanish is getting a decent chunk!

R - well it helps as I said because my friend is Spanish, it’s always something there, it’s 
something different to take your mind off engineering, 'oh I’ll do a bit of Spanish now’

M - and what kind of Spanish activities are you doing in that time?

R - at the moment it’s really the project. My friend actually said to me this morning, you 
should learn verbs. If you learn verbs you’ll be pretty much sorted, then it’s just fill in the 
blanks with the other things.
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M - and they're very methodical, [tangent joke about verb of the day toilet paper] and are 
you experiencing any frustrations or difficulties with anything to do with the course? It’s 
alright if you are

R - no

M - and what if anything are you getting out of the group experience?

R - um... it’s different because with group work in engineering, because we’re obviously 
together all the time, we’re interacting when we're with the person, because we’re in 
close contact, but for this project, it's more like emails, and it’s better [its coordinated] 
yeah, the whole kind of interacting with them without actually seeing them, [and have 
you been doing that quite a bit?] yeah a little bit with emails. As opposed to engineering 
where we’re in class together, whereas this we’re only seeing each other once a week. It’s 
like working, if you're in a business, you have your business conference calls.

M - in a way it is trickier to coordinate that but. Can you speak a bit about proficiency 
levels in your group? Like I know you mentioned Oliver has a Spanish girlfriend.

R - well James did it in Junior Cert, so he knows a bit, he's a bit rusty but he knows a bit. 
Oliver is quite good. I'm not too sure on Amy's level, I actually haven't heard her speak too 
much Spanish, and I'm low enough level.

M - I don't know, you making use of having a native speaker, I'd say you're contributing a 
lot of Spanish.

R - so handy yeah.

M - but it's about the initiative too, like anyone can just sit there and pick out words in 
the class, but you're bringing stuff to class. Like I notice last week you and Oliver brought 
stuff to the class.

R - yeah the other two hadn't, me and Oliver had.

M - how are the rest of your classes going?

R - there's one that's kind of tough, quite tough, the others are fine, well there's another 
one that's alright. The others are actually, some of them seem to be getting easier actually, 
I think it's just the topics we're doing. And we've just found out last night that next year 
we'll be getting 4th year exams at Christmas, that's what I've wanted for 3 years so.
‘Cause this term I’m doing, including Spanish, 7 modules. And the next semester I’ve got 4 
or 5 I think, and the Spanish one. And I’ve got the exams from the 6 this semester and the 
4 next semester [all examined this May].

[talking about engineering more generally] (25 people in BioMed, but they always have 
classes with other engineering students, around 40 people]

end
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Interview Transcript 3 - Robbie

M - the first thing I’m going to do is play this for you and every time you have a thought, 
any time something comes back to you about what you were thinking at the time, you just 
say and I'll pause it and you tell me, and I won’t really comment much. The whole point is 
to try to get what was in your head. And then afterwards we can talk more generally 
about how it went and everything. So

Video playing: music, Oliver comes out, dances, gets R and R to enter

2:39 when photos aren’t displayed

M - were you thinking about the photos?

R - forgot about them

2:55 0: Robbie, que buscas en una chical 
R: megustara encontrar una chica

R - I messed that up I think 

M - sorry?

R - I missed that up, it’s supposed to be megusta.. oh maybe I didn’t I thought I messed 
that up.

M - (3:51 as Oliver talking about the rules) do you know what everyone else is saying?

R - yeah

M - oh that’s good

R - 4:20 I thought the songs were a bit long, they go on for a bit too long, [yeah?] 1 put the 
songs together.

M - you did really well though because they all actually started and stopped, you didn’t 
have to keep clicking or anything.

R - yeah, yeah, that’s why I edited them down, but I thought maybe when we were doing 
them they probably went on a little bit too long maybe.

M - no I think it added to the effect!

R - okay [laughs]

7:20 R: baila conmingo! Mis cad., cadiras no mienten! [mis cadeiras no mienten]

M - you added that in?

R - yeah just that day, so I wasn’t that confident on it, I kind of messed up a bit

M - yeah but it’s very funny

7:45 balloon gets popped, R looks surprised

R - it looks like I’m in shock!

end
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Robbie: Interview Transcript 3

M - so there you go, did it go more or less like it did in your head, watching it back?

R - yeah, pretty much. It went well.

M - except for my shoddy camera work.

R - it was pretty good you can’t really miss it, in a small space.

M - so you added that line in that day?

R - that day, so 1 kind of messed it up a little bit.

M - no., hardly.

R - yeah, I think what I liked about our script, compared to other scripts, listening to 
them, we didn't have big long rambling, like lots of people were just reading paragraphs, 
which you don’t really need to do that and then you’re going to just mess up even more 
and you’re going to forget things.

M - exactly, it’s a lot to remember and it’s a lot to take in too, for the audience

R - yeah, yeah, whereas ours we all only had a couple of lines at a time and it was, short, 
funny lines, a lot of them were. So it was quite good.

M - and were you able to follow along other people’s presentations at all?

R - em, there were some, like some of them yeah, but there was one in particular I 
remember that went on for ages, it was a girl and her friend were talking and then she 
was going on the date, [oh yeah yeah yeah] and like obviously I knew he wasn’t very nice 
and whatever, I got that, but, it’s just, it was far too long.

M - that one was long actually, even in the minutes spent recording it.

R - they kept talking and talking so, yeah. I didn’t really like that.

M - it’s hard also watching people struggle to remember stuff, whereas you guys, nobody 
really had problems remembering.

R - And 1 think another thing that might have been hard on people is, like I was a little bit 
nervous doing it, it’s not just talking to a group of people that you don’t really know, but 
it’s in a different language, and it’s different, but then, 1 was okay, but there’s probably 
some people who find that quite difficult and that probably affected them as well.

M - that’s very true, 'cause I would have never even suspected you to be nervous but you 
never know what it’s like.

R - 1 think initially, initially you are and as you get going you’re fine and. But 1 think 1 was 
alright, maybe a little bit. But then some people though, 1 can see why it would be unfair 
in a way, it’s almost taking away from learning the language, it’s kind of the public 
speaking in a way.

M - yeah that is true, and even you know that questionnaire you answered a while back 
'cause that was on language anxiety, it will be interesting to see how that correlates. 
Looking more wholly now, just reflecting on your presentation, you are happy with the 
outcome?

R - yeah it all went pretty well, no one made any big mistakes.

M - and you guys had rehearsed though too?
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R - yeah, we’d met up., that morning, and then, obviously because we got ours together 
quite quickly, we’d practiced basically the whole week before in class, whereas a lot of 
people were still only putting theirs together. And then yeah, the morning of it, and we 
met up again before it, me and Oliver met up before anyway and did a little bit more, so.

M - wow and it’s amazing you even found time to meet, between everyone’s schedules.

R - yeah, we were all free enough 1 think so that was good. 1 had to miss a lecture but that 
was alright.

M - you missed a lecture?

R - yeah well it was only one.

M - do they put up notes?

R - yeah they put up the notes.

M -1 hate it when they do that, because what is the incentive of going! So um yeah and 
did it go better or worse or equal to what you expected?

R - it went better, [oh really? Great!] Yeah, we got a lot of reaction from the audience 
which was good.

M - yeah I think yours was definitely, it seemed like people could follow it along the most.

R - yeah they kind of knew, and maybe if they didn’t exactly know the words or the 
translation, they probably got the idea a bit more.

M - and the humour came through whereas other people’s, they had funny bits in them 
but it sort of depended on your ability to understand. Whereas the humour in yours was..

R - yeah and how you bring it across, some people mightn’t be able to do that, especially 
in another language.

M - that’s true and again that’s comfort level, and it’s amazing that all the guys in your 
group were all happy to play up.

R - yeah, 1 think we played off Oliver’s personality a bit, he’s very flamboyant anjrway, he 
really liked the part.

M - you’re right you need that because if there’s only one person like that and no one else 
was timid or didn’t want to put themselves out there. Well I’m sure it paid off, it’ll be 
interesting to see, 1 don’t know when you get your scores.

R - I think we get them on Wednesday she said

M - oh that’s good. And what do you think of your Spanish progress so far? I know we 
talked about that a few weeks ago but still.

R - I think in terms of general learning, it’s probably because of this it hasn’t gone up too 
much, because I’ve been focusing on this, but in terms of vocab from this I’m quite 
confident on, although a lot of it’s quite cheesy so

M - still, but even you learning your script and writing it and stuff, you understand how 
the bits fit together? [yeah] Well that’s really helpful.

R - yeah, yeah, like one of the lines was, I was looking for a girl, or why I kept my light on, 
and I said, ademas de ser de la something else, and I had to figure out the de, and., and I 
had to get my head around it’s not like in English where it’s like, she was beautiful, but it’s 
like the de, la, there’s a lot of stuff in there. There’s lots of little like de’s, and sa’s and ser’s
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and su’s. I spent a lot of time just trying to get those little things, coz it’s grand when you 
can get the big words, I know they're long as well, you can make them stick in your mind, 
then you have to fit the little ones in.

M - true and it’s not like you’re used to constantly using parts of speech, so that’s really 
impressive. And do you think there’s anything you could or should have done differently, 
as a group or as an individual?

R - um, no, I was quite happy with what we did.

M - good. And your reflections on the work you did together?

R - yeah it was quite good, especially looking at other groups, 1 thought we worked well 
together. We put a lot of effort into it outside the actual script.

M - and everybody pitched in?

R - yeah, we all did. Like James did the presentation, I did the music, Oliver was like the 
glue of the group [laughs] and then Amy did all her little like flute playing and stuff like 
that

M - and brought the props

R - yeah, [which is good because that’s the other thing, I think the other groups sort of let 
themselves down because those small things add up] well there is marks for presentation, 
so and it’s not like it’s a big effort to do that. It took me about 10 minutes to edit all those 
songs so.

M - 1 guess the good thing is you played to your strengths, everyone did what they could. 
And what are your thoughts moving on in the course?

R - I'm kind of sad in a way that we change groups, I think we worked really well, we’re a 
good group. Everyone did their work, got on well, we put something together that was 
quite good. It did probably come through that we put the effort in. whereas it seemed that 
other groups literally wrote the script, learnt it, and that was it, whereas we kind of did a 
bit more. So in a way I'm kind of sad that I’m not going to be with that group, 'cause 1 
know it’s a good group, but then I’ll probably take what I’ve learned with them and bring 
it to another group.

M - so what have you learned from this that you might take with you to the next project?

R - well I’d definitely take the putting the presentation together, I think that other groups 
will take that away looking at what we did and they’ll be like, well we got to step it up too, 
so hopefully next round my new group will be looking at me be like, can we do something 
like what you did before, so hopefully yeah.

M - that’s good

R - well 1 think obviously I don’t want to do, like it was fun doing that, but maybe change 
it up a bit and do something different, like a restaurant, or meeting someone in a bar, but 
something like that, you know, 1 think if you have the comedy factor, it’s quite good.

M - and you guys were able to achieve that this time. That’s the only thing, because you 
had such a good positive first experience 1 hope the other ones don’t let you down.

R - yeah, we started with a bang!

M - yeah exactly, it’s like if you get top marks in your first assignment,

R - that’s a lot to live up to, I suppose, yeah! Should’ve saved it for the last one [laughs]

M - and what if anything did you get out of this group experience?
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R - that it was good fun to be honest, obviously I knew James before but Oliver and Amy, 
it was good fun hanging out with them and putting it together. Like when we came 
together the morning before, because I put the songs together the night before, we 
listened to the songs and it was hilarious.

M - and you chose the songs together?

R - yeah we chose them... Oliver chose his one and the final one, but I think we all had a 
say in it, and someone said we should do Heroes by Enrique Iglesias, and James said we 
should get the Spanish version, you know coz it's in Spanish.

M - and I’m surprised you guys all even knew so many different Spanish songs!

R - yeah, I didn't know the first and the last one. Love it now though, put it on my iPod, 
it's so funny.

M - do you know what it means?

R - no

M - so vamos a la playa means lets go to the beach 

R - oh yeah because in the video they’re on the beach 

M - and 0 mi me gusta bailor is

R - it's the dancing, bailor, I got that, because that was one of my words! Quieres bailor 
conmigo. You pick up words and then you hear them in other places.

M - and 1 think that’s all my questions. But also 1 wanted to have first bit, you describing 
yourself

R - We llama Robbie, tengo veinte un anas, soy de Dublin. Me gustan deportes, *le hockey et 
*le futbol, I know this wasn't on mine but they were saying, 1 study [estudio] estudio en 
Trinidad. And all the stuff from the presentation I can say - like quieres bailor conmigo, or 
mis *estares no mienten, mi [mis cadeiras] mis cadeiras. Le amor en primera vista [that’s 
right!] 1 think that’s it [Nice well done!]

M - and the rest of your courses are going well?

R - uh yeah, I have one exam on Friday that I’m not looking forward to. I’ll probably 
spend most of the week on that. Other than that I’m pretty much finished. Two of my 
modules are over, so it’s really just that.

M - more than half of the class seems to be sciences!

R - yeah, I think it’s because you have to do a BC in sciences in third year.

End
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Robbie: Interview Transcript 4

M: Okay, so...can we start with the Spanish, or do you want to save that for later?

R: Urn, let’s ...it’s definitely

M: So tell me a little bit about yourself before you - 

R: I already looked over it

M: Yeah, you’ve had just about two months off, I guess 

R: And, let’s see

0:22 - 1:16 - me llamo Robbie, vivo en Dublin, what's the difference, there's vivo and there's 
[soy dejsoy de Dublin, soy de Irlanda. Megusta hockey, football, queso, [chocolate] oui, sil 
Sorry what’s my age again? [tengo] oh yeah tengo, tengo veinte un ahos, queires bailar 
conmigol

R: That’s probably about it, really.

M: Awesome Hey, that’s not bad at all.

R: Probably learn a bit more

M: Well, it depends on what you’re learning, I guess. It was random to hear what you 
guys were learning yesterday; it was like "Oh it’s useful", but you’re not gonna use it in a 
skit, are you? Are you in the study?
R: Yeah.

M: Hmm. So what’s your project about?

R: Well, I wasn’t there a lot the first week, so I missed it. But they tell me um I know Q 
since it’s your first week, very first week, through () friendly (?) Friends on my Facebook 
messaged me saying we’re doing the Oscars, [perfect] like that...they said we’re doing 
interviews and stuff like that and I thought "oh, it’s gonna be a lot of reading” [oh yeah], I 
said that to them, and then I saw a () and I said "you know the way last time my group 
was quite short like they weren’t speaking that much, and I said that was probably good, 
and then we all got our marks yesterday, and that’s what she was saying to him and other 
groups, keep it short, [wow] so then we kind of came back and said what we’re gonna do 
is, it was me and another girl are the presenters, the hosts, and then there’s gonna be 
Drew and Amy are the best actor, best female

M: Amy’s in your group?

R: Is her name Amy?

M: There’s a Lana and a Elaine. [Elaine?] She wasn’t there yesterday.

R: Lana - no - Lana’s the one I’m presenting with, [okay], and I may know her. Elaine is 
also () Amy; she’s gonna be the best female actress and Drew’s gonna be the best male, so 
me and Lana are gonna just together, a few lines each, like welcome to the Oscars and I’m, 
you know me llamo Jack Black, or whatever, some random actor, actress for her, and then, 
yeah, just how we have a great evening, and then we’re gonna go straight into I’ll say the 
nominations for best male actor are...you know, such and such and such and such, maybe, 
and then I’ll say the winner is...Drew, not Drew, he wants to be () and then I’ll - then he’ll 
have a little acceptance speech, and then the same will happen with Lana and Elaine, and 
at the end, we’re gonna do a little interview with me and him, and then Lana and Elaine, 
just uh you know, how did you feel now you’ve won, how are you gonna celebrate, what 
are your plans for the future, that kind of thing, like very short little sentences [Did you 
make that up (]] we’re very quick, but the intro gonna be a few lines each, between Lana, 
then it’s gonna know literally, and the nominations not- nothing too complicated [yeah] 
and then for him a little like oh I’d like to thank all my fans, short, then they’ll stop the 
interview [good], keep it quick

M: So that was it for one of your suggestions was
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R: Yeah, and we I also, my suggestions, which 1 think we're gonna do now is, (sorry, 
what's our teacher’s name, do you know?

M: [the instructor].

R: [the instructor]. She was saying to me our group got 10 out of 10, she was saying the 
reason we got all - we did really well is cause we didn't read from scripts, we [yeah], we - 
we also had all the props we used (musical?).

M: 1 would have guessed you couldn’t have gotten that

R: So 1 said to them, what we should do is, on the projector, you know the red curtains 
they have at the Oscars, put them in the background, obviously we have a podium, me and 
Drew are gonna dress in tuxedos [wow], the girls’ll probably throw on a cocktail dress or 
something and uh we said might go to the Euro and buy like a little mini-trophy and 
might even have a bit of music to come into, that kind of thing.
M: Yeah. Nice - cause it all definitely

R: Yeah - cause even if it’s you know, two or three marks, two or three marks on the scale 
of 30 marks is a good few per cent, so [yeah]

M: And it makes it that much more watchable, that much more fun

R: Yeah. You have fun making it as well [right]

M: So um, that’s really good, I didn’t know if 1 should ask people about their marks, but 
you were happy with the

R: Yeah, 10 out of 10 for the () group, and that was, it was out of 30 altogether, so then 
20s individually, I got 18 out of 20 individually, so that was quite good, [yea, wonderful]. 
Yeah, it’s like 93%, 1 think, something like that [you can take that] Definitely.

M: But you guys earned it - all of you. [yeah]

R; Yeah, we did, we did well. We put in a lot of effort there.

M: And so um and what was it like for you being () the first time, like this time you didn’t 
get to decide it from scratch and such?

R: Um initially I was a bit sceptical cause 1 thought it was gonna be a lot of reading, which 
is something 1 noticed other groups kind of failed on last time, but then, when we came in 
and shot it, I realized and from her feedback to other groups, we were gonna keep it 
(light?), you know, 10 sentences, probably speaking for a minute, that’s all you need, so, 
there’s no need to speak any more and (the blues?) anymore

M: Yeah. Good. So then you felt like you actually did get decent input from - [yeah] even 
if the whole Oscars things involved the first class

R: Yeah - no yeah, definitely, definitely [good] because () only come up with that idea in 
parts, they haven't you know, gone into any real detail about what we're gonna do, so -

M: And yesterday, do you feel like the group managed to achieve a few things?

R: Yeah, we’ve - we basically did, we got the - they just kind of picked the Oscars, we got 
all the steps now, we’ve got like what we’re doing, intro, combinations, winners, and then 
interviews, we’ve all (mapped stuff out). We went through obviously the end, where me 
and Drew are interacting, we went over the questions that I’m gonna ask him just in 
English [nice] so we can both - 1 obviously 1 can get the translation to ask the question 
and he can translate the answers so 1 think it was you know "how do you feel now you’ve 
won? What are your - actually this is a good one I find it, like "What are your plans for the 
future?’’ and then also the last one’s gonna be "How are you gonna celebrate?” [yeah] so 
like, you know, go out to Copper’s, kinda, you know, just joke, kinda thing [nice]. Yeah.

M: And so you-you each have your own individual parts more or less worked out, so now 
it’s just [yeah, yeah] you doing your own work.

R: Yeah, Lana wasn’t there obviously her and Elaine couldn’t do what me and Drew were 
doing [yeah] but yeah, for the most part we’re kinda there, [that’s good] We just need to 
get the - write it down now, learn it off, really.
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M: Yeah. And do you have urn ways of getting touch and stuff? Obviously you and Drew 
can.

R; Drew are friends, yeah, just add them on Facebook, I suppose, for the sake of this, you 
know, for a few weeks, [yeah]. Yeah, it’s - I didn’t realize it was so close, especially cause 
I missed last week I kind of feel it’s even sooner [you’re right] we’ve got next week, and 
the week after is

M: And it’s funny because the way the time worked out, like last week, holy crap, they had 
about 40 minutes at least cause I came in and it wasn’t even half past, and they were 
already in groups. And so that’s where they spent - whereas yesterday you guys didn’t 
break up till 7. [yes] So you only had like half an hour max.

R: Yeah, 1 wasn’t there the first week. They said they got out, they finished at like 7:00, or 
just after 7. [oh did they?] yeah

M: Well, it still seemed like they were in groups a long time, like by the end of it, none of 
the groups were doing work, they were just chatting, [yeah, yeah] And so that’s kind of 
funny to me, too, that like the day you’re in the group you guys actually have to get stuff 
done, whereas last week there was the three of them [laugh] I don’t know what the hell 
they did [yeah]. I haven’t listened to the recording much, but - anyway. It’s good. It’s 
good that you’re on track now.

R: Yeah, well we drop into the recording every now and then, you know me [laugh]

M: Did you as well?

R; Did yesterday, yeah, 1 was just 1 was saying something, and I was I was swearing quite 
a bit for some reason, and then 1 just go "oh sorry, Marina for the uh, for the language 
there” [laugh]

M: That’ll be good. Now it was weird to me, 1 tried to listen to it a bit, but because I don’t 
know any of them, you know the interest isn’t the same, like, and none of them are 
participants, so it’s not like [yeah]
M:Um. Yeah, so your impressions of the group project and whether it challenged you- 

R; Like, 1 haven’t met Lana obviously 

M: Do you know which one she is?

R: Yeah.

M: Yeah.

R: 1 think she’s in my course.

M: Oh, really? Small world.

R: I’ve only seen her for the first time in Spanish

M: Is she the one that went on the blind date in the last one with -

R: Oh yer man it didn’t work out yet. [yeah]

R: That was a very awkward one, actually, [laugh] That was one of the worst ones, I think. 

M: Really? 1 wonder, yeah, it would be interesting to hear about the marks.

R: I know one of my friends got 19 out of 30. [really?] that’s the lowest I’ve heard.

M: That’s not that bad, is it?

R: Well, it’s like 63.

M: 1 guess it’s not good for a language class, [yeah]

R: Like her year, like I'm doing Spanish to hopefully bring up my overall grade, so I’m 
getting 93, like a low pass even, whereas if he’s getting 63, that’s probably what you’re 
getting in your other modules, so

M: Ahh. And so you really think that one can influence the rest.

R: Bringing my average up, if it’s not high as well, [yeah] it could be the difference in a 2-1 
and a 2-2

330



Appendix 6; Interview Transcripts

M: Really? Yeah, well, that’s good. And it makes sense not to fool around, that’s what’s 
amazing to me, like everyone’s taking that for credit, bar one person that I know of in the 
class, but not all of them are putting in equal -

R: Yeah, like the first is 70,1 got 93, 23 marks ahead of a first, so it’s really gonna bring up 
the marks totally.

M: Yeah. Good. Um. And 1 know like you've just had the one class, but do you think 
you’re progressing in Spanish, do you feel like - ?

R: Um, not after Christmas, no, 1 kind of just, 1 feel bad, but 1 really didn’t do anything over 
Christmas, a little bit of biology and that was it, I suppose.

M: Well, I'm surprised you did that, as in I’m quite certain that everyone would have been 
in the same boat.

R: 1 did like, week 1 I did biology and then the family came over, obviously spending time 
with them, then Christmas, then I went away skiing, so

M: Oh right. And um, where’d you go?

R: Balesaires, in the Alps. It’s in south of France, near Grenoble 

M: Where do you fly to get there?

R; On a bus. I was with the Trinity ski trip, [wait - a bus from here? oh my gosh] it was 36 
- 34 or 36 hours.

M: Including the overnight ferry, though. R; We didn’t get an overnight ferry. We went to 
Hollyhead, then to London, picked up a few people in London, then to Dover, Dover to 
Calais, and then Calais down to [so through the tunnel].

M: And how -

R: No, no, no caught a ferry from Dover - 

M: Oh, there is a - but it’s just a short one.

R: Ninety minutes.
M: Oh wow.

R: And then it went from - I didn’t’ realize it was so long, but from Dublin to Hollyhead is 
like 3 Vi hours [yeah] it’s quite long; didn’t realize it was that long.

M: That is long. I’ve never been on any of the ferries here, but - actually when you explain 
it, 36 hours doesn’t really seem like it’s that bad, like all that you did, and then still like 
from Calais to near Grenoble would have taken what 8 hours, 9 hours? At least.

R: Right, yeah. I mean maybe more, maybe was it 12 hours? I think it was 12, yeah.l was 
asleep for that, like, well I was trying to sleep [good] cause it was really not great cause 
we had to be here at 6 in the morning [mm-hmm], and obviously over Christmas you kind 
of tend to go to bed late [yeah], so I get to bed at 2, or go to bed at 3 [yeah], and then 1 
think it was 2 nights with 4, so like, my time clock was all messed up, so I was basically, it 
was 4 in the morning, like 3 in the morning, and I was like there’s not point in going to 
bed tonight.

M: So you didn’t sleep.

R: I didn’t sleep - 6 in - didn’t sleep at all and got in the bus, tried to sleep, can’t really 
sleep at all once there its fine, though, cause you’re kind of, you’re all in a - you’re all 
excited for the trip.[yeah] and then it was that night after when we were still on the bus, I 
slept there, so I was fine there, but it was good atmosphere, on the way back.

M: Yeah, you could of used a flight on the way back, maybe.

R: Oh my God, it was one of the worst experiences of my life. Rust got the very back 
corner of the bus, I was just curled up and trying to sleep as much as possible

M: Yeah. And did you - did you have friends that went on the trip?

R: Yeah, a load of friends, loads of people on it, which was good. You can take some more 
if you want, [oh thank you, you’re very good]
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M: Urn. Yeah. So you didn't get to much over the break. That’s not - 1 don’t think that’s 
bad. And what do you think are the biggest factors for you influencing your Spanish, at 
the moment, like this semester, or even next few weeks?

R: Definitely studying for other modules because in Spanish you know it’s bad Q in 
Spanish you can just kind of focus on learning off the script for the [yeah] fort he role 
plays, and if you just learn them off and have a few props, you’re gonna do well, whereas 
you don’t really need to learn it as much, you know, so [yeah], that kind of way influences 
us. And obviously I do want to learn, so I will try to to put a bit of effort in but I’m more 
concentrated on other [of course] on other subjects, studying for them, last semester’s 
subjects, that’s my big factor.

M: Then you’ve got exams at the mid-term.

R: yeah like, ten or eleven maybe

M: Oh, just that.

R: Just, that’s fine, you know [laugh] Yeah the Junior Cert all over again!

M: Yeah, no kidding, they’re changing that I think?

R: Yeah, they’re bringing in something else, I think, more continued success, something. 
There’s a lot of exams, that’s the problem, [mm]

M: But then on the other hand, what’s the point of reforming that if they’re not gonna look 
at how they examine you guys, like, the fact that you’re tested on September’s material in 
you know, in May, in one of ten exams, how’s that?

R: Yeah. I think they’re changing it next year for us - for 4th year engineering, so we’re 
having exams at Christmas [that’s good] so, that is very good, yeah.
M: But only for 4th year.

R: I think it's only 4th year, but it is the most important year [yeah], it’s worth 80% of 
your degree, so. [no way] yeah. This year’s worth 20%.

M: Wow. I’m surprised they have such numerical breakdowns of it. Like we always used 
to get told sort of "okay, anything that’s 1st and 2nd year doesn’t really count as much, 
there’s [doesn’t count at all - obviously when we’re in the base it doesn’t count towards 
your degree] here, but I’m sure in Canada it did.

R: Did it?

M: Well, it couldn’t have not have. But then we don’t get a 1st or a 2nd, you just get your 
degree, [oh, do you?] And you have a grade-point average, that’s averaged over the 4 
years [Oh, yeah].

R: This year’s 20%, so I think it works out that each module is about 2 or 3 per cent 
[wow] so if I do really well in Spanish, you know, 3% doesn’t sound like a lot but [still], it 
all adds up [yeah]

M: Yeah, that’s right. And then I don’t know, again, when you’re going to get hired, on my 
CV I’ve never even had to put my grade-point average or anjAhing, you just put what 
degree you have and that’s -

R: I assume that they probably ask you

M: Yeah - probably. Like I said, it would look good if you do have a first, but I don't see 
how, well, who knows, maybe they wait to tell you guys -

R: And that's like if you’re up against 2 people [yeah] and it’s like one has a 1st and one 
has a 2-1 and one has 2-2, they’re gonna pick the guy with the first, [true]

M: Although it depends on I guess what the rest of their CV looks like, too [personality...]

R: I don’t know. I want to get a 2-1, but that would be ideal.

M: That’s doable, don’t you think?

R: Yeah, definitely [yeah good]. Yeah.
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M: Urn. Yeah, so you've talked about the modules and the rest of your courses. And how 
do you feel your group is working together? I know there was one absent, but -

R: Obviously 1 haven’t met her, but the three of us have gotten on well [good] it’s good, 
yeah.

M: And it helps that you know Drew from - casually from before, [yeah]

M: What about how have you guys made decisions and divided up tasks and stuff like - 
has anyone taken charge or - ?

R: Um, the three of us seems on the kind of same page, same level, I don’t know what the 
other one’s like, but they’ve already kind of established what roles we play, and we just all 
kind of agreed what we do together, like we’ve gone through [yeah] the intro, then the 
nominations, the winner, then the interview, that wasn’t very, there wasn’t really much of 
a leader.

M: No, and um, and there wasn’t much competing ideas, like you guys just -

R: Well, they’d already kind of laid it out, so there wasn’t really much to [yeah yeah] 
obviously I just suggest we keep it short and put it a bit of effort with props and stuff, and 
they agreed, so - [good] yeah.

M: That’s good. Um, you don’t feel like you’ve been bossed around, anyway, [no] And um, 
did you guys manage to stay on topic?

R: Um yeah. No we just kind of got bored, and cause we like obviously is was my first 
week, so 1 had nothing prepared [yeah], no sentences or anything, 1 didn’t even really 
know what we were doing, [no], they didn’t have an}rthing with them, so we just kind of 
went over it in more detail, then went through the script in English, 1 suppose -

M: Oh, so you have that.

R: Yeah. But we don’t have - obviously we just need to translate it, come back next week. 

M: So by next week you expect to have -

R; Be run through it all definitely [that’s good]. Yeah, I’ll probably get onto Drew and talk 
to him about it then hopefully Lana and Elaine will do the same

(loud background talking]

M: Um, yeah, yeah

R: So hopefully we can - then I might. I’ll probably mail them all and see if we can get it all 
together, put it all together [good]

M: And then [the assistant] can hopefully pass over it, do corrections or whatever.
R: Oh yeah, your one, yeah, yeah

M: Your one, um. 1 love Irish, [she’s nice] And how much time would you say you’ve spent 
on Spanish the last two weeks, let’s say, you’ve been in school?

R: Yesterday’s class [laugh]

M: That’s alright, fair enough. I’ll ask you again after the presentation anyway, but then 
I’m sure it’ll have to be a bit more. And what about your native speaker friend? Because -

R: He’s good - [yeah] I was on the ski trip with him. [oh really?] we’re very close now, 
even closer than before, [that’s lovely]we’re very good friends, yeah.

M: Does he leave at the end of this year?

R: Does he what?

M: Does he leave at the end of this year, or is he doing this whole course?

R: No, a whole course here; it’s his first year.

M: So that’s a good contact, [yeah]

R: Yeah, we’re still getting on. [good].
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M: Urn. Are you experiencing frustrations or difficulties with anything to do with the 
course?

R: Nope

M: Okay, good. Too easy. And what do you feel like you’re getting out of this this 
experience? Like it’s obviously a different group, and it’s a different task. Are you excited 
by anything or - ?

R: This in particular, or in general?

M: Probably this in particular, I guess.

R: Urn. Meeting new people, I suppose, [yeah]. Probably gonna increase my vocab a little 
bit, too, because it’ll be obviously it’s different from [yeah], you know, a different kind of 
setting, different role play, so there’s going to be new vocab [yeah, totally] like a line 
(Spanish) another line, yeah [nice].

M: Can you sign - can you autograph this, or something? Um. Good, and proficiency levels 
in that group, in your new group - do you guys, do you feel you’re more or less on the 
same level, or it’s hard to know?

R; Yeah, we’re the same level.

M: Um Have you - oh, I asked you or you sort of touched on your contact with the group 
outside of class hours, you and Drew have had a bit of correspondence, [yeah] before.

R: That’s it, though, yeah. Not yet [good]

R: 1 know his- played hockey with his brother a little bit as well.
M: Oh really? Younger or older than?

R: Younger, by like 2 years.

M: But then he was on your team.

R: Trinity though [oh, okay] so it was just not really an age kind of [it’s mixed]

M: And has hockey picked up again?
R: Yeah, I have - after the ski trip I kind of was really tired and I haven’t had training 
since. I’ve missed a few trainings. 1 keep saying I’ll go, but then it’s like "ugh". 1 have 
trainings, I suppose the trainings are nice, but I’ve gotta go to pantomime [oh]. My 
friend’s in it, so I’m gonna see that.

M: And you’re allowed to miss trainings?

R: Yeah. It’s like - if - like I play for the seconds, and if I was going to the trainings I’d 
probably get on the firsts, but I’m not too bothered with that, you know

M: Well, if you still get to play

R; Yeah, I’m gonna play every week, so -

M: Yeah, that’s nice. I met some - I met another person, in girls’ hockey though, do you 
know Pembroke?

R: Pembroke? Yeah, yeah.

M: Yeah apparently, they have a bunch of teams, though, which I didn’t realize 

R: My dad used to play there [no way] and so did my sister

M: It’s a nice [pitch] yeah, that’s what I heard. Cause it’s not, it’s in Balls Bridge, isn’t it?

R; Beside the RDS yeah,

M: Cause the manager of my daughter’s creche happens to play. I never would have - you 
know you sort of see people in a certain context, so like to me she’s like, the boss, [yeah] 
and like you know strict and whatever, and she plays hockey.

R: What’s her name?

M:Sara?
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R: I don’t know her.

M: Yeah, she only - I guess she'd be probably in her late 20’s or early 30s, is my guess.
But there you go. Small world.

R: My sister might now her, my dad might know her.

M: Oh yeah, maybe. But even then, so then I told my friend who coaches the Hermes one, 
and she said, "Oh we’re playing against them this week’’, so then 1, you know making 
small talk in the creche was like "How was your game?’’ and She’s all "Well it could have 
been one of the other Pembroke teams.’’

R: Oh yeah, they have a few - hockey is very popular there.

M: Oh really - just because of the location?

R: It’s a very good team, I think, [oh really?} so the firsts are, anyway. They just kind of, 
they’ve always been a popular team, actually for some reason a lot of women’s teams 
there

M: Yeah, interesting. That must be catchment areas though because I’m sure hockey isn’t 
played throughout all of Dublin, in the same intensity, like

R: No, it’s very much the same, a Dublin sport, very much so. There’s not really many 
teams who play on the north side and...yeah, the teams I can think of aren’t very good 
anyway, [yeah]. There’s like 1 team I ()

M: Oh yeah, because my friend said to go out somewhere [yeah, yeah] for the games. 1 
think it must have been Clontarf

R: They’re not very good. There’s one team -I can’t think of the name - they were very 
good, though. You’d see - one of the best teams Glenann? Yeah. I think they’re on the 
north side. They’re probably the best team. [cool]That’s like you (] you got Pembroke, ( 
] teams (team names] and Trinity, I suppose, UCD, they’re very good. They’re on the 
south side, [oh I see]
M: Yeah, it’s interesting.

R: Rugby's mostly southside as well. North side’s even more football

M: Um, gosh it’s, I know. Yeah, it’s funny, it’s just nowhere is it as pronounced, like 
everywhere you look it’s like that. It’s not necessarily geographical -

j: So, it’s you over that river...

M: And even the whole idea of like schools here, like just by saying what the name of the 
school is, you already have certain ideas - it’s not like that same thing [yeah] Oh, the 
schools have rivalries among themselves, it isn’t like by hearing the name you think "Oh 
yeah”, 1 wouldn’t send my kid anywhere near there

R: Yeah, yeah, exactly, but then there’s also schools that you hear that you’re like "oh you 
went to that school" [yeah], you must be posh or whatever.

M: Yeah, exactly. It could have negative connotations, too. Even that is like "Oh well he’s 
another Blackrock"

R: 1 get that from my school as well [really?] Yeah.

M: But see, there’s something -1 don’t know - anyway, statistics being what they are or 
whatever, I would still rather send my kids to a school where they are more likely to 
interact with peers that are from you know also from you know motivated families -

R: Yeah exactly.

M: You can get that anywhere, but the chances are [yeah] - interesting.

R; Yeah, well, my - where I went to school, my mum went there, my granddad went there 
[wow], so it’s kind of like the family school almost, like all my cousins have gone there, [ ] 
cause they lived there and also

M: Really? And your siblings?

R: Sister went there; she’s in her final year
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M: Oh gosh - so she's gonna be a deb.

R: Debutante? [yes] Next September, I think it is. [wow]. Yeah.

M: That's pretty cool. Um. Oh yeah, I've got this. I think that's all the questions. You're 
good at elaborating, see some people you have to coax them more, but I feel like you 
covered (a good amount]. So next time, yeah, could potentially be a Skype interview, 
depending..

R: Okay. I don't have Skype, but I'll get it

M: Oh you don't? Oh I suppose, who would you Skype with?

R: Oh actually, I do, 1 do have it cause 1 use it - I could talk with my parents this summer. 
That's the only time 1 use it

M: What about your mate that's over in Spain?

R; Oh yeah, I forgot about that, I Skyped him a few times, too. [yeah?] It's not something I 
really use, though.

M: No, I have it, but 1 rarely use it because I don't have a laptop computer.

R: It's not like Facebook, where you just -

M: Exactly, you can do that at your own time, yeah. Um, thank you.

R: Thank you.

M: So, yeah, if you can download, that'd be great because just in case your presentation 
happens to be the day of my due date as well. I'm not saying I'm gonna go, I doubt it, but 
apparently only 5 % do, but still...

R: 5% of goes to what? Due date, [yes] I was quite late, I think.

M: Yeah, see and my first one was too, so, they said prepare for that. So Td rather prepare 
for that. [yeah]. But just in case, we could do one over -

R: I was a big baby - like 8 pound 9 ounce

M: That's not that bad. Someone 1 know just had a girl last week, and she was over 9, for 
her birth, that's -

R; Our next door neighbour they had their 3 kids were like the girl was 8 pounds, the first 
boy was like 9 something, the girl was about 8, and the last guy she had was about 10 or 
11 pounds [hmm - yeah actually] and they were all natural births as well.

M: Yeah. My friend too, she had one born the same as my daughter, 8 pounds, which is 
normal, like not small but not big, and then her second daughter was yeah 10 pounds.

R: 1 was told I was a big baby - 8 pounds 9, so I thought that was -

M: Isn't that weird that - well, I would say that's above average, but it's not like - massive 
[huge, yeah] considering people are - it's not unsafe, like - cause you've heard some 
people in the States

End
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Robbie: Interview Transcript 5

M: That...urn presentations....okay. Now it’s not gonna be super loud, as usual, but you 
remember ...your thoughts, of what you're thinking, just...we’ll stop it.

Presentation plays 0:21-:029

R: I didn’t really learn this as well as 1 learned the last one. [yeah?] 1 didn’t uh [the lines?] 
no, not at all.

M: Well, you also seem to have more complicated lines, so 1 don’t know if it’s

R: Yeah. Probably actually one of my most complicated lines actually didn't say because 
Drew and - he didn’t interrupt me, but he just spoke too soon, so 1 [oh] missed my - 
missed my good line.

M: Do you remember what - what it is?

R: And - no, they’re really complicated [laugh]

M: Oh well, maybe - maybe good riddance?

Presentation 1:03 - 1:17 [comment about her vestido]

R: She just told me to say that; 1 don’t know what was going on there.

Presentation 1:21 - 2:19 (gracias)

R: I was ready to say something there, and then Lana interrupted me [oh]

Presentation 2:22 - 4:08

R: That was my bad. [photos on PowerPoint were out of order]

M: Well, it got laughs.

M: It meant people were listening [hmm?]

M: It meant people were listening [yeah]

Presentation 4:21-
M: So Drew decided to be himself, and she decided to be Amy Adams [yeah, yeah]

Que se siente al haber segalardenado del premia mas prestigioso [need to look up exact 
line]

R: Struggling here [5:09]

M: That’s a pretty tight - um, hard line, too. [5:14]

M: Did he say get drunk? [yeah] [5:56]

M: [whispers] equal lines, too. [6:28]

R: Yeah, 1 have one more line, 1 think. Near the end 1 just say, "Thanks for joining us." 
There [6:39]

M: [Sorry Lana] Don’t mean to cut her off, but 1 just...um, awesome. So...I’ll just. So...um, 
how do you think that went?

R: Um...yeah, it went alright. Yeah. Not as good as our first one.

M: As a group effort.

R: As a group, yeah. Like the - the presentation, the PowerPoint 1 put that together on my 
own [that was good], I - all the props we had, I brought all them [mm]. I kind of did a lot 
of stuff for that, so they probably [ took away from ] my Spanish [but ]

M: And how come it ended up falling on you to do all that?

R: It just um seemed to [mm] None of them did anything, really, [no], but -

M: They did their own lines

R: Yeah, 1 to - minus the first week when we came in and did the uh - when we had to get 
- when we picked our idea, [yeah] 1 missed that week [that’s right], so 1 came in, [I didn’t
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really do anything] they just said, "We’re gonna do the Oscars [that’s right] 1 came in [you 
gave quite a bit of ideas] the week after. Yeah, then the week after we kinda said, we put 
it all together [yeah] we just said what we’re gonna do -

M And they were - they were listening to you, but •

R; And [Sorry just one second - go on - not your usual interview format, huh?] [laugh]
[but at least you can take them anywhere. Okay, yeah, we’re good] yeah, no so the 
second week, I came in and they basically said, "We’ve got the Oscars [yeah] sorted, I was 
uh me and Lana were presenters and the other two were actors, that was planned. So we 
put a - we kinda went through basically what it would be, because me and Lana would do 
the intro, then we’d announce the winner, and then an interview at the end, and then we - 
I think we got a few - no we didn’t - we just kinda wrote out the script in English, and 
then I - then we all - that was it, we went home, I put my bits together in Spanish, and 
then emailed them or sent them on Facebook a mail - like a Word document with my 
lines and then gaps to fill theirs in [yeah], and like I didn’t even get Drew’s back till like 
the day before we did [really?] and that was like 3 or 4 weeks before - I sent it out before 
[yeah] so yeah.

M: That’s quite annoying.

R; Yeah. Now I put all the -1 - yeah - I was gonna say I put all the stuff together and they 
uh - I think Lana said she didn’t even know how I did it, and then afterward I said, "Well, 
cause you’re one - what’s her name - and [[the instructor]] [the instructor] said that you 
know 10 marks are for presentation, so [yeah] and

M: That’s interesting that she questioned [it’s quite important] why you did it [yeah] 
cause -

R: It is quite important, I think, so [yeah] that probably took away from the Spanish a little 
bit, but -
M: That’s annoying. And I wonder if you just - 1 wonder if your feelings in the group 
ended up influencing your performance to in the sense that, if you felt like nobody else 
was [yeah] caring that much, then...yeah, that sucks.

R; Yeah. At least the team - at least the group now has got it, though [yeah?]. Me and 
Oliver are back together again.

M: Oh that’s right. Did [the instructor] tell me that? No you told me that [yeah - the 
Dream Team] The Dream Team - I love that [laugh] That’s good.

R: And then what’s her name - is it Imelda?

M: Oh, yeah, Imelda.

R; Imelda, she seems quite uh [she’s good] yeah, so that’s good, and then Lana’s in the 
group as well, but -

M: [laugh] oh well.

R: If there’s 3 of us that are you know - 

M: Exactly. So she’s gonna have to tow the line.

R: It’ll be fine.

M: Oh that’s great. That’s good. I was thinking - 

R: we already have it sussed out and everything [yeah?]

M: I was thinking cause I want to ask you about it, but the she’s still gonna give you three 
more times to work on it, so I feel like I should probably leave it and have a proper 
interview in like two weeks’ time about just that group [yeah, yeah]. But it’s good that 
[yeah] it’s good that there’s things up ahead. Um...and what do you think of your Spanish 
from the last few weeks that we spoke?

R: Um...not great because I’ve been - I think I missed two of them because I was sick.
[Yeah, that’s right] and then there was - and she was - was she sick [that’s right] -she 
was sick as well [so that delayed you guys’ presentations] Yeah. So it hasn’t been too 
much, really going on.
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M: No. And as a result of the presentation, like, you learn the lines you learn, but -

R: Yeah, pretty much- I’ve got a lot of work in college like my own [yeah[ course work as 
well of my own

M: Is it more intense than last term for you?

R: It’s getting really intense now, yeah. I’ve got, like 4 lab reports due, so [wow]

M; So good you have the mid-term break, anyway [yep]. Reading week - it’s not a break, 
is it? [no] Um, and what about um - you’ve talked about the work you guys did as a group. 
That’s a bit of a downer, and are - what -

R: Yeah, we only met up half an hour before the class, that’s the first time we ever met up

M: Oh really? And it was already - when it was already postponed, too. [yeah] cause it 
was the presentations [yeah]. That was the day that you guys were meant to present ay.

R: No, we were -

M: Oh, no it was a work day.

R: Yeah. We were supposed to present the week before, I think, but she was sick or 
something like that [yeah that’s right]. Yeah.

M: So then you guys didn’t end up meeting up until the half hour before you actually 

R: yeah, it wasn’t ideal

M: well to be fair, it’s good you actually tell me this stuff, it’s not that clear from watching 
the presentation, the presentation I thought went fine.

R; yeah no, it did, it went okay, it went pretty good.
M: it’s just from looking at it you wouldn’t know, [the instructor] wouldn’t know, who put 
in the effort and who didn’t.

R: yeah hopefully it went okay, hopefully we got good marks though so. I don’t know if it 
makes a difference but I don’t know if you know, my last line was supposed to be, ‘muchas 
graciasy buenas noches' but I think I said it the other way around.
M: no that’s alright

R: it doesn’t matter if you say it the other way around?

M: no, only if you said like, buenas gracias or something like that. That’s so funny you 
thought about that.

R: yeah I thought that was a big deal, ’cause you know in English you would say thank you 
and good night, you wouldn’t really say good night and thank you.

M: well..
R: 1 suppose you could get away with it. Anyway that and the line I didn’t even get in, but 
that was it really, 1 did okay.

M: yeah and you had some pretty tricky lines too, I had to look up one of the things, 
galardenado or whatever

R: yeah that was the award winner

M: and uh, anything you could have done differently?

R: mm, [like even working with the group? I think you tried your best to get ideas out of 
them] yeah it’s like trying to get water out of a stone with them, you know

M: yeah which sucks because you and Drew actually have a social

R: yeah he’s a nice guy he just doesn’t seem to put the work in [hmm] yeah it’s a shame.

M: which is interesting because if you got to choose your own groups would you be put in 
a position where you had to choose your social friends even if you didn’t want to work 
with them

R: yeah true. I’m glad I’m back with Oliver, though, he’s, I felt so bad for him and his 
group, [really?] yeah have you seen it? [1 have seen it, I thought he did well though] yeah
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but the other guys, and three of them as well. You do this with Fred though do you? [yeah] 
yeah ‘cause I saw him afterwards, 'cause he’s in my course, so I was talking to him a few 
days after and 1 was like, you do know you basically read the script, and he was like, yeah 
1 didn’t learn it at all.

M; yeah Oliver wouldn’t have been happy with that

R: no, he wasn’t really. And the other one didn’t seem to know it either, the script too well. 
And then with Oliver just,

M: yeah but he did really carry that presentation

R: yeah he did. [1 haven’t talked to Oliver yet, 1 think he’s next actually, and then Fred after 
that] [laughs] [yeah, hope they don’t run into each other!]

M: that’s the funny thing is, depending on who you ask, you get like, oh, everything’s 
grand. So what are your thoughts moving on in the course? You have one more 
presentation to do, you’re enthused about the group anyway?

R: yeah and the idea is good. It’ll be a good one, end it on a high!

M: started on a high too! And what about an5h:hing you learned from this presentation 
that you’ll take with you to the next one?

R: from this presentation? [yeah] don’t know., [don’t work with those 3 if you can help it?] 
yeah although 1 am with Lana this time. 1 don’t know, 1 think, and Oliver proved it in his 
one, as long as you know your stuff, you’ll be okay 1 suppose.

M: yeah, true, 'cause even the 10 for group, is it 10?

R: yeah there’s 10 for presentation, so that’s another thing 1 did that even though they 
didn’t help me at all, I didn’t care, 'cause that’s 10 marks there, it’s easy marks. You know 
I spent half an hour putting it together, two envelopes, and then two little toys 1 brought 
in as well.
M: and would [the instructor] know that it was you who put in that work, like on the self 
evaluation is there a space to say what you’ve done?

R: 1 think I gave myself better this time than last time, because 1 know 1 put in more work 
this time, but maybe the Spanish wasn’t, [and even the lines were more complicated] 
yeah it’s true 'cause you know, we’ve kind of gone past the stage of you know, me Ilamo 
Robbie, that’s kind of. 1 don’t think we’re going to be using that basic stuff in the next one, 
’cause that’s a group of friends who already know each other.

M: true, and how much do you think you’ve retained from what you’ve learned?

R: from the last one? None, the last one anyway, no, ‘cause 1 was just, unfortunately that 
was jut more of a 'let’s get it done’ sort of thing, 'cause 1 was swamped with work.

M: and um, but you did get it done.

R: yep.

M: and what if anything did you get out of working with these people? Not much?

R: no, I’m not going to lie.

M: that’s fair enough, but you put it on yourself to take care of the presentation and get it 
done.

R: it’s gotta be done!

M: yeah. Now, and this is what 1 want to ask you. Tell me a little about yourself in Spanish, 
par favor.

R: like, me Ilamo Robbie, tengo veintey un anos, soy de Dublin, vivo en Irian- vivo en 
*irlandais, megusta sport? [yeah deporte] oh yeah, deporte, megusta deporte, me gusta *Ie 
footy *Ie hockey. Um, yeah, [did you study French?] yeah [’cause the way you say hockey 
reminded me of French] yeah 1 know a little bit of French. Oh yeah, is study estudiantel 
[no estudiante is a student, but estudiar is the verb] like estudio en Trinidad? [si, muy bien, 
y que estudiasl] 1 don’t know the Spanish for engineering [ingeneria] ingeneria [yeah, 
ingeneria biomedica] yeah biomedica, si.
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M: ok so now I’m going to tell you four lines and 1 want you to tell me what they mean.
[ok] miro el futbol en la television
R; yeah 1 watch football on the television, that was from my first one.
M: very good. Now, megusta una chica listay graciosa.
R; that's, 1 like women who are, lista, if that wasn’t the beautiful line then it was girls who 
are nice and smart, something like that?
M: yeah, so lista is smart and graciosa is funny?
R; yeah, yeah, smart and funny.
M: ok what about, me Ilamaron la a tendon sus bonitos ojos.
R: oh about her eyes, 1 like her eyes.
M: yeah, la atencion. So they caught my attention. Yquiero estar contigo para siempre.
R: oh, say that again.
M: Yquiero estar contigo para siempre.
R: not sure.
M: 1 want to be with you forever.
R: that was the one, that was my cheesy line. I still know the other, quieres bailar conmigo, 
1 still know anyway, that will stay with me forever 1 think.
M: which is good! But yeah there you go, but see, you do remember.
R: yeah that was the first one though.
M: well I think that’s the questions for this one.

End
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Robbie: Interview Transcript 6

M: [ ...from now, really isn’t it?}

R; Yeah.

M: But I didn't realize you had that many um group things for engineering.

R: Tve got, well I've got one that’s a big one, very big one [ah] so I'm meeting with them 
after this now [I see]

M: Okay, well, we can - we can keep this one -

R: No, it’s fine, like I've got loads of time. It’s at like 11 that I'm meeting them, so, it’s fine.

M; That's alright; I've got um - I’ve got someone at half 10, but she um - I just had to sort 
of say you might be five ten minutes over, but it’s no worries at all [okay]. Thank you so 
much for coming because it’s easier for me to do now - 4 of you today and then hopefully 
the other 3 on Tuesday, hopefully. I tried one on Skype, but it’s a bit shaky, the reception. 
You know, like you end up sometimes hearing every second word [yeah, yeah, yeah], 
which is not gonna be great because it could be an important word. Um, okay. So um - 
tell me a little bit about your project and your group.

R: Um, yeah, the idea - we love the idea, it’s just that obviously all of us the kind of general 
consensus yesterday was we’ve all got a lot of - lot of stuff on our plate at the moment 
[yeah], so unfortunately Spanish is kinda taking the um - it’s kind taking a back seat 
[yeah] compared to everything, so we - like we even saying - we were even saying 
yesterday that we haven’t put the work in that we’ve put into other - other presentations 
with this one [to other Spanish ones, even?] Yeah, that we put in more with other ones 
[oh] which is unfortunate because like the group we have is good, we really like the idea, 
there’s just so much other stuff [yeah]. Hopefully we've kinda got the script pretty much 
done now, and uh, it’s just a matter of learning it, so hopefully it’ll be, it’ll be good.

M: That’s alright. And you present next Wednesday.

R: Yeah. [yeah].

M; Um and it’s - are you still doing "Friends"?

R: Yeah, we are.

M: Okay, good.

R: Yeah, we realized that it was quite short, so we have to add - we added in a few more, 
few more lines and stuff yesterday, so -

M: Well it’s good you figured it out that early.

R: Yeah, yeah.

M: And um, and who came up with the idea?

R: Of "Friends"? 1 - not sure. I think...I think I suggested we do a song, like the whole 
presentation [mm-hmm] like we write a song about the whole Spanish experience, the 
whole like, the whole year, then someone said that would be probably right it’d be a bit 
too much. And then they said why don’t we do like a bit of a song and then, I think that 
became the intro to "Friends" somehow [oh], and then we said "Why don’t we just do 
"Friends". I’m not sure who exactly said it, but -

M: That’s quite cool [yeah]. And um have you been happy with everyone’s performance 
in the group so far?

R: Yeah. We’ve all done as little as each other [laugh] so -

M: But like um so you’ve been mostly limited to what you’ve done in class.

R: Well, other than translating my lines outside of class [mm-hmm], that’s all I’ve done, 
like I haven’t really learned them. They’re not too - my lines don’t seem to be too tough 
this time [that’s good] but Tm prob - I’m probably gonna add in a little bit more just to 
you know, spice it up a bit. [yeah - as you like to do]

M: And what about um - but like in class you guys have been on task.
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R: Yeah.

M: But - so um yeah, still you feel that it hasn’t - you haven’t been able to give it as much 
this time.

R: No, not -

M: At least it’s mutual - at least you don’t feel like you’re -

R: Yeah, it’s not one person, that’s kind of - yeah, exactly.

M: And is Lana, um, happy to go along with the rest of you guys?

R: Yeah. She wasn’t last week, but she seems [yawn] [okay] she seems all there now.

M: That’s good. What about um - and what about how you’ve divided roles and 
everything?

R: Um...we’ve all kinda done our own - we’ve all kinda done seems maybe bar Lana but 
Imelda, she wrote the script down, she put it up on - she emailed it to us all, so while 1 did 
the last time [mm-hmm], so to - for us to fill it in, and I did the PowerPoint [mm-hmmj. 
You can’t - but we didn’t set these roles, we just kind of all, we all did them. So 1 did that, 
and then Oliver, me and him and Imelda had to go early, but me and him - me and Oliver 
stayed a little bit longer after and went through the - the song, the "Friends" [so you will 
be doing some of the song]. Yea, no we will yeah, and we realized that the Spanish 
translation doesn’t fit in to the music, so you have to kind of change it a bit, the lyrics 
[yeah, not make it word for work or whatever]. Yeah, no it’s now- now we talk about 
Spanish class, so -

M: Oh, okay, [yeah, and] that’s awesome.

R: Yeah, it’s like "I’ll be there for you in Spanish class" [laugh] and then "I’ll be there for 
you" the second bit’s the same, and then it’s "I’ll be there for you" and something else 
about Spanish class [that’s awesome] "if you forgot your lines" or something like that 
[that’s brilliant] so that’s so we got that and 1 think he recorded it or something last night. 
So I’m looking forward to listening to that.

M: Oh, so you could actually play it, you’re not gonna sing it.

R: No, no we’re gonna sing it, but 1 think he recorded it so we all - we’re all on the same 
base, we all know what it is [cool]. You know one person’s not singing it differently, we 
all have [yeah] in tune anyway.

M: Wow - that does sound like a fair bit of coordination an3way

R: And I’ll be playing on guitar as well, so hopefully that’ll be - it’ll work out well.

M: Cool. You know the chords and everything.

R: Yeah 1 look through the tabs the other day, and it doesn’t seem to tricky, so I’ll learn it 
in- it’s a few minutes, so it won’t be too bad.

M: Cool, and just have to remember to bring your guitar, [yeah]. Um, then so - um 
did - how would you say your group’s working together?

• how

R: Yeah, well, yeah, exactly.

M: Happy with it?

R: Yeah.

M; That’s good. It’s funny you say like it’s a shame that you’ve got a good group again, but 

R: It’s just the time of year, yeah.

M: It’s just that time of the year, totally. I'm sure that’s the truth for everyone. And...so 
you haven’t been able to do much Spanish outside of class.

R: No, not really, bar just translating my lines, [yeah]. And even that was just getting out 
from my friend with that.
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M: That's good. Well, it’s better than using Google Translate, [yeah, exactly] cause you 
friend can explain things [yeah] and make you accurate. And have you got any 
frustrations or difficulties with anything at the moment?

R; Um, with Spanish?

M: Yeah. Oh - or with other things, but -
R: Well, just - no, not with, like not with anything in particular, it's just everything 
together is just stressing me out, so - [yes] so much stuff to be doing.

M: Yeah, and it does seem like once again it seems unfair, like some of you guys seem to 
have it worse off than others.

R: Yeah, in the last mo- in the last couple weeks. I've had 3-3-3 lab reports? [wow] I’ve 
got this thing, now to [the group one?] group project. I’ve got - I’ve got some so much 
stuff for Spanish as well.

M: And how’s that other group going for you?

R:The -

M: The engineering one.

R: [Sigh] It’s - it’s- -the project is so ambiguous [oh] and our lecturer isn’t - she’s terrible. 
I’ll be blunt. She’s not great at all. [That sucks] So like it’s two weeks left of college, and 
she hasn’t given us an outline to like what she wants in the report, so we have - you can’t 
start writing the report [no] when you don’t know what she wants, [yeah] We have to do 
a presentation, we don’t know when that is [you don’t?] in front of like 4 lecturers [oh my 
goodness], we don’t know when it is, again we don’t know what she wants and that’s - 
like that’s in two weeks, so -

M: That sucks [yeah].

R: She’s not really on the ball. She doesn’t really - 

M: And has no one called her out on it?
R: We’re going to report her, yeah, [hmm] And even the amount of times I’d email her, I’ve 
emailed her a few times about some e- I’m giving a lecture in the class [yeah], like a few 
people have to do it and 1 don’t know how many times 1 emailed her and said "Rust 
wondering when I’m doing this lecture" and she never emailed me back [no way], so 1 
have to go up to her in class and say "Look I’ve emailed you" and she just took out a sheet 
that was there, like it wasn’t even a big deal, it was what she had it right on (]

R: And she -

M: That sucks.

R: Yeah, and a few - and we had these things called design critiques, where obviously the 
class is split into groups of 3 and 4, so two of us, like two groups, groups are paired, so we 
met another group [right] and did a thing called the design critique, where they basically 
presented their project and we presented ours, and we kinda critiqued it, we said "We 
like that bit, we don’t like that bit” [yeah]. You know, that kind of thing, and for one of the 
groups, she didn’t show up to their desi- she was supposed to show up and just kind of sit 
in the background and listen in [mm-hmm], and one of the groups, she didn’t show up to 
theirs, um and she made them do it again, just cause she didn’t show up [no way] to 
theirs. Yeah. Then yesterday she said that we’ve got to do another one this week with no 
warning about it, and she like - she got annoyed at us and we said "There’s no way we can 
do this week cause -" [mm-hmm] Yeah, she’s not, like she’s not very good.

M: Yeah, that’s - that sounds really disorganized.

R: Yeah, it’s terrible.

M: And um, did you get to pick your group for that one?

R; You got to pick the group, no the group’s fine, the project [oh that’s good] the project is 
quite - it seems - it’s unfor - like it’s quite a new area of biomedical design, which is good, 
it’s nice to - to research it, but it’s so new that there’s nothing on it online [that sucks] and 
it’s so ambiguous you don’t know - there’s certain aspects of it we don’t know - that you
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don't know how to do this bit [yeah], it's frustrating, that's probably taking away from the 
experience a little bit, but ah, you know the group is good, the project is interesting, 
unfortunately, it's a bit - it's probably a bit too new [yeah, yeah], like you probably want 
to be spending a few years doing this, but - you know, proper research team [yeah] as 
opposed to 4 undergrads just doing it as a project [in a module )

M: Yeah, it is tough when there's not enough stuff out about it It's the same for us, like if 
it's a new-ish theory [yeah]. Um - most people don't even touch it then. Um, and what 
about proficiency levels in the group - that's - are they reasonably -

R: Yeah, I would- like no one is more so than anyone else, we're all on the same [good] 1 
think people are kind of at the same level.

M: Yeah, and in fact I think like of the class that 1 think of, I think you and Imelda and 
Oliver do happen to have stronger understanding than - than lots of the other people, so 
it's funny that you guys are all in the same group.

R: Yeah, we were talking about it yesterday, Lana was saying that she doesn't know how 
much - she said - she's honest she said "1 don’t really care much about this Spanish 
presentation" and Oliver kinda looked at her and said "You know, this is worth 25%, this 
is probably gonna -" like she said she had something else on Wednesday, another 
presentation, another report due Wednesday, and he said - you know, he was honest, 
which is fair enough, he said "This is gonna be probably the most, you know, percentage
wise [yeah] of any mark - of anything you do, you know Wednesday, this is gonna be 
important”. She, for some reason, was under the assumption that this module is just pass 
or fail, it’s not [oh, no way], so a bit naive there.

M: Yeah, cause it's not pass-fail

R: No, and then, like, 1 was kinda like, "That’s not the great, it’s not a great attitude [no], 
that we all need to have about it [it’s not], Oliver kinda, you know took her up on it. And 
especially when she says "1 don’t care about it" and the three of us clearly do care [yeah] 
about it, we're like "Well, you know, 1 don’t want you to drag me down [absolutely], so, 
yeah.

M: Yeah, good - good for him for addressing t, [yeah], cause I think it’s too easy to just let 
- let things like that go [yeah]. Hmm. Yeah, that’s the problem, too is to like, I suppose, if 
you don’t care enough about one another, like technically, if she was mates with you guys, 
she wouldn’t, she would obviously her best anyway, just-just for tbe sake of you anyway, 
even if it didn’t matter to her, but I guess because it happens to be random people [yeah] 
put together, [yeah] Hmm. Um.. yeah, and so um you guys have emailed a bit outside of 
class, you haven't met up as such.

R: No, we haven't met up, but we - we planned to, unfortunately, like we are all so busy at 
the moment, it looks like it's gonna be meeting up in maybe like two's or three’s, it doesn't 
look like [yeah] we gonna be even able to get everyone together, which is unfortunate, 
and ...suppose that's just you know [mm], the way it is at the moment with everyone being 
so busy, [totally]

M: Yeah, but-but [it’s a shame] any of that is good anyway, even before the class (] [yeah], 
again, because at least 3 of you are really responsible, so it’s not like you’re not gonna 
learn your lines [yeah, yeah]. Um, okay. Now I've got a couple of - oh yeah - do you want 
to tell me a little bit about yourself in Spanish, before 1 forget?

R: Um, okay. I'll see if I can use some of the lines that [oh yeah] 1 am - I’m Joey, anyway, so 
I’ll use a few - I’ll say a few of my lines of joey; 1 think 1 remember them. [okay]. Like 1 
come in and say "Hola chicos" and then 1 say "Es Joey" and (...from now] and then 1 say - 
then (...food) I say "uh Mmm polio osada - osadol [yeah] roast chicken, is that right? 
[yeah, that’s right, asado]. What else do 1 say? Like "me gusto - me gusto chicos [mm- 
hmm] and ( English something] what’s food? [comido] [nice]. And - yeah, I think that's all 
1 can remember at the moment.[that’s alright]. That's just kinda what 1 went over 
yesterday.

M: That’s quite good. Um, the only this is, for you to say that you’re Joey - 

R: Yeah, I was wondering about that, would 1 say "Es joey” or what
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M: It’s soy - it’s the weird thing, it’s like when you ring up someone on the phone, we 
would say "It’s Robbie [yeah], but they would say "I’m such and such" [oh], so you’d just 
say "Soy Joey" [Soy Joey], which sounds so silly because in English it literally would be like 
you were ringing up and saying "I’m Robbie, can I speak to [yeah yeah] such and such -

R: Whereas I just kinda want to be like "It’s Joey" yeah.

M: But they would say soy

R: And it’s the same with then "How you doin’?"? [mm-hmm] Like that’s not really - I 
kinda just have to say "Como estasT kinda thing

M: True, but you could still say it in the same intonation as he -

R: Como estas? - yeah

M; Yeah, there you go, that’s nice. [Yeah] That’s right, yeah, there’s not really a - it just -

R: If I translated it like that as well, she’s probably just think my Spanish wasn’t good 
either, so I’m gonna have to [yeah, that’s right], I kinda have to say it the right way [yeah] 
as opposed to the way Joey would say it.

M: But still, with the acting, it’ll be [yeah]

R: It’ll be - and I also want to get across, want to get across that I am Joey, so - [yeah] you 
know obviously friends - obviously two friends wouldn’t say "Oh hey, it’s me - you know" 
[yeah - but you want to make it obvious] - it’s Robbie here but I want to make, but I want 
to - so people know - as opposed to saying" (Spanish?] you know "Hola, me Homo Robbie 
[yeah],yo teogo [...tiene], we’re gonna pass all that, so you just want to [yeah] to say 
"hola", you know "hey guys" [totally], just say "it’s Joey" so people know who I am as 
opposed to "me llamo Joey" and all that stuff
M; Yeah - a bit more subtle, [yeah] Nice.

R: Rust as friends would, to friends, meeting each other would be actually like that.

M: But 1 think it’s smart, actually, you’re right, because then people know right away and 
they know what to listen for, whereas like, if they only work it out [yeah] toward the end 
they’ll be like "oh, yeah, okay [yeah]. It’s better. Hmm.

R: Like Phoebe’s gonna be quite obvious as well, cause she’s gonna have a cat in her hand 
- [laugh - nice] it’s - hopefully it’ll be good, hopefully it’ll be good.

M: Yeah, that sounds really good, [yeah]

M: Um okay, now I’ve got a couple of other questions for you that are just slightly 
different, like usually we just ask the same ones, but these are just - so bear with me. 
Um...rve only scribbled them down now, actually, how unorganized. Um, basically, the 
first one is just - what - what would you say is language learning to you, like how would 
you explain the process of learning a language? 1 know, it’s a big question, isn’t it?

R: Yeah. Process of learning language...

M; And not just in this module, just in general

R: Yeah, yeah, um...(long pause]... I think you have to...l don’t think you can just say 
you’re gonna learn. I’m not just gonna say "I’m gonna learn Arabic" [mm-hmm]. 1 think 
you first have to want to learn the language, like I don’t think people are gonna learn a 
language for the sake of it [mm-hmm]. They either want to learn the language or maybe 
it’s gonna help them somehow, and then, definitely just kind of, as my friend said, verbs, 1 
think verbs are very important [mm-hmm], if you know a lot of verbs, you’ll be grand.
And then, 1 supposed building around that, probably a good idea is to learn languages - go 
there [yeah] and force yourself - force yourself to speak the language, I suppose, as 
well [totally], that’s the only way you’re gonna learn it, you know, turn your phone, change 
the language, your laptop [yeah] watch movies and shows in that language [yeah - like 
immerse yourself]. Yeah, immerse - if you’re gonna learn it, you’re gonna have to [yeah] 
you know, when you started learning English when you were a kid, it wasn’t like you sat 
down and you [yeah, looked up ] you were - people were speaking it around you [yeah] 
so yeah. 1 suppose then people are different, though, as well, other people might be - 
people - that’s how 1 would [yeah] learn a language, anyway.

346



Appendix 6: Interview Transcripts

M: Cool, and yeah - it's interesting. And so like, urn, and the languages that you’ve had 
access to learn in the past -

R: Things like - French [mm-hmm] and Irish, the two of them were very much in school 
[mm], you’re just - you’re focused to learn them for a - an exam [yeah], which 1 don’t like 
[no]. If I want to learn a language, I don’t want to learn it because I have to or cause it’s 
for an exam, 1 want to learn it [yeah - totally] as a language, but when you have to learn it 
and you have an exam in it, you’re just like "Oh 1 don’t - you know - yeah - I don’t really 
want to’’ [no], whereas with this, it’s different, it’s not like "I have an exam’’, it’s kind of go 
- like you have a presentation, which is- is a good way to examine you cause you’re 
actually learning - you’re learning new words [mm-hmm] like Joey - like some of the 
lines I’m using aren’t stuff we’d be learning in class, so -

M: Yeah. And hopefully they appeal more to your interests if you choose them.

R: Yeah, exactly, yeah, if you’re writing your own - yeah.

M: That’s good. Even - see, I -1 quite like, like it’s interesting to hear different people’s 
perspectives; I’m sure everyone’ll [yeah] have something different to say about that, and 
like even in the class I feel like some people are there just to get the 5 credits and be done 
and whatever, and some people do want [yeah] to learn it more than others, [yeah, no]

M: What about your friend who’s in Spain, have you had any contact with him? I wonder 
how he’s getting on.

R: Yeah, well he’s the one that - Oh, my sp - my Erasmus friend? [yeah] Oh yeah, he 
wants me to come over, and I really don’t want to break the news to him that I can’t [oh] 
because of exams and stuff,

M: Wait, you can’t go after?

R: That’s what um, I was gonna say that and if his exams finish the same time as mine 
[mm=hmm] or maybe slightly after, I’ll go over, you know he might .stay on for a week 
[yeah] and then I’ll probably - I’ll do that, but I can't go, you know [no- you won’t even be 
able to relax if you go before that] between exams. Because I know if I go away for a few 
days. I’ll just feel - like I won’t be able to enjoy myself cause I’ll feel bad that I’m not 
studying or I’m not doing work [yeah] so - I don’t think I can go over.

M: That’s the life of a student, you always feel guilty [yeah - laugh]. Um, and uh, okay, and 
so another sort of random question is: how would you explain this kind of language 
learning that you’ve been doing in this course to someone who’s not in the course? Like 
even to your friends, how would you explain what you’ve done this year in Spanish?

R: Hmm...(pause] to my friends, I suppose to people in my course. I’d probably say it’s a 
nice - it’s a nice change of pace from [mm-hmm] engineering courses, you know, it’s - it’s 
a lot different to what we do.

M: Even though you do do a lot of group stuff [I mean as in the content] in your courses.

R: 1 mean as in the content [oh yeah, yeah] it’s a nice - it’s nice to do something different. 
Obviously, with my course it’s very different, like [yeah] maybe if I wasn’t doing a TSN or 
something, it mightn’t be, cause I-1 don’t know what they’re like but -

M: What’s a TSN?

R: A Two-Subject Module [oh], so like, French and History, or [Oh, 1 see - a joint major] 
Yeah. [ah]. I don’t know what they’re like, but I think it- for me, anyway, it’s a lot different 
[mm-hmm], see it’s nice - it’s a nice change of scenery, suppose [yeah] and - and the pace 
of it is definitely not as - it's not as intense as engineering, so it is a -1 feel like learn -1 
learn a lot more

M: Cause you’re not pushed as much

R: Yeah, which is nice, it’s not - whereas the engineering’s quite intense, and you’re 
pushed quite a lot, and sometimes it’s a bit overwhelming, whereas this, it’s not. [yeah]
It’s kinda - it’s nice, [that’s great]

M: And um the group element of it, like to me that’s what makes it different from other 
modules, but like for you, you’re so used to [yeah I had a lot of group] having to do that
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R: The only difference between this and my group work is I can kind of - we can choose 
our groups, whereas here we're obviously just assigned groups [ah], so -

M: Usually you choose yours?

R: Well, the group - I’m only doing one group project this year, and that’s the - it is a big 
one, it’s the whole module, it’s just all - there’s not exam and - that’s the bio one I’m doing 
now [yeah - the one with bad lecturer] and - yeah, it’s a terrible lecturer that’s all - we 
could - we cho- we chose our groups for that [ah], and that’s the only - there was 
another, actually the - the module that 1 - I’m not doing this semester cause Tm doing 
Spanish, cause you know I can - I gotta drop that module to do Spanish, [ah], that’s group 
work as well, and they, I believe, gotta pick their groups, so -

M: You were allowed to drop that for [yeah] (curricular?] one.

R: Yeah, just that particular one [interesting] yeah, that’s Management for Engineering 
[oh, I see], it’s not as - it’s not as

M: Is it another broad curriculum type?

R: No, it’s - like it’s only engineers can do, but [oh] it’s not exactly as important and, say 
Fluid Dynamics or [sure] - it’s just kinda, it’s more kinda the business side of engineering 
[yeah] that - I think it’s mainly for people who - for engineers- like you know, a lot of 
engineers will be like, socially awkward and [yeah] and you know, it’s 1 think it’s to help 
them a little bit,
M: Teach them some human skills

R; Teach them - yeah, how to interact with people

M: That’s funny

R: Cause a lot of them just can’t read social situations at all [yeah]

M: Yeah, you’re not your prototypical engineer. My dad’s an engineer; he’s the typical 
one [laugh] very much so [yeah]. Funny. And even I have a female friend here, and she 
used to work for [ ], and I always thought she was a bit odd, until I realized she was an 
engineer, and it was like "Oh" [it explains a lot] it totally - especially - now, I have to say 
especially because there’s so few women ones anyway, I think, and because women are 
more socially apt usually like [it’s more obvious] exactly, it’s more obvious when people 
are just a bit - [yeah] Yeah. But like - as soon as "Oh, okay, of course”

R: Yeah, probably, like the course is about (I think it was] 150 now, about 150, there’s 
probably between 20 and 30 people who Td be able to have a conversation with [wow], 
and even a few of them would be a bit borderline so - [yeah, that’s funny]

M; Well, you picked a - an exceptional career for - for yourself, given that you don’t fit the 
mould [laugh] necessarily. That’s funny, [yeah] Um, yeah, that’s it, I think that’s all my 
questions, and um, the next time we meet you’ll be after your presentation

End
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Robbie: Interview Transcript 7

R: you'll see me now sorry 

M: Uh - [1 was gonna say)

Video-0:15-4:46

{1:10} R: We messed up the slides here - it was supposed to go "I'll do itthen and then in 
here, but [oh]

M: Oh, she's talking about this [yeah]

{1:50} M: Was that - fun?

R: that was me messing, yeah [laugh]

{2:15} R: That was that at - uh - [the language assistant] [yeah]

{4:37} M: Nice - 1 like the pants.

Clapping.

M: You've seen the other ones.

R: Yeah, I've seen those other two anyway [okay]

M: Dm, so - what did you think?

R: Good - I did mess up, but I was a bit ahead - I was a bit iffy on two lines, my list line 
and the one that 1 said and "Am I gonna win an Oscar?" I think I'm going to win an Oscar, 
[yawn] [right] Other than that, it went quite well.

M: Yeah. And um - and - Elaine did a good job filling in too [yeah] for you guys, that's 
good [yeah]. How come you guys picked her?

R: Um [Did she offer] I think Oliver knows her, so he [oh okay] was sitting beside her 
before, and he said "Can you just read our - our script for us?" [that's good]

M: Um - Lord, that better now be giving me viruses as we speak, [laugh] That wheel is 
just turning. Okay. Um, and did it go better or worse than you expected?

R: Um - {actually} better because me and Oliver and Imelda kind of all knew our stuff 
[mm-hmm] course we weren't too sure about Lana [that's right]. We thought she might 
have maybe dragged it down a bit, but she wasn't there, and Elaine was just reading off, it 
was actually fine.

M: Yeah, I know what you mean. It actually, like, there's no way the profess-the teacher 
can mark you down for something that isn't [yeah, exactly]. Hmm. And um -1 can't 
remember li- di-uh whether it was you or Oliver that felt like this last one was actually 
really rushed or - I think it was him, actually.

R: Yeah it was, yeah, he even said that in - in class and stuff.

M: But I still think the quality of that to me is- is very good.

R: Yeah, 1 think it's just, as it went on, we kind of - we've definitely gone past the whole, 
you know, the basic Spanish [yeah, true], now, esp-we especially said we want to have it 
more as a conversation between - between friends, as we would learn Spanish for, not 
you know [yeah] the whole "me llamo" kinda stuff, that's very much [yeah] back in 
October we were doing that, whereas now we've moved on [yeah, that's right].

M: And it does seem more complex, definitely.

R: Yeah, well we try to - we had a - we wrote it out initially and it wasn't very complex, it 
was quite simple, so then we just made it a bit longer, added in more lines, and [mm- 
hmm]-

M: 1 like that you actually reference parts of the show.

R: Yeah, [it's helpful]] we wanted to do that as well.

M: [Phone ringing] Oh, 1 think that's my phone. 1 have to switch. Um, that was Oliver, but 
I should have probably picked up, but I - it's just not my instinct to pick up the phone.
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R: Do you have him next, do you?

M: Yeah, but not till 11:30. Yeah, I'm about to print that- yeah. Okay, I'll just say on 
second floor, sorry. How rude. I’m not - I'm not typing that well at all. [laugh] I hate 
these. I’m not even that old; I - 1 should know this, but anyway [laugh] Okay. Um, yeah, 
and so um, yeah, overall it went better and your own performance you’re happy with.

R: Yeah - bar those two sentences, but they - that was fine. 1 got them out anyway [yeah]

M: And you didn’t read your lines at all [no we didn’t] that’s good.

R: We didn’t read lines. We all got marks as well, we got them back

M: Have you guys already gotten them back?

R: Yeah, I’ve gotten 28 on the first one, out of 30 [yeah], 25 out of 30 on the second one, 
[mm-hmm], and that one 1 got 27,1 think it was [awesome]. Yeah pretty good [that’s 
great].

M: And how did the exam go for you?

R: Yeah, not actually - not too bad [good]. The - the bit that she read [yeah], that was 
actually alright, there was one part near the end that 1 didn’t really get, like 2 sentences, 
but other than that it was fine [great]. I kind of knew what was going on throughout the 
whole thing [yeah], she was talking about Madrid, she was talking about the transport in 
Madrid and like comparing the buses and trains and all that stuff, so I kind of, 1 knew 
what was going on, anjrway [wow], but there was a few bits 1 didn’t understand, but 
1 ...yeah, but it was - it wasn’t too bad, actually.

M: That’s great. And the - and the fill in the blank stuff?

R: Yeah, they were alright, yeah [that’s awesome]. Like 1 got all the - the standard ones, 
like “en" and "la" [yeah] and all that kind of stuff [yeah] but - and I got - 1 think I got most 
of the other things as well, so... [awesome] It went well enough.

M: See, li- that’s the thing, I feel like, it’ll be interesting to see - you’re the first of my last 
round like since the exam, but 1 bet some people won’t have liked the exam, but I feel like, 
you know, cause they think, well the presentations don’t teach anything, but like, look, 
how come you were able to do the exam and understand it? [yeah] Cause of the work 
you've put in. Tm not saying the presentations themselves teach you anything, but like, 
clearly -

R: Like if she’d read that script to me at the start of the year, 1 wouldn’t have had a clue 
what was going on [yeah, exactly] 1 might have heard "Madrid" and said "Oh, you’re 
talking about you know [yeah], that’s the only thing I probably would have gotten, [see?] 
Whereas now 1 knew what was going on.

M: Well that’s really good.

R: So, it’s quite an improvement, yeah [yeah, good for you]

M: But it’s only as a result of your own work, you know? That’s how -1 think that’s how 
it’s meant to be in this class, versus 1 think in high school they just sort of shovel it down 
your throat [yeah, exactly], and everyone picks up the same amount of whatever. Um, so 
this section on your Spanish progress. SO how would you say, you know, what would you 
think of your progress throughout the year? Are you happy with [yeah] what you’ve 
gotten out?

R: Yeah, very good. Gives me - give me a basis [that’s great] though I’ll probably - I’m not 
going away this summer, so I might actually spend a bit of time trying to learn some more 
Spanish, have a bit of a basis here now with that [yeah]. And 1 think the presentations do 
help quite a bit because in a lot of them, you pick up - even if you pick up maybe a few 
words that are relevant [yeah], though - you know, you’ll pick up more and more and 
more, and eventually you’ll - you’ll be able to have conversations.

M: Yeah, 1 agree. And you don’t need to learn every single part of a sentence in order to 
convey your meaning.

R: Yeah. Like - with the one - 1 know it’s a line I’ll always remember, the 'quieres bailor 
conrnigo' [11:13] [yeah], even just remembering that line, I now know the verb "quieres"
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[yeah] would you [absolutely], 1 know conmigo, with me, and bailor is to dance, but I 
could change that to something else [totally], as well as my - this one, I had [yeah], my 
last line, the "los pantalunes* [pantalones] de embarazo [yeah] otra vez", even “otra vez", 
you know, again [very smart] so - just little things like that you pick up on [totally] and 
it’s - it’s good.

M: Embarazo, for in case you happen to knock somebody up in Spain 

R: Yeah, well, we’ll see about that [laugh]

M: No, absolutely. I - I agree - I guess that’s the thing, you have to have a comfort level in 
being able to now understand everything, but understand parts [mm-hmm] and that’s 
enough [yeah] for now. Um -

R: As long as you’re picking up stuff with like - with our one [yeah], it wasn’t that you 
know, it was a nice conversation, sentences that we spoke in Spanish would have been 
sentences we might have spoken in real life [yeah], whereas I think it was this one [yeah] 
is just very much, they’re all just reading off a script -

M: Oh, 1 can’t even remember what theirs was supposed to be about, 1 genuinely [1 don’t 
even remember]. There was one that was the voice of Ireland.

R: 1 can’t even remember what it - that was james’ one, 1 think.

M: Oh, so he didn’t have that one [so we don’t know...] Oh for heaven’s sake - Fred’s in 
that group.

R; As - is he?

M: And another person, [laugh] Agh, well why isn’t it there?

R: See you should have just recorded all of them, [yep - laugh]

M: Well, she prob - maybe she did. Her husband, who works here, is the one that put it on 
the USB for me, cause I tried to find the actual camera last week and couldn’t. Argh. And 
one of them - one of them I’m interviewing today, too. Fred’s not till tomorrow, but - 
dammit. Okay. An3wvay - that’s a detour, but - yeah, so some of it doesn’t have relevant 
conversation.

R: No, not at all. Like, with that in particular, 1 remember afterwards, like sitting down 
and just not even listening to it, just watching it [yeah] cause it’s very much just they were 
sitting down and chatting. And when they sat down and - oh, what’s her name, the one 
sitting on the edge here [uh-huh] um [uh, Amy?] Yeah -Amy - she was in my group before 
- she was sitting over there - I was sitting here, and she sat back down there and I just 
turned to her and I said "What was that even about?" Like, no one - no one had a clue 
what it was about, [really?] they were just reading off - a long - a long script, [oh no].

M: 1 can’t even remember, like. I’m sure that’s Alice in the middle that is a participant of 
mine

R: Well, this one’s 15 minutes so maybe she just had a few, so maybe she just had a few of 
them in that one [oh, yeah, yeah, yeah, totally. Good thinking]

R: Like, that’s probably about 2, maybe even 3 -

M: Yes - so if 1 can just get this this to unclose - unfreeze - what is not working right now? 
Good Lord, [pause] Yeah, that’s the one that’s not working, okay. 1 didn’t save those but 
it’s alright, we’ll just try it again. So, maybe the one is there, you’re right, if it’s 15 minutes 
worth.

R: There has to be at least 2 there [totally. Good - good thinking.]

M: Yeah, no. I’m aware [laugh (] for a second]

M: Oh good - sometimes - sometimes it’s nice to have reminders that he’s still alive 
[laugh], like when he hasn’t made noise for awhile. Um, and, yeah - anything that you 
could - that you think you shoulda done - coulda done differently or - or things you’re 
happy with?

R: For that presentation [yeah] or overall? That presentation? [um - yeah, for the 
presentation, let’s say.]
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R; One thing we didn't do - um - enough was the song, we probably didn’t go over that 
enough, but it came out quite well, so [it did] yeah.

M: I like that it was short enough, like it wasn't -

R: Yeah, we just wanted to get that - that one little - the chorus in there, so [nice].

M: And you guys actually came up with those lyrics, too.

R: Yeah.

M: Yeah, I think that’s impressive, that's -that gotta have impressed [the instructor].

R: Me and - we had the original one [yeah] and - in Spanish, like directly translated to 
Spanish [yeah], and it doesn’t work with the tune, so after class one day, I think it was the 
week before, me and Oliver and Imelda sat down, went over it, and we realized it wasn’t 
working, but Imelda had to go because her brother had an art exhibition [that’s right], so 
me and Oliver stayed behind and we changed the lyrics anyway for - and then he changed 
one more, then, afterwards, but, yeah, we - we changed them when we realized it didn’t 
work. [Good. But - ] And then we wanted to make it relevant as well [so it was actually 
about Spanish] you know, in Spanish class, and what happened to my homework [yeah], 
and there was -1 can’t remember the last bit, but, yeah [yeah]

M; 1 really like that. Um, and - yeah, things to do differently?

R: Um...

M: Oh, it’s - sorry, that was about - you could have practiced the song more [yeah]. But - 
yeah, 1 don’t think you needed to.

R; No, other than that it went very well.

M: Good. And um, in terms of comparing it to your other presentations - are you happy 
with it?

R: Yeah - better than the second presentation [mm-hmm - I believe it’s on par with the - 
well - ] the first one was, I don’t know, I thought it was - 1 thought it was a s good as the 
first one, but the first one because it was the first [totally, absolutely], it’s gonna hard to 
be you know, like Shrek, you know [yeah] Shrek 2, Shrek 3 could never be Shrek [that’s so 
true - well, may sequels]. Yeah, and what are they on now, like 5 or something like that, I 
think?

M: Yeah, 1 stopped watching - and they had that cat in boots

R: Oh Puss in Boots, they had a movie with him, did they? I didn’t see that [yeah].

M: 1 don’t know how 1 know that, but - um, and what about in terms of the groups - which 
one - which one do you think, or which one you enjoyed working with the most?

R: It was in my first group. It was me, Oliver, [James and Amy] James and Amy. That was 
a good group, [yeah] Probably preferred this group that 1 had now minus Lana, and 
add...um...if 1 had to swap out a girl for a girl [laugh]...

M: You’re very diplomatic.

R; Well, yeah, I don’t want to like, you know, swap out a girl for a guy, keep it even. So me, 
Oliver, Imelda, and...mm..probably - did 1...

M: You only really worked though with -

R: Yeah, I only really worked with -

M: Lana, Elaine, and

R: Probably Elaine [yeah]. Yeah.

M: She’s [good guy). 1 like that she was happy to go along with this, anyway, [yeah, good 
sport]. Yeah, exactly. You need that.

R: Their one was ridiculous [and Imelda was...which one is that?] This one here, [laugh]

M: Again, 1 don’t even -
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R: Matthew, Elaine, and I don't know who that girl is [ah. Yeah, is that one of mine, I can't] 
See if that one has the two of them.

M: Yeah, this is the one that's 15 minutes, so let's play it and just 

R: Unless they just recorded nothing for uh -

M: Yeah, this isn't one of mine, 1 don't think. Oh yeah, she - she - she kills me when she - 
when she (reads] [laugh]

R: Or maybe theirs is just a really long one

M: Seriously - no, here we go, this is a different one. This is - this should be Voice of 
Ireland.

Video - 18:53

R: No, she's recorded nothing for ages?

M: So I read this as nothing?
R: Oh, this is when we went outside - we went outside now, so this must be the one that I 
missed, [okay]

M: This is Voice of Ireland. So you didn't see this one.

R: This is the one I didn't see, no.

M: I'm glad it's here, cause I would have been (inaudible]

R: So do you - have you missed any of them, then, no?

M: No, I think - I think not. Between this one, all...
Spanish on video

M: That's the thing, she said, cause it was a tripod, it would miss, you know [yeah]

R: If she moved it this way, you'd see it all [laugh]

M: But look, it's my - my own fault. She wouldn't have even had to use this thing if I 
hadn't um [had a baby?] Yeah [laugh] lost the - and if I hadn't lost the stupid little 
recorder. 1 don't know where it went. That's what I used for the other ones. [mm]. Yeah, 
and - and had a baby, but [laugh]. I wanted to come to the last class, but -

Spanish on video

M: Let's just fast forward a little bit to the singing cause -

R: Oh, do they actually sing? Oh I'm really annoyed I didn't [now why is it - ?] see that one 
now.

M: Yeah, Fred sings [laugh]

R: Yeah, we went outside to the room to um, like go over it with Elaine cause she didn't 
know it.

M: You probably didn't miss too much. Besides singing.

R: Fred was probably there [laugh] "Umm, uhh" (pretending to fumble around papers]

M: I know, but he’s so - he’s so nice and likeable that it’s really hard to like - even when I 
want to say, like, "Why didn't you come?" -

R: If it wasn’t him, you’d be so annoyed [exactly, isn't it?] but for him, I don't know, 
somehow you don't - like we have big presentations - are they singing? No [not yet]. We 
have big presentations in one of our modules, and every - like, obviously you need to be 
quite prepared, and it was in groups, big project been working on, so he goes up with his 
group and - he was with three people, so him, a girl and another guy - and the girl went 
up first and spoke, and she was really good, she knew all her stuff, and then he went up, 
and (] and goes, "Rust give me a second, let me get - " so he pulls out his notes and like, 
random pages, "Let me just get my notes in order - in order”. A good minute later, he’s 
ready to go [laugh]. If it was anyone else it would be "Oh, what is he doing?” [yeah] For 
Fred, you just - you start laughing, [yeah, it’s true]
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M: Oh my gosh, but even for your course.

R: Oh yeah, it wasn’t great, now. And then halfway through his - his presentation bit, 
there was a light switch on the podium, and he was like leaning against the podium, and 
he turned the lights in the room off [laugh], and then he turns them back on, but he 
turned on more than was on originally, and it was too bright [laugh] and then he goes 
"Rust give me a minute while I figure this out" [laugh]. So he just stopped for another 
minute to figure out the lights, and he goes "yeah, I think that's good", then he just carries 
on.

M: What was the instructor doing? [laugh]

R; I don’t know, we were all in stitches, though.

M: 1 wonder if he’s - 

[R laughing at singing on video]

R; What was he singing?

M: Uh, "White Christmas"

R: [Laugh] 1 got none of that, anyway, Blanco, 1 knew it was white something.

M: That’s right. White Christmas - Navidad. 1 think that’s it [laugh] and then is this - 
that’s the rest of it [laugh]. That’s good.

R: Oh, I’m definitely gonna slag him about that, an3rway.

M: You are? Why?
R: I’m gonna go up to him and go [1 think he did well, though] "Blanco Navidad"[\n sing
song] [laugh]

M: But he did really well [yeah, he did] gosh, 1 mean [fair play, 1 don’t know]. You guys 
also did, to be fair, do singing, but -

R: There was four of us [not many people did]. And [fair play] to Elaine for doing it 
[exactly, that’s what 1 think] as well.
M: Right - I’m going to quickly ask you these lines to see if you remember them, but then 1 
also do have other questions to get to. Um - so what does this - see if you can tell me 
what these are in English.

Spanish [24:27]

M: Nailed it! Ok, junto con la preciosa Sofia

R: Say that again. Oh it’s like. I’m with the beautiful Sofia.

M: That’s it. And, En primer lugar, las nominaciones "el Mejor Actor" [24:54]

R: The first award is for the best actor?

M: Yeah, basically. Um, okay. Now this is a long one. Okay

Que se siente al habersegalardanado con tal prestigioso premio. [25:09] Whew. 
Que se siente al haberse galardonado con tal prestigioso premio.

R: Um, well, "galar" is like the award winner, but the award - premio -

M: So premio's the award, yeah, presitigioso is what it sounds like

R: Yeah, prestigious.

M: que se siente

R: Que se siente...is that - that’s not a question, though?

M: It is.

R: It is - oh, I’m asking him how does it feel to be the award-winner [yes - that’s it]

M: That’s right - well, how does it feel to have won such a -[yeah] Yeah. So se siente was 
the verb part [yeah], 1 suppose. Perfect. That’s it. Those are - those are the lines that 1 
pulled from you. Um, so you did really well with those. Okay, what are my other
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questions? There’s no moving on in the course, what are your reflections on the group 
work this time? With this last group? R: Good, bar Lana.

M: Mm, and isn’t it - ok, maybe she was sick, but in a way, you guys were all sceptical 
about what it would go like with her, and in the end.

R: Yeah, she didn’t show up.
M: Yeah, so you don’t even know, really. Ok, and uh, what - what if anything have you 
learned from this experience - maybe overall in the course, let’s say, even, that you might 
take with you?

R: Mmm...what - what’ll I take with me?

M: Yeah - I suppose you could answer this either -either focusing on like the Spanish side 
of things, like what - you know where - where - where could you go next [yeah], given 
this base of Spanish, and then also yeah, is there anything new about yourself or working 
in a group that you think -

R: No, the group work. I’ve kind of done that a lot, so not really there 

M: Yeah, it’s just confirmed your -

R: The Spanish, probably, um, 1 have all the notes from it, 1 - you know, the basics now, 
and so it’s up to me, to [mm] to go forward and progress in my Spanish a bit I suppose.

M: What kind of way would you - would you look to - to learn next, like what would 
interest you?

R: Um, 1 would probably - probably sit down myself after exams and everything, go over 
some, maybe important verbs [mm], learn some useful lines that you might say in 
everyday conversation [yeah], maybe watch some Spanish stuff, um...another thing which 
I think is good is songs that I already know, learn them in Spanish cause it’s quite easy I 
think to learn a song [yeah], you know, like "duh duh duh" no matter what the lyrics are, 
then if I know it in English, I’ll learn it in Spanish, and I can say "Well, this line means that 
[yeah] so that obviously means that" [yeah, totally]

M: Are there a lot of songs that have Spanish versions?

R: 1 think so, yeah. Well, like [mm] we found the "Friends" version quite easily, and that’s 
not exactly a big song [no]. Pretty much any song by your man - um - what’s his name 
[Enrique Iglesias] Enrique Iglesias, he’s got them, all his songs are in Spanish and English 
so [that’s right].

M; Yeah, you’re right, something about putting it in -1 even see the way my daughter 
learns stuff that rhymes [yeah], it’s just that much easier to know what’s coming. Um, 
yeah, so you wouldn’t necessarily, like, I know you’re not, like this was your broad 
curriculum, so you’re not even taking a language next year, cause you can’t, but like, 
would you take this kind of course again, or would you look to take a different kind?

R: I’d definitely this one

M: Would you? [yeah] Oh that’s great [yeah]

R: 1 guess I’ll continue it on [yeah]

M: Even, um, like the format wouldn’t change, but, yeah, it’s just a shame that you won’t 
be able to [yeah]. Um...and oh yeah, you want to tell me a little bit about yourself in 
Spanish?

R: Um...( 29:22} Me llama Robbie, tengo viente an anas, estudian, estudiaren Dublin, soyde 
Dublin.

R: And then - What’s the difference between soy and vivo, so there’s soy.

M; Soy is [soy de] Soy is "to be from", like "soy de”

R: Like "Soy de Ireland" [yeah], and then viva en 

M: And that’s "I live in"

R: Yeah, okay, so, yeah (} and then estudie, estudia
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R: Yeah, estudio en [Trinity?] What’s the city center?

M: Oh. Um, en el centra [El centra] de la ciudad [de ciudad]

M:\eah, may bien. [yeah]. That’s new. Where’d you glean that?

R: Um, it was in the, um, the thing she read out, she was talking about the city of Madrid, 
so [yeah] en la ciudad and then center is cen [centra] centra

M: Yeah - wow, really- that’s really good that you can retain stuff from just even hearing 
it.

R: So, that would be that, and [mm]

M: Maybe you missed you calling, Robbie, maybe [laugh] engineering is not -

R: No, 1 don’t think Spanish - 1 don’t think languages is for me, [I don’t know] [laugh] 
anyway

M: 1 don’t know, if you’d asked me in the beginning of the year, yeah, it’s funny actually, 
how you just never know how these things go. Like, 1 would have never guessed that you 
would have taken it so seriously and [laugh] done so well.

R: Why not me [laugh]?

M: 1 don’t know, just cause - it’s silly isn’t it? 1 was just - wouldn’t assume that you were 
like the real studious -

R: Do you want my name on this?

M: Um, no, cause 1 can tell who - 1 can tell.
R: Okay.

M: Yeah, no I’ll remember [(] engineering] It’s you and Fred that are biomed [that’s true, 
so] I’m sure 1 can work it out. [tell us apart] Thank you. Yeah, um. These - these are so 
annoying.

R: You have to ask them, 1 suppose?

M: Yeah, 1 know, 1 just - 1 wish I’d written better ones [laugh]. So, okay, here’s a - cause 
I’m just - weary that this is the last time really that 1 get to ask you guys stuff, but like if 
stuff comes up later, 1 might email you just [yeah] just for an email reply, [go ahead] But 
um, 1 guess - can you speak a little bit about your motivation, like maybe whether and 
how it’s altered during the year and what - what do you think it has depending on the 
most, like, you know, how busy you are with other classes, how much you want to learn 
Spanish, who you’re with, you know.

R: Yeah, in the beginning, that’s pretty much it there, and the beginning you’re obviously 
very motivated, you know, it’s like something new to you, you go into it 100 miles an 
hour, and then maybe - and obviously in that first group, with Oliver and - with Oliver 
being in it, he was also very much, you know, a committed guy [yeah] that kind of rubs off 
on you, that was really great [mm-hmm], um ...and then the second one, I felt that we’d 
done so well on the first one, I wanted to keep that up [yeah] so, that was my motivation 
there, that 1 didn’t want to fall - 1 wanted to pick - 1 wanted to keep going [yeah], then 
with the third one, then, initially - initial - I’ll get it - initially [laugh - yeah] we had a lot 
of other stuff, so it was kind - we - it was slow to get into it, but then, you know, you 
realize it’s the last one [yeah] and you gotta keep going and that kind of - and again, 1 was 
with Oliver for that as well, so it’s kind of opposites there, with 0 - the first and third 1 
was with Oliver so - and Imelda as well - [yeah] we were all quite motivated and wanted 
to do well [yeah], so we all kind of rub off each other, whereas with the second one, 
maybe they weren’t as motivated as I was [mm-hmm], so 1 kind of felt a need to take a bit 
of charge there and [yeah] try to get along that way a bit 1 suppose.

M: And you did [yeah], it just wasn’t as enjoyable, 1 guess [no]

R: No, it’s more enjoyable if you’re kind of with similar minded people as opposed to 
[totally] people who are a bit less motivated than yourself, [yeah]

M: And all along, 1 do feel like your interest in Spanish has been stronger than some 
people’s, like [phone ringing] sorry about that, [on phone] Hey Oliver - we’re just - we’re
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just on the second floor in the board room. [Oliver on phone] Uh, yes, but [yeah] we’re 
kind of a hidden doorway, so like if you turn right, just past the bathroom, there's a door. 
Yeah, yeah.

0: (oh, hello]

M: Hello-

0: Do you want me to wait, are you finished?

M: No, I don't even like the other ones, honestly. I’m not gonna ask. [laugh] Isn’t that 
terrible? Yeah, no, go ahead, come in. Actually, um -

0:1 didn’t get this filled - I printed it just now, and I don’t know how to print and Macs, it 
took me like 15 minutes

M: [laugh] That’s okay, you can just, um, yeah

0: Do I fill it out after - will you stay here -

M: I am. I’m staying here for ages. And this is yours [yep]

End

357



Appendix 6: Interview Transcripts

Imelda: Interview Transcript 1

I - [question about the questionnaire] so there’s a lot you're referring to speeches, but I’m 
not sure what kind of speech, is it something related to what I’m studying, like if I have to 
give a speech within my field, [yeah I would say so, it’s only in contrast to giving a group 
talk or just questions/answers in the class, I guess it’s just the formality of having to stand 
in front of a group of people to talk about anything] okay, because of what I study, 
environmental science, is very, very difficult to speak it in a speech in Arabic, because 
most of the vocabulary is English, so you will see even Arabic language is becoming very 
uh, I’m working for Microsoft, so when first 1 was hired, 1 was hired for Arabic speaking 
but the thing is that they didn’t know is nobody in the Arabic countries types in Arabic 
anymore like professional emails [really? So they all type in English?] everybody types in 
English, yeah, [because it’s easier?] because it’s easier, and it become a global language, so 
it [Arabic] is a language that is diminished in terms of general communication, it’s a pity. 
So if 1 had to give a speech in environmental science 1 would be more comfortable giving 
it in English, the fact is most of the vocabulary in English.

M - interesting, because originally in the questionnaire it was assuming English would be 
the native language, which in this case it’s not, so for you it’s interesting as well to have 
the contrast of your comfort level in Arabic, and English, and Spanish. Well in that case 
then I would say for you make it more general, a speech about [culture] yeah, exactly. 
Because for this class you will pick whatever subjects you want for your presentations, 
[tangent about interview structure/schedule]

I - most people are more comfortable when they are individual [vs. group interviews] 
you always have someone in the group who speaks out more.

M - that would be my worry too. So you’re in environmental science, and you’re in third 
year? [yeah] and I was speaking to Oliver yesterday who said he knows you already!

I - yeah. I know Oliver from last year because we met last year doing a class from the 
Spanish society, and we did the first two years of science together. Third year eveiyone 
splits into different [specialities] specialities yes.

M - interesting, and what attracted you to Spanish in general?

I - you see, Spanish for me [confidential] so my father lived in Spain and then when 1 
become 18 I claimed the Spanish passport. And then I decided I’m going to join the 
Spanish classes, back home, and 1 did three levels, and then when I came here 1 stopped, I 
decided 1 don’t want anymore, the kind of experience 1 had learning Spanish in Lebanon 
was not very comfortable, as well, so I kind of pushed away from it. And then 1 thought 
after 5 years here 1 will apply for the Irish citizenship, and give away the Spanish 
citizenship, and then 1 thought, then last year most of my friends are Spanish, and 1 
understand, so when they are speaking next to me I understand, so then it’s one step 
more of me to be able to communicate with them, so 1 decided why not, [interesting, and 
apart from the class you did last year, this is your first experience back in learning 
Spanish?] yep, properly, because the language society, it was not very professional, and to 
be honest, I did one year but 1 did not get much out of it.

M -1 wonder what you will make of it, since it is not the traditional teacher-fronted way 
of learning.

1 - it’s good, because 1 did Al, A2, B1 [said in Spanish], back home but that was 7-8 years 
ago, considering that 1 still understand. So I signed up for the intermediate class, and 1 had 
a class with them [the Tuesday?] yeah, and 1 found it very advanced, I had forgotten my 
grammar, my vocabulary, they were already working on projects right from the top and 1 
cannot, so 1 asked to come back to the beginners.

M - well anyway this is what I like about this class, I don’t think you will be held back by 
your group, whereas some classes if you’re going through a book it could be boring if you 
already know the stuff that’s being covered.
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■ no, it’s a good refresh, Tm happy.

M - that’s why. I’m so sorry, when I heard you speak Spanish, and I thought it’s very good, 
in class I assumed you were Italian! Because there’s lot of Italians here and it’s easier for 
them to pick up Spanish.

I - my flatmate is Italian and she picked up Spanish living with another Spanish girl, she 
doesn’t know the writing but she just picked it up from speaking.

M - interesting [tangent about others picking it up] and how many years have you been in 
Ireland now?

I - seven.

M - so you can apply for citizenship now?

I - yeah, I still will apply. From 5 to 9 years you can apply, so now that I’ve been here 7,1 
will start to apply, [tangent about waiting times]

I - and the other thing is, I want to pick up Spanish because every time I go to the Spanish 
embassy, they’re very impolite to me, [oh really?] yeah, very rude, and 1 know I’m not the 
only case of nationality, 1 know South Americans who have Italian citizenship [yes of 
course].

M - and you think they’re rude because of that? (claiming citizenship]

I - yeah, because I went to ask for one paper, because I’m already registered in the 
embassy, and I went to ask as for one paper that said that I am Spanish living in Ireland, 
because I want to get the ID card from Spain and you need that paper. So one woman 
came, then another woman, three girls, and then they called one of the managers, ‘you 
need your birth certificate’ so I gave my birth certificate, 'no, another birth certificate’ - 
and I looked, there’s only one kind of birth certificate, [of course] and it was for half an 
hour, and I started to sweat, and I started getting impatient, and I said forget it. And then I 
rang my father and told him about the situation and he said that’s not correct. So I’m 
aiming for 2014, November, because my passport expires, to be able to say '1 want to 
renew my passport’ in Spanish, [but I’m sure you could say that now!] I want to practice 
more my Spanish, so that’s one of the aims actually. So they were very rude, only one time 
I went there, there was a nice girl, and she said don’t worry, don’t worry but the other 
times they were very rude.

M - But see I love that you would take something like that and use it as a motivating 
experience, instead of just saying that’s it, I never want anything to do with them again.

I - at the beginning I said I don’t want to, because I don’t want to deal with them anymore, 
and then I thought ok, the Irish one’s going to take a lot of paper work, god knows when it 
will be finished, so in the mean time, I will do that.

M - good for you. I’m sure you will be successful in your study. So did you go to the 
introductory lecture to the modules? [yeah] so it was explained about the autonomous 
nature of the classes - have you had those kind of experiences before, whether in the 
sciences or in language?

I - absolutely, more in the sciences. Because most of the work is self, you’ve got to work, 
you’ve got to research, if you want to excel, if you want these extra marks, most of the 
work is on you. But now in third year, so first year and second year is more by the books, 
if you get the book, you get your marks, you pass. If you want more marks, you do the 
extra readings. But now in third year, a lot of research, a lot of projects, you are actually 
going there, getting your info together, going on the field. In language, no, not really, [and 
certainly not in Spanish, that you did in Lebanon.] no, it the homework, and that’s it. 
Actually it was Institute Cervantes, the same one as here. And there was a lot of people 
who spoke French, because Lebanon is a francophone country, so the second language is
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French, but I was English educated. Those who spoke French, there was a high 
percentage in the class, for them, Spanish was so easy. So 1 was falling behind. So the 
conjugaisons [sic], the division of the verbs, even the grammatic [sic], it was very similar, 
so for them to structure a sentence and to speak was so easy.

M - and so even though it was a francophone country, so for you in the English school, 
you didn’t have to learn French?

1 - later on, when I was in the secondary school, they introduce a new curriculum, you 
have to learn a third language, so if you’re English you take French, if you’re French you 
take English. So anyone who knew French, picked up English very quickly [did they?] 
yeah, because English was already out there in the TV, in the movies, in books, [but surely 
they wouldn’t have ended up with English as good as you?] no they would have because 
they were already speaking it, [informally] informally. While French for us was much 
more difficult. So they ended up speaking 3 languages, while we only really with 2. 'Cause 
then, now you started earlier with both languages.

M - [tangent about languages]

1 - when you’re studying Arabic, there’s only 1 grammar class per week, but math, 
physics, chemistry, that’s all in English.

M - that’s amazing, and that is how all the schools are? Even the national schools?

I - yeah, it’s a good thing and not a good thing, because you’re losing your, you come out, 
you cannot communicate properly in Arabic.

M - would you speak Arabic at home with the family?

I - yep, well we speak a dialect, so it’s not the formal. So everybody speaks a dialect So 
everybody studies the formal one but nobody speaks it [the classic Arabic?] yeah, the 
classic Arabic. So nobody speaks it And that’s why you get different dialects, the 
Lebanese dialect the north African, the United Arab Emirates. If we are to communicate 
with each other, we can [... ]it’s a good thing learning the other language but you’re losing 
sort of your own.

M - [tangent about Irish language usefulness] 21:34 even for you, having to juggle them 
both, 1 mean it’s one thing if you have a job that you go to the coffee shop and pour people 
drinks, that’s just time away, for you it’s actually cognitive load as well.

I - a lot of people tell me that, but 1 have to say, for me it’s not harder, it’s not so hard as it 
seems. I’ve done the job now for 7 years, it could be the reason I'm not finding it so..
[hard] and the thing is I shifted my priorities, so now my priority is college, my second 
priority is work. So for example yesterday 1 couldn’t go, 1 had my priority for college, 1 
could have postponed college and done work for example. And I suppose if I am to quit it,
1 will see how much time 1 will have for college, but this is the facts and 1 can’t quit it, and 
1 don’t think it’s a problem. 1 don’t complain to my parents or even to the government 
here, so you get by, you get by.

M - anyway I think the busier you are, the more focused you have to be.

1 - yeah. [...] if 1 have all this free time, 1 know Tm not going to invest all of it in college.

M - anyway 1 think it’s a good reality because after college life, that is life.

1 - yes, that’s what 1 think. When people finish school they should take at least one year 
off before going to college, to get little bit of life experience and then come into college. 
Because if you do that straight after college, straight into masters, straight into PhD, you 
come out, like 1 know most of the PhD students who are demonstrators for us, they’re so 
weak you can see they’re not as up there. Tm speaking in general. You have to balance it a 
little bit.
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M - would you say in your priorities in college, is there any more important than others?

I - you see at the moment now I’m only taking, the way it’s structured is a bit strange, 
well I only have two modules, and the second module is only two hours on a Friday. But 
the other one, the fundamentals of ecology is the one taking time, so next semester it will 
be more intense, so then maybe I will be able to tell you which one I like it more and am 
giving it more than the others.

M - but Spanish for you is more on the back[burner]?

I - Spanish will be on the back, and the reason I still to beginners is because I wanted 
something to enjoy and not to give it too much study as my actual degree. And I don’t 
want to fail, to be honest, like it’s a 5 credit [you won’t fail!] em, like if I stick to 
intermediate for example, I want something to enjoy and not to make me to stressed 
about workload. So [the instructor] told me do you want A2, and I said no I’m happy to 
stay in Al.

M - [tangent about accents - both I and M prefer central American/Argentinian accent to 
the Spanish one, Imelda has extensive knowledge of accents even within Spain - Galicia, 
Canary, based on her friends]

M - and how much other group work have you done or are you doing? 28:10

1 - at the moment, I have a lot of group works because I am working on two presentations 
at the same time, and it’s two different groups, so it’s groups of 5. It's ok, we always see 
one member of the group is participating less, but more or less everything, everyone is 
good. We do kind of struggle because we have different opinions and we struggle because 
we believe strongly that your idea is the best, definitely the other person believes their 
idea is the best. I haven’t had any issues, because I am relaxed about it. You will see 
different personalities in it as well within the group. At the moment I have more group 
work than last year.

M - and have you ever done much group work in language learning?

1 - in language learning, when we did the Spanish class, but it was more in class, we never 
had to do anything outside of class, [more like tasks, not projects?] yeah, tasks, not 
projects.

M - [...] technically it’s possible to get everything done in class, but it depends how 
organized the groups are. So what would you say in your experience is a good use of 
group time?

I - em, okay I’m thinking now the time of this class, because it’s a late one, so most of 
them have already had lectures and they’re destroyed, so for some people this will be a 
break. For me, because the level now I am enjoying it, so 1 am filling in the answers now.

M - sounds to me like you would be more inclined to do the work in class

I - it depends how much the work is, if it’s something like a simple exercise then 1 will do 
it but if its something that I will need to really focus on, at that time of the day, I can’t, so it 
depends what exactly you’re expected to do. If it’s a fill in the gaps then yes, but if you 
actually need to write a paragraph about something or someone, actually that would still 
be ok 1 suppose. Actually yeah because I’ve never done something [in groups) at the 
language level so we’ll see. I’ll tell you.

M - and for you in the courses that you’ve had to do, have you found group work to be a 
benefit or would you have preferred working on your own?

1 - no definitely, some aspects definitely benefit you. For example the last presentation 
we did I can minimize my, we had the group was putting stuff together, in the end she did 
a very good job with the graphics and she eliminated what didn’t need to be there, so she
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did good work yeah. In terms of research, 'cause always even my work, even though it’s a 
team, Tm the individual. I'm the one interacting with clients and the manager, [but it was 
also in a group setting?] it was teamwork, because we were doing kind of language 
support, so we need 8 people on the team, but even [of different languages?] or just 
because of the workload. So in some things you need communication, so if I am to find 
something, if someone was working on a case and came across something new I would 
encourage them to document and share them on the team. When it comes to project 
works now with the research, it takes more time to finish something together. I’m just 
trying to compare because we had a group presentation and then we had something 
individually. My individual report was quicker. Now, they might bring up new ideas, but it 
will take longer.

M - [talking about the value of negotiating ideas in a group, but that this might not 
happen in a beginner language class so easily]

I - first of all you don’t have the ability to discuss these sort of things, to express yourself, 
with the language [...] and I suppose you need someone to be sitting in that group, 
someone who speaks Spanish, you need the teacher, otherwise they will keep chatting in 
English. If you have someone sitting within the group, asking these questions and asking 
people to address each other they are enforced to do it, indirectly. 36:26

M - and that’s what some of the comments were ... but I guess that defeats the purpose of 
learner autonomy, if we’re forcing them to, then they're not doing it on their own choice 
and will. But I’m the same, if someone tells me I have to do something, then I will do it.

I - I’m the same, but its not enforcing it, it’s part of the actual learning schemes, like you 
have to., so when [the instructor] is speaking to me in English for example, I didn’t learn.

M - do you have any concerns about the course or the group work?

I - actually 1 didn't know there was group work coming up, she didn't mention, or maybe 
she did but on the first one, I wasn’t there. [

M - and what if anything would you like to get out of the group experience? Now that you 
know you have to be doing it anyway.

I - eh, I suppose mostly communication. To speak it, to structure a sentence in Spanish. 
And at least a little bit to get over the confidence thing, even if you’re wrong or right, but 
it’s good to have somebody there who is wrong or right. [I think you’ll have an assistant in 
the class] and besides you know how for example, so I understand Spanish when people 
speak to me, and when I was in Spain over the summer, I found it more difficult, and I 
don’t know if it’s related to ’cause someone that I’m used to. I’m used to their tone of 
voice, because it's my friends, I understand them more, but if it's someone else speaking 
the same sentence but I don’t know them. So it could be that within the group I’m used to 
all these people. So it’s the practice, so that it does not become a barrier.... It's a good 
practice on this thing, I think.

M - and do you think proficiency levels would make a difference in your group dynamics?

I - so proficiency levels you mean?

M - so the level that people are in Spanish, so if there are people better than you, worse 
than you.

1 - I suppose yeah, because if someone is really, really from zero they are holding you 
back, or not moving at a faster rate. But also at the intermediate level I was not 
comfortable, [whereas I think in our class you are comfortable to participate?] yes to put 
a paragraph or a phrase together.... It does hit your confidence a little.

I - so for example when I did the intermediate, at the beginning 1 was with 2 people and it 
was a group, we had to do this questionnaire, and they were advanced. And I was not
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comfortable. Then I moved to another group, there was another girl at the same level (as 
me] and she was lost, and already 1 felt more comfortable.

M - I actually forgot the very first part, it's the only part in Spanish.

1 - something in Spanish? [yeah. It can be very basic] eh, hablar Espanol es un poquito 
diflcil para mi, peroyo puedo practicar masy solamente. Laughs. [...] 1 hope by the end of 
the term 1 will be able to get a little bit..

End
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Imelda: Interview Transcript 2-3
(Imelda could not attend Interview 2 and therefore had questions from 
Interviews 2 and 3 combined in the third round of interviews)

M - so to start, do you want to tell me a little bit about yourself in Spanish?

I - par supuesto. Em.... Con mi companeros, mi espafiol companeros trabajo, trabajar, es 
muy practicar, es muy facil para practicar escuchary conversacion per mi problema es 
gramatica. How do you say 'use' in Spanish? [utilizar] utilizar el verb [ah si, los verbos] los 
verbos. Porque a este momenta,yo se poquito verbos [pero macho vocabulario] si, si, este es 
el problema. [tu puedes entender macho mas qae puedes hablar] si, si, bought, how do you 
say 'bought', [compre] compre an peqaeno libro para gramatica [oh bien. )ust here in the 
international bookstore?] yeah, it’s a small one but it has all the grammars and if 1 get 
stuck..

M - may bien, perfect. That’s really good. I can tell, even your pronunciation is very good, 
but it’s funny, you feel some things hold you back.

I - yeah, it’s the grammar. It’s the verbs, I don’t know much verbs and that’s why I get 
stuck what to, how to express. And at the moment because we’ve only learned the present 
tense, so to know all the past, and also listening, 1 find in the class when she puts the 
cassette, it’s very important, because you really focus on the actual pronunciations.

M - true, because in class listening to one another you wouldn’t really know which is the 
correct pronunciation.

I - yeah, so being in the environment with Spanish people for me at work is very helpful.

M - oh 1 didn’t realize you have it at work as well!

I - yeah, two of my best friends are Spanish.

M -and they happen to work with you as well?

I - yeah

M - oh because I knew your friends were Spanish but I didn’t know you worked together 
too

I - we work together, and that’s why, most of them, the conversation is always Spanish, 
and I tell them, continue, because I understand and it’s very good for me. And next month 
I’ll be moving in with three Spanish girls so.

M - oh, you’ll be flying!

I - yeah, my flatmate learned Spanish by living with Spanish girl, her grammar is not so 
good and she says if have to write it it’s not so good, but, 1 can speak it.

M - and meanwhile you’re going to class as well so it’s not like you’re just relying on that.

I - on top of that, also getting the basics.

M - yeah, great! Can you tell me a little bit about your project, what it’s about, how you 
divided the work, the roles?

I - mm, to be honest, this first project was not properly organized by us. Eh, it took us 1 
day to decide what we’re going to pick, the topic, and it was a conversation about we are 
new flatmates, well one girl arriving, she’s the new flatmate. We are already, we are 4, so 
3 of us are already living together. So it’s just explain, different background, we try to 
make it a bit funny but it didn’t work out, it’s that everybody has a different kind of story. 
And it’s just getting to know each other. The work, to be honest, every time we gathered
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is when we put the things together, it was individually, separated, like you do something,
1 do something.

M - so you decided, you each wrote your own?

1 - yeah we sat all together and we wrote the conversation together, what everybody 
would like to say about themselves. It was a bit challenging, everybody has their own 
ideas, and some people are very competitive, [oh really?] yeah you will see in the group, 
some people are very competitive. 1 just wanted it to be simple and funny, and some 
people actually really looking for the marks.

M - oh really? This is the kind of the thing 1 would never know from just observing, from 
watching.

1 - yeah. Because at some stages, when you’re writing the script for example, okay you 
have to be open as well, em, it’s normal, it’s normal that your idea you think is better than 
the rest and some other people just want to keep it the way they want it. And also what 1 
found interesting as well is some people are actually, want to get good marks. And my 
point was, it’s our first project, it’s a language first class, 1 don’t think the teacher is over
expecting a thesis from us.

M - no. and some people thought?

1 - 'have to make it perfect’

M - which is funny because in the end, aren’t you better off delivering the lines that you 
understand

I - that's what happened in the end, everybody memorized their own lines, we didn’t 
have time to practice, coordinating it, because on top of everybody has their own degree 
and everybody’s working like myself, and to find the time, we only find time during the 
class and one day we only met for 1 hour and a half and I had to run, because to be 
honest, I had a viewing somewhere else and the, they were getting nowhere. And it was a 
lot of, no 1 don’t like this, and 1 was like okay, we do it, 1 just want to get it done.

M - really, an hour and a half and it wasn’t enough!

1 - it wasn’t finished, no.

M - so when did you do it, last week or the week before?

1 - that was the week before

M - so that was after 2 times in class. Which is interesting because it seems like your 
group always worked in class, like some groups talked more, didn’t really, it seems like 
you guys were on focus.

I - we wrote half of the script in class, and the other bit is that day, we finished it when we 
met outside. We found our own time to finish it, and even then 1 had to leave after 2 hours 
because 1 was running, 1 had some other things to do.

M - I’m surprised you even, 1 think you’re the only group who actually met! And did you 
have communication other ways?

I - via email, it’s just arranging that time to meet and arranging, after the final script, just 
to share with everybody. And yesterday the plan was to meet before, outside the class, to 
practice. People were delayed, people were trying to print, 1 had extra printouts ready, 
and in the end we don’t have time, we have only 5 minutes to practice.

M - oh no!

■ it’s ok, it’s ok at least for next time I know how to do things a bit differently.
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M - okay that’s good, and that's a good point, after we watch, I want to know more. And 
do you think you’re progressing in Spanish?

I - yeah, yeah. I’m a bit more confident to be honest. A little bit.

M - that’s wonderful.

I - 1 bought my own workbook, and I do a little bit by myself, when I have the time.

M - yeah good, and how do you know what to do?

I - it’s very simply, it’s just following the book. I bought it also from the bookshop. It starts 
very easy, and it’s more or less the same language as we’re working on now I was 
comparing, so the time we do nationalities, it’s in the beginning, the feminine/masculine, 
the essential verbs, it’s all covered.... for me to pick that book it took a while to find the 
one.

M - and it’s mostly writing exercises?

I - writing exercises, some dialogues, some stuff online to listen to. I’ll bring it next time if 
you want to have a look!

M - that’s great! And did you feel enough challenged by the project?

I - a bit, yeah, a bit this extra stress.

M - but certainly it wasn’t too easy?

I - no, it’s just finding the time, and finding something everybody will agree on, which is 
why yesterday when it was finished, 1 think most of us were happy that it was finished. It 
was a little bit of a disaster.

M - so it sounds like it was not the Spanish itself that was a challenge but working with 
the group and choose.

I - exactly, because at some stage, for example, until yesterday, up until Tuesday, nobody 
communicate an)fi;hing about practicing the presentation, so 1 took ownership to say okay 
guys, it’s already too late on Tuesday but why don’t we do it on Wednesday before (class). 
So taking this initiative, was lacking for me.

M - it’s interesting because for me from observing, 1 always thought you took initiative in 
the absence of other people.

1 - yeah, I might have done that maybe unconsciously, because somebody needs to.

M - yeah and 1 thought you did that really well. Like 1 remember you asking Robbie what 
would he like.

I - ah absolutely, because in the end, because a few ideas of mine he didn’t like, which is 
normal, and I said okay would you like to say this about yourself, no, I don’t like it, but it’s 
fine because it’s his line, and if he’s not comfortable memorizing what somebody else 
wrote that’s fine. But finding the initiative from other people, and I found that in my other 
contexts in my degree as well, people are waiting, and you are also waiting, and if nobody 
is going to take the initiative, you are going to run out of time. And I’m not sure if it’s 
because I’m older than them, or, if it’s personality.

M -1 wonder about that as well, is it experience too? Maybe they really don’t know how 
to do it, or they just wait to be told.

I - yeah, one of the girls was very nice as well but you see, different personalities, 
everyone has different personalities.
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M - yeah and that brings up another relevant question, why do you think some people 
work better together than others?

1 - 1 think some people trust their own individual work more, [pause] it might not be the 
best but they will have more confidence that they did their own research, did their own 
bit and they're more confident in it. And if somebody else brings their ideas, because it 
doesn't match, it could, but, this is where the issue is, if your ideas don't match for the 
other person, this is where you become more committed to your own idea, that you 
believe, and you might be wrong, so it is a bit of a psychological thing. And it is 
personality. Some people are stubborn and some people are more open to new ideas, they 
might not like it but they understand it, that's it.

M - yeah it seems like it's a big thing, this issue of getting along.

1 - and 1 know for some things 1 have to do, 1 trust my own work, my own research, but 
not in a group thing.

M - and this is reasonably low stakes really, it's interesting that you noticed some people 
seemed really driven by marks.

1 - it's competition, [within the group or against other groups?] Against other groups, the 
aim is the make, because it is the individual character to compete, and because they are 
part of the group, they're obliged to make it part of the group. And this is where people 
clash within the group.

M - trying to make it better than the rest

I - yeah. Exactly, and you can see other groups, 1 was talking to Oliver for example, and he 
said he had so much fun preparing their project. And 1 didn't have fun, in the way he did, 
what he did is more or less what I wanted, something to enjoy, [yeah exactly, they were 
laughing and stuff rom the first class] And it was good, they didn't use too much 
conversation, our conversation was like reading a conversation, theirs was very 
<inaudible>in between, which was good because people who were listening had time to 
switch and come back to you, but if you're reading from a script or a conversation, you 
will lose marks <?>

M - how much time would you say you're able to spend on Spanish every week?

1 - outside of class, an hour.

M - wow you can get all that done in one hour!

1 - one hour, one hour and a half, 1 suppose.

M -1 guess the exercises don't take a long time if you don't have to look up every single 
word

I - yeah it could be because I'm a little bit more familiar with the language. To be honest, 1 
do my exercises before coming to class, 1 do them at work, [laughs] Because I don't have 
time during the week. Caus she says one exercise per day but, 1 leave everything for the 
last minute.

M - and do you find you're like that in other ways?

1 - yeah, everything, my exams and everything's last minute. It works but it's not good 
because the last week I'm completely stressed.

M - anyway it works because it's not like you hand stuff in late

I - no, no, no, it's done but with a lot of pressure.
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M - (tangent about males and females, study habits] and are you experiencing any 
frustrations or difficulties with anything to do with the course?

I - with the course, no but a little bit the teaching method to be honest. 1 know she’s 
trying but things are not properly explained, like it’s just brushed over. The verb or 
whatever, it’s in the hand-out, it’s written down again, but it’s not properly explained.
And what is explained is like, sometimes, exceptions, but I’m not native, and I need to take 
notes, and 1 cannot put 'mmm’ as my note. Once 1 even consulted my Spanish friends, one 
friend of mine she explained it very well. And that is something that 1 found interesting 
because 1 thought, but she is my teacher, she was the one who was supposed to explain it 
properly. If you’re not properly explained something, you’re just going to learn it the way 
it is and apply that rule to everything, which is not going to work in Spanish.

M - hmm that’s a good point, 1 don’t know why that is.

1 - 1 don’t know if they are thinking because it’s a BC they’re not taking it that seriously.

M - and I wonder if it’s because it’s conversational based the emphasis is supposed to be 
less on grammar, but you need it.

1 - you need it, 1 need these basics. You cannot go to A2 or B1 without the basic, 1 went 
back because 1 understand but 1 need the basics.

M - (tangent about husband learning French conversationally]

I - when 1 did Spanish in InstitMto Cervantes in Lebanon, the teaching method was 
different in class. There was more communications with the teacher, more exercises 
within the class, 1 found 1 had more work done within the class than outside the class.

M - and I suppose partly it’s because of the group part of the class

I - ah yeah, within the class we had more or less the same activities, but 1 thought we 
were taught a bit more. That’s the reason it is a beginner, then you move to the second 
levels.

M - that is a very good point So even group work aside, it’s that first half. So then what 
would you say you prefer so far, the first half of the class or the second, when you split 
into groups?

1 - the first half [even though you would like it done a bit differently?] but the second 
half it’s only with the group work because it was this extra pressure, and because 
synchronizing with the group was a challenge, this was why 1 thought the first half was 
more..

M -1 guess it’s a good thing you have a new group every time 

1 - ah it changes, ok!

M - yeah it would be quite a long year if you were stuck with the same group!

1 - yeah it’s a bit challenging, yeah.

M - 1 was surprised that she split you into groups. I’m sure before they got to choose their 
own.

1 - but it’s better when she picks it because if you group with the people you want, it’s 
more like this social circle, it would be more laughing than, so you always need somebody 
serious, somebody outside to make you more serious.... Even if there’s one person in the 
group who’s new, you will feel you have to be a bit more serious for their sake.

M - and what if anything do you feel you’ve gotten out of the group work experience?
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I - I suppose finding the time, you have to give from your own time. Because sometimes 
it's not enough within the class, so you have to give from outside the class, and not only 
with that project but with other projects I’ve done, if you want the work finished, done 
properly, you have to find time from outside your hours. Also, I mean, you do learn to 
listen as well, not to be too stubborn, to take in a few ideas, even if you don’t approve of it, 
time after time you learn just to okay, fine write it down, it’s what you like.

M - interesting. And it is a low stakes opportunity

1 - even if people are very stubborn, it is an opportunity for them that you are within a 
group and you have to listen to other members otherwise it would be your individual 
work, so it’s kind of also teaching each person to be more open-minded, moving away 
more from tbe individual work.

M - I wonder if the others groups got the same out of it

1 - 1 think within the other groups people kind of knew each other, 1 didn’t know anybody 
in mine, [and none of them knew each other?] Maybe the two girls knew each other, 1 
think so, like half of the class is from science, and they were grouped, one or two, 
together, [and what about your group members, they weren’t science?] One of them is 
science but, it was a big class before, 300 students, so 1 don’t remember him.

M - ah interesting. And do you feel proficiency levels influenced your group at all? So like 
how advanced or how beginner people were? Like 1 would say you are probably the most 
advanced in the group.

1 - yeah that’s what they said but I’m still a beginner as well, you know, [laughs] [do you 
think it affected?] no, not really, to be honest it wasn’t an issue. [And they didn’t expect 
you to do all the work?] no they actually checked with me, the pronunciation, but I would 
use the dictionary or google translate maybe.

M - yeah, but your pronunciation is very good

I - it’s because of the environment that I’m in.

M - and 1 wonder, your linguistic background helps as well.

1 - 1 suppose. But other than that, from the guys there was no, it was okay.

Round 3 Questions

M - so those are all the round 2 questions so now we can watch the presentation, it’s not 
very loud. Basically I want you to listen to it, and stop it at any point that you remember 
something you were thinking, afterwards I’ll ask you for your reflections looking back, 
but the whole point of this is trying to fill in the gaps that us from watching would now 
know. So, anything you thought at the moment.

1 - about my own?

M - yeah, but even what you were thinking when they were speaking. So anytime you 
want to stop it.

1: Como te llamas! S: Me llamo Siobhan

I - here I realize because we wrote como te llamas tu, but 1 didn’t say tu, but it works as 
well and I realize but I just continue

Siobhan still giving her monologue

I - here I forgot to say the <venga> (31:10)

M - oh [have to stop tape and move due to noise)

369



Appendix 6: Interview Transcripts

Imelda giving her description of herself

I - as well I felt during the time that it was too serious, that 1 learned it off, [that you own 
delivery was too serious?] yeah, it was a bit stiff.

Imelda: tengo sesenta finos porque tengo mucha... [pause] cirugi'a plastica

I - I forgot one of the words,

M - cirugi'a

1 - cirugi'a

M - I could see it in your head!

I - yeah, because it's completely new. Cirugi'a plastica.

Aoife talking

I - it looks like I have a weird bump on my face here 

M - where?

I - here [points)

M - I think it’s just the light!

Tom hesitating over a line, Imelda looks over her papers 

1 - 1 was trying to find [his line)

M - so you knew what he was going to say?

I - yeah I wanted to tell him but he, he checked it himself, [so he forgot?] Ae forgot one 
last sentence, it wasn't too important but he wanted to say it.

end of presentation

I - yeah and you could see where they got stuck, each one of them, it’s the same one they 
got stuck when we were practicing, including myself in that line.

M - really? So but you only practiced it fully the time before.

1 - yeah, yeah, and I suppose even in their individual time, it was the same.

M - and so, but you knew what everyone’s parts were?

I - more or less, I didn’t memorize it completely but..

M - and you knew what they were saying too, because I noticed some people in their 
presentations barely knew what they memorized

I - that, because some of them memorize them and some of them actually that’s the thing 
of making them funny is you remember few funny bits but you still remembered 
something in Spanish. You want to remember much, but if you say something funny in 
Spanish, people will listen, they will remember.

M - and did you understand the other presentations?

I - more or less, a few lines, not too much, no, some of them, few lines 1 didn’t get but 
overall you have a picture of what they’re talking about, what’s going on.
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M - that's good.

I - and I think most of them as well, within the other groups as well, it's very hard to 
understand.

M - because they've had to look up all this vocabulary but the others in the class won't 
know it.

I - and that's another thing, I found, okay, it is nice, but the thing is, in the end you are 
presenting your own work and for the other groups, they are not exchanging this new 
thing you learned with the other groups because they don’t know these new words.

M - that’s true, I suppose if you had more time it would be good to teach each other.

I - some kind of exchange, yes.

M - so that was at the time, and now you can give me a general reflection of how you feel 
the presentation went.

I - eh, compared to the other groups, after we saw the other groups, I felt that ours was 
the most stiff one. And I didn’t want to bring my group down, 1 said we did the basic. It 
went ok, we did our lines, the only thing is we had our scripts with us... I enjoyed the 
other groups' projects more than ours, I found the idea was nice, it took us a while to 
come up with the idea, and with that when it came, it still took a while, to put things in it 
and I didn’t find it too funny.

M - it was good for content, it got you to introduce concepts that are useful. Anyway it’s 
always harder to assess their own. And most of the class didn’t understand too many of 
them.

I - yeah but this is why in such projects, mixing is a good idea. Because there are a lot of 
Spanish words now that are global. So mixing that, you kind of bring the attention back, 
so people will remember. Chica, gracias. Something like that.

M - yeah definitely.

I - but within our project, it’s not that it was a complete disaster, it was basic.

M - and did it go better or worse than you expected?

I - it was what I expected. Maybe I expected to have it more, not just saying the lines but 
to have a little bit of fun, one girl did it well,

M - Aoife

I - yeah... I think she practiced with a Spanish person, that’s why. [and did you practice 
with your friends?] no I didn’t have time for that, actually. Yeah so, when we were 
practicing, I told the guys, okay this is when we say 'que ricoV everybody say 'que ricol'.. 
even myself, I didn’t do what 1 had in mind.

M - what do you feel you could have done differently?

I - probably the way we wrote the script maybe a bit different, because when we wrote 
the script it was more like, you ask, then you ask, then you ask, so I remember when we 
put it together it was like, Siobhan you ask this question, then I reply. So if we had done it 
differently, that it’s not one line, one line, one line. Maybe a dialogue here, a scene here, a 
scene here. Like the guys who presented themselves, it was good, because at least you 
have some time to listen to that person talking, it’s not just one line, [in which group?] in 
Oliver’s group. I thought that was good, because it was 3 or 4 lines. That and maybe 
finding more time.

M - which is funny because to me, you used the time well in class
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I - we did, but still we needed more time. Practicing for the presentation, or sitting 
together in the end and practicing, and seeing if we needed to change anything.

M - so you never had a proper run-through?

I - no, and we were supposed to meet a half hour before, and they texted me and I said 
where are you. I’m in front of the classroom like we agreed, oh we ran into each other and 
we have to print. But the first thing you do is to come, I had printouts ready, we wasted 
25 minutes. I was sitting there...

M - and what do you think you've learned from this experience that you will take to the 
next one?

I - it’s like I said before, maybe be more open-minded. That group, I suppose 1 found I'm 
the one who’s (taking) initiative, so but I don’t want to take ownership all the time 
because they need to be involved as well and I don’t have the time. But it’s a personality 
thing 1 suppose as well. What else..

M - and hopefully having more time to practice as well? 1 suppose that was an issue for 
other groups as well.

I - yeah. When 1 came in there was 3 groups already practicing. So they had like more 
than half an hour, which is very good.... for next time, I don’t know. To be more patient 
with them.

M -

I - I want them more to be, to really enjoy it. It is BC, if you take a language really 
seriously, you’re not going to learn it. I learned the basics from enjoying it.

M - yeah I suppose it does come down to people’s motivations.

I - yeah and I wanted to get across the message, try to enjoy, they’re not expecting a book 
or an article, it’s beginners.

M - certainly, the more you enjoy it..

I - yeah and I suppose the challenge was, because we picked up the, we were running out 
of ideas what could be our topic, and then we picked that one, that to put ideas into it, to 
make it funny, it was a challenge.

M - I suppose it’s good you’ll have a new opportunity, a new challenge.

I - yeah it’s just putting the scenarios in. we didn’t have a proper scenario. We were 
planning it as we went along, [without the big picture planned out] yeah.

M - and what if anything do you think you got out of the group experience?

I - that it’s not easy to work in a group. Individual one, you can do it on your own time, 
your own material, that’s different. But working in a group, everyone’s the same, 
everyone wants their own work. Putting that together, it’s not easy. And you have to be 
open that stuff will be eliminated. Not only this project but other projects as well in a 
group.

M - but you wouldn’t say you enjoyed working with this group, really

I - not too much. I don’t know why, for all the reasons. But I said to the guys, now we now 
for next time, what we need to do, how to do it differently, the topic. But the challenge is 
individuals as well. Like Tom is very shy, I know 1 was trying, but I want him to speak up, 1 
want to encourage him, Tm not his mother but I want him to have a bit of confidence. And 
I wanted to get everybody’s ideas on it, and that was fine, everybody gave ideas but

372



Appendix 6: Interview Transcripts

people who were competitive were people I struggled with, because everything you put 
down, no, um, no, I don’t think so, and 1 just wanted to put those 2 hours in and just finish 
it. It was taken too seriously.

M - and how are your other courses going?

I - this semester is very okay. Next semester is full, It's really from 9 to 5 with a 1 hour 
break. So it's going to be very difficult for me to squeeze in my hours. I’ll have to work 
from home, and I won’t be able to go into the office, and my manager wants me to come in 
at least one day, show my face. I complain, 1 say why did you structure it like that? This 
semester I have a lot of free time.

M -

I - (mentions she will be going to Canary islands with environmental science class next 
term and she has been appointed to talk to the bus driver)

end
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Imelda: Interview Transcript 4

M: Yeah, as the last one. Um, your hair’s gotten very long.

I: I know [laugh] [gosh]

M: Um, yeah. Okay. Do you want to start with the bit about un poco sobre t/?

I; En EspanoH 

M: Mm-hmm. Si.

I: Eh - en la mesal [mes] month? [yeah] anterior [pasado yea] pasado,yo vivo en un Nuevo 
una nueva casa con dos espanoles e una Mexicana. Es muy bien para pracitcar espanol, muy 
formidable las chicas. Yo estoy cantanto, happy? [oh contenta] contenta, yeah, [wow] It’s 
good [y la casa esta buena7] yeah muy Buena, es grande, con cuatro dormitaros 
[dormitories], grande cocina. [muy bien,y donde esta la casal] es en south circular road. Eh 
para [shows walking gesture][caminar? 0 Andar] caminar a la escuela es un poquito [lejos] 
fuerte... far? [lejos] lejos, si. [pero tu caminas?] si. Yque mas. Mi,feiiz navidad.. [navidad] 
navidad para dos semanas,yo... [estaba] estaba en finlandia con mifamilia. [tu famiiia esta 
en finlandia?] si. Navidad y Nueve anos*, mi hermano felicitas tambien [cumpleanos] yeah. 
[Spanish 0:16 - 2:45]

M: That’s great [yeah, that’s good]. And had you not seen them for a long time?

1: Eh, 1 year, [wow] Yeah.

M: That’s wonderful. So do they have - do they have to learn Finnish?

I: They do speak Finnish, yeah, they’ve been there for few years now, so that’s 

M: Cause that’s a very difficult language. I’ve heard [yeah, yeah]
I: My mom’s trying; she-she can pick up a few words, speaking [wow], she reads, she can 
pick [what’s ] the conversation about, but it’s very difficult.

M: Yeah. That’s so exciting. And is it a nice place for them?

1: In Helsinki. Yeah. Ah - is it - is it a nice place [yeah]. Ye-e-personally, I don’t find it 
very interesting, you know [mm-hmm], the landscape is very flat, the uh- the scenery is 
repetitive, [yeah] it’s [oh], the fapade of the building is more Russian, actually, [yeah] 
because of the Russian colonization [yeah] but apart from that, it’s very [simple], and you 
know it’s not much fascinating for me [well, no]

M: That’s so interesting. And your older siblings - you have older brothers

I: I have an older brother in here [oh - in Ireland?] Two of them are in Finland [yeah]

M: And you and him are here.

I: Yeah, he is engaged now [wow] to be married to a Polish girl, actually [oh wow] so uh 

M: You guys’ll have such an international family.

I: Yeah, you could say that [laugh], [yeah]. Yeah, but some things are not by choice, you 
know? [yeah]

M: Anyway, 1 like that. In a way I think it makes more sense because if you’re not from 
somewhere, and you’re living there, you have more in common with people who are not 
from there.

I: Yeah, that’s right. But at the moment my- my- my fam- my parents in particular are 
tired of Finland [yeah]. Yeah. My father, especially, because he’s been living outside his 
own country for years now [yeah], so when you grow older you want to come back to 
your own habitat, you know, [yeah] your own ambience, so, my younger brothers are 
staying there because they’re already in the system in university, but my mom, she’s an 
optician, she has to come and go [oh] between Finland and Lebanon [wow] and my father 
now has started doing work there, so I think they’re kind of moving in the direction of 
completely leaving Finland [interesting] and my younger brothers will stay there, [yeah]

M: Isn’t that interesting, and 1 wonder if it depends on how long you spent in that initial 
place, like, to me I don’t think it’ll be the same [starting] yeah, like, I don’t feel like me in
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my old age I’ll look forward to going back to Canada or Ukraine, I don't have that kind of 
connection, but I suppose, if you spend a lot of years building a life somewhere, like what 
- you grew up - for you for instance, Lebanon wouldn't pull you back, would it?

1: That’s the thing - 1 don’t want to go back [no] not at the moment [yes] and you’re right, 
it depends when you start, [yes] My father started at an older age, it’s different [yeah], 
generation-wise, it’s different [yeah]. 1 wouldn’t go back [no] even though my parents 
always push, saying, "No matter how much you’ve travel you will end up coming back to 
your country [they think so] Maybe at some stage, but 1 - I suppose once you leave (and ) 
and establish a life, especially if you have kids and a job, it’s very difficult to move all of 
that [yeah]. Starting from zero, you know, [1 agree], it depends -

M: And it depends on who you end up building a life with, too, like -[that’s right, exactly] 
Hmm.

1: That’s right. It’s to follow or not to follow. That’s difficult [yeah, there’s a lot of 
compromises]. That’s good that you picked both of you here

M: Well, but in fact, for us, 1 knew it was gonna be New Zealand because - li - this was 
kind of a surprise, it wasn’t planned, but - um, I always knew he’d want to be around his 
family, and for me, the connection wasn’t that strong, so [mm] I was happy to move [to 
move this way]. But there’s always - usually there’s one person who’s happier to go - 
[the one lean on - yeah] otherwise it won’t work, [yeah] cause well - Um, yeah. Sorry, 
that’s a bit off-topic [laugh], but that’s so interesting, I’m happy that you had nice 
holidays.

I: Ah, yeah, it was very good, actually [it was a long time, too] (2 weeks we did nothing]. 
Nothing, nothing [good]. 1 think it’s the day there is so short - the sun comes out at 10 
and sets at 4 [oh my gosh] so, if you don’t wake up and catch the day by like 12:00, you’re 
out of the house [yeah], that’s it. So I did nothing, to be honest, because [1 think the days 
are short, here, but - ] No, 10:00 is too much. [No kidding - ugh]. No.

M: Especially for me, we wake up about 6,1 would have 4 hours in the dark. [Exactly], and 
1 don’t like that -

I: And it’s like pitch black, you know, it’s not this, breaking[yeah] dawn [dawn - that’s 
right] no, no.

M: Wow. And I’m glad you made it to class yesterday.

I: Ah yeah. We finished earlier the fifth, so I [oh good], so it was good.

M: That’s very good. And what about um - tell me about your group.

I: Um, my group is nice, actually. The - the - actually we were - we are 4 [yeah], me and 
another actually we missed last week, so [that’s right] there were another two on their 
already, actually put a nice topic, put a few ideas into it, and uh, they’re very easy [yeah, 
good]. No, it’s very nice group, and 1 like what they, they picked as a scenario [oh good] as 
a theme. [Yeah, it sounds fine] compared - so people differ [yeah] 1 think, but they’re 
enjoying [yeah] you can see they are actually enjoying, which is very important [oh good]. 
Yeah.

M: And for you, too, you’re enjoying it.

1: Yeah.

M: And you were happy to go along with idea that they started.

I: Yeah. Absolutely [cool]. But that’s the thing, if somebody did - it is a broad curriculum 
for us, um, people should enjoy it more [yeah] than take it too much seriously. I think 
these guys are enjoying it [yeah], you know, they’re not too much "okay, 1 want to score 
high” [yeah] -

M: And last group was more -

I: A few individuals, yeah [yeah, interesting] Hmm.

M: That’s very interesting [yeah, they said it was very easy with the guys] I wonder - and 
now it’s funny because 1 see that Oliver has ended up out of his, you know, with one of the 
ones from your group [Ah, true]. Like everyone’s getting now scrambled, you know.
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I: I think it's interesting for you to see [yeah], the -the feedback from each of the -

M: Yeah, except that, you know, the frustrating thing for me is - there’s some things you 
can observe, or guess, but ultimately it comes down to what you say, right? [hmm] and 
some people are just not as candid in the interviews, you know, like they’ll just 
[whispering] "oh it’s okay, everyone’s fine". Okay, well, what do you mean? "No, it’s fine". 
Ugh, it’s a bit, you know, like that [it’s not very expressive] yeah, because even when 1 
hear say from another person, well, there could be problems, but you know, Tm still not - 
I’m never gonna say "Oh by the way, 1 heard”, you know, like...

1; It’s difficult to [it’s hard to pull] it’s hard to read, you know [yeah] what they’re trying to 
say. No, it’s true, actually, 1 found that not just... in general to be honest. Yeah...

M: And maybe it is a bit of a cultural thing, because avoiding confrontation and [yeah] you 
know, like certainly some people are more direct than others
1: Yeah, yeah, yeah, absolutely, so it depends actually - you see as well, you can see it by 
nationalities [yeah] (Lithuanian) people are very "Pew" loud and -

M: That’s right, they’ll tell you - like we’re, like the teacher, [the instructor], 1 think it 
quite like that, like she just - [she’s very strong, yeah, yeah, yeah and some]-

1: But in here I found in most experience, especially with the guys [yeah] they’re not 
expressive at all [yeah], so you like, 1 don’t know [yeah] what you’re feeling, what you’re 
thinking, what you’re [totally]
M: And interesting that in particular you notice with the males, cause 1 have to say so far 
the males are the participants that have been actually more expressive [hmm]. It’s a few 
of the girls that I keep thinking "What are you just holding back?" Well, it's hard to know.

1: And they’re young, as well.

M: Yeah, you’re right [yeah], and like, maybe they don’t - I’d like to think that they would 
trust me not to - what am 1 gonna do with - [1 - ] but still, it’s different. What they would 
tell their friend is different than what they would tell me. [yeah] Yeah, that’s the - catch

1: And to dig deeper and yeah it’s-

M: And it’s a real skill, like 1 don’t think I’m that good at interviewing, you know it is -it’s 
difficult to actually - it’s
1: It’s new thing for you to see like to - uh, as well, like in - trying to get info from people 
is not easy [no, it’s not, you’re right] Unless you’re very close or [mm-hmm] -

M: And even the way you do it, like sometimes 1 listen back over transcripts and I keep 
thinking "Oh, but I’m putting too much of my own opinions in, and I shouldn’t be [hmm] 
really, but that’s very difficult not too - if you say something, and 1 agree with it, it’s very 
hard for me not to just say "Oh, okay" you know?

1: Actually, that’s a funny thing, 1 noticed the other day compare a few lectures [mm- 
hmm], listening to the lecturer, how did he engage? The more quiz questions [yeah] he - 
uh they use, the more you’re actually paying attention, and 1 thought I used to do 
trainings talking to people and see if they have questions and all of that, but to get to that 
stage where you pop these - pop these question [yeah] spontaneously and - 1 think it’s 
experience [yeah, it must be] Yeah, [definitely. Interesting.] You’re able to know how the 
crowd is and like, few teachers use them a lot, and 1 like [yeah] the technique, but if 1 am 
to do the same, 1 cannot,[no] especially not in that comfortable way [yes] you know? But 1 
think because of their experience, they are able to pop, you know these questions [yeah]

M; And people are happy to answer them.

I: People engage [yeah], amazing, you know? [that is interesting] yeah, yeah, yeah.

M: Cause that’s what you would fear, isn’t it, that nobody would say anything.

1: Exactly, then you end up giving the answer after a few minutes because there was a 
silence [yeah].

M: Yeah, I think that’s what 1 end up doing, is explaining too much. Um, oh yeah, so do 
you want to tell me a little bit about what your project is about?
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I: Yeah. So, I don’t know the program that they picked, it’s called the, uh "The Weakest 
Link" [mm-hmm] Yeah, you’ve heard [yeah. I’ve heard of it, 1 don’t think I’ve seen it]. I 
don’t have to describe, don’t know. So they explained apparently it’s like a few celebrities 
that come in and introduce themselves, and then the, um, interviewer [mm-hmm] she will 
pop like questions, but mockery questions more or less [mm-hmm] or ask them to do 
something funny. I haven’t checked it online yet to see what it is. So, uh, we picked - one 
of the girls is the interviewer, one of the other one is going to be Paris Hilton [mm-hmm], 
one’s gonna - ( Pavel] the guy’s gonna be Berlusconi, and 1 will be like a hot dog champion 
[laugh]. Well they picked the characters [yeah], but it’s actually quite nice, you know 
[yeah]. So we wrote in English the introduction [great] so everybody will introduce 
themselves, and a bit of comedy, then the girl who is the interviewer, [mm-hmm] she said 
at home she will write the questions she’s going to ask for us and probably the answers 
[yeah]. Which is fair enough if she wants to do it, I don’t mind [yeah]. And then 
everybody will translate their bit [yeah] so I’m supposed to email them the script and 
everybody will translate their bit to Spanish [yeah]. 1 told them I would help them if they 
need because my flatmates speak Spanish [yeah] so if they’re stuck on some word or 
some phrase, they can [yeah, definitely] yeah. And we will see, next week is the last one, I 
think preparation [yeah], so hopefully we’ll have everything set up now before then so 
that next week is a practice session.

more or less the

M: Yeah, it sounds like you’re in a good place to do that.

1; Yeah, this one is flowing quickly [mm] cause we already have the • 
script, everybody’s comfortable with what they’re saying, so [yeah]

M: And it wasn’t as hard to decide on what to say [no] and -

1: No, no, no actually, it - it - last time it took us 3 meetings [yeah] to fin-to write up the 
script [yeah], but this one is already half done [yeah] we just need the translation.
M: And what do you think, what-what’s the difference?

1: Not giving it too much you know, flowing [mm], you know not putting too much focus - 
because in the end you’re not writing a journal or a [yeah] um, something too serious 
[yeah] so to, we’re keeping the script simple, 1 think [yeah] as well.

M: So everyone in this group is more taking it lightly and-

1: Yeah, yeah, yeah. I’m happy enough because that’ what 1 wanted as well [of course, 
yeah], one person is -

M: Interesting even from observing, that’s right, like definitely it seemed like everyone 
was chatting and - and - easy-going about it [mm] and not - yeah. It wasn’t serious.

I: It wasn’t too serious, no, no, no. [yeah]

M: And does it seem fair?

I: That doesn’t make the old group bad, it’s just a comparison of a way [no, exactly] of 
personalities you know, how people work individually [yeah], then it surfaces when you - 
when you’re in a group, you know.

M: Interesting. So again, you think it is personalities, the combination of -

1: As well, yeah, so it depends on your approach, what you’re doing, and then your 
personality [yeah]. That’s right. So, if you are relaxed, of course your approach to it will be 
more into laid back [yeah] and listening, not completely laid back and don’t can 
participate [no] eh...yet they are still enjoying.

M: Yes. And the idea came up with, the two of them, that’s [exactly] good then

1: They already had - they already had a few lines ready [yeah, great], and we used them, 
because I -I - thought were nice, and the other girls agrees with them, as well.

M: Oh, that’s good. Like I suppose that’s where you could have met problems too if you 
weren’t happy with it or, you know having to start from scratch or [mm-hmm] but that’s 
really good. That sounds very positive.

I: It was good, yeah. I’m happy.
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M: Interesting. I definitely think it helped, having everyone together, because like last 
week, 1 wasn’t really listening in, but still [cause there was only the two of them] when it 
just the two of them, it was a bit more awkward for them, I think [mm], but yesterday 
seemed like everybody was speaking, there wasn’t anyone being too quiet

I: And you see, as well, I found in some of the projects, like you work together for - for 3 
times [yeah] and you meet them outside - they don’t even say hello [really?] yeah, it’s 
funny, you know, you just nod or whatever, but uh...some of the other people in the class, 
like if I see outside they [yeah] (because in a way we did share something. So I’m 
interested now, Pavel, the guy very friendly [yeah], very, very friendly, you know, and it’s 
nice...to acknowledge you, you know, when you bump into them [I agree] you know, 
"hello, hello".

M: Yeah, that’s right, and actually I’m surprised by him because for some reason, initially I 
thought he was more reserved, [me too] but he’s not.

I: No, exactly, exactly my opinion [yeah] when he first came in cause he didn’t chat with 
the people and until yesterday [yeah] when he actually - when I talked with him, it’s like 
"This guy’s not who I thought [yeah - weird].

M: Yeah, because - and even in the group that he had the first time, I don’t - he joined that 
late and I don’t think he got much of a voice, so I was very pleased to see that actually he 
was taking part [he was talking, yeah] yeah. [huh. Interesting.] It is interesting [yeah, 
yeah]. People - people given different opportunities will be different, [[inaudible]] Yeah. 
Well, anyway that’s why I’m so glad that it’s different groups, and in the way that she’s 
choosing the groups, I think that probably does work.

I: That’s what I was thinking is that - is that choosing it randomly, 1- skip 1,1 -skipl, or is 
she putting them together -

M: She told me, cause I asked her, "Look, the only thing I asked was - I just -1 only have 4 
recorders, so if possible, can there be only 4 groups of my participants?" [mm] because 
one - you know, if it was 5,1 wouldn’t have - I wouldn’t be able to record one group. 
Because that’s - it naturally worked out like that first time, and so it worked out good for 
me; I didn’t have to buy one more recorder, but um, she said all she did was, she took the 
groups, last time they were all alphabetical, and this time she took, okay, the first 
member, the first member, first member, first member - that’s one group.

I: Ahh, so it was randomly selected [it was random, yeah] okay.
M: So that’s interesting.

I: Which is good for you as well [yeah] yeah.

M: Yeah. It is interesting, and then I think "Gosh, it’s great", so then you have one more 
round to see again, different people in different circumstances -

I: To see my opinion, for example [exactly], me as a like, my opinion will change probably 
[yeah, yeah]

M: So I’m- you’re having so far a - positive experience.

I: No, I’m happy enough, I’m happy enough. The girls are nice and - they’re sweet, [yeah] 
One of the girls is very sweet, the one -.

M: Alice. [Alice]. Alice, Rachel, er Pavel.

1: Alice’s very nice [mm. yeah]. I think Rachel’s the shy one, she doesn’t tell you much.
She’ll be like "Yeah it’s okay, no it’s fine".

M: Yeah. Her, and there’s one other girl who’s actually, if anything, she’s even more 
withdrawn. Yeah, I - I - I don’t under - but I think that’s maybe just the way that Rachel 
is [in particular]

1: It’s the way they are, this way - [yeah] when they ...yeah, 1 know. I’ve met a few people 
like that as well, and uh, I don’t know -1 don’t know, it’s an education, I think, as well, 
eh...not to take - not to take everything like careless as well [yeah] you know? Not by 
passing [yeah]
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M: I know. So we’ll see. Uh, urn, isn't [is that you?] Isn’t that the worst - I don’t know 
[doesn’t look like you] Oh, that’s good. [I don’t know] [laugh]. That was only, what, last 
year, it must have been?

I: The blue ones, yeah, very austere [yeah] [laugh - sorry].

M: Yeah, it’s awful, I mean even my eyes aren’t in focus [no, it’s not bad, it just doesn’t 
look like you]. Anyway, I used to have long hair. I’m going back to it, I think, eventually. 
Um...now, what about - and so you go opin- good impression of your group project [yeah] 
so far, and do you think it - do you feel challenged enough by it?

I: Eh...the only thing that would be challenging maybe, the translation itself, you know 
[mm-hmm] because we haven’t covered everything, eh...like [no] we haven’t covered past 
tense, we haven’t - eh [definitely] we haven’t covered much [no] to be honest with you, 
so the only problem the translation, it'll be our individual, so going to Google translate, 
[yeah] or go to a dictionary, using a friend, for me to translate [yeah] Em...that’s the only 
challenging part because 1 will translate it, 1 will memorize it [of course], but if I 
remember [yeah], 1 don’t remember anything to be honest with you from the last project 
[really?]. 1 memorized it, but 1 don’t remember it [yeah].

M: And that’s interesting because you would already have a better awareness of the 
language than some people, 1 feel like, even if your roommates, for instance, helped you, 
you would be more likely to say "But why is this like this?" [yeah] not just "oh yeah, well, 
this is the line, 1 just” and many other people 1 think completely blindly memorized -

1; Yeah, yeah, yeah, I think so as well. To be honest, the way the class is given, 1 don’t like 
it [yeah]

M: Because - because of this, because you’re not actually using what you learned.

I: Because um...just off the record [yeah]. I don’t think it is properly [?). 1 know [the 
instructor] is nice, but it’s not properly taught [yeah] you know. I feel that she just says it 
and that’s the way it is, and continue, [mm] So 1 don’t understand. Why don’t - what 
exactly do not understand [yeah]? But the girl yesterday, she said "1 didn’t understand 
this sentence", but what exactly [yeah] which one? Down to -

M: 1 wondered that too, because that was such a random sentence -

1: It went so quickly [yeah [ without explanation, that I - if 1 didn’t know any [yeah] 1 (] 
for me it’s just passing the time, [yeah] And if the girl said she didn’t understand the 
sentence, you pause and you explain actually the whole sentence [yeah], but not which 
exact word, and they - 1 was like "Okay, if it was me, [yeah] I wouldn’t ask questions 
anymore [no] in the future.

M: 1 must say, 1 agree - 1 don’t want to be critical either -

1: No, but I’m gonna give this feedback, later on for the class [Yeah] for me because come 
out this broad curriculum, 1 don’t think I learned much Spanish [no] to be honest with 
you.

M: Only as - only the Spanish that you put in yourself [exactly, exactly] but - mm. 1 guess 
that’s the struggle, too, is because 1 think some people already have worked out that 
actually, in order to do well in the class, you have to translate and learn your lines [mm- 
hmm], but you don’t have to actually learn, like you- it’s possible to have successful 
presentations and outcomes without actually making yourself learn any language.

I: So the - the different approach should be taken, like maybe playing these games is a 
good way of learning, you know, [yeah] especially for a beginner because you have to 
enjoy the language, but being given an exercise, go home, do it, correct it the next day, but 
correct it in just reading way? [yeah] You're not learning [no]. If I’m - like yesterday. I’m 
repeating the - my homework [yeah], 1 don’t think the other people are actually listening, 
you know? [yeah, no 1 agree]. So 1 don’t like the way it’s done and these projects are good, 
but we are not at that level yet [no] you know? So that’s why people are using Google 
Translate, which is not good, you should be at a level to construct a sentence [yeah, that’s 
the problem, you’re right]. So this will be later, at maybe A2, uh, at also Bl.

M: Yeah, you’re right. Because at the moment 1 find myself - 1 had to do a C- a French CV 
there, the other week, and like my French is not very good now, I’ve - I’ve forgotten a lot.
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But because I - so I put some things in to Google Translate, and I - from what it gave me, 
you know, I could figure out well [ (]], this is right or this is not right, or this would be 
reminded, but it’s only because I already knew what the parts of the language were 
[exactly]. If it came up as a sentence, if I looked up Arabic, I wouldn’t - okay -

I: You wouldn’t - exactly - you’d just copy-paste and assume okay [yeah], it’s true, it’s 
true [mm],

M: That is the downside. But then it’s interesting because I- you know, like last year, it 
was intermediate people, and a lot of them thought "No, you know, project work, it’s too 
specific, it’s not that useful", even though they would have had the language - more of the 
language tools to construct, still they -

I: It’s strange, huh? Because when I came to the Spanish class, I went to the intermediate 
one, and the first class [yeah], people were able to construct a [yeah] (monologue for a 
line?].

M: But it’s funny, because when they came up to writing it, they still all used the computer 
[it’s because it’s a reliable easy way, that’s it] Nobody I knew used - yeah, you’re right. In 
a way that is the biggest disad- as easy as it is, as useful as it is, it’s also a big disadvantage 
because it won’t make you work will it? [no no, no]

I: When people are at work for us, they use it a lot, and there was a lot of [mm-hmm] [ 
emails] from the management saying "Stop using Google translate’’ [wow] cause the ( 
emails] were going to the clients, which is [yeah] - which is shameful because, especially 
for German, you know -

M: And because you work for Google.

I: Uh, no, actually, I work for Microsoft -[oh - that’s right - sorry] specifically. And we 
were using Google [oh yeah] Translator [laugh]. Not even Bing Translate, [oh that’s 
right]. Yeah, but the whole point of translating online, they said ‘Stop doing that’’ [yeah].
M: And it’s funny because those are people with language skills, but still...it’s not like they

I: Um, finding some languages is for us at Microsoft they pay them more, (it’s very difficult 
to find ] like uh, French and German, German particularly [no way!] yep.

M: Here it’s difficult to find?

I: To find in these kind of jobs. There, you know, they - they pay them more, basically.
[ah] Yeah.

M: More than - more than what languages, for instance?

I: Mm...some of - Spanish, Italian, Russian, yeah [huh]. It’s a higher demand for them.

M: Oh, because of the demand, [yeah] See I would have thought, cause like, when I was 
doing international relations in Canada, um, you had - you needed - like it was definitely 
an advantage to learn, to have another language [yeah], right? Same for the EU, or 
whatever. But then, in North America, and even at the moment, Russian and Arabic 
became the - some of the two most sought-after -

I: Russian and Arabic in North America?

M: Yeah, because they had so few specialists, like, I guess they were talking about political 
issues, right? [right], so if you’re- if you’re, you know if you need political consultants who 
can also access those languages, [mm] that was the - so all of a sudden, everyone that had 
been learning French, Spanish, all the European languages, it was like - well, we don’t 
need that, [there was no use]. Yeah. We need - mm - cause there was so few of them, so 
they were paying much, well, you know, they were much more in demand, but...I don’t 
know what it’s like now, maybe Mandarin as well. But again, there’s an abundance -

I: have to check on it, it’s Russian, Mandarin and Arabic, [yeah] so all of the - you know 
translate them [yeah - interesting]

M: Gosh. But 1 - I wouldn’t have guessed French and German.

I: French and German, yeah. Because the thing is [what] we used to - we’re not working 
too much in the offices anymore [no?], you know.
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M: Well, where do you work - from home?

I: At - myself I work from home, but [yeah] um ...a lot of them left the country, and a lot of 
them got better jobs [mm] like where we are not [part of your team]. Yeah, because we 
are outsourced for Microsoft, so you don’t get the same benefits [really?]. Oh yeah, [oh, 
that’s annoying]. Conditions changed in the company [oh]. Yeah.

M: So you’re just consultants technically.

1: Um...my job, no, not much into consultancy I’m -

M: Oh, but sorry, what 1 mean is like - so you’re - you’re hired on contract, not -

I: Yeah. [yeah]. That’s the other thing, [mm] And I don’t think the people like the 
conditions there - that there are now, but I’m part-time, my contract is different, so I’m 
more relaxed.

M: Yeah, 1 suppose, [mm-hmm] 1 know what you mean, it becomes more relevant, 
though, like if- you know, if you had a family to [oh yeah, yeah, absolutely] support.

1; If I’m not back in [college?] 1 wouldn’t have stayed in that position [no - interesting].

M: Still, and um - and is it hard for you - this is sort of related as well, like - this-this 
semester, you’re-you’re hours aren’t great either.

1: Ah, it’s crazy hours [mm]. It’s- it’s more stressful, uh...l don’t have time to go to work, 
actually. I’m working from home for a few hours [yeah] but for example, yesterday, 1 
couldn’t, [no] because 1 was full day in college, 1 had one hour lunch, then 1 had to go to 
the field trip in Milltown [yeah] outside in the cold, in the river.

M: Ugh, that dirty river, too.

1: Oh ( ]. And then, coming back into here [yeah] instead of going straight home, take a 
warm shower, and then, by the time 1 got home, it was quarter past 8 [yeah], and then my 
brother passed by to say hello, so by the time he left, 1 had my dinner, washed the dishes, 
and all of that, was 11:00. [yeah]That’s when 1 emailed you because that’s when 1 
checked my mail [gosh]. So it’s very, very - this semester’s more condensed for me. [yes] 
No- And 1 don’t have time.

M: And will that - obv- naturally that will affect your Spanish.

1: Yeah, yeah [in addition...] because it’s so easy for me, like yesterday to say I’m gonna go 
home after this and not gonna be coming to class, but the fact that 1 haven’t met my 
group, the fact that 1 have an obligation to them [yeah], 1 had to come in [mm]

M: Interesting. Whereas if it was not group work - [no, because I was tired] Yeah. Auh. 
So that’s an interesting point.

I: I suppose now the longer - if the days are getting longer, you know, [it’ll be a bit] it’ll be 
too much...

M: Yeah, 1 hope so. And anyway - 1 guess the good thing is, the cycle is short, so like, you 
really only have next week, then the presentation. If they - if it was more drawn out, I 
think you’d have more absences by people thinking "Oh, 1 just can’t do it again"

1: Yeah, yeah. And interesting, for some people their broad curriculum ended only the 
first semester. It doesn’t extend like ours, both semesters [really?] Yeah. Like, people 
who did film, [oh yeah, that’s right], people who did -

M: Yeah, that’s right, only the language ones go full-year [yeah]. That’s true, which is 
what some people don’t like about them.

1: So 1 think that’s why - when the decision come -

M: Cause it’s the same credit num - rating, is what it is [yeah]. Mm...

1: Nope, I’m trying my best, 1 know but 1 need to be honest, Marina, 1 saw the way things 
are given now, and 1 don’t like it [1 know], and I’m a bit disappointed [yeah] to be honest 
because 1 picked the language and 1 was happy, okay "I’m gonna be taught by proper 
teacher [yeah] with proper credit", but I feel the way it’s given, it’s not given seriously 
[yeah].

381



Appendix 6: Interview Transcripts

M; Yeah, it’s just - it’s so much not the focus that it actually -

I: Yeah, and I think they know that this is a broad curriculum and it’s not important, but 
it’s wrong, you know? [mm]

M; See I wonder, I don’t - I wish I - I would never ask, but - but 1 wonder if the - the 
reason is because there’s not supposed to be an emphasis on grammar, so whatever she 
does is of her own accord anyway, but on the other hand, how can there not be? [yeah, 
you need the grammar] Especially this early on. Yeah, I must say, as much as I don’t like 
to -

I: No, I don’t want to - it’s not. I’m talking the way -

M: But as well, when I was sitting there, 1 was thinking "Ugh, I don’t know what - 1 don’t 
know if I would you know, Td - I’d want to explain more. I’d want to but it’s always 
easier to ca - to think that from the side. Anyway, I understand your frustrations [yeah], 1 
do.

I: So, 1 don’t know, to be honest, because...uh, actually, last semester I had time to work on 
that by myself, on this extra Spanish book, but now I don’t have time [mm] (]. Whereas 
in some actually other modules they do have time, like people doing zoology [yeah], it 
kind of - we swapped with them, the timetable, more or less [ah].

M: And then of course the arts ones have far more time.

I: 11 hours per week [yeah]. I was shocked.

M: Yeah, oh some aren’t even that; I think some are 8. This - I think someone told me that 
law, not a participant, but they know someone who’s doing law, and that’s 8 hours a 
week, I think.

I: In college?
M: Now - 8 hours of lecture. I know they’re supposed to do other stuff-

I; Yeah, they’re supposed to do like 20 hours themselves or something.
M: But still - who does 20 hours of reading? [mm]. It’s un - yeah, it’s unfair.

I: Why do we have to stay from 9 till 5. It’s been tough, it was only my second week.

M: Yeah, oh my gosh, you’re right. I do feel for you. Um...yeah, so we’ve talked about 
these factors influencing your Spanish, and related to that, like the amount of time you’re 
spending on Spanish each week now -

I: Is less.

M: Is less, [is much less]. Yeah.

I: Which happened since coming from Christmas I haven’t spent any time on Spanish 
[no].

M: Now - now I suppose that you’ve got the tasks to do [yeah] Yeah. Um, and...mm...your 
group is working together well?

I: Mm-hmm. 1 think so, yeah, I think everybody’s getting along.

M:Yeah. Good. That’s great [yeah]. Um...And we’ve talked about your fr - gosh, it’s like 
you’ve answered all my questions without - [oh, did I?] yeah, very good. Okay, so what if 
anything are you getting out of this group...project experience?

I: Project experience...eh...I suppose more or less the same like last time [mm-hmm]. I 
found myself, eh, cause I know myself, I as a personality, I think I am more stubborn, and I 
can come...eh...strong, you know [yeah] because maybe I want things my way, and I think 
that, but [yeah]. I find myself more laid back in this group [yeah, interesting], "you want 
this?’’ "Yeah, actually, I don’t mind, I like it.’’ [good]. So, I don’t know if it’s because of the 
people or if I change a little bit, but anyway, it’s good.

M: Interesting [yeah]. And then I just thought as well, just based on what you said, maybe 
the other advantage of this group is, not the group in particular, but more generally, [mm] 
that for instance, it made you go to class yesterday, where otherwise, you know -

I: But that’s the thing, I didn’t know who were the guys [no]. No, I didn’t know, and uh -
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M: But - but even the obligation of knowing that there was a -

I: I absolutely - I cannot bail on them [mm] you know? Eh...and the other thing, I 
suppose, like, if you're personality - someone in the group has the same personality, so I 
want to say my word and they want to - [yeah] you clash. But it’s different personalities,
I think you become more easy, you know? [yeah, I agree].

M: Same with spouses and partners and stuff -

I: Because actually, 1 did notice that yesterday- if I had an idea, they listened to it and 
"yeah, yeah, put it down" [yeah], and 1 found myself doing the same to them, you know? 
[yeah]. They said something, actually "Yeah, why not put it down?" [yeah] So it wasn’t (], 
even for each character, it was a mix of all of our opinion in it.

M: Yeah, interesting, and everyone was open to that [mm-hmm] where, the last time, was

I: The last one everybody wrote their own character and you tried to say "well, why don’t 
you say this or that?" "No, I don’t feel comfortable, I don’t like that", and they wrote their 
own. [yeah, weird], so that’s why it didn’t fit because nobody participated in it [that’s 
right]. Yeah.

M: And tell me - you didn’t get your marks yet.

I: No [some people did] I think she was giving them out...yesterday?

M: Yeah - she started, but I - I don’t know how far she got. Some people got theirs.
1: Yeah, I saw a few people she sat down one-on-one with them.

M; Okay, so that’ll be interesting next time.

I: To see how [yeah, to see how you did. Surely].

M: Um, someone was telling me it’s out of 10 for the group and then 20 for the individual, 
so total out of 30.

1: So that’s 30, and then they - there’s a final examination.

M: Yeah, that’s right, so 30 -30 -30 

I: And 10% for the final exam.

M: Yeah, it must be only 10 %. [Hmm]

I: It’s little, no?

M: Yeah. That’s alright, though. Because it’s an unpredictable exam, people don’t really 
like that exam. Although it’s fair, li - what 1 mean is, it’s these - it’s that every second 
word of every sen -

I: Ah, 1 found it very difficult.

M: It is difficult. But you know, it’s the most accurate way of testing somebody’s 
proficiency, [is it?] Yeah. Cause they’ve done - this is not -1 only know this because I’ve 
read about them [mm] and it’s the only - it’s the most - without - without doing 
individual listening and reading and whatever, whatever, that is the most predictive of 
somebody’s - if you think about it makes sense-

I: The first time 1 come across -

M: Yeah, me too, 1 never used it my own language study, and I wouldn’t have liked it [no], 
but if you think about it, it makes sense because if you ge - depending on your comfort 
level with the language, it’s-

1: You fill in and your - [yeah] actually it’s true and the - 

M: Even your - your - ability to -

1: Your visual, your memory, you know, your visual memory, [yeah], you’re uh -repeating 
sort of example, repeating the same word, casa, [yeah], and time, you see Spanish words 
[exactly - yeah] It was - [quickly].
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M: Yeah, totally. And you can guess more [yeah] depending on more confidence you have 
in the language, [mm] So there you go, even though people don’t like them, and it's the 
unpredictable nature that is - to blame for that [challenging], you never know what 
word’s gonna be on it [yeah]. Yeah, it’s funny. Um...so that’s really good, and the 
proficiency levels in the group? I guess you guys haven’t done much of the actual Spanish 
part yet.

I: No, so we don’t know-1 don’t know yet, to be honest. Uh...no, actually, nothing in 
Spanish.

M: I’ll follow - I’ll follow up with that next time, then - just to see if it made any difference. 
Dm, and so far you haven’t had contact with the group outside of class hours [no] but 
you’re going to.

I: Yeah, I got their emails only yesterday [yeah - I heard - that was good initiative]. I 
couldn’t last night, so I will - this evening I will have more time, cause I finish at 3 actually 
[oh good] I didn’t know. So I get done to work, and then to switch off and, it’s just a 
matter of entering it to email [yeah, that’s wonderful].

M: Um...so, and then again, at the moment, do you prefer the first half of the class or 
probably the second? Like the group working part.

I: Uh...the group, the second one, actually, [yeah]. Yeah, it’s not being mean to - [no] but -

M: Which is funny, because actually it’s not like you - like, some people don’t like 
grammar or vocab, or whatever. I think -1 feel like you do like learning the language 
[mm-hmm], but it’s the way that it’s taught that you have - that your issue’s with.

I: That’s the reason I picked Spanish, because I had [yeah] - you know I understood, so I 
wanted my base, and I didn’t get my base [no] to do this. That’s why I asked to be moved 
from intermediate to beginners, to get the grammar, but - [yeah], not much, to be honest, 
like - I don’t know the difference yet to say "Spy" or “estoy" [mm]
M: Oh yeah, it’s very - that one is very frustrating, you know. Yeah, and even the way that 
- you’re right, cause like the way I learned it was - it’s true "estar'" is more for locations 
[mm], so that’s what she said, but it’s not just that. It’s also for things that change, like 
your mood would be “estar - estoy contenta" - I’m not always contenta, so it’s not "soy".

I: That’s the thing. I can never - I have - I’m gonna ask my flat mate again later [mm Yes, 
it really is tricky -] Because for them, as well, it’s difficult to explain because for them it’s 
natural, [so normal, exactly], so you need someone who’s a teacher to tell you when to use 
this [yeah, that’s true]

M: And there is - like - like with many things, you know, you can expect - you can explain 
to someone on the surface, and that’ll cover some percentage of the rule [yeah], then you 
can go to higher levels, like, for instance, Alice, the other girl in your group, I think she 
does French, and she was saying "Oh, you know, it’s funny because the grammar we’re 
learning in French is the same that we’ve always learned, but it’s at a higher level" [mm] 
so it’s true - then you find out more nuances about - well, you know, would you say "estoy 
casada - married" or "soy casada'l It depends on how I understand the idea of being 
married. Is it forever, or [ahh] is it - you know, like, these kind of things that - [that’s 
tricky] Isn’t it? 'Estoy soltera (38:26) Am I single, am I not single"? Like, yeah. Weird.

I: I’m gonna ask a roommate again today, [that’ll be interesting].

M: So, um yeah, that- that’s all the questions from this round. Next time, um. I’ll have a 
look at your questionnaires if you bring them back on Wednesday [yeah], cause then I’ll 
um- I’ll see if there’s any differences, then you can comment on those. Um, plus you’ll 
have your marks, plus you’ll have some more actual Spanish time with the group.

I: You will be...with us next week? Or you’re not sure.

M: Yeah - Oh, I’ll definitely come, unless - unless something’s happened since then, but 
I’m not - I’m not expecting it to because, I went almost two weeks late with my daughter 
Uli, so I - it probably will be late again. Which will work out

I: So you’re due on the presentation on the 15th. [That’s right]

End
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Imelda: Interview Transcript 5

I: Hello Marina!

M: Hey Imelda!

I: Hey, sorry, I'm just...changing the room.

M; Perfect. Ai.

I: Hello [laugh].

M: Um, this is my first, uh - my first Skype interview, actually.

1: With me.

M: Yeah, well, with anybody. Well, as in - an actual interview, you know?

I: Ahh, really?

M: Yeah. Yeah, it’s funny, because 1 suggested it to people, but then some people don't use 
Skype, and um, an3rway, I just ended up coming into the office to do most of them, but.
[Ah, 1 see] But this is better. So, um, were you able to download the file okay?

I: I did, and I was watching myself and [laugh].

M: Oh good. So I was hoping what you can do is, maybe if you play it at yours. I'll be able 
to hear a little bit, and that way you can - you can stop it if you want to say anything 
about it.

1: (Inaudible)

M: Your hair’s so long.

I: [laugh] I know. Where’s the baby?

M: Oh, he's upstairs sleeping. Hopefully he’ll stay sleeping, we'll see, though. Yeah.

I: Uh, the guys were telling me that he's very cute. I was talking to [aw] Oliver and to 
Robbie, I think [oh that’s nice], yeah, and they said it’s the cutest baby [laugh].

M: Well they were - they were so nice because um when I - when 1 came I had to feed 
him, and 1 thought "Oh gosh, these poor guys", and they were li- they were like "oh no it's 
fine, here can I do this?” and they were really mature.

I: They came to your place?

M: No, when - when I - when 1 went to the office, but 1 had to take the baby with me 
because well, what was I gonna do with him? - so [oh, so that's it]. Yeah. But next time - 
so next time when I - when I see you. I’ll bring him, too.

1; Yeah, I would love to see him [yeah]. What did you call him?

M: Anthony.

1: Anthony? [Yeah]. Anthony, very nice, it's like a French name, actually.

M: It is, actually, [yeah, yeah, yeah]. It’s good, it’s versatile. Yeah -so, um -

1: I'm still downloading it, the thing is the one, then I showed it to myself, and then 1 
closed it by accident.

M: Oh, that’s annoying. Does it take a long time to download, because 1 tell you, it takes a 
very long time to um - for me to send it It took like -

1: No, no, no [oh good], it's like - now it’s like 15 seconds maybe [oh great - that’s good].

M: Rust because um, yeah, like, it’s a free service, except they make it super slow on 
purpose so that you buy the - you know, the higher end [yeah], and um, so it took like 
about 3 hours, so 1 was like "Oh my goodness”. But -

I: No, none - it’s okay. Maybe to upload it could be - [yeah, that’s right]

M: But I’m glad it’s not like that on your end.

1: No, no, no, it’s fine, [good] So, 6 seconds, I think we’re almost there, [nice].
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M; And your trip was good?

I: It was very nice. It was very - I enjoyed it.

M: And the biggest [okay, I’m gonna pause it]

I: You learn so much - you learn so much once you’re outside on the field, you know, and 
the weather is nice, you’re not sitting in the rain, taking data, and cold, and then your 
[yeah] data’s (wrong) because you didn’t give it time, you sit there...[of course] () yeah, 
it’s much different [of course]. I’m ready for the video whenever you want.

M; Sure, perfect. So if you want to play it, um, and just, yeah, stop it anytime you have 
anything that you can remember what you were thinking at the time [mm]. Yeah? And 
then afterwards we can talk more about it, in general.

Video - around 3:27 - 3:46

I: (3:46) Somewhere Rachel’s writing on the board [that’s right] outside.[that’s right]

I: (4:23) 1 was a bit shy, yeah, with the uh [I like your stomach] with my belly [laugh]

1: (4:53) I’m gonna push pause. So, basically, I had a problem - I kept forgetting my lines, 
my lines were not difficult, but eh...I had them on a paper, and I know it’s wrong, it 
shouldn’t be, but I kept looking at my notes because I kept - the thing is because you’re 
doing a presentation, most of the, when you’re writing your sentence, you ask somebody 
to translate it for you or you use Google Translate or whatsoever, so the sentence 
sometimes, you just learn it by heart [yeah]. Some of the words don’t make sense to you 
because we never learned them [no], like "lo”, so they are key structures, so you end up 
memorizing them [yeah], so that’s why I constantly had to look at my notes.

M: Yeah, interesting, even - even for you, even though you actually have more - really, a 
better understanding of Spanish, but you still end up saying more complicated things 
than what you would make up yourself.

I: Yeah, yeah, it’s not - it’s not the same when you are - making your own sentence, for 
example [yeah] because you are bound with one structure because you write it in English 
and then you translate it eh...there’s a lot of things you haven’t covered within a sentence 
[yeah], so you end up actually learning it by heart and that’s why it’s hard to remember 
[yeah] because it’s just memorizing.

M: That’s a very interesting point. I don’t - I don’t think anyone else has raised it, but that 
makes a lot of sense, [ah] Mm-hmm.

I: So yeah. And 1 thought Pavel and Alice - Alice was very good. [yeah?]. Yeah, yeah, her - 
I think her Spanish is good, you know, she- she learned them all by heart, and she has - 
she acts it, you know, yeah, I like the way Alice (did it) [oh that’s good]. (Okay)

Video 6:38-

I: (6:59) Ugh - that was my line. I forgot it was me. [laugh]

I: (7:20) I was looking at my notes.

M: And so you’re a nutritionist, is that right?

I: (8:31) So far it’s okay. I know which part I struggled with, it’s the - it’s when we did the 
voting round [oh]. We’ll get there.

M: And Rachel came up with the questions and answers, is that right?

I: Yeah, she put it all together.

M: And was there - was there an equal number of questions for everyone? Cause it 
seemed to me like more of them were to the other two.

I: Was there an equal number of questions answers for each? [yeah]. Eh...I think Alice got 
two more questions or something like that -

M: Yeah, cause it seems to me like you had less -
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1:1 had only - 1 had only one set, one question, actually [mm] yeah, that's it. And it was 
just a number to say. [yeah] And the thing is, I don’t know, because at the beginning, 
when we were at the presentation, we were - she said she wanted to do it [right]. So she 
volunteered herself and I thought "okay, but - I mean - if she wants to do it, I don't mind", 
and then she sent the script to us, and then we each translated our own lines 
individually...! didn’t think we had like a session to talk about the questions, so we put 
together the introduc- but the questions, Rachel did them [yeah]. Um...I mean I didn't 
mind - I didn’t mind and uh, yeah, [that’s good]. So that was okay.

M: Hopefully, as long as you got enough, as long as you got enough speech in, that [the 
instructor] can judge and [yeah] Hmm. [(okay)]

Video 10:20-

I: (11:05] Yeah, here I start that -

M: To explain [hmm?] That was you explaining your vote.

Yeah, [mm] Because- that was because of the sentence structure, like eh...l still have 
them? Yeah, so it was because I had to learn it in that way, I memorized it [mm-hmm], 
and then when 1 was trying to say them, I -1 got stuck with few (order?), especially the 
order [mm],which come first, "/o que" or "que lo" [yeah] for example - and that’s why I 
was constantly looking back. And, at the end, after I finished, I missed - I know I didn’t 
(say?) a few words, but I just flew, so I don’t know how - I know I did a mistake, but I 
don’t know where [ah]. Yeah.

Video-11:56

I: (13:00) Yeah I think 1 got the fewest, I think I got the ■ 
I did get the least lines [yeah, right?]

now that you mentioned it, yeah.

M: It was only just cause it - it surprised me only because I wouldn’t have expected it 
cause I would have thought your Spanish would be probably better than the other ones, 
so [mm], you know. But anyway.

I: See I left it for them, like, um...[yeah] It was okay, it’s not that they did they script very 
wrong or something, then I would have raised that with them, but, no, I liked what she did 
and I - [good] I didn’t have anything extra, I don’t, and I don’t want to say "Ah, give me 
more lines.”

M: No. I understand. And um, what do you think overall of the presentation?

I: It was good. The only thing is that we didn’t present (I don’t know if you knew it was a 
(?)) is because the day of the presentation was very bad weather, and Pavel, I think, was 
coming back on his motorbike, and because of the weather conditions, he couldn’t make 
it, so [mm] [the instructor] postponed only ours for the following week [that’s right], so 
instead of having the whole, uh, exciting part we are [yeah] to be the exception as in the 
next week. So it’s- it was kind of strange because uh [wait] only one group -

M: And plus did you find like you’d already prepared it for the week before [say again?] 
Did you find you felt really ready to go the week before [yeah] and then, and then I guess 
you had to kind of keep it in your mind for another week.

1: Exactly, and the other thing is you want to get it done with. [yeah]. Mm...but overall, it 
was good, and Pavel did not participate too much, but I suppose everybody had different 
kind (?) and they are busy, um...he didn’t practice his lines, and when he presented, he 
was prepared, so I was happy. But at the beginning he was not replying to the mail, [ah], 
we are - were actually, he was on the email, he was not replying or adding anything 
[yeah]. Yeah, but uh...at the end, at the presentation, when I saw him, he did practice 
well, and he knew his lines and everything, so he - he was - yeah, overall it was grand. 
Yes.

M: And um, how was it different from the previous one, would you say?

I: Ah, yeah, yeah, yeah, mm...the script was more fun. [good] But (). Yeah, you would 
enjoy it more, you can put a bit of acting into it [yeah]. Mm...that’s one thing. The other 
thing is we had more time to...to practice a little bit [oh yeah], yeah, cause we did meet - 
ah! We met the day we were supposed to present, we met like half an hour before to 
practice the uh - to practice the script, and Pavel couldn’t make it then, as well, [ah] So
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anyway, we met two days, we met in the - during lunch break, and then we met half an 
hour before the class, [oh good] So we had that time to um, to practice a little bit [yeah]. 
Um...so that was - we had more time, eh...we were not doing things at the last minute, so 
the script was already ready and translated, whereas in the other group, we were 
working to the last minute trying to write the script [right], while this one went more 
smooth, [good] you know. Yeah. Um...I think it has to do with the people as well because 
if somebody always is never happy and has to put a comment, you never finish [yeah], but 
sometimes you have to accept that and just to finish it [yeah]. Yeah, and now the new- 
coming group is even more fun [oh good].

M: I um. I’m looking forward to hearing about those. I'd like to have another interview, 
um, in the week I think probably because you guys’ll have now 3 times together - I don’t 
know how - how many - I don’t know if you’ve been able to attend.

I: Actually, actually, we’re gonna - for this presentation we have like 4 weeks [yeah] - it’s 
longer [it is] I thought So this Wednesday we still have another practice session, and now 
that you remind me, I have to email the professor [ha] [laugh] and then the week is after 
the presentation, and then the exam.

M: Right, of course. So yes, so I must see you guys actually this week because then they’ll 
- then they’ll be that one, one more after the presentation, and then that’s the last one. 
That makes sense, really. It’s already March, [hmm - I can’t believe it].

1: Right - exams are around the corner [laugh]

M: Yeah, 1 know. I really feel for you guys.

I: Uh, yeah...

M: So it - it definitely - you think ■ 
you expected, as you expected?

and did it go better than you expected or worse than

I: Eh...I think I would have expected from my side [yeah], personally, to - to have it more, 
uh ...I didn’t know I would be - I think between the two of them I was the one who was 
stick more at the words, and I didn’t expect that [yeah] Yeah. But that - that’s from my 
side, but the whole overall presentation, um...was more or less what 1 expected [mm- 
hmm]. Yeah, yeah. [good]. It wasn’t un-

M: Sorry, it wasn’t - ?

I: It wasn’t under - under what I expected, it was more or less the same level [good] or 
higher, yeah. [good. That’s great]
M: And uh, what about your - your Spanish progress from the last time that we spoke. Do 
you feel that you’ve made any progress?

I: Yeah, yeah [great]. I’m a bit more comfortab - confident [very good]. Yeah, I’m a bit 
more confident, and the thing is my trip to Canary [become] I had to translate to the bus 
driver [right - so it helped a lot]. It helped a lot, so I was with my dictionary and all of 
that, uh...but in terms of verbs - because before, when I spoke Spanish, 1 think I used 
uh..the uh...the conjugazon [sic]? [yeah, the infinitive] yeah, for everybody, so if I’m 
talking to he or she, I used always the uh...the "tu" [yeah]. Yeah. Where now, I realize 1 
can correct myself, I can talk about nosotros, vosotros [wow].

M: And again, as a result of practicing on the trip, you would say?

I: Uh, yeah. So the trip, yeah, the result, the fact that I went over them in the class and 
practiced them in the trip [ah]. Yeah, yeah.

M: And you do - you feel like you’ve been um, stuff in the class has also helped.

I: Um...grammar-wise, yeah, [oh good]. Mm-hmm. Yeah, yeah. [okay]. A few 
terminologies as well, here or there, alii, aqui, uh... it’s a few things you don’t notice, but 
they kind of surface when you need there, a little bit.

M: Yeah, it’s nice that you had the opportunity to see that.

I: Yeah, so I think this is why, if you’re learning a language, it’s very important to practice 
it in its environment as well [oh yes].
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M: Yeah, because last time that we spoke, you know, about the class, you weren't that 
happy with actually what you guys do in class [ah, yeah] you know, like - like it’s only 
little amounts and it's not consistent.

I: But, funny enough, yeah but when - on the - I realized once I was on the trip in Canaria, 
some things I needed to use, and they kind of, you know, uh...resurfaced.

M: Yeah. That's really good. That’s really good. No doubt, though, it's not just what you 
did in class, like, you’ve always been good at asking your friends and looking stuff up on 
your own, so I'm sure it was a combination, really, but -

I: Yeah, yeah, I'd say so. I'd say so, because I do practice - not practice like with my flat 
mates, I ask them how do you say this in Spanish, they correct me, for example [yeah] 
uh...to be honest, like one of my flat mates, she's very good in grammar, and sometimes 
she will explain to me, like more details than [the instructor] [yeah]. So also we just cover 
it and that's it [yeah]. (That’s they) explain to me properly - this is why we do it this way, 
this is how you're supposed to use it, whereas also in the class there’s "Okay, this is the 
verb to be" [yeah]. That’s it. [yeah]. This is the - the conju- but it’s good to be - and then 
she says "okay, it’s the verb to be" [yeah]. And then one example, but it’s not very much, 
um...elaborated, you know [no, you're right, I agree].

M: So it’s good you have the flat mates -

I: Yeah, it’s like the bonus for me, I suppose [sure].
M; Yeah, because it's important to understand that - that - that’s how you remember it 
better, isn’t it, too, if you understand. Mm. And um...uh...Man, these questions. I’m getting 
so tired of them [laugh].

I: Yeah, you’re repeating them over and over now.

M: Like, but even for you, it’s kind of punishing to keep talking about it, sorry, but like, so - 
do you think you could have done anything differently in the presentation, or, you know, 
what are you happy with, 1 suppose, and what -what could have been different?
I: Uh...definitely I should have practiced my lines a bit more, maybe, [okay]. Yeah. I 
should make more easy, I was a bit shy and nervous as well, um...l wanted to be - 1 
thought I was going to be more comfortable in acting it [yeah], a little bit of acting to it, 
but I couldn't like what I planned, and I supposed it’s just the lines. Um...so that’s 
definitely something. I don't know if it’s because I didn’t practice you know, but it’s just - 
my script was like 4 lines only [yeah]. Yeah. But I suppose it’s just because it’s just 
because it’s something that was new to me in few words, a few order in the sentence 
[yeah], em...

M: And it sounds like what you’re happy with is, um, that the presentation was more fun 
than -than your previous one.

I: () Absolutely. Even working with [that’s good] uh...cause you know you have, during 
the day, your other stuff for college, and that’s when most of - where most of your 
attention goes [sure]. Now, me and Oliver, for example, we don’t share the same, 
um...what’s this thing? Perspective on that. [yeah]. When we were practicing, practicing 
with this group, he’s very competitive, and he was like "Okay - again - repeat." And the 
poor guys with him, and I was joking, I said "Give them a break, [laugh]. Enjoy the class." 
"But this is worth 5 credits or 2 and half credits, I don’t know" {yeah]. And I said "Yeah, 
but take it easy" - and they said, "But it’s 5 credits, and we wouldn’t impress the same - 
let’s say other module for environmental, wouldn’t you impress for 5 credits more? I said 
"yeah, yeah." He said "It’s the same", [ah, interesting]. And we kind of - and I said "Yeah, 
okay," it’s true, 1 know it's the same, but uh, I don’t think that expecting us to be super
fluent [no] - people are learning from basics, and you and me are still beginners as well, 
uh...rm simply not over-expecting, that’s it.

M; Isn’t that funny? [yeah]. Yeah. It’s only when you - when you hear somebody else 
have a different perspective that you realize - yeah, I was surprised about that, too, cause 
I think he’s mentioned to me before that, for him, no he treats it as one of his other 
modules [yeah, yeah], but most people don’t. [Whereas I don't, no, no, no]. I don’t think 
anybody else does, either.
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1: No, I don't. And they joke in the class and uh...and I think it is an easy broad curriculum 
(BC), like my friends, they're doing other EC’s which are more essays and [yeah]. I’m 
happy I picked that one [oh good]. Yeah.

M: That’s really good, even though it is during the whole year, so I’m sure you do end up 
spending more work, but it’s a different kind.

I: Tis the whole year, the hour is a bit late, [yeah] so for example I will have few hours’ 
break until my class starts, so I cannot go home [yeah], but that - that day [yeah] this 
week, uh...I thought my brother’s having an exhibition - photography exhibition [wow]. 
Yeah. And I thought the opening was the Wednesday that just passed, so I finished 
college quickly, I came here home to take a shower, and I got dressed for the exhibition, 
and then I was walking to City Center, and 1 texted him, and I was going to buy him 
flowers, and I texted him "Oh, good luck for tonight, and I’ll see you later". And he writes 
back to me and says the exhibition is actually next week [oh no]. Are you kidding me? I 
said, I had to rush college, I walked here, for 40 - 35 minutes, I took a shower [ah] and 
dressed with make-up, just to sit in a Spanish class [laugh].

M: But you would have been the best-dressed person for Spanish.

I: Yeah, Elaine - one of the girls said "You look good". I said, "Yeah, but I have to do this 
again next week because that’s when the actual exhibition is open." [laugh] [that’s very 
funny - oh dear.]

M: At least you didn’t miss it - at least it wasn’t the previous week. [yeah]. Oh dear.
[yeah]. Um, and uh, now just talk - can you talk a little bit more about you work with the 
group? Like just how do you feel about your working together this time?

I: I think the - myself, like Alice and Rachel, I think they had more time, they worked like 
more than I did [yeah]. Yeah. The reason is there as one day um...because I used to have a 
lab before my Spanish class, and my lab I had to go the Dodder, the river, so I met them 
very quickly, we practiced very quickly, and then I had to leave them [mm-hmm]. So they 
had more time. I think they kind of put the script together more than I was - was in it. 
Towards the end. [yeah] Um...Pavel, not too much because he didn’t show up [yeah] to 
most of the things, but I think it was Rachel and Alice, but there were a - (I said to them) 
like some days 1 have to go to the - it’s my lab so I can’t miss it [yeah]. They were good; 
they were very understanding, and I don’t think I - I hope they didn’t have a problem 
with me as -

M; I don’t think so. And nobody - anyway [I - ] you didn’t feel like anybody let anybody 
else down.

I: Yeah -1 tried, you see, I tried to be there with them, like [mm-hmm] to practice, very 
important. Uh...but they were easy, very, very easy, [well, that’s good]. Yeah, very 
relaxed. Like Rachel had something in mind that she wanted to do, and that’s it, and I 
didn’t want to - you kind of learn as well, with experience to let go sometimes [yeah], and 
it wasn’t "let’s do it one way" - let them. [yeah]. As long as not very bad. [yeah - and you 
were happy]. And Alice was very nice, very sweet [oh good]. Yeah. I think they were a 
nice group. It’s not that one of them was slow, one of them didn’t know Spanish very well 
- like the previous group, the mix was very strange, you know? [yeah]. One of them was 
Tom, who couldn’t speak, was very shy, the other one (name) was a bit competitive, 
taking it too serious [mm-hmm] and, I didn’t like the way she - but - that’s the way she is. 
[yeah] Third person was...[Siobhan]. Siobhan. And Siobhan’s Spanish, even Oliver said - 
in this presentation - that she was missing the words - she’s (stopping) Spanish, I think 
[yeah]. But I do completely respect that because it’s new for her. So that group was very 
strange in terms of the mix [mm-hmm] cause they were really, really different from each 
other, [yeah] whereas this one, Rachel and Alice, 1 think they are friends, 1 think so, 
outside the class, uh...Pavel is very relaxed, very smiley, you know? He’s nice. Hmm. 
[That’s really good]. Yeah.

M; Yeah, it seemed - it was a lot easier to watch, like first time around, I really felt - I kind 
of felt bad for you, you know, in some of the meetings where you were trying to get things 
done, whereas this second time, it seemed - 1 just seemed easier, like you say.

1: Yeah, because they had things done, and 1 would like - like people to interact and [yeah]

M: That’s good. And they take - you took more chances this time, which was good
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I: See - it’s me, Oliver, Robbie, and...[Lana] Lana, [yeah]

M: Did you just say "si"? [Si- laugh] Good!

1: Because of them [laugh] I can really (] in my English now, I was telling him yesterday, 
there's a new French guy who lives with (), I was telling to him, 1 said "Spanish people, 
when they speak English, for example, especially any word that starts with an ‘s' - if after 
the s there’s a constant, not a vowel [yeah], so - [they say ‘eh’ before it, don’t they?] Eh - 
'especial' [yeah - 'estreet']. Yeah, and I’m starting to do the same [laugh]. Because of 
them, because 1 make - when my friends say that 1 make fun of it [yeah], but 1 say it, and 
now it’s stuck with me [that’s funny] Yeah. Even 1 want to say "melon", 1 say "meLON" 
[really?] Yeah - I don’t know - a few words 1 say that - "pigEON" [oh my goodness] Um... 
beca - on the process of me making fun of them, which I shouldn’t, [yeah - laugh], end up 
picking -

M: Yeah, but that’s how easy it is, and 1 notice you do the Irish "em" as well, you know 
how like - like, in Canada, say, we’d say "um" between words [Mm], and here they say 
’’em", and you say that as well - "em".

I: Really, I never noticed that, [yeah, see?] In Ireland they say "em"?

M: "Em, em". Yeah, and I think they would even write if different, like, I think they would 
write it "E-M" instead of "U-M" [yeah]. Am. Um, and uh, what are your thoughts moving 
on in the course - now you’re in this new group - what are you thinking?
I: Moving on in the course, like, eh...continuing Spanish or -?

M: No, sorry, 1 suppose - I know it’s a bit late, like, uh, thinking about leaving this group 
and moving on to the next one, like, moving on to your last group presentation.

I: What do I think?

M: Yeah.

1: Well, first of all. I’m happy that these presentation are finished because I didn’t - they 
are fun, but at the same time, the way we are preparing for them, as I said, it’s just copy- 
paste and memorize, so...[yeah] though, saying that, if the script is nice, you do enjoy it 
[good]. Yeah. If- because now what we’re working, I’m not gonna say anything. I’ll leave 
for last - for the next interview. The script is nice, yeah [good] and (one second - yeah? 
Inaudible to someone else. Okay - what time is it? Ah. 1 think we’re gonna stay at 
home...enjoy.] Sorry, Marina, [no]. We have a new flat mate.

M: Yeah, that is - is that him?

I: The French guy, yes. [that’s nice]

M: Cool. 1 like your place, too. [hmm?] I like your place, it’s very bright.

I: Yeah, this is the., is it showing something?

M: Very nice [yeah].

I: I like that. The only thing is, you know, 1 have one plant [yeah], uh, this too was the 
warmest, the plant over there, by the radiator, I forgot to plant it for more than a week, 
and the leaves [oh no], some of them, they - I was so sad because I struggled with - a lot 
with her to find the correct spot where she grows, and she doesn’t dry [oh no], so some of 
the leaves are okay, but most of them are dried out.

M: Well, maybe they’ll come back.

I: I hope so. I hope - it’s still alive, at least, yeah, [yeah, hanging in. Oh dear ?]

I; So - yeah ...if the script is nice, you kind of eh...you enjoy it more, and you remember a 
few words [yeah], like, I would remember - I think now, even though I complained about 
these presentations, but I think in awhile, like, eh, few words will come back to me 
because I said them in the presentation [yeah]. If I enjoy the script, [if you enjoy the 
script - a ha]

M: Well, that’s interesting because I actually have something to ask you which I could just 
ask now, now that we’re on the topic. I have a - I have a couple of words in Spanish that 
I’ll say to you, and you tell me what they are in English, if you know.
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I: Okay [okay?]

M: Urn, and you’ll see if you recognize them. Okay, the first one is "tengo mucho dinero".

I: I have a lot of money.

M: Yeah. Okay. Estuve casada con tres maridos ricos"

I: Estuve casada con - ?

M: Con tres maridos ricos.

I: Estuve casa - ah - eh...rich husbands [that’s right]. Maridos, no? [yep] Yeah.

M: "En que trabajas tuT 

I: In what do you work?

M: Tu eres de Alemanial 

I: Say again?

M: Tu eres de Alemanial 

I: Oh - are you from Germany?

M: Yeah - there you go. So do you recognize the words?

I; From last time, no?

M: Yeah, that’s right. That’s from your first presentation, [yeah]. So you still remembered 
what all of them were, see? [yeah. Laugh] 1 know it would be trickier the other way 
around, if I said "How do you say this in Spanish?" it would be harder.

1: Because 1 understand Spanish more than I can - I can speak it. [yeah] Yeah.
M; But so far. I’ve been surprised. I asked everybody this time around, it was actually 
Alice’s suggestion - well, something she said in an interview and that gave me this idea, 
"Oh maybe I’ll look up the lines and I’ll ask you them”. And so far, actually, even people 
who I didn’t expect who’d remember theirs, a lot of them remembered most of them.

I: Mmm.

M: Yeah. But I suppose the funny this is, again it’s like, it was their own lines, and 
sometimes you never know what one word triggers... the rest. Like, maybe, for instance, 
if you only remembered the "maridos" part being husbands, you might still remember 
"Oh, that English line was such-and-such", you know, [yeah, yeah, yeah]. But still, I think 
it’s nice - it’s nice evidence that - [association, yeah true, yeah] Mm. And, uh, what do 
you think - is there anything you’ve learned from this - from this time around with the 
presentations that you would use now for the third one?

I: Eh...well I learned how to say I could talk in Spanish [laugh]. Um...what did I learn?

M: Like, not the Spanish per se, but just about uh, how you would do it, or maybe your - 
your own, um - performance

I: Eh...hmm. (long pause] Sorry. I’m just thinking. Rust (on my mind] to rely a bit more 
on people, I suppose [good], cause I did trust Rachel on the script, 1 had no comments, and 
I don’t - I didn’t feel about it, where sometimes you would be thi - asking me "Why didn’t 
get too many lines?" No, I did trust her on that.

M: Oh good. And you feel it actually paid off, like -

I; Yeah. But-1 relied on somebody who I trusted as well, you know, but it (} as you said . 
[oh good]. That is one thing, eh...at the beginning I thinking Pavel is not attending, la la la, 
and then I realized he has his own circumstances the same way that I sometimes cannot 
attend, or [yeah], so that I have my own excuse, but I have my own things [yeah], it’s the 
same for him, so I shouldn’t - shouldn't judge people as well.

M: And in the end, you fe - you felt like he actually did deliver his part, anyway.

I: In the end, he did, and I was (quite surprised?]

M: Well that’s really nice, Imelda. Sometimes it’s nice to be pleasantly surprised.
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I: So it's kind of like last experience with (] a little bit.

M: Yeah, that’s really good. Urn, and uh I suppose this related to it. Like, what if an3d:hing 
do you think you got out of this group project experience. It sounds like partly maybe 
what you got was -

I: Eh...um, easy, the first thing is like comparing the last group to this, you can see the 
actual (] difference, so ...the people you have in the group is really essential for your 
project to work [mm - yeah]. Yeah. So...if you - it’s all down to the people in the end, you 
know, [yeah] it’s all down to the people because you come with the script together, you 
come with the conversation together, with the presentation together, so it the people you 
are with, you’re not enjoying from the beginning, eh...the whole way is uncomfortable 
[yeah]. Yeah. You- you’re always - you’re not sitting relaxed, you’re always 
uncomfortable with what to say, what to do, eh...not to cross - any lines, to respect, yeah. 
So this is something between that group and this group, I realized, with these guys, I -1 
was more rela - I was more happy, to be honest, yeah. [yeah. That’s great.]

M: And it is -

1:1 don’t know if that answers the question or, uh...

M: No, it does, it’s very - it’s a very good insight that really, the people matter more 
maybe than the topics or than - then anything else.

I: Yeah, for me at least, you know [yeah] because - and, if you’re comfortable, you become 
more open, you know, then you can share and say "You [make it no fun]’’ [yeah] [ ] 
[absolutely]. (inaudible] Etiquette, you know? [yeah?] Yeah, you’re not bound by that, so 
you can [oh yeah] express the whole - and even though with the third group, you can 
even joke more [yeah] you know, you - you put - and they laugh, and then they - with 
people you can go up to that level.

M: Yeah. I’m glad you got those guys in your group, actually. I’m glad you get to - from 
your first experience -

I: I think everybody is jealous, even Amy, my friend from - she said "You’ve got the best 
group. It’s not fair [laugh]”, [yeah]

M: Oh, isn’t that funny - so you know Amy, the - you know her.

I: Amy. [yeah]. Is she doing the interviews with you?

M: No, she’s not, but she’s - was she the one that was in Oliver and Robbie’s first group?

I: Yeah, and she struggled with them. [ah]. She was telling me, first of all, about [Aoife] 
and then she told me about Tom, the - the - the one who was very shy. [oh yes] Yeah.

M: Oh, she - she knew them as well. [ [...groups?]]

I: Sorry?

M: She knew them as well.

I: From the class, but then eh...after she got assigned to them, she was a bit down, like 
"ugh’.

M: Oh, so she’s with them - she’s with them this time. I didn’t know that.

I: Yeah. And because I was with Oliver [mm]it was like nice one [yeah].

M: Well, I’m glad for you because I th - I feel like you did your - you know, you had a hard 
time with the first group, so now it’s nice you get a [yes] -

1: And I don’t know if the [last group]- but is [the instructor] doing that, on ...purpose, or 
is she just picking them randomly?

M: No, 1 think she picked them more or less randomly, but just - she was - 1 asked her to 
be considerate for my needs, not to put you guys in 5 different groups, because I only 4 
recorders [mm-hmm], so I think she just had to keep that in mind, but more or less I think 
other than that she was - 1 think it was random.

I: More random - ah. And you need random [you do] for your own - for your research, it 
has to be randomly selected, yeah [yeah].

393



Appendix 6: Interview Transcripts

M: Well, 1 mean it would be interesting otherwise, you're right, but you never know - 
yeah.

I: Yeah, but because you’re doing your PhD, if it’s randomly, 1 think it's easier for you.

M: Yes. Although [there’s no [ ], you know] it's funny because I was thinking about this 
already, and it’s like - you can’t help but influence your own research anyway, even the 
way that we conduct interviews [mm], maybe I’m not supposed to say my own views or 
things like 'I agree", but I can’t help myself, you know? So...

1: You could different - maybe doing like a control experiment, so you [yeah] - you decide 
I’m gonna put this person with this person with this person and what do I get out of that? 
[yeah] Yeah.

M: But it’s nicer to observe, yeah. And um, listen, the only other thing 1 want to ask is just 
for you to tell me a little bit about yourself in Spanish.

1: Ah [laugh].

Spanish 43:34 -

I: [43:54] Tm stuck on the words, huh.

M: You can do a mix if you want, like you can’t say - if you can’t remember one word, just 
do it in English.

1: Okay - specifically?

Spanish 44:20 - 46:00
M: [46:02] But even - even - even - "para unos meses...

A bit more Spanish - 46:09

1: Flat mate I - even the bus driver corrected on the [clock?]

[’m not surprised that the bus driver was happy with

More Spanish - 46:27

M: [46:50] Wow. May bien.WeW, 
your Spanish because it is good.
I: I had a beautiful conversation with him; most of it was like one word from here, one 
word from here, open the dictionary, but the whole way through, he wanted me to sit 
next to him in the front and chat [aww]. So I got to know that he’s been for 18 years, he’s 
married, his kids, 1 got to know that - all of that in Spanish, yeah? [wow] Then he told me 
his father used to plant cigars in Cuba, then we were talking about that he doesn’t smoke, 
and then we were talking about alcohol, different types, so 1 can understand - Tm almost 
there, you know? [yeah - it’s great]

M: And what a - what a difference it makes to your confidence.

1: Yeah, absolutely, and um...[it’s good] 1 just need to come out of this barrier of being shy 
to speak, and even -1 do a lot of mistakes, 1 know, but it’s a learning curve, at the end of 
the day [of course] Yeah. 1 mean they’re not expecting me to be fluent, but as long as I can 
get a message across [yeah], they will correct me on the way, and that’s it. [that’s great].

M: It’s nice -

1: And they see that you’re trying, you know, it’s not -

M: Exactly. That’s so true [then speaking to child] Yeah, she’s gonna go wake up the baby 
now - great. Yeah, absolutely. And what a good energizing experience for you, too, 1 
think, to have now you’ve had that so now you can be even more focused on what you 
want to get out of Spanish.

1: Yeah, yeah. Eh...you see it’s not enough. I know it’s one year only, but it’s not enough, 
[no] you need to [consider this] [of course]. And 1 don’t think next year 1 have the BC, so 1 
think my Spanish will take a stop, like, class learning, until 1 finish my thesis, basically, 
[yeah]

M: Will that be next year?
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1: Yeah, I might be going actually to Indonesia next September, this coming September 
[wow - for Erasmus?] For - for my thesis [oh wow] because my friend introduced me to 
somebody who works on the reforestation, and they have a center in there, and she asked 
if I can join them [wow], so I have few ideas in mind for my thesis, and I want to discuss 
them with my supervisor next week, and...it's a new idea, they don’t have it running, so 
basically they're working on reforestation, for the Sumatra [oh yeah] for the - for the 
forests there, and they’re looking for the fastest way, the best way to reforest, and it’s all - 
it’s (] now. So I want to bring the idea of bringing insects as pollinators, so - cause the 
whole point of restoring the forest is bringing back the natural - the natural biodiversity 
[yeah] that was there before. Eh...that’s all very good to do that because then they are in 
the jungle, they eat the fruits, and they fly back [yeah]. The thing is there’s no - 
everything is cut down, so you need to put some branches for the birds to come [mm]. So 
they have these artificial branched trees where the bird would sit there, he would 
(poop?], and the (poopy] has the seeds, and the - then sort of the re- (regurgitating?) [oh 
wow]. So 1 want to bring the idea of having insects as pollinators so the same aspect 
[yeah] as planting apart from that is planting these flowering plants that will attract 
pollinators, and then it’ll spread [yeah], like two - the two of them work together [cool].
So we will see.

M: That’s very exciting.

1: It’s a lot of work, but, yeah.

M: Well that sounds -

1: So this summer I will be spending - I’ll be working double for them in Microsoft, and to 
make up the time, when I’ll be away, and saving the money for the trip. [yeah. Wow, 
that’s great.]

1; 1 see - we see everything only happened in the past few days, so 1 haven’t discussed it 
with my supervisor yet in the - [wow]

M: That’s so cool. It sounds like an interesting thesis [yeah, 1 hope it works]

I: Yeah. Because we did come up, me and -1 wasn’t convinced and I thought I’d do it 
because that’s what I have because of time and location [yeah], but then this opportunity 
came, and I thought it’s - 1 think I should take it. [yeah]

M: Oh yeah - if it’s something that motivates you more, that’s more interesting, you need 
that.
I; Take it, because I’ll be spend -1 would be working for many months, and 1 need to enjoy 
it [yeah, it’s true, it’s very true]

M: Sometimes, I must say, though, sometimes you don’t always start out loving an idea.
It’s possible to go the other route and still end up enjoying 1, but if you feel really - if you 
feel really passionate about it, then you should definitely do it.

1; Yeah, yeah. Exactly, [that’s great] I’m gonna enjoy.

M: Now - that’s good. And uh, just let me know. I’ll send an email maybe tonight to 
everybody - let me know how you’re fixed for the end of the week, maybe for Thursday, 
um...if you had any time for -

I: Um...the interview - like the next interview will be on Skype, or..."

M: No, I’d like - just in - 1 think in person’ll be a bit easier [yeah? Okay.] Like, 1 don’t mind 
coming in. Um, I’ll see - I’ll see how the quality of this recording was, actually, but 
otherwise [okay]. Yeah.

I: But whatever is comfortable for you, Marina, in the end, I mean...

M; Sure, but it’s easy enough for me [don’t force yourself to come] No, I know, but it’s e- 
it’s not - it’s not hard. I just have to coordinate to make sure that they’re sort of back -to- 
back so I’m not - you know? So Tm not there for 8 hours or whatever, [yeah]. Yeah. Cool. 
Thanks so much. And listen. I’ll just - I’ll leave the money until I see you in person, if 
that’s -

I: Oh, don’t worry, don’t worry.
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M: Yeah. Perfect.

I: Don't worry about that.

M: Oh good. Awesome. Okay, well thank you so much, and I'm so glad it worked out 
today. I better go up because I can feel how [yeah] I need to feed - I feel uncomfortable 
[laugh], [laugh] Like [don’t worry, don't worry] just physically, not- um - as in I don’t care 
where I do it, but literally, just the milk comes, and you have to like "Oh my gosh" [laugh] 
yeah, run.

I: Don’t worry about it. But it was nice chatting.

M; Yeah, lovely to see you. And thank you so much.

I: Eh...and you’re keeping well, huh?

M: Yeah, yeah, pretty good. [good]. Oh, good enough. Yeah. Okay, so I won’t see you in 
class, but I’ll see you soon.

I: Congratulations again, Marina. Yeah, I’ll talk to you soon.

M: Sounds good. Thanks so much, Imelda.

I: Yeah, have a good day.

M: You too, bye.

End
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Imelda: Interview Transcript 6

I: Urn...

M: Yeah, can you tell me a little bit about this project and your group?

I: So we're doing the...Friends, you know. Friends (Yeah] and we’re doing it in Spanish 

M: Great -1 like Friends 

1: ...Me too. So we translated the theme - 

M: The theme song?

I: Yeah, we tried to ehh...because it’s in Spanish some of the lyrics don’t fit with the 
rhythm, so we made our own words ehh..the script is funny because the...Friends is funny 
as well [yeah] so it’s more fun [Yeah]. And we wrote the script, the words actually are 
easy to remember so it’s not really complex like the others [Hmm] ...I think everybody is, 
not too, not these too new words or new vocabulary, like in the past or something. [Yeah]. 
This one is nice, yeah. [Cool] I want to throw my chewing gum.

M: Oh, it doesn’t matter -

I: So I can speak properly.

M: I’m terrible; I used to chew gum when I was teaching, which I know is so bad. [Laugh] 
Um...that’s so good. So you’ve got Robbie, Oliver and Lana

1: Lana, yeah. They’re very nice aren’t they so Robbie and Oliver are really into it, you 
know. [Yeah.] Oliver's quite competitive [Yeah]. He’s taking the whole module very 
seriously, so it’s good [Yeah]. Yeah. And, uh, they’re happy as well, 1 think, with the group

M: Oh good [yeah, I think]. And, um, and how do you feel your motivation is towards this 
presentation? [about this time?] yeah.

I: I think we have more preparation time, no we had four weeks [Yeah, you did], so that 
was a good time for - to finish the script, to have time to translate, to uh - the fact that 
we’re given more time was less pressure [yeah], I suppose, because we have other 
assessments with our actual modules [yeah], so that was good. Umm...I didn’t have time 
to practice, so we’re meeting today at three to practice a little bit [right] I didn’t have 
time - I translated my bit last night uh, but I didn’t have time to memorize it. 1 will need 
to do that later this evening. [Oh, okay] Yeah. But, uh, it’s- it’s fine. Yeah. [Yeah.] The 
script is - ah, I forgot to print it, actually. [Uh-oh.] That’s okay. I’ll do it later.

M: Do you have- do you have access?

1: Yeah, I’ll do it in one of the computer rooms.

M: Okay, that’s good. Um, yeah, so good group.

I: Good group, good script, and...

M: And the ideas and everything, was it easy to come up with?

I: Yeah, yeah, and everybody participated [oh great], so everybody were putting lines in. 
So it wasn’t only one person writing the script this time, [wow] everybody put ideas. And 
which is kind of nice because if I want to give, if 1 want to say something like a line and 1 
get stuck in it [Yeah] or it wouldn’t sound so funny; in your head it’s funnier [Yeah], So 
somebody would jump in or adapt to it [ah], they’ll like it, they won’t. [Oh] So, uh, that’s 
the nice thing about the group because everybody’s putting their comments on it as well 
[Yeah] Yeah.

M: And do think in that respect, it is the most, like, cooperative of the groups that you’ve 
been in?

1: Yeah, yeah. The reason is, for example, my friend is doing japanese [Yeah], and she’s 
fed up with the groups because she said - (at this stage?) she said "I don’t care because in 
the beginning nobody was organizing, nobody was saying 'okay, let’s translate, let’s meet, 
let’s do’ and she felt like there’s always one person that’s taking the initiative [Yeah] 
within the group [Yeah], so now it’s Oliver, actually - he’s the one who’s communicating. 
So she go to us there, she said "I will leave them. There is 5 of us or 4 of us, why I’m the
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only one who’s pushing [oh no]. So within this group, people are replying to the email at 
least, it’s not like it sits there for one week and nobody replies [yeah]

M: Oh that’s good

I: Yeah, you know, it’s good, and you always have one person who’s, as I said, who’s 
leading the group [Interesting], Yeah.

M: And in the other groups do you think as well?

I; Eh - yeah. So I would say in of our first group probably it was me, my second group it 
would have been more Rachel [mm] and Alice. They’re more into this [Right] And this 
group I think it’s more Oliver.

M: It’s funny cause I think it’s been him in all his three groups.

I; Yeah. It’s his personality [Yeah] He’s -

M: But it works - he doesn’t seem to offend people, [yeah] which is good 

I: No, as long - because it depends how you approach people.

M: Exactly. Exactly.

I; It's not just your way and that’s it [Mm] No, he listens, and like if I say one line, it’s "oh, 
yeah, yeah, yeah" (sounds of writing?]

M: Well that’s good. That would've been my tendency as well. Like, I see a lot of myself, 
in him, but I - it makes me think [ah, really] - it kind of makes me look back and wonder 
"1 wonder if other people thought I was like bossy, or - [No]

I: No, it depends on the way you are -

M: But as you say, it - sometimes it’s necessary.

I: Somebody has to do it [yeah]. Yeah.

M: And to me, the people I never understand are the people who don’t want to be the 
ones to do it. [mm], who don’t care - anyone can do it, just not me.

I: Our group is good like, to compare to the other group, like Amy was telling me, in her 
group [yeah?], there’s one guy called Tom [yeah], and he hasn’t participated -

M: But he was in your group initially, too [yeah] yeah.

1: But she said - they’re a bit screwed because she said 'We don’t know how we’re going 
to do". There has been no feedback, she said, if we have the presentation Wednesday, eh, 
she was saying to me, -

M: Cause he wasn’t even in class last week, 1 think.

I: Yeah, he’s missed quite a few as well [mm], so she’s saying "I might ask [the instructor] 
to participate with us because they do not have the script - the dialogue [yeah] if that line 
is missing so [yeah].

M: But they should ask [the teaching assistant], not [the instructor], because -

I: They don’t know what to do. [Yeah]. So you see, some people are [suck], some people 
are not, it depends how you are set up [yeah]. 1 can remember Oliver, when we set up 
with this group, he was very happy [yeah]. Yeah. He said "1 think we’re a good group", 
[laugh - it’s true. You are a good group.] Yeah, [mm] But it’s not fair for others, as well.

M: Well, look, it’s funny, isn’t it [mm].But a lot depends on the group - 

1: Well, I moved from different groups, so - 

M: Yeah, exactly, it’s time for you to have a - 

1: A bit of fun, yeah.

M: Yeah, exactly. You've earned it. And do you think it’s challenging you enough, the 
project?

1; Time wise.

M: Oh, yeah, time-wise it is.
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I: Yeah, yeah. Because you still have to put effort into it, and the fact that last 
presentation I didn’t have enough time, even though I had only a few lines, I didn't have 
time to memorize them properly. I was always referring, like, [yeah] in the video, 1 was 
checking my notes, and 1 would like not to do that this time [yeah]. I don’t want to 
disappoint Oliver for example [laugh]. Yeah. Eh...so time-wise because I have a lot of 
continuous assessment with my module as well [yes].

M: Yeah, it’s a very busy time for everybody [mm, yeah] it feels like.

I: Especially now towards the end [mm]. Like, this is our last week for us -

M: Yeah, and then you have the exam next week, I think.

I: Eh...like even for my other stuff [oh, I didn’t realize]. I’m finishing this week. Me 
neither, huh?

M; Courses and everything.

I: I think so, yeah [wow]. So next week, I don’t know if 1 have one lecture or something, so 
I have the Spanish exam, so I have to come in for that [wow]. Yeah. Rust time-wise, the 
challenge, no - I mean, it’s not like the other broad curriculums, where you actually have 
to write an essay and all of that, and 1 picked it for that reason, so that it doesn’t [yeah] 
take so much of my time from [yeah].

M: Yeah, it’s a different kind of time commitment [mm, yeah], I suppose.

I: It’s easier.

M; Yeah. Well, that’s good. And um...do you feel you’ve progressed in Spanish in the last -

I: A little bit, yeah, I have to say, vocabulary-wi- and then verb - wise [yeah?] Yeah, [oh 
great]. So...learning the So...learning the llama*, the llev’*, the
M: Llegar?

1: Llegar [mm-hmm] - no - when you wear something.

M: Oh - llevar. [Ilevar], Yeah, cause they’re all the same.

I: Yeah, they’re all the same [llevar - llegar] [laugh] So it’s a few of these unh...[oh good] - 

M: For this one, for this - in this project in particular?

I: No, no, no in general [oh, okay]. Oh, you’re talking about the project?

M: No, no, no - just wondering -

I: Ah, grammar-wise, we’ve learned a few, like um...eh...a few expressions, you know,
"mas 0 menos" [yeah] and the um...the 'tan' (7:59) and what else, like, um...a few bits and 
pieces like I would hear here and there, but it’s good to have them [yeah] structured 
[sure]. Mm.

M: Well, that’s really good. And, but you didn’t transla - you didn’t get your script 
translated until recent - until recently with this group.

1: Yeah.

M: Cause Oliver was saying that was stressing him out a bit, was he didn’t think he was as 
organized as usual, [who - Oliver?] Yeah, [yeah]

I: Because he’s busy as well, [yeah, of course]. [I don’t know what he wants - he’s being a 
bit funny today]

M: And - yeah, so you talked about how your group works together...what else? Um ...are 
you experiencing any frustrations or difficulties in anything to do with the course?

I: Um...not really. Not really, no, the course is very smooth for me [yeah?] Yeah. [Sorry], 
No, you’re - you will need to (? Re: the baby)

M: I think you’ve done a bit - [maybe, yeah]

I: Do you want to check, it’s okay, Marina. I have time.

M: Yeah, don’t worry. 1 can keep - I can keep going while...yeah, so no, you don’t think?
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I: No frustrations, no. Like, the homeworks are good enough, the uh...

M: And what about the um - [the teacher's] part?

I: It’s fine [because I know before that you - ] it’s fine, it’s fine now, yeah, [yeah?] yeah. 
Um... In the beginning I was frustrated in the way it was taught, but speaking to my other 
- like my friends who are doing Japanese, they’re in the same [yeah], the same way 
[yeah], like a little bit frustrated in the way it’s being taught, like my - my friend in her 
Japanese class, she said, "They’re going to paly a cassette, and they expect us to write it in 
Japanese", [oh wow], which is even - it’s not even Latin, you know [yeah]. Like Spanish is 
easy, [yeah] you write what you hear [yeah], but with Japanese, she said "What does she 
expect, we’re beginners?" [yeah] So, then when the [wish was explained], I think they’re 
doing the same kind of way, so it’s the way it’s organized [that’s right]. Eh...And I’m 
wondering if it’s because it’s compact within one [I think so] once a week, one hour and a 
half [yeah], one hour and a half, they can’t do more [yeah]. Yeah, but I - I let go [oh, 
interesting]. I was frustrated because maybe I over-expected when I came in [yeah, 
yeah], and, now it’s not that I don’t care, but this is what I expect, and that’s it. [yeah] 
Yeah, [okay, interesting].

M: So you just readjusted your expectations

1: Yeah, yeah, and I figured if Tm stuck I can use my flatmates to help me out [yeah, that’s 
true].

M: Anyway, somebody like you, who’s in - who’s genuinely interested, there’s always 
other opportunities.

1: Yeah, 1 suppose. Like, I would love to continue next year, if it’s more...but I don’t have it 
as a BC anymore [no] No.

M: They do do it as an extracurricular, but it’s the same - it’s the same format, even in the 
Bl, B2, in fact, there’s less teaching.
I: Ah, it’s more your own work on the essays and stuff [yeah].

M: Well, not even - it’s still just projects. You’re just expected to hand in more of a 
written part.

I; But it can’t be - if you’re learning a language from scratch, there’s a lot - like, I did it in 
Cervantes in Beirut [yeah] for two years. We never handed out something like a project 
or an essay [no]. It was all class work, a lot of class work, [interesting]. Yeah, a lot of class 
work, a lot of eh...like we had a book as well...

M: Yeah. I think because with these modules, they expect you to do that kind of class 
work activities on your own [mm], and then the time that you spend in class is, yeah, is 
doing projects, but uh...I agree, 1 think it’s a controversial way of like, -

I: I don’t want to say it’s like - they don’t care or they’re - I think they’re doing it - as 
much as they can within that timeframe [yeah] I would say. Eh... but they shouldn’t 
expect essays from people [shouldn’t]. It’s too advanced [yeah], you know? Because then 
what happens, people go to Google Translate, which is completely wrong [yeah, totally]

M: You’re right, even so far, I do wonder what some people have taken out of it [yeah] 
because -

1: Even communication within the class in Spanish is not there

M: No - because you guys don’t have much time to do that, [yeah, exactly] Yeah.

1: But I kind of stepped back. Maybe I was expect - that’s why, as 1 said, I was expecting 
too much [yeah]. 1 thought 1 would come out of it speaking Spanish or whatever [laugh].

M: Which - yeah, 1 know what you mean. It’s hard to know, actually, what to expect until 
[mm] - yeah. That’s why my whole family’s motto is always "Low expectations" because 
if you have low expectations, then you won’t be disappointed, at least [mm]. You might 
be pleasantly surprised, but - but it’s not a very nice way to be. [no]. It’s better to expect 
more. [yeah]. And [he’s thirsty, you know?] Yeah. Sometimes I think - he’s so serious 
while he’s doing it, it’s like he’s like

1; He’s focused on it [laugh]
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M: Yeah, very focused, that's a good - that’s probably better.

I: It’s enough? (baby talk]

M: Sometimes he stops to do a poo. Or a big stretch. Oh, I know you’re so funny [yeah]. 
You are very funny. And proficiency levels in the group? You’ve ended up, I think, with -

1:1 think () actually, [you guys...] Lana’s not - 1 remember Lana from her pronunciations 
from the other presentations [but you thought they were good]. She’s good, [oh good]. 
He’s got a lotof (curls ].

M: Ae does. Lily was the same. [yeah]. And they say sometimes their hair falls out [they 
do, not?] but hers never did. What about, in some cultures I know they shave their head 
to make [to make them stronger], Argentina, for instance.

I: Yeah, I think in Lebanon as well they’re doing it for the girls [interesting] because they 
grow stronger.

M: Which is so funny to me because it’s always the cultures that have nice hair, anyway. 
Like I don’t think Argentinian or even Lebanese people - you have thick hair, it’s not like 
you have

I: Yeah, it’s genetic anyway, [yeah]. But it’s the same like, even now, if you cut your hair - 
if I cut my hair, it looks thicker [yeah, it looks thicker - it does. You’re right] (baby talk] 
[laugh] Is he quiet usually [he is] does he wake up a lot at night, or - ?

M: Well, he does wake, but not, not tons [not too much]. About every 3 hours, which is 
normal, [is normal]. And he’s not fussy; he is a very easy-going kid, actually [good]. You 
are.

1:1 was a fussy kid [yeah?] According to my mom

M: Oh, interesting, maybe you had colic or something, gosh.

I: No, I would just wake up and say I want the...what do you call it, the bottle? [really, 
yeah,] and always, and I cried, and I cried, and my father used to go out, just go prepare it, 
and put it in my mouth [laugh].

M: Well, see it’s easier, in a way, if the father can help, like for me, Rohn doesn’t get up at 
all at night cause there’s nothing he can do for him, really, [no]

I: Ah, yeah, true because he’s still uh...

M: Yeah. We give him one in the evening, just to - just to have him used to it, I suppose.

I: Yeah, before he - before you stop, yeah, [that’s right].

M: Now, um...yeah, that’s really good. So profic- proficiency in the group is high anyway.

I: Yeah, yeah, everybody is uh, is good. Even Robbie, he -1 think from hearing his 
exercises, his pronunciation is good, yeah [yeah]. I think the group is quite of - it’s just, 
it’s stronger [yeah] compared to the others.

M: Yeah. And do you think that gives you more possibilities of what you can do as a 
group, like- ?

I: Eh...

M: Or does it make you more confident?

1: When you have to present [yeah], it makes you less worried about the others [yeah], 
you trust them [yeah]. Cause I remember in the first group, one of the girls, and Oliver 
got her in their group, [yeah, Siobhan. Oh yeah]. It was very difficult. Because she would 
stutter on the Spanish, and then [yeah] ...you lose - you lose the theme [yeah] that’s it [it 
was very hard to follow.] And he was very angry, I remember, [really?] Yeah. "She forgot 
all her lines.”

M: Did he say that to her?

I: No, to me [oh yeah, yeah, yeah]. So...it’s not that I blamed them, no [no], oh no, np, no, 
it’s something from scratch [yeah]. I have an advantage and that’s it. Um...but I feel sorry 
for them, you know [yeah] That’s it. [I know, exactly].
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M: It’s funny, there is such a range of people who [there is in the class] just started it.
And, especially for Irish people, because a lot of them have done - well, they all have done 
at least one language in high school, in addition to Irish.

I: I think they do it in the (} do they?

M: Yeah. But clearly, it's to very different levels.
I: And plus, when you’re learning a language, and (], it’s like a fun hour, [oh yeah, of 
course, of course]. Yeah.

M: Now, oh yeah, and what about your contact with the group outside of class - it’s been 
over email?

I: Yeah, over email, we - no, no phone yet. It was difficult to arrange time [yeah, to meet]. 
To meet, because everybody has different schedules [baby talk] and um...we all have 
continuous assessments in this period [oh yeah]. So, the best time was today at 3:00.

M: Good. And um...but have you had more contact would you say, outside of class hours 
than - ?

I: Eh...only within this week, just for the exchange of translations [oh yeah, I see], but the 
fact that we had four ti- we met for four times, we didn’t need [yeah] up outside [totally] 
because it took us two days just to come up with the script, the third day we (] writing it 
English, the fourth day we finished it in English [ah], then because then - the third day we 
finished, we went over it, realized some people have very few lines, we need to expand it 
more [ah], so the fourth time was a chance for us to see [yeah] what we need to change, 
what - yeah. And 1 think that was good.

M; Oh that’s good.

I: Yeah. Eh...and then over the week everybody’s translated their own lines [yeah]. And 
uh - I only finished last night, when I couldn’t as well, so we'll meet today.

M: Oh that’s good. [mm-hmm]Um, I hope it goes well. I still haven’t been able to find my 
recorder that - I don’t know what happened to it - the little [which one?] baby one. You 
know the one - the video one for the presentations, so [the instructor[ will ask to take a - 
a proper video camera out of the office.

: But eh...where - where did you put it?

M: Oh, I think I left it at home. I think I had it home to take videos of these guys, you 
know, bef- and then I thought I’d give it to [the instructor] later, [mm]. I don’t know 
where it is; I’ve checked everywhere. Either my daughter's hidden it somewhere [laugh] 
or maybe one of her friends took it [somewhere in the house]. Yeah, I’m sure it will be 
somewhere, but it’s one of those horrible things where it’s just not where you need it.

I: My hands are cold, I shouldn’t -

M: Oh it’s okay - my hands are always cold. Oh yeah, and I’ve got two kind of big 
questions that are different, um...there’s no right or wrong answer or anything, it's just to 
hear your perspective. So the first one is - How would you explain this kind of language 
learning course to somebody who’s not in it?

I: I’ll tell you what I told my - my - oh these are very good. It’s actually my teacher - he’s 
the one [ ], the microbiologist. Yeah, they do with the water wipes cause it’s the most 
hygienic.

M: That’s right, because at home I would still use cotton wool, but this is ■ 
wipes...

if I have to use

I: Yeah, it’s more organic [yeah]. Sorry. [Cool, that's really nice to know]. Eh...I would say 
what I told my flat mate. I said [yeah], "Like, 1 am learning, but it’s not what I expect - "
It’s just what I told you earlier [yeah]. Eh...rm not taught it properly [hmm]. [baby talk]. 
Eh...I expected more time to be spent explaining [yes] a certain thing, which what - is 
what my flat mate will do with me. [right] Yeah. Eh...to say if I would recommend it to 
somebody or not, not really, ah. 1 would tell people to go to Cervantes, maybe [yeah- for 
more- ] within one year you would get more. [Yeah, true].
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M: This one, 1 sort of feel like you get what you put into it. [yeah]. Nobody else - nobody 
else really gives you anything in the course, it’s just what you -

1: Because it’s difficult if you’re doing a module if you’re doing full-time studies [yeah], 
then to commit time [of course] to a language course -

M; It’s notyo’re not cau-you’re not capable of it [yeah], of course, anyway.

1: If you’re working, let’s say, then you would - you don’t mind doing a language course, 
[yeah, that’s true. That’s a very good point].

M: Urn, and yeah, you have experience with Cervantes, so it’s -

1: Yeah, because 1 think it’s - they are E - they are a Spanish school [yes] you see? So 
[yeah] they have to - they have a reputation to keep, but this is just a broad curriculum. 
Now - if you are learning it as a four years’ module, for example, it’s a different story 
[bless you - yeah].
M; Yeah, and it’s interesting 1 would say, um, like cause Alice, for example, she’s the only 
one doing a - a language, she does French and history [yeah, yeah, that’s true], and so it’s 
interesting from her - from her, you know, talking to her as well, 1 said "Are any of your 
other classes organized like this?" "No." So even within Trinity, these are a bit of an 
exception.

I: They are, aren’t they? [mm-hmm]

M: These language modules. But you’re right; 1 think it comes down to the limited basis. 
Once a week, 1 think they think this is the most effective way if you can only meet once a 
week, and provided people do their work at home, which some do and some don’t.

I: Some do, some don’t, and it’s -

M: And () doesn’t take priority because -

1: Yeah. But some people, like Oliver does put a priority for it, for example [yeah]. 1 don’t 
[laugh].

M: But it’s funny because he, like - so when 1 talk to him, you know, it’s - 

I: Ae sounds very relaxed. Yeah.

M: Yeah. And he’s like "well, it doesn’t take that much work". Which is true, it doesn’t, 
except. I’m the same, I should have been learning French all of this year, and it wouldn’t 
take so much if I did 10 minutes a day. But I don’t. [1 don’t, yeah]

I: And that’s the thing, when she gives the exercise, she says "1 per day", [yeah] I don’t 
think anybody does 1 per day.

M: No, no even him, I doubt if he...

I: Yeah.

M: Okay, so that’s good, that’s one question. The other one is even more vague because 
um, it's just, well, how would you explain language learning, the process of learning a 
language?

I: Eh...

M: What does it, you know what does it mean to you?

I: Ah [I suppose]. First of all you have to know what you - why you’re doing it. [okay].
You know, if you’re really interested, because if you’re learning it, not for interest, or let’s 
say, you’re not going to enjoy, it’s more difficult to get [out of it?) [yeah]. But - I tried to 
study German, but I didn't like it as a language [ah], and I stopped, [yeah - you just tried - 
] 1 didn’t like it [interesting], yeah, I wasn’t interested in the language, so you have to be - 
you really want to learn that language [yes]. Then I tried to learn Japanese, um...[oh 
yeah], I had a Japanese boyfriend, and uh...[oh wow], actually I was signed up for 
Japanese before Spanish [I did not know that], yeah. And...I was interested in it, and 1 
would have, like because I would listen to it in the movies or whatever [yeah] -

M: And so how come you didn’t pick it in the end?

I: Well, we broke up, and then I thought "I’m not gonna talk Japanese to myself" [laugh].
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M: That’s so funny. But you still had enough time to switch, at least.

I: Yeah, yeah. And we are still friends, [oh, that’s good]. So you have to have an interest in 
the language [yes]. And patience, [uh-huh], and patience. [That’s an interesting point]. 
You’re not gonna learn to the [no] and uh...the other thing, the good advantage if you can 
live in the country for 3 months, for summer, [oh yeah], you will pick it up [yeah].

M: Even yourself, on that Canaries trip, gosh [yeah, absolutely], look at how much you 
learned.

1; 1 like - it’s good to have a third language, you know? [yeah]. It’s nice. [yeah].

M: Do you think it makes you, um - cause I sometimes wonder, I feel like it makes 
you...realize some other things about the other two that you might not’ve thought. Like, 
for people who only know English, 1 think when they learn a second language, [yeah] it 
makes them more aware of their English, and when you learn a third language, it makes 
you more aware of -

1: Yeah, yeah...because if it’s your own language, sometimes you don’t know, like [yeah] 1 
know, like my friend here, she was saying Ireland, they don’t actually learn the grammar, 
they just learn it because it - the way it is [yeah], whereas what I’m learning - when I 
study English, 1 had to take [yeah] everything from scratch [of course]. So you’re learning 
the proper language [yeah]. And...l think it’s nice to have a third language, [me, too.]
Yeah, yeah, yeah, second language or third language, but uh...for traveling, for 
communicating with people or within a group [definitely] (]

M: Definitely, definitely. And it is - it must be - so different to the other stuff that you’re 
studying, for example, it’s nice to have something else.

I: Something else [another way for your brain to behave] Yeah, yeah. It takes time, but 
uh...I think my advantage is because 1 have Spanish friends, [yeah]. 1 think that’s why I’m 
interested more. Eh...I could have picked up on my French when 1 came here, my French 
[yeah] was much stronger. But em... 1 had no interest in that language anymore. 
[Interesting - yep] And I switch off to Spanish now, so when I want to say a sentence, 
um...I fi-1 get lost on the French part [really?], which - which I wouldn’t have done 
before, [interesting, so quickly] Yeah because 1 want [it anymore).

M: And I - I could not agree with you more. It’s like - that’s kind of - well, now 1 need to 
learn French [mm], but still my passion - yeah, it wouldn’t be my passion. Or even some 
of the other modules that they offer, Turkish, for example [yeah]. But there’s no part of 
me that were even interested [no - it’s like Russian or something]. It’s so...[no interest, 
yeah]. Yeah, funny. [You had another burp.) That’s great. That was the other question. 
Rust cause it’s interesting, everyone says something different [yeah?] So 1 like -1 like it, 1 
like hearing it [Oh did you really just spit up on your shirt?) [baby talk] Yeah, see and 
you can always tell what you native language because when you address little - you 
know, little kids, or animals, too [mm]

1: You speak in your own [yeah, you do], yeah, it’s true, no? [yeah]. It’s actually quite true, 
yeah, with animals and kids, you speak to - you speak your own language [yeah], even 
though like on normal days you would dream in English, maybe or think in English 
[totally], but in that moment - 1 wonder why?

M: Yeah, 1 don’t know either, but 1 think that’s how you determine, even after so long, 
living somewhere else, that’s how you can still determine which language is really yours 
[mm] because, it’s just - that’s the instinct, I guess [1 suppose, yeah, yeah, yeah]. Or 
maybe because this is the one that we - this is the one that you would have heard as a 
child yourself, [yeah].

1: And you feel more soft with it than [yeah] - yeah, it’s true. You can express more 
sentimentally with it [yeah] Yeah.

M: Well, and also because 1 think in that respect, English is more limited than some of the 
other ones out there. [I did as well] Right, about - it’s just not as expressive.

1: English? [mm] No, because it’s the...em...the sound, the-the-the the facial expressions, 
the movements, so ...[yeah]
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M: Oh, I don’t know what’s wrong now. Urn, yeah, that’s brilliant. So that’s - that’s all the 
questions for this round, then you’ve got your project tomorrow, then [ () ] Yeah, then I’d 
like you to do one more questionnaire [mm] that [the instructor] can give you the day of 
the test, 1 think, [mm] because I want, um - then I’ll meet you after the test, if it’s okay, 
[yeah, yeah], like sometime.

I: No problem, [yeah] Uh...yeah, let me know [good], and I’ll make time, probably because 
I’ll be working [yeah]

M: And where do you work? In town?

1:1 work in Sandy Ford

M: Oh, okay, so if you want, we could meet somewhere there, we don’t have to meet here. 

1: No, it’s okay.

M: No, it’s fine for me because it’s on the luas. [What do ()] Or I could even take the car if 
I need to. That’d be - that -1 live in Ranelagh

1: Ah, in Ranelagh, not too far. I live in South Circular Road, [oh yeah?]. Yeah. Um...the 
only thing because you are able to meet during the day [yeah], no? For me during the day 
[you’re at work], I’m at work [yeah], so what we can do, em...till - what time maximum 
you can meet?

M: Um, well, uh...depends, actually. I can be flexible, like, if 1 can leave, if Rohn is at home 
with Uli, then 1 - or depending on the time of day, I could even potentially leave him and 
come, say, to your house or whatever, [mm] If it’s during the day, I could meet you 
somewhere during your lunch hour, for example [mm], or whatever, [okay] Otherwise, 
um, yeah -

I: Because 1 could -1 could - so you would like to meet not next week, the week after.

M: Yeah - or after the week after.

1: That’s fine, 1 will - the - we will - I’ll be working half of that week, and the other half I’ll 
be [oh yeah] starting - preparing for my exams. So -

M: And are you gonna study here?

1:1 will be in - at home, yeah, [at home] Yeah. [Okay.] So we can make up some time, 1 can 
meet you halfway, come meet here [yeah], or you can come over, of course.

M: Sure, okay, that sounds great. That’ll be just fine. (1 don’t know what you want, 
Anthony, 1 really don’t].

1: He’s not sleepy, is he?

M: Well, yeah but this is the problem when he has a crappy nap, he just about could use 
another sleep. I’ll leave him up another 10 minutes.

I: What time he woke up?

M: Well, when you were here, it was already about 10 past 1. 1 try to keep him up for a 
maximum of an hour, um, an hour at a time, but sometimes it feels like after 20 minutes 
he’s ready for another sleep.

1: Are you finished for today?

M: No, I’ve got you, then I’ve got two more, then I’ll get going.

End

405



Appendix 6: Interview Transcripts

Imelda: Interview Transcript 7

M: (first few words inaudible]...legitimate collaboration cause that'd be very teacher-led, 
like they would say, "Alright, break into a group of 4 and this is your ta-(sk]”, y’know, so 
specific, it doesn't leave as much up to you guys, I feel.

1: Um...It depends. I don't know because - how they do it at high levels but, uh [Yeah] 
because it's an official language school

M: Yeah, true.

I: You know? You would be getting like - really - the flavor, [ah] How it is. Yes.

M: And 1 also 1 don't know how much they rely on group work in those kind of[?]...in 
those contexts

1:1 suppose Al, A2, Bl, are always...(] attractions. [Yes] 1 never did A. 1 did up to B1 

M: Oh okay

1: We didn't have a group projects [No, you didn’t.]

M; Yeah, 1 don’t know, it's tough to say. Ultimately -

1: Were you listening to everything we were -

M: Not yet, no I haven't had a chance to hear [Okay, good]

M: Why, good
I: No because Oliver and Robbie even got these messages for you and 

M; Oh that’ll be nice. Cause 1 feel like I’ll miss you guys, you know, it’s weird.

1: We'll be here.
M: Yeah, that's true. Listen, (about the baby). Yeah, he’s just fussing. Now this is, she 
recorded it in a weird format so that we’re (won't) have to watch it on this. It's not great, 
but anyway, if you're ready, we’ll watch the - Yeah, we'll watch your recording? [Yeah] 
Okay. And just if you have any, yeah, if you think of anything during it, we’ll stop the time.

[watching video 1: 35-6:21 

Spanish on video - 2:36-6:21 

Video ends with applause at 6:21]

(something inaudible - in response to the video? 3:27)

M: Muy bien

[Laughter]

1: That was actually [laugh] - 

M: What did you think?

1: It was the best presentation 

M:Yeah?

I: I didn't have-1 didn’t struggle with my lines,[yeah] I didn’t have to have a copy of it, 
and I think the reason is because we practiced a lot.

M: Really?

1: We had time, we enjoyed the script, 1 enjoyed the group 

M: Oh, That’s wonderful 

1: And-

M: And even though it was a busy time you- you found the time to learn the lines and 

I: We- we managed somehow, yeah, yeah 

M: Everyone did really well.
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I: Yeah

M: It’s a shame Lana didn’t turn up...

I: And then even when we finished Oliver told me it was good, no?

M:Yeah

I: He was happy, so-

M; I think he’s a very - uh - [he’s very str] - if he was happy then clearly

I: Was there - I didn’t have to stop because of it - went smooth for me

M: Yeah. And everyone had more or less the same amount of lines, like it felt -

1: Yeah, because we had - at the beginning when we write - when we wrote it originally, 
we found that me and uh -excuse me- me and Oliver had the least lines [ an, yeah 1 - ]

1: Then they came back, cause they did concentrate, like, it’s good for me (extra lines, 
okay) [Yeah, okay]

I: And so... we had to introduce more things. Now you see Elaine was not - she’s not part 
of our group. [No that’s right]. It’s Lana.

M: She didn’t come

1; She didn’t come - she had - she was sick, she was busy then a few deadlines as well, so 
she couldn’t come for our one meeting we did for practice, she couldn’t make it to that 
day

M: Oh, so I wonder what work she - [But Elaine - yeah] Yeah, Elaine did a good job 
stepping in.

I: Did Elaine - yeah, because before it was our turn, we actually went outside and 
practiced a little bit [ Oh good, even - ] She was allowed to read it, of course, because 
[Yeah]. But it was so easy to prepare for that Not easy, 1 enjoyed (not that it was easy) 
[right] putting the script together was nice [Yeah], cause the guys(I had) 1 really enjoy

M: And do you feel you learned stuff out of it?
1; Uh, a little bit, yeah, little bit [Yeah] like the fact that I was able to read there something 
1 understand what Tm saying, it’s not just copy-paste [No]

M: But 1 feel like you’ve always understood what you were saying. Some people have 
been reading - [Yeah-but-]

I: 1 will tend to forget them after awhile. But with this script, uh, I don’t know whether 
because the lines were easy or because 1 did enjoy it, that I actually do remember 
...[interesting] even the song my (God 1 spent like one week) singing it by myself

M; Yeah, that’s - maybe that’s the benefit of the - if you enjoy the group and enjoy the 
process, you know, maybe that’s the best benefit.

1: Yeah, compared to the other two groups, yeah. And it was good that we gradually 
accepted the first group - was (not so) good. The second one was okay, this one was the 
best.

M: Great! So you went up. [Am] And um, what about - what do you think of your Spanish 
progress throughout the year?

M: Uh, it improved, it did improve. [Yeah?] especially (grammatic’*) [That’s good]. Like 
before when 1 wanted to say some verb, 1 would always put it in my tense [Yeah] but now 
1 know how to divide it [Uh-huh]

M: But - and do you think - what has been the - what have been the factors you know 
that made you learn?

I: The fact it was repeated then with exercises at home [Oh Yeah. Good] cause [the 
homework ones] the homework. It’s good. Because you see, if you repeat something 
three times, you remember it [Yes], and it was the same, and especially if you write it 
down [Yes] so -

M: Interesting
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I: And because I wanted to listen to it [yeah, yeah] I think for that reason just with the 
verbs. Eh - vocabulary, little bit [Yeah], a little bit, yeah. What else did 1 learn from this 
one?

M: [1 remember you ] started out not being so confident in speaking [Yeah] do you think 
that has improved?

1: Yeah, and a little bit a few things that you would say like the mas and menos, so a few 
things that 1 knew about, 1 didn’t know how to structure them, I didn't know how to 
produce them in a sentence [Yeah], so now 1 know.

M: That’s good [Yeah]

1: The counting [Yeah] is one of them. A few bits and pieces you see is because you’re - my 
sub-conscience knows it

M; Yeah - but you had a chance to -
1: Definitely, definitely. It was short period, it was little, but it was something

M: Yeah, oh good, that’s good. And do you think, do you feel you’ve gotten what you 
wanted out of the course?

I: Not too much, but [I think you did quite well]. Yeah, but for example, 1 wanted to go to 
the embassy to renew my passport

M: After summer, that’s right

1; So 1 don’t think I’m there yet, to be able to say, to have a conversation with somebody 
from the embassy. But it’s a start. [Yeah, it’s a start]

M: And what about out of your own efforts, do you feel you got what you wanted from 
your own - from your own

1: Yeah, 1 invested more

M: 1 think you do

1: But concerning (considering?) the time that 1 had and, 1 think, yeah, 1 know as much as 1 
can.

M: Good. That’s really good

1: Even when my flatmates are talking, if 1 have a question, for example, or they’re talking 
[Yeah] and 1 pick some dialogues, [Yeah] it doesn’t mean

M: Yeah, see, that’s your own efforts

1: Ah, yeah true

M: So that’s good. That’s the thing, 1 just think everyone would succeed if it’s - if they 
want to do it, and if they put in a little effort, [absolutely] In anything

I: Yeah, exactly

M: Sure, and I know language, some people say that there’s - all people are particularly 
skilled at it or not. I’m not sure. Maybe there’s something to that, but more it’s just 
[cause they are so determined]. Yeah.

1: For example, the Polish people, they’re so good in language, they pick it. It’s because 
they are like this, when they work, they work. [Yeah] put them in anything. So I don’t 
think that some people are better at language; some people want to learn the language 
[yeah], so we treat it seriously and give it time, so not just pass it

M: Yeah, that’s true. Yeah, that’s right. That’s why it’s hard for me to - to judge like, you 
know, some people feel they got nothing out of the course, and I feel like "Well, the course 
definitely has its limitations [Yeah], but ultimately the biggest limitation is yourself, too, 
like nobody stops you from learning.

I: Absolutely, and it’s not true, you know, you’re still learning [yeah], even anything that is 
taught to you definitely it’s up to you [yeah] you know, something that’s stuck in your 
head [yeah]

M: But, exactly, it just depends on your perspective
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1: Even the presentation, to say the first presentation like we did companero de piso 
(13:10) [Yeah] Now, every time I want to talk to somebody and say "uh huh, she’s my 
roommate". Companero, companero de piso, or when I hear it, I know [yeah, it’s stuck in 
your head - totally] and it was just the title of my presentation.

M: And that makes it (too?) because I feel like all along you guys were given the choice, 
really, of what you wanted to do, so you know

I: Do you know what happened to me in the exam?

M: No. Yeah, tell me about the exam. How was it for you?

I: I did the A2 one [Did you?] because I requested to be A1 and we didn’t have that in the 
system so 1 emailed it and () at the beginning (very quiet) A2 exam, [ahh] It was the same 
dictation, the same structure, [yeah], but maybe these texts have a little bit (difficult) so 
she said "do it, and see how you feel" and if it wasn’t well, look up this email, listen to () 
I’ll ask her. So when I finished the exam, I went [] she was very nice to me. It was not too 
bad, one text I said 1 couldn’t do; she said "okay, we’ll go outside". So I went outside, she 
corrected my exam, and she came back to me, and I got 75% [on A2 - wow] And 1 said "1 
...one of them, the one I pointed out, you didn't do very well, but the rest of the dictation, 
everything was fine." She said "it’s up to you, but you don’t need to like - she said that 
this exam is great

M: And surely you got good marks on your presentation

I: Yeah - one was 2, one was 3, (one was 3 over 3, something like that) She said "it’s up 
to you if you want to go look up this email and talk to Lorna and do the exam again or 
something", and I decided, no I'm happy with a 75

M: And does it mean that on your transcript you will have completed A2? [Yeah]. Yeah, 
well that’s great

I: Because now I’m not in that time to [Yeah] to do another exam and to look it up [of 
course]

M: Yeah, that’s awesome

I: Yeah, but I panicked a little bit (when she -)

M: Oh no, I can imagine

I: Yeah, I’m not prepared for that

M: But this is - this is the thing that I like about that exam. I know it's very frustrating, the 
fill in the blanks, and most people don't like it, but ultimately it is reflective of your 
abilities, like, [mm] you know what I mean?, so in a way, you couldn’t be compared 
anymore [It’s difficult]

M: It is difficult, but I’m sure anyone else would have done worse at it because they 
haven’t had the same amount of exposure, thinking about it, listening to people talk, as 
yourself. So clearly, do you know, even without studying for it [hm], it would have 
actually been more or less accurate of what you can do, because not on all the topics, 
there might be topics you don’t know, but-

I: Because I couldn’t study for it, [No] like 1 was - [no, no] it was nothing, the only thing 1 
think is you have to, you see with the ones with fill in the blank, you start reading the 
script, you know, you start reading the paragraph. If you don’t understand what they’re 
saying in the paragraph,

M: It’s true, you have no chance, except for the little words, but -

I: Little words that you like, uno [Yeah] That’s what 1 found because one of them, 1 really 
didn’t understand much of what they’re talking about. 1 got lost after the first sentence, 1 
got lost. Something to do with the airport, [oh], (inaudible). The others, 1 knew what they 
were saying, so I could continue [Yeah] you know, or I could find out another word that 
fits in there [yeah, right] or something like that [totally]

M: So that makes sense, because I think that’s how you - that’s how it is in the real world, 
too. You might not understand all the (sentence - )
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1: It’s a tough exam for A1 [yeah] when 1 was in Cervantes that's not how I did it, it was 
more homework structure [yes], like the conjugation of the verbs [yes], then try to 
structure sentence like the paragraph.

M: But see, that's why those exams aren't as accurate at predicting your level because you 
end up being tested on the stuff you were taught, which is okay, you know, so that you 
know you can get 100 of 100, but that doesn’t mean that "I'm a perfect beginner" or "Now 
Tm advanced" or you know.

I: The other thing is, there was not much dialog in the class I found, actually, (quiet] we 
didn’t have a conversation in Spanish [no] what she would say is just um "this is the verb" 
and we would like this [um] and then she was talking in English. But there was no - it’s 
very important to have this cross - [yeah] because with any language always your 
weakness is to- ability to speak it [yeah] you know, and that’s what I struggled with, so I 
thought maybe they should - if they did a conversation within a group [yeah, it’s true], 
you know, or with the teachers if you want to ask a question, attempt in Spanish [yeah], 
you know [you’re right]

M: You’re right because that - you didn’t end up ■ 
talked in English for planning it.

like, you talked in your groups, but you

1: We talked in English planning it,

M: So you didn’t end up speaking that much Spanish
I: She explained what she had to explain, we did the homework, when you’re doing the 
homework, it’s like half an hour, 15 minutes

M: People are just giving the answers

I: Yeah. You know [yeah] there was never actually this conversation. With cassettes, two 
people to listen to Spanish conversation and then from there they completely focus to 
pick up few words [yeah] or question them on that. But, I mean...
M: Mm, yeah, that is the limitation.

I; Because it is a Spanish class, you’ll expect more Spanish going around, you know, [yeah]

M: Yeah, that’s the downside, because so much time was spent on the group- on the 
projects, that was time that could have been spent little dialogues and...Now um, let’s see, 
going back to the presentation, anything you feel you could have done differently?

1: With the presentation? Uh - not really, to be honest, because we did have time, 
everybody participated in the dialogue, everybody translated, eh - no [great] not at all, 
not at all. I’m super-happy with it. We had time, the group was amazing, everybody nice 
[mm-hmm]. Um - the dialogue was easy. And we kept it simple because the thing is, you 
don’t want to translate in English into Spanish cause nobody understands it [no]. So we 
kept it as realistic so people they hear few words, they can still know what’s going on 
[yeah]

M: Cause anybody who presents a point of view (with the other people]- 

I: You don’t know what’s the story 

M: Even for you, you couldn’t pick up 

I: Yeah, little bit, a few words or something

M: It depends on the delivery, too

I: Cause the accent is what is different. Exactly. So you’re just sitting there and watching 
the act, more than the actual conversation [yeah], so what the guys and I tried to do is 
tried to keep it as simple so that people okay he says) "oh hello. I’m joey", so that people 
associate what’s gonna happen [yeah]

M: Exactly, totally. Yeah. Do you feel like people understood?

I: Yeah - because they laughed at some scenes [yeah] you can see there was a smile, they 
did - more or less [that’s great] not 100%

M: But still - that’s a lot more than any other presentation
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I: And the thing is about all of them, even Lana, even though she was not there, they’re 
very um, not fluent, but it’s easy for them, they don’t stutter when they’re doing the 
Spanish

M; In your group.

I: The last group. They don’t stutter when they [yeah] um and uh what’s the other thing? 
They were comfortable in it, more confident, I don’t know what it is [yeah]. But there’s 
something about these 3, Lana because in other presentations 1 heard her Spanish, yeah.

M: Yeah, you’re right. And even Elaine, although she was reading-

I: They acted - sorry. They acted. So they’re not just memorizing it; they’re acting, 
they’re actually putting an act and an accent to it, so you know [yeah] which is very 
difficult as well, you know

M: Absolutely, in something you’re not familiar with.

I: To be acting, to put an accent, okay now I’m joking style, now I’m sarcastic style.[mm- 
hmm] 1 had that with that group, [yeah]

M: Yeah, and maybe that’s what made the other ones so hard to follow. Like, yeah, 
besides the Spanish, it’s just a bunch of people just read.

I: just read along

M: With no emotion or no -

I: That comes later.

M: Yeah, 1 suppose, although, look, I mean, you know, the people in your group like Oliver, 
like you, not really a beginner-beginner, but like Robbie was a beginner, and he still acted 
the whole way through, [mm-hmm]. Yeah, it’s interesting. Um - and what about yourself, 
moving on with Spanish? What are your plans?

I: Oh 1 would like to continue, I would like to continue, definitely, cause I’m almost there, 
you know, almost there [mm-hmm] I already (stopped it). 1 like it.

M: How do you think you will -

1:1 don’t how I’m gonna do next year, to be honest

M: What would your preference be?

I: Because it’s not part of a busy year. I don’t want to take like the language society, it’s 
crap [yeah] I did with Oliver last year at the Spanish society language study. Nah - 
nothing out of it. [yeah] Cervantes is gonna cost me and 1 don’t um [yeah] have time. So 1 
don’t know, I haven’t uh, no but 1 want to continue,[mm] so whether it’s gonna be my 
own effort or a class, uh, [yeah] we’ll see.

M: I suggested to Oliver as well, something that 1 did last year with somebody with an 
Erasmus student, was like a language exchange. So, if you have an hour a week or [and it 
helps?] I think so, because the thing is, you could get out of it what you want to put into it. 
Like if you wanted to, you could even make the person make you up exercises or 
grammar. The same way that you’re companero de piso (had been doing) for you, if you 
had it structured with somebody, and you could teach them Arabic or English or [yeah] or 
even - something would be good, anyway [okay] because 1 feel like in a course it’s never 
gonna be as tailor-suited to your needs; there’s always gonna some things you’ve already 
done, some things you need to do, or you know - so -

1:1 have a few Spanish friends at work, they’re so nice, they offer, "Imelda, speak in 
Spanish for a while" and 1 said okay, but then I get stuck [exactly] but a few of them 
offered like to have a conversation [yeah] in Spanish okay[ it’s good]. Yeah, that could be 
an option as well, actually

M: Yeah, cause yeah, 1 just think for myself anyway, if something’s not -

I: And my father speaks Spanish [yeah that’s right], so he speaks with me because 1 (cut 
myself?) I don’t know

M: Oh, no, yeah, me too, and then I’m always -
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I: There’s loads of them around, I don’t know from where they come

I: Um yeah, so, my father always - he speaks Spanish to me in the times [that’s nice] when 
it’s very nice [yeah], then 1 attempt to -

M: And it’s great that he still has it so good even though he hasn’t lived there for a long 
time now

I: Yeah, well [yeah] the only time he speaks Spanish when he’s talking to my friends, 
cause they know each other from Skype and they have a conversation [really? that’s nice]

M: And um, how was your brother’s art thing?

I: The expo - it was very nice [yeah] t was a very nice expo. Lots of people - lots of people 
came. Yeah, he was in The Irish Times, [wow cool] 1 cried when I saw it.

M: Did you keep a copy? 

I: Yeah

M: Nice And uh - so happy for him

I: Actually, it was part of a - there’s a few programs that was running around - running on 
that time. One of them was called Nawruz - it’s the festival of spring from Iran, 
Kazakhstan, Azerbaijan, Turkey, all that little area and it was part of it as well. [ah]. Even 
at Microsoft these people from this festival came to do their dance, Microsoft, and in the 
brochure that they were given, my brother’s exhibition was there.

M: Wow - that’s cool.
I:; I’m happy for him. [yeah]

I: He’s in Poland now because he’s getting married in August [oh yeah], and my parents 
flew in this morning (he flew in ? ] this morning cause my parents are going to meet her 
mom for the first time. [Wow] for a long weekend. Before the wedding, they have to. Yes, 
that’s exciting for him

M: That is exciting. And when will you get to go? Not all the same, yet 

I: There’s a big group of us coming from here as well.

M: Awesome. Wow, that’s so exciting. All these-

I; It was gonna be funny because all her side of the family don’t speak English. The only 
people who speak are her and her sister and brother. That’s it And our side of the 
family obviously don’t speak Polish [no] so I think they’re gonna get a translator 
somebody to translate while doing the speeches or something.

M; Oh yeah, that’s a good idea.

I: No, it’s exciting, and now that the day is getting closer [excuse me]

M: It’s good that he’s making the effort too, because if you like, like in our case, my 
husband has never been to Ukraine, never had an interest to go, [Mm-hmm] and there is 
this whole side - now I’m not that close to that side of the family, which is probably why I 
didn’t insist, you know, but there are sort of aunts or uncles or whatever, that it would 
be the same - he would have no ability to talk to them, they would have no ability to talk 
to him.

I: It’s a language barrier, [yeah]

I: Are your parents living in Canada or Ukraine?

M: Yeah, my dad lives in Canada, [in Canada] and my sister [ah] but like extended family

I: Extend - yeah, okay

M: So it’s a bit different, I suppose. But -

I: Still, though, you eventually, you will go to see the family, no? It’s not too far?

M: I don’t know now. Yeah, I don’t know. I used to go to my grandmother’s a lot, but now 
she passed away, and to be honest, I’m not that close to anyone else, and

I: Only uncles and aunts
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M: And like there’s kids, and I should, I should make more of an effort, at least on skype, 
but I’m just not very good at it. [yeah] yeah, I don’t know. Um [yeah, it’s quite Q, isn’t it?]

I: Depends how’s your relationship been from the beginning.

M: Well, I feel like it could be better if I made more of an effort, but clearly I’m not making 
more of an effort, and I don’t know why.

I: Yeah, but uh - between them and your father as well, and then

M: Yeah, he would have nothing to do with them. But it’s not that I’m not - it’s my mom’s 
side, and he’s very antisocial, [mm-hmm] Uh-oh, I hope I’m not turning into him 
[laughter]. Do you find sometimes that there’s these moments where 1 think "I’m 
becoming like some - like my mom [yes - sometimes I feel it] And sometimes I don’t 
know how I feel about it because more

I: Someone has to say or if you say it out loud, you know, I know somebody who does that 
as well

M: Yeah, exactly 

1: It’s a bit scary

M: It is a bit [yeah] especially because for me it’s always negative things, it’s always the 
things 1 don’t like about my dad, say [you see] and here I’m doing them.

I; The other thing was that 1 was reading something about that. If there’s something in a 
person that you fight a lot about, it’s because you’re the same

M: Because you’re like - I’ve heard that as well [yes] So people that you automatically 
dislike, it’s because

I: If you think that person’s stubborn, la la la, it’s because you are stubborn as well. 
[yeah]You’re a reflection, the person’s reflection [you’re right], you’re almost the same

M: And that’s why probably in groups of friend, there isn’t

1: Exactly, always your best friend, you (clash with] - you know each other so much 
[yeah] you know the personality and the reason the reason that you have common traits 
[yeah] and the things you fight over and you bitch about is because you have it as well 
[yeah, totally] (The fact you acknowledge that ] takes a lot of - your self-esteem as well.

M: Absolutely. And 1 feel like the more successful relationship are when people aren’t the 
same, like can’t be the same [yeah] as the person you’re with because-

1: My two best friends are Spanish, we are (quiet] My God, my God

M: Really?

1: Yeah, if we, it’s always there’s two fighting

M: That’s what the problem is with threes, though. I’ve always had as well friendships 
that are three, and it never really works that well because it’s always two and one - one 
feels left out.

I: No - it’s two that fight, [oh] and the person, the other is more laid back, trying to relax 
and the other two fight, so it’s always like that

M: So you always have a peace-peace-keeper [yeah]. [How did we...?] Yeah, 1 have no 
idea, but it’s nice, tangent. Yeah, okay, mmm...is there anything that - as a result of 
working with different people in these groups, or in the rest of your courses, that you feel 
you learned about how you work in groups or what...?

1:1 suppose the best example is from the last one, they all invested, they - Oliver had (] 
with the accent, like when we were practicing, we were actually correcting, not that 
expert, but at least how to say it properly [yeah]. Umm...the song that we put together 
was a good effort as well, you know, [yeah] ...what else?

M: And what would you say that - ?

1: As part of the whole class, not too, not really [yeah], but as part of the presentation, it is 
still your own effort [yeah] and the fact that you’re writing it in English and then 
translating it’s still your own effort. It’s just that we’re doing this extra to memorize and
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to practice it with the people, give your time, [yeah] so if you find the group interesting, I 
think, I think (only if you find the group interesting at school], you will participate. [Yeah] 
You wouldn’t be like "ugh, do 1 have to do this?" [yeah] While with this group it was more 
okay, fine, 1 don’t mind to commit, 1 wanted to commit as well [ah huh]
M: And it was worth it because you felt -
1: It was reciprocated [yes] they were also investing [right]. Robbie did, Oliver did, so it 
wasn’t like "whatever", and unconsciously, because 1 was "whatever" before because 
they’re putting effort into it [yeah, interesting], 1 had to put effort into it as well. 1 couldn’t 
be the one who’s the -
M: No. But do you think if you’d had that group from the first time, of course I feel like 
you would’ve put the effort in.
1: Like, if you had put me with them - 3 presentations [yeah],
M: Do you think you’d be 
1:1 would be very happy
M: Exactly. So 1 think it is a little bit of luck of the draw, too. Like for them they were in 
the same group with each other the first time
1: But that’s how they plan (?) [Oh yeah]. In Cervantes when we’re studying, there’s 
always the quiet ones who, they want - and there’s also (inaudible] who wants to put 
more effort into it and they want to - yeah, [totally - answer all the questions or 
whatever]
M: Um, okay. Can you - oh yeah, no, maybe 1 have a couple more English one and then 
maybe tell me a little bit in Spanish. So 1 suppose the last question is just about 
motivation, so like, you’ve already touched on it anyway, but more formally, how - what 
would you say about that your motivation throughout the year? How has it changed and 
what - based on what?
I: My motivation to continue studying Spanish, yeah?
M: No, suppose your motivation - yeah, not from now on to study Spanish, but yeah, your 
motivation in the course and yeah and with Spanish.
I; So initially my motivation was more for personal reasons [yeah], it was more to go to 
the embassy, it was more for me because I wanted to speak it, that was pushing me to 
learn the language. Umm.. was - the class was not as what 1 expected (], it did lack 
something, so towards the end what motivated me was uh -1 think - it made me happy 
that actually my friends were super-happy that I was learning the language [oh] you 
know? So they would actually come "yeah, yeah we like it" they get excited, and they start 
to laugh "Oh you’re asked this question, and this is what you write..." So it made me 
happy as well, like 1 felt like "1 am doing something" [yeah] you know? And they actually 
said "It’s great - you’re learning another language". It’s nice to hear that [yeah] But it 
wasn’t only for them, of course, it’s a push for me [yeah]. 1 suppose when you start 
something just you want to finish it [definitely]. But in the question what is motivation
M: Yeah, that’s quite good; and what do you think - certainly there were times that it 
must have been lower based on not being so happy with the groups-
1: Yeah, especially actually toward -1 think what was demotivating was the time [ah].
From 6 [yeah] to half 7. You have a long day or you have a long break, and you have to 
stick around for the class, [yeah]. The moment you just want to go home, and come out, 
it’s dark, it’s raining, that’s demotivating.
M: And the workload for you was manageable.
1: It was okay, yeah, yeah, it was very fine. Because 1 mean you had the answers as well in 
the other sheets [oh yeah, yeah] for the ones you have to fill in [yeah]. But towards the 
end, like the ones that you have to structure a sentence, exams as well [oh wow].
M: And did - was that motivating?
1: A little bit, the fact that 1 was going to [yeah] because similar to (assignments ] we were 
getting at the beginning, 1 struggled with how to structure the sentence [yeah] which
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words to put first, which one - but then you read this, this this, this, okay (Spanish?)
[yeah] this goes first, this is the second [totally]. So I found myself building a sentence 
faster [yeah - that’s great]

M: See, yeah, exactly. And then you had the trip, and that - helped.

I: Yeah - even the- the bus driver told me "Oh, you’re very good [yeah]. Continue". And 
I’m like "okay"

M: Nice. That’s really good.

I: that’s really nice to hear from someone Spanish telling you it’s not too bad 

M: Yeah, absolutely

I: It’s nice to - for just the acknowledgement

M: So, on that note would you like to tell me what you wrote yourself in Spanish [about 
myself]. Or about -

I: Yeah, let me see...l was coming prepared for that 

M: Oh, that’s good.

I: Oh, before I forgot - I forgot the -

M: Oh, it’s okay, I have a copy of the questionnaire [yeah?] so if you want to - cause last 
time, I can’t remember- you know the first time when I sent it to you guys, were you able 
to save it

I: I printed it out

M: You did. Cause some people couldn’t so like if you - yeah, anyway. I’ll give you the 
paper copy because - you can just - what you can do is you can bring it in and leave it at 
the reception if you just put it in an envelope or something with my name on it [okay] 
then I’ll tell them to expect it. Look, don’t worry

I: In the next - do you have a deadline or something for it? [No, no, 1 wouldn’t say so] - 
just because I won’t be coming to college until next week.

M: That’s fine - no, no - that’s definitely not too long. Don’t worry about that. [Keep this]. 
No, here, you keep it, keep it all together [submit it]

I: So something about me in Spanish [yeah]

35:50 - 39:22 35:50 - 39:22 Vale, al momenta, estoy preparato para el examen 
finale, es un poquito dificil pero no tengo macho tiempoy.. [yeah] tengo machos, 
macho trabajan [trabajo] trabajo, si. mi hermano me., [meno] menor hermano, 
eras visitar el otro semana, oh ah proxima semana, pero no tengo nada tiempo 
para [oh, para estar con el] si, s(, peroyo explicar en el telefono el sitaation [si] no, 
that's french, [no, la sitaaction] la sitaacion,y el, ii dime, es no problemo, proqae mi 
hermano mayor [va a estar] si. [ah, entonces el qae tenia la exihition es ta hermano 
mayor] si [y el qae va a casarse con esta chica de Poland es] mayor tambien [oh, es 
el mismo?] si [del artey]yo tengo 3 hermanos, dos menor en Finlandia,y an mayor 
aqui, en Dablin. [y el se casa?] si, es el marido en Polandiay es fotografie, fotografo. 
[ah, es fotografo?] fotografo, si,[ entiendo] si [yo sabia qae arte pero no sabia qae 
era fotografo] si, fotografia, landscape fotografia [may bien, a mi padre tambien le 
gasta macho este landscape] si? hacefotos? [si, baeno no como trabajo, es 
ingeniero, pero es sa pasion] hobby [mhhmm.. ah,y los menores, sabia qae viven 
con tas padres]y mi menor hermano qae visit la proxima semana es veinteynaeve 
[ah, no es tan jovenl] no. [pero el otro es diecinaeve?] no, si, ano diecinaeve, el otro 
es veintedos, vientitres,y ml veintiocho, vientisiete,y mi mayor hermano es treina. 
caatro, qaatre, caatro ahos entre. mi otro companero de piso ahora es frances el 
momento, por eso [estas hablando con el en frances?] si an poqaito, escacha. 
[caando el habla?] siy espanoly frances, es terible.

M: I - I too am so confused now.

I: Some words are so similar as well, you’re like,

M: You don’t know if it helps or it actually hurts, like.
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I: Because I shut down my French side, I gave up on it

M: Yeah, me too, but now I have to bring it back, but absolutely. You almost have to do 
that [mm]. Yeah.

I: With this guy, like I hear the French when he’s on the phone or whatever [singing?] No, 
no French for me

M: It’s true - it’s very -it’s very difficult to keep them separate, especially because they’re 
similar, [yeah]

I: And especially because you [learned them in ] similar context, I guess. It’s [a tease?) 
like some words are similar, like they will understand each other, [no...yeah]

M: Yeah. That’s what I find as well, we get about - when people ask about say Russian 
and Ukrainian, "oh, are they similar?’’ No, but it’s hard to know like how much - they’re 
not similar, but they’re kind of similar, [ehh]
I: It’s like the same with Kazakhstan - they speak Russian [yeah] (but they have their own 
Kazakhstan language as well.

M: Right. And so, like, but similarly, like so a Kazakhstani person, yes, would find 
understandable, but it’s not necessarily an English person who learns Russian is not 
gonna necessarily understand Polish or Ukrainian [yeah], you know, like it’s - some things 
are - I don’t know.

I: Different dialogue [dialect?) within Italian. My friend was telling me people from 
Napoli-, from Sicilia have their own Italian [yeah]

M: Well, because Italy’s not very united an}way, is it? [no] As a country it’s never been 

I: No, it’s recently that it was called - announced - so
M; That’s right. Okay, and I just have one more thing to ask you which is your - which is 
just some things in Spanish. Okay - so - now they’re only a few for the last one. I couldn’t 
pull too many because you didn’t have that many sentences in the long ones.
I: Okay

M: [Oh hi - I’m almost finished here if you’re sticking around. He works upstairs.)

M: M: Okay. Now. Mi verdadero trabajo es nutriciste.

I: Mi verdadero trabajo. My real job is a nutritionist.

M: si, may bien. Cientoyseis.

I: cientoy seis, ciento.. one hundred and six.

M: si el tenia que responder.

I: he should not answer, is it? that one i memorized it.

M: oh really? that one, he had to answer, [he had to answer] and no se 

I: No se, I don't know.

M: May bien. Those are the only ones 

I:Ohis it?

M: May bien

I; I didn’t talk too much that -

M: No, I know but you did okay on your marks.

I: I think so, yeah, I think the last one I scored it - full

M; Oh great [I think so, yeah] You and Oliver both, 1 think. And um what about on the 
second one?

I; The second was - I think she was marking them over 5 or over 3 or something?

M: Yeah, I can’t tell. Some people have told me scores out of 30, some out of 20. I don’t 
know.
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1: She put for me like the last one 5 out of 5. The one before 4 out of 5. [okay] The first 
one is 3 over 5. [okay]. So -

M: Oh weird. You - so where is Robbie getting his out of 30? Who knows - maybe they 
multiplied [yeah]

End
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Alice: Interview Transcript 1

M- the first part is just a little bit in Spanish.... For example, como te llamas?

A - me Ilamo Alice 

M - muy bien,y cuantos anos tienesl

A - tengo diecinueve anos (didn't pronounce the n sound correctly]

M -y algo mas, anything else?

A - soy de Dublin.

M - muy bien, that’s excellent. But watch, within a few weeks there’ll be lots more. So um, 
why did you decide to take this class?

A - for a few reasons, like last year 1 didn’t really get involved in really anything in college, 
so this year I’m trying to get more involved in things, and 1 kind of like languages, like 1 
didn’t even love them that much when 1 was in school, it is more since 1 got [Really] yeah, 
it’s kind of weird, ’cause French wasn’t my first choice [in school?] no, no my first choice 
for college was economics and history, and French 1 kind of just put down, 1 don’t really 
know why 1 put it down. Because I didn’t like French in secondary school, 1 did a course 
outside of school in Alliance, [oh cool] and 1 really, really liked that, that was what got me 
into the French um and then 1 really liked it here as well, ’cause 1 got the Economics and 
History in the end, but 1 decided not to take it because 1 was really liking the French.

M - so by then you’d already done some French papers here?

A - yeah, um, and like, 1 think most Irish people say this, when they’re in school they hate 
Irish but once they left, they kind of like it more, so 1 want to start it again this year.

M- why do you think that is? Is it the way it’s taught?

A - I think a lot of it is the way it’s taught, like 1 remember one thing 1 found really 
annoying, is Irish teachers they often expect you to have Irish, they don’t always teach it 
very well. Like I remember we had to beg our teacher in 5th and 6th year to teach us 
grammar, and like, Irish grammar is really difficult, like French grammar is like so easy 
[absolutely, it’s logical] but the Irish one is not logical. And we had to beg her to teach it, 
so that’s a problem.

M - and there’s a lot of pressure on you with the exams, like what you’re expected to do 

A - yeah, mmhmm 1 suppose so.

M - what about the French, was it done similarly to the Irish?

A - not really, 'cause see for Irish for your exam you had to do short stories, poems, stuff 
like that, and there was the oral and the aural, stuff like that, and essays, you had to write 
essays as well. For French, you had an oral and an aural, but it was just, like you didn’t 
have to write any essays, it was just a 100 words or something, or you had to write mini 
essays maybe on immigration or you went to a concert, it was really simple. So it was 
yeah completely different, the Irish definitely asked a higher standard, ‘cause also a lot of 
people dropped down to Ordinary, once they got to 6th year, ’cause Higher Level does 
take a lot of time, yeah, it’s kind of weird 1 suppose, ’cause if you were to compare it to 
like English for example, the workload is the same but..

M - so there’s higher level and ordinary for Irish, what about French?

A - for French there’s higher level and ordinary as well, but not many people I don’t think 
drop down to the ordinary, or if they do, they do it on the day of the exam, [oh 1 see] yeah.
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usually, ‘cause I think in my class there was one girl who was doing ordinary, who had 
decided like at the beginning of 6th year she was going to do ordinary, but there was no, 
no difference really, we were all in the same class, she just did different papers, like it was 
simpler, ticking boxes and stuff. For Irish, for ordinary, a lot of people do that, 'cause the 
work load is a lot easier, so I had a lot of friends who dropped down

M - does it make any difference to them?

A - well it means that if they get an A in it, like an Al, they’ll only get like 60 points for it, 
but if they get an Al in Irish [Higher Level] they get a 100 points. Yeah, so it can make a 
difference, so sometimes if people drop down to ordinary Irish, they might take an extra 
subject just so that they can get something, like even if they get a B in the other subject 
they’ll get more than what they’ll get for Irish [ordinary].

M - and it's only your top ones?

A - yeah 1 think your top 6 that count.

M- it's quite complicated!

A - yeah, it's a tough system to explain to people I think, sometimes!

M - and tell me about this Alliance course, like did you do it just one year or all the way 
through school?

A - um, I only did it in 6th year, 1 had done a similar one in 4th year, for like a month, no, 
for like 2 weeks during the summer with a friend [there, as well?] yeah in Alliance as well, 
and it was fun and interesting and stuff, and then in 6th year, I don’t know, 1 just, 1 didn't 
love my French teacher that much, like she was really, really nice, but she was [was she 
French?] no, she was Irish, but she was really, really nice but she was a really easy 
marker, so sometimes 1 didn’t really trust that it was, that the standard was actually that 
good. So 1 decided to do the course ’cause my brother had done it as well. Yeah it was 
really fun.

M - and you chose to do French in school?

A - yeah, ’cause it was even in primary school, 1 was in the French club in primary school, 
but it was like simple stuff, like colours and numbers,

M - but still, and even that was an option?

A - yeah, yeah.

M - and did you have to do a language in high school and you happened to choose 
French?

A - yeah, in secondary school you have to do a language, a foreign language, like you have 
to do Irish [...] but everyone has to do Irish and they have to do 1 foreign language as 
well.

M - all the way through? [yeah] wow that’s quite good, if you happen to be good at 
languages.

A - you can do more if you want as well, I had a couple of friends who did more, [wow, 
but that comes at the expense of other subjects?] yeah, ’cause you for your leaving cert 
you have English, Irish, Maths, and then you have 4 other ones, so one of them has to be 
the language, and then you have 3 other ones.

M - so what did you do in your case?

A - what did I do, I did um biology, economics, and history.
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M - cool, and now you’re in history. Interesting. [...] these modules are quite a radical 
departure from what most language teaching is like, like after these few weeks, there’s 
not much teacher-directed things, you’re in the groups and you’re really left a lot to your 
own initiative, which is what some people struggle with, some people like that, but it’s 
definitely a different approach.

[tangent about alliance until 9:16]

M- so, sorry, I was just saying, you know, the whole idea of these classes and why the 
teacher takes a back seat is to encourage your learner autonomy. I think they might’ve 
mentioned that in the introductory lecture [I missed it, unfortunately] well I believe that’s 
what they stress, because some people go into the course expecting to be taught 
grammar, vocab, drills, stuff like that and it’s not like that. Yeah, so how do you, given 
your experience or what you want out of the class, how do you feel about that? That you’ll 
just be left to your own..

A - em, I suppose like once you start getting more accustomed to learning the basics, 1 
suppose it won’t be too bad really, because I’m studying language so I’m used to 
independent study and stuff like that. Yeah, it should be interesting an3nvay.

M - and are any of your other classes, whether in French or history, like that?

A - um. 1 suppose perhaps for history, 'cause they just basically give you a reading list and 
you go through it. Like sometimes for tutorials they’ll tell you what book to read first but 
they won’t tell you what chapters, because it’s kind of up to yourself, you can’t read the 
whole thing cover to cover, definitely not, and I suppose when it comes to the essay, you 
have the essay titles and you choose yourself, it’s up to you. You can ask for help, like 
what direction to do into [but no one’s telling you what to do?] no, not really.

M - yeah that’s interesting, I guess people are just not used to it for language really,

A - yeah, they’re used to more instructed., ‘cause a lot of the students here aren’t studying 
languages [at college] so they’re only drawing on their experience from secondary school 
where they go through everything with you, they make sure you do your grammar, your 
oral, your aural.

M - and what is it like for you in the French?

A - well we still have oral classes, we do aural once in a while although 1 don’t think we’re 
doing much of it this year, and we have grammar lectures as well, [really?] yeah, one 
grammar lecture a week and they give you homework. So it is quite different in that the 
French kind of reminds me a bit more of school than college, 'cause in college it is 
supposed to be more [inaudible] like they still make sure you do grammar, stuff like that, 
[interesting!] yeah that’s the difference 1 always find between French and history, is that 
in a French tutorial, it is much more like a class in a way, and you do get to know people 
better, so it is good in that way, like in history, I still hardly know anyone in history.

M - and class size as well..

A - yeah, class size is a lot bigger in history, definitely, I think it’s like I’m not 100% sure 
actually, [tangent about auditing mature students in the European history class until 
14:23]

M- this class yeah, I think it will be interesting, in just that it is very different from that. 
And you’re taking it extramurally yourself?

A - extra-curricularly, yeah.

M - extra-curricularly, right, that’s great.
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A - yeah, ‘cause Tm already doing a broad curriculum module, [what are you doing for 
that?] it’s um, it is like a linguistic one, it’s how children learn language or something like 
that, [oh yeah, is it David Singleton?] 1 think it might be [have you been yet?] no, it’s not 
till 2nd semester, my sister did speech therapy so she’s done that module so hopefully 
she’ll have some of the books [tangent talking about her sister who works as speech 
therapist in Tallaght hospital with stroke victims, if she didn’t do that she would have 
done Spanish and still keeps her Spanish up - recently travelled to Central America) so 
that's why I thought Spanish would be a good language as well, because it’s probably the 
second most popular language in the world.

M - for you, it will be such a natural transition (from French]

A - ‘cause the thing I have to get use to in Spanish is, in Spanish you pronounce the last 
letter of the words, but in French you don’t, so yeah, to get used to that.

M - totally. Right, now, what do you think about the whole group working layout? What 
are your thoughts going into it?

A - um, I think it’s good, it’s been fun so far anyway, last week was fun... [yeah it was], 
yeah no it’s good I think and also you get to meet other people in college, and stuff, it’s 
just by coincidence that 1 knew Michelle ‘cause 1 went to primary school with her and 
haven’t seen her in years, so [gosh] so that was pretty handy, to know somebody in the 
class, anyway. But no, 1 think it’s good, like it’s more fun than learning it by yourself, if you 
do it with a group.

M - nice, and have you had much experience working with other people before, in 
academic settings?

A - um, maybe once or twice last year, we had to do presentations for French, that was 
about it

M - and how did that go for you?

A - um, it was okay. 1 remember my first few. I'm really bad at public speaking so {oh 
really?] yeah, so my first few presentations were quite nerve-wrecking, but you get used 
to it. It’s odd. I’m far more confident giving a presentation in French than I am for history, 
in English, it’s bizarre.

M - I understand, totally, the focus is a bit different 

A - also the standard in history is quite high as well.

M - plus 1 wonder if you are a little bit anxious about it, whether the foreignness of it 
being in French actually detracts from the other physiological...

A - I think that’s probably something to do with it..

M - yeah, ‘cause I would feel the same. And did you have positive experiences with your 
group members? Like, nobody let you down?

A - no, nope, ‘cause it was usually in two’s mainly, so no, it was fine, I never had any 
problems with it, really..

M - good.

A - it was good generally.

M - I think it can work certainly, and anyway you have three different go’s at it, and I like 
too that you get to make your own groups. Can you tell me a little about, you’re taking it 
extra-curricularly, how do you think about the balance of it with your course load this 
year?
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A - urn well kind of the way I'm thinking about it at the moment is I'm quite glad that I'm 
doing it extra-curricularly, and not through broad curriculum, 'cause the BC ones have to 
worry about the exam, the exam counts at the end of the year, whereas for me, it's more 
of a relief, that there’s two hours 1 don't have to think about all the other stuff I have to do, 
like, it’s more for enjoyment 1 think for me anyway, like I’m sure most of them are going 
to enjoy it, I don’t really have to worry as much about the exam at the end of the year, like 
I don't want to fail it or anything [no, I don't think you will] yeah, should be good.

M - and where do you see your priorities this year? Like, what are you most thinking 
about, say?

A - well, 1 want to try Scholls this year 1 think, like I'm pretty sure I’m not going to get it, 
but it’s more so because last year, like even in secondary school, I didn't have Christmas 
exams, most people do but our school we didn’t have them, but like last year, 1 wasn’t, like 
1 did most of my studying basically at the end of the year, like 1 was kind of annoyed at 
myself last year that 1 did that, so I’m kind of doing the Scholls more so just to get practice 
in studying and stuff, so then hopefully the load will be a little bit lighter by the end of the 
year. And also just for history, like, when you’re in school, you practice essays like every 
week, but last year, the first essays 1 wrote were for the exam, like you don’t write 
anymore you just type them [yeah, that’s such a good point] yeah, but 1 found it really 
handy last year that um, see I’m really ridiculous at typing, 1 can't type fast at all, so a lot 
of people in the lectures will be typing but I write instead, so at the beginning of the year 1 
was slow and it was hard to get stuff taken down, but now 1 can write stuff pretty fast and 
that helped me a lot in the exam. Like, for the exam, we have more time anyway than we 
do in the Leaving Cert but 1 usually had like half hour spare at the end, 'cause 1 was able to 
write my essays far quicker than 1 ever was in secondary school, 'cause that was always 
the very annoying thing in Leaving Cert exams was history and English there’s just so 
much writing to do and it hurts your hand [yeah it starts cramping] yeah, but last year the 
college ones it was fine.

M - and in history say, like, your classes are most of them 1 term or 2?

A - for history our modules are for 1 term, in French they’re the whole year long. But 
yeah it’s two history modules per term.

M - and they would each have an assignment and a test?

A - well it depends actually, [tangent on amount of essays, exams] by the end of the year 
I’m only going to have 2 history exams,

M - and this Christmas though you will have exams and the Scholls?

A - well no 1 won’t have Christmas exams this year, just essays and the Scholls.

M- interesting. And about credits, [tangent about credits but point is that for arts students 
credits are more evenly weighted, 5-10 credits - history has 1 5 credit and 1 10 credit 
class per term, French are 10 or maybe 15 credit ones, Alice wasn’t sure]

M - um, for the moment, what would you say are the biggest factors influencing your 
learning of Spanish?

A - [hesitation] what exactly do you mean?

M - well, it could make more sense in the future, but it seems to be your factors 
influencing your learning are the fun language element.

A - oh yeah, I’m mostly doing it for enjoyment but also you see I'm not really sure what 1 
want to do after this, for TSM you have to do 2 subjects for 3 years and you just pick one 
to do for last year, so I’m already pretty certain now 1 don’t want to do history, 1 want to 
do French. But I’m already going to have to do another degree after this, so I’m not really 
sure what exactly 1 want to do, but 1 went to a few of those career week things this year to 
try and even get an idea of something that 1 actually want to do later in life, and 1 kind of
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want to use my language, I don't want to forget it or anything, so I was looking into, and 
also my mom keeps mentioning it to me as well, jobs in the EU and stuff, where you need 
English and two foreign languages, like one of them can be Irish, but I’m kind of just 
interested in seeing if I can develop a good level of another foreign language, so that’s 
why I was thinking Spanish, so that’s also kind of why I want to do it, just to get a 
beginning to it and see whether or not I like it and if I want to continue it and stuff,

M - that’s great, and what’s TSM?

A - oh sorry, TSM is, it stands for Two Subject Moderateship,

M - so joint majors?

A - yeah joint majors basically. Trinity have all these complicated terms. But yeah that’s
basically what it is. 30:49
31:08

M - what, if anything, do you want to get out of the group work experience?

A - I suppose just an opportunity to make friends really, meet other people. Um, I 
suppose it’s also good just to have experience working with other people, like in teams, I 
suppose, it’s another good skill perhaps to have. But yeah mainly just to meet other 
people, 'cause originally I was meant to be doing the module em with a friend of mine but 
when, well one I don’t think in the end she was offered the module, but also she wouldn’t 
have been able to do it anyway 'cause she has a German module at six, so it was kind of, 
'cause she’s just starting college this year so it would’ve been an opportunity for us to 
hang out a bit more but no, but that was kind of even later anyway because when I chose 
the module, I decided in like Rune, or something, I didn’t even have in mind of doing it 
with her, 'cause I didn’t know which college she would go to, at the time, but yeah just 
more for fun, really.

M - that’s great, it sounds like you have a fun positive and open outlook going into it.
Now, what do you reckon, what would you think of being a good use of group work in the 
time you’re given in class?
(some explanation necessary)

A - well yeah it would be handy if we could actually get some of the dialogue or whatever 
done in class rather than at home, but also you don’t really want to be the one to be like, 
we have to get this done guys! That sort of stuff, you know, so it is kind of, you do want it 
to be fun but you want to get some work done basically.

M - they’re competing needs...

A - yeah, 'cause you don’t always want to be the one to be like, we have to do this!

M - yeah, you’re not appointed roles in it or anything..

A - but yeah hopefully we can get as much done in class as possible.

M - and do you think proficiency levels would influence your group dynamics at all, like 
would you rather be paired with people who are at the same level, slightly better, slightly 
worse?

A - em, it doesn’t really bother me that much because even in French the levels are all 
very different, because there are some people who are good at French and others who 
aren’t, [and you’re in the same class?] yeah and we’re in the same class, so 1 think what is 
it called, it’s called streaming or something in school when they put you in different 
levels, well we didn’t really do that at my school. And I’m used to working with people of 
different levels in French. It doesn’t really bother me that much anyway, because really, 
everyone’s there to learn anyway, I suppose if you were in a group where all the people 
had a higher standard, that’s kind of intimidating for you, and also you might. I’d be more 
inclined to keep a bit quieter, but if you’re kind of in a group with mixed abilities or
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people who are just around the same level as you, it's less intimidating and you’re more 
inclined to participate.

M - and it sounds like so far most people in the class are in the same level.

A - I think, most people seem to be at the same level, there's one or two people who might 
have perhaps a higher standard. It's not like they’re fluent or anything, but...

[discussion on google translate, brief outline of what’s to come, in future interviews]

End
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Alice: Interview Transcript 2

M - what's the essay for tomorrow?

A - it's a history one, it's primary source documents, so it's not too bad. Rust have to get it 
done.

M - oh that's good. So for this, the first part, 1 still want you to say a little bit about 
yourself in Spanish, it can be the same as last time or something else.

A - okay um, dec [diecinueve] diecinueve anos, soy iriandesa, vivo en Dublin, soy de Lucan 
[muybien]

M - that's really good though, and you said you're Irish, you couldn't say that before. And 
I don't even know what your group is doing, what's your project about?

A - our project is um so what is it again, it’s basically like a blind date, like two girls are 
talking at the beginning and one of them is really lonely and stuff, so the other one sets 
her up with someone, and she goes on this date with him and he's an absolute jerk, just 
awful, and then the other guy is a waiter in it, and at the end she’s like. I’m never going on 
a blind date again! But like he's really really awful. She orders like a steak, and orders it 
medium, and he’s like, medium, that’s no way to eat a steak, I want to see blood in it! 
[laughs]

M - [laughs] that does sound pretty good! And what character are you?

A - I’m the friend at the beginning.

M - oh yeah, and how did it come about, because it took, it’s only really last time that you 
came up with it right? [yeah] so how did it come about?

A - I think, so that was last Wednesday (which was already the second group work class] 
when we had nothing basically, so I think it was on the weekend, the group was like, ok 
everybody come up with an idea and have at least a basic bit in Spanish you know, and 
send it, we were just emailing each other. And I had, what did I have, 1 had an essay due 
on Monday so I didn’t do it on Sunday, I did it on Monday, but it turned out it was just 
Lana and I who had come up with ideas [oh really? Even though you'd said everyone] 
yeah, well one of the guys, we had the wrong email address for him so that was part of the 
problem, and then basically we, on Tuesday, Lana came up with a script and Lana and I 
just translated it.

M - it sounds like you guys are doing the brunt of the work!

A - well just this once [laughs] well the other guy, he did, we gave him the corrections, so 
he did that last night. [Pavel?] yeah. I’m not really sure how to pronounce it.

M - yeah so you talked a little bit about this but how has your group divided the work? It 
just fell into...

A - yeah, like I think this time it was just Lana and I who did it, but like we’re not going to 
be doing that every week or every presentation so.

M - the good thing is, you have different groups, you’re going to be getting different 
groups for each presentation.

A - oh do we change groups?

M - yeah, the only surprise to me was that you didn’t get to choose your groups.
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A - well it’s kind of alright though because you know, you talk to more people from the 
class, at first you’re kind of like, oh, but then you start talking to the people you find it’s 
fine.

M - and what are your impressions so far of the group?

A - um yep, everyone seems nice. Um, Noel’s good, he’s really funny. I think we had 
difficulties coming up with something because he wanted something really dramatic, he 
kept insisting that there would be a pregnant woman in it and that the other thing would 
have to be that someone would have to die violently, [laughs] In the end we were just like, 
no that’s not going to work, we’ll just come up with something else, [and you did!] yeah.

M - and your group project, do you feel good about it?

A - yeah, yeah, I still have to do the word thing, because I only remembered it yesterday 
so. I’ll do that on the weekend, [the vocab list?] yeah, but we were actually kind of 
surprised that when we gave it up (the script in Spanish) there wasn’t that many mistakes 
in it. Really surprised. I’m just wondering whether she was just noting the big mistakes, 
or what.

M - I can have a look too if you like. In class 1 only got to correct one or two groups. I’d say 
the other thing is pronunciation.

A - yeah but my sister did Spanish so, 1 have to go shoe shopping with her on Sunday 
anyway, so I’m going to go over it with her.

M - good! Because I was thinking about it, you guys won’t know how to say the new 
words, and pronunciation does count so.

A - yeah and I keep pronouncing everything with a French accent. My sister keeps giving 
out to me about that!

M - it can be very difficult to retrain! And I wonder if you’ll find Spanish creeping into 
your French! And do you feel the project is challenging you enough?

A - yeah I think it probably is, because when we were doing it, we thought that it was 
going to be completely wrong, and it was kind of hard, grammatically, because 1 wasn’t 
sure, is it really different to French, where do the pronouns go, etc. like one of the things, 
when she corrected it, is the difference between ser and estar. Because I’ve been 
wondering about them for the last few weeks, why, what is the difference, but 1 think she 
said ser is to do with the individual, and estar is like transient or something. Something 
that you can change about yourself.

M - yeah but the annoying thing is, location is estar. Even thought it might be pretty 
permanent! And then like when you describe yourself as single, say, is it permanent or 
temporary.

A - oh yeah interesting!

M - 1 like that you’ve been thinking about it on your own, not just as a result of being 
taught something in class.

A - 1 suppose because I’m doing French I’m noticing the differences. Because another 
thing 1 find really weird is you know how you’ve got the pronouns in Spanish, likeyo, tu, 
el, ella, but you wouldn’t really use that, like you wouldn’t say, yo soy, or vosotoros 
something, 'cause at first I was wondering, am I doing this wrong, why does everything 
seem to have the verb but not the other thing,

M - totally! It is weird. And usually that’s how you can tell if someone is more comfortable 
in Spanish or not, because usually when people are learning they still keep putting the 
pronouns in, but higher learners would not.
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A - and something else came up yesterday, I think it was lo, does that mean 'if, so you put 
it at the end or something like that?

M - yeah 'cause those kind of pronouns can go in the front or in the back. Like in a 
sentence with one verb,yo quiero cafe.yo lo quiero. But if it’s two verbs like I am drinking 
it, you can say eitheryo lo estoy bebiendo, or more commonly,yo estoy bebiendolo. But 
now I’m finding it hard to remember in French, does it always go before?

A - yeah, I know what you’re thinking of, like a compound. Yeah it always goes before the 
main verb, not the past participle.

M - oh ok. but yeah, it’s interesting, so you have a heightened level of grammatical 
awareness anyway just because of your French.

A - yeah 1 find it kind of interesting in that way, the differences. Because thaf s one of the 
things I've noticed with the Spanish when 1 was doing it an}way was that I was getting 
really annoyed that I didn’t know the grammar, I was like, I don’t know where everything 
goes, so I’m now obsessed with grammar!

M - and do you feel you’re progressing in Spanish?

A - em, slowly. I think the assignment has helped actually, because I’m more aware of 
some of these things, like the ser and estar, I’m more aware of these sort of things, but 1 
suppose like the basic stuff, like describing family, I still have to learn. But if s coming 
along slowly. I think most people when they were doing the assignment, they were like, I 
still don’t know any Spanish! Because we were talking about it yesterday, that when we 
actually do our assignments, when we present them, nobody else is going to be able to 
understand them, so we’ve had like a few jokes in ours and we were like, it’s going to be 
awful!

M - yeah and that’s the case even in higher levels because the vocabulary can be so 
specific. And if it’s a word you had to look up then another student wouldn’t know it! 
[yeah] And you’ve had some contact with the group outside of class? [yeah jut email] so 
you are able to coordinate if you need to bring props and stuff? [yeah] and for you what 
are the biggest factors right now influencing how much you’re able to put into Spanish?

A - well I suppose this month has been really busy because I’ve had a lot of presentations 
and essays due, so I think the past few weeks have been quite stressful, so 1 haven’t done 
a lot of extra Spanish work. But I think, basically once I get this, past next Monday, if s far 
more relaxed. I don’t have any more presentations to do after Monday, so it’ll be easy to 
do more Spanish after that.

M - how much time would you say you were able to spend outside of class on Spanish?

A - well at the beginning I had more, like I would have done more on the weekend, it still 
would have been something like an hour or something, but now probably less, I just do 
the homework, but actually learning stuff and going through stuff I haven’t had a lot of 
time. I plan to do more over Christmas.

M - oh good, and what are these other presentations that you’ve had to do?

A - let’s see, I had to do a French presentation about two weeks ago, 1 did it on French 
gastronomy, because she said, I hate it when they do this, she’s like, 'you can do an3d:hing 
at all but it has to be about French culture’. And it’s, if s really vague. So people are coming 
up with all sorts of weird things. So yeah, I was just like, French culture, food, do food! But 
it was kind of interesting, because I found out like, oh what are the facts again, you know 
Bordeaux wine? The Chinese are the biggest importers of it in the world. And they’re like 
the third biggest importer of French wine in the world. It's only a recent thing, and they're 
even making their own wines now. But I’d say they aren’t very good though. Because the 
Chinese are becoming more westernized, and they’re travelling more, (more about hotels 
in Ireland trying to attract more Chinese visitors]

427



Appendix 6: Interview Transcripts

M - that’s so interesting! And was that a solo one?

A - yeah, you don't have shared presentations in French, or History. Well this is the first 
year we didn't have two presentations last year, we only have two this year. I’ve only 
done one so far, it was a solo one. I think the one I have to do Monday is only shared 
because we all have so many assignments coming up in the next few weeks, so she 
recognized that we don’t really have time to do a solo one, so she put us in groups on 
Monday which is nice.

M - and it has helped cut down the workload would you say?

A - yeah, 1 think so.

M - the idea of a history presentation is really intimidating!

A - {tangent about going to tutorials and not missing them, leading her to miss out on a 
job at a book store) (has tutorials for written French, oral, at least another one)

M - how do you think your group is working together?

A - um... like I think we had too many ideas in the first two weeks, we just couldn’t decide 
on, but people were coming up with ideas. That wasn’t so much the problem, it was 
picking something simple, for the first one. Even for the next one, something simple. Rust 
pick a simple thing and you can mess around with the vocab to make it a little better, but 
still, a simple idea that’s actually doable. So for this one it was just Lana and 1 did most of 
the work, but now Pavel he did the correction thing, so he’s done something, and Noel 
hasn’t really done anything so far, but yeah, we’re fine. I think a lot of people had that 
problem, where 1 or 2 people didn’t do it, I think also a lot of people are very busy at the 
moment, because 1 think it’s that time of year where lots of things are due.

M - and in the group, how have you been able to stay on topic? Is there someone who’s 
been shuffling you along or do you take turns?

A - I suppose Lana has kind of been the leader in a way, because she was the one who 
sent the emails, and she was the one who wrote the script in the end, because I submitted 
an idea but her one was far better so we went with hers, so she’s probably done most of 
the work anyway. Because 1 translated my part and another guy’s part so. I suppose it’s 
nicer to have one person who’s willing to take the lead, like the other people still do work 
but there’s someone who’s like we have to have this done by this date

M - otherwise you can just be in limbo. But that just emerged naturally?

A - yeah

M - and what do you think are the defining features of why some people get along better 
than others in a group? Is it personality, or what they want to get out of the course,

A - it’s probably personality more than an3d;hing I think most people are fairly laid back 
about this module but still, like I’m the only one doing it extra-curricularly so everyone 
else has to pass it at least. I think it’s mainly personality. Sometimes it can be kind of nice 
if you, because I think a lot of people in the class actually know each other, because Tm 
one of the few, because there aren’t that many arts students. So 1 suppose like if you know 
other people from the same department that kind of helps. But I think its mostly 
personality. Or if you find out you actually live in the same area, like Michelle we actually 
went to the same primary school, and Rachel is from nearby. We used to play tennis or 
something, like handball sort of thing, so that’s how we knew each other in primary 
school and then I went to high school with one of Michelle’s friends, (tangent about 
recognizing people from where she grew up etc.)

M - and are you experiencing any frustrations or difficulties with anything to do with the 
course? Personal or course related.
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A - (hesitates] not so much, maybe just the slowness of learning some basic stuff, but still 
she doesn’t have that much time, so we spend like the first hour doing grammar and then 
twenty minutes in the groups, so she doesn't have a lot of time and it’s hard anyway 
because everyone is new to it.

M - and do you enjoy the activities in the first part of class?

A - um yeah like they’re useful anyway, because that’s how you learn the Spanish, and 1 
like how we’re learning more grammar anyway, for the past few weeks, like yesterday, 
the plural thing, because that that came up when I was doing the presentation. I wasn’t 
sure how to do the plural thing, like do you just add an 's’, so the first part is definitely 
useful anyway.

M - which do you enjoy more, the first or second half?

A - probably the second half because you can just chat to other people, but I’m really 
weird because I kind of like the grammar, because I’m so used to it now and it’s really 
necessary if you want to learn a language.

M - what if anything do you feel you’re getting out of working as a group?

A - um well 1 suppose you’re meeting more of the other people in the class, that’s kind of 
good in a way when she picked the groups, because 1 probably wouldn’t have talked to 
the other 3 people in my group if it wasn’t for that.

M - and are you happy to be doing something together rather than individually?

A - yeah, I think it’s nicer to do something in a group, 1 it’s just easier for the workload, so 
it’s nicer you don’t have to do one big project or something all by yourself, it’s easier if 
everyone puts in their part, and then you’ve got like a group one it’s easier, and also if 
you’re doing it in front of the class, it’s easier if you’re doing it in a group.

M - that’s interesting because some people find group work to take more time.

A - 1 think it kind of depends what level you’re at, if you’re at a more advanced level you 
don’t mind as much doing it on your own. Because like in French, we don’t do group ones,
1 think we had to do one group one 1 think last year, but um, 1 think sometimes yeah 
probably in French I’m probably more comfortable doing it on my own 1 think. Because if 
you’re at a lower level, you’re just not sure how the language works, 1 suppose, and also in 
this environment when you don’t know many people you really don’t want to get up on 
your own and do it. So yeah 1 think it has to do with your level. If you’re at a higher level, 
you're more comfortable with the language so you’re more comfortable writing it on your 
own. But if you’re at a lower level, you’ve got like the language barriers, and it’s probably 
just more difficult to do it on your own.

M - that’s an interesting insight.

A - and 1 suppose also, it’s harder to come up with ideas if you’re at a lower level. Like if 
you’re, you might think of something, and you’re like, oh that’s too complicated, 1 think if 
you’re at a lower level you want to make it as simple as you can, but sometimes that 
doesn’t come to you first, so if you’re in a group, you’re kind of, if you’re at a lower level 
and you’re in a group, it’s easier to come up with something simple.

M - yeah interesting. And do you think proficiency levels influence your group at all?

A - I think we’re all at the same level. The French does help sometimes. I’m probably 
more aware of the grammar. And how to construct sentences. Even when she’s doing the 
grammar, I know what a definite article and indefinite article is, and demonstrative, etc.

M - and some people are not aware of that and find it frustrating.
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A - yeah because the only way I know about English grammar is from French, like at 
school, we didn’t do grammar, like 1 remember even in 6th year one girl asked, what’s an 
adjective?

M - what about going through Leaving Cert? surely they would’ve learned grammar in 
Irish, or French, or German?

A - that’s another problem, because I remember in Irish, we had to ask our teacher to 
teacher us grammar, she just wouldn’t, she was convinced that we’d done it before and 
we were like, no, we haven’t, please teach us! I think it depends on the teacher you have, 
how comfortable they are with it, like the do teach you a bit of grammar but they just 
teach the basics, like we didn't do demonstratives or stuff like that.

M - so that’s how you could finish with leaving Cert and still not know much about 
grammar?

A - yeah, like if I hadn’t done French grammar last year I wouldn’t be aware, we still have 
to do French grammar, it’s a lecture per week, [and what are you doing now in it for 
instance? Like subjunctive?] oh we did all that last year, but this year is kind of repetition 
of what we did but it’s at a faster pace and going through when do you use (all the 
different tense).

End
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Alice: Interview Transcript 3

M - so basically the first part is the stimulated recall bit, and 1 don’t need to say too much 
about it, basically I'm just going to play the video, and then, if you have any thoughts of 
what you were thinking at the moment, you’ll say them, so we’ll stop it and you’ll say 
them, and I’m not going to answer much, it doesn’t mean I’m not listening or I don’t agree. 
And then once we’ve watched the whole thing, then you can tell me your overall 
reflections, but the whole point of watching and stopping it is to see what were you 
thinking then. But if you can’t remember, or you weren’t thinking an5rthing except for 
what you were saying, that’s totally good too.

A - mmm hmm.

(trouble with volume being quite low]

A - could not get that verb!

M - conozco

A - I knew I was getting it wrong!

M - that’s the only one though.

A - that was a looong paragraph, I had to keep breaking it up to learn it, so that’s why I 
kept looking up, I was like, I know this is the first part, this is the second part. So yeah I 
didn’t like that paragraph it took me ages to learn it. [laughs]

M -1 think if you have thoughts while they’re talking then keep going (it’s the part 
featuring Lana and Pavel now]

Noel: si, senor. 6:23

A - yeah I think it’s around this time that something happened, ’cause Noel wasn’t 
supposed to leave at this point I think. Yeah, I think it was when he got his lines kind of 
mixed up, because we didn’t, like we only practiced it 5 minutes before we went in, 
basically. So 1 don’t think we were that aware of what the other person was saying, so we 
were just basically waiting for them to finish talking but we weren’t actually sure what it 
was we were supposed to be saying. So I think that was what happened there. [So he 
didn’t finish?] No, 'cause when Noel comes over to me then he’s like, 1 don’t think 1 was 
supposed to have left then, I think I’m still supposed to be there!’

M - yeah

M - So, that’s all the actual thinking at the time. So that’s the idea, there’s bits that I 
wouldn’t know from watching. What did you think of your presentation? Did it go better 
or worse than you expected?

A - I think it went okay, I probably should have spent a bit more time learning my lines 
properly, ‘cause some of them were long so 1 probably should’ve spent more time 
learning them. It was just one sentence that really got me, 'es altoy muy guapo' just that 
particular paragraph, but other than that, I think it went well, because everyone else 
learned their lines really well.

M - that’s good, I think you learned your lines well too! And wasn’t it you and Lana that 
wrote most of the script? [yeah] so the guys had to learn lines but you had actually 
written them, [yeah I suppose] Or did they translate them?
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A - no no they didn't do anything, [laughs] but even despite that though, Noel had learned 
his lines actually really well. We were pretty happy with that when we came in, so.

M - yeah. I wonder if he does French too because at one stage he said so*n hamburguesa 
instead ofsu hamburgeuesa.

A - maybe, most people did French in school.

M - and what do you think of your Spanish progress so far?

A - em. I’m probably a bit more comfortable speaking it than I was before maybe. I still 
say it's kind of a slow process though, but other than that. I’m happy enough I suppose.

M - and do you think you’ve learned stuff as a result of working together?

A - yeah, yeah, like I’m probably more aware of verb structures and all that sort of stuff 
now, ’cause in translating you have to look up all these sorts of things. You don’t 
necessarily understand it, but you’re more aware of it Like how to form sentences and 
stuff like that

M - good, and having concluded your work with your group, what are your reflections on 
the work you did together?

A - em, [like how you worked together I suppose] I suppose it was a bit one sided, yeah, 
Lana and I did most of the work. Like it was Lana herself who was pushing the idea but 
nobody else really wanted to do it but then in the end she had that really well prepared 
and then her and I we translated it so I suppose we did most of the work. But I suppose 
on the day it worked out But yeah, I suppose the next group 1 get I don’t want it to be like 
that I want it to be equal. But 1 suppose most people had that problem in their groups, 
well 1 know anyway in Michelle’s group I think it was Michelle and Rachel who did most 
of the work, [interesting!] But that’s what it was like for the first one an3rway, and now 
that we’ve all done one, we’re more aware of how much time we need to give them, and 
the next one 1 do as well, I don’t want to be, I think it’s easier if you just have short lines to 
learn instead of big paragraphs, and it flows a bit more naturally as well, ‘cause when 
you’re doing a paragraph you have to keep remembering what comes next.

M - and um, do you have any thoughts moving on in the course? 

A - eh, any thoughts on the course?

M - yeah I suppose any thoughts, things you’re looking forward to, things you want to do 
differently?

A - well I suppose I’m just more aware of different, better methods to get it done. 1 
suppose next time we should try to get more of it done in class, instead of leaving it to the 
end.

M - and with your other learning, the first half of the Spanish classes?

A - yeah, it’s been working, like we’re doing more now anyway, 'cause the beginning was 
kind of slow but it’s going to be like that since everyone’s just starting with Spanish. Yeah, 
that’s about it.

M - what about, could you follow any of the other presentations?

A - no, not really. Probably the easiest one to follow was the take me out one, 'cause we’re 
familiar with the program, and they acted it quite well with it 1 suppose and it was easier, 
it was more stuff we knew like introducing ourselves and what we do, stuff like that. 
There was one of them 1 didn’t understand at all what was going on, I think it was just 
four people sitting together [oh yeah, they were roommates] yeah I didn’t know what was 
going on. Another thing we all learned was quite a lot of people put jokes in, but nobody 
else really got them, 'cause they couldn’t understand what they were saying, so I think
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people are taking that on board, like some people might bring in recorded laughing or 
something so you know when it’s a joke [laughs]

M - and um, you’ve sort of touched on what you’ve learned from this experience that you 
might take to the next project, so like, from what I’ve heard, making better use of the time 
in class, and maybe more fair work division..

A - yeah, more allocation of the work I suppose, then like the shorter lines for people, not 
the big paragraphs, and then maybe making the vocab, like I think, try to have a bit more 
relation to the vocab that done in class, so that other people understand, like a lot of the 
vocab we had, there’s some things you can guess like the hamburger stuff and the food 
you knew they were talking about food but there’s other bits that 1 think people probably 
wouldn’t have gotten. So probably try to keep it more relevant to whatever we’ve done 
recently.

M - 1 suppose it will be tricky since you don’t know what you’re doing in advance

A - yeah well it’s just kind of like what we did in the class itself, it’s probably just 
whatever you’re doing then. Like I saw it a lot in other people ones, they said, they asked 
like what’s your name, introducing yourself, what do you do, like you’re a student. So try 
and bring more stuff like that in.

M - and what if an3rthing did you get out of this group experience?

A - em, 1 suppose it was a quick way of learning Spanish, in a way, like getting used to 
language, practicing, in a way, I suppose like practicing speaking it, getting the accent and 
everything, and getting used to the letters as well - like the ‘z’, I wasn’t sure how to 
pronounce the 'z’. and another thing I kept doing, like I was trying not to, but like you 
know for ’and’ it’s 'y’ in Spanish but it’s ‘et’ in French so I think I kept switching between 
them. Yeah, stuff like that, I think the next time we do it I would also just want to prepare 
a bit more in advance just so I make sure not to speak the French part but keep it Spanish.

M - that’s interesting that in your head you’re constantly fighting the French influence! 
The only thing I’ve noticed is the pronunciation of’en’ that was the only French that I 
detected, which is remarkable!

A - oh really? [laughs] 'cause beforehand I kept saying ‘son nombre' and then also like the 
'es alto’ thing I kept saying 'el es alto' [well and it would be except you just don’t say it!] is 
that the thing, like it’s not exactly wrong just people don’t say it?

M - yeah exactly, it’s not wrong, and you would still say it if it was ambivalent who you 
were talking to, like say you were trying to discuss between the waiter and the guy, then 
you might refer to him directly. Kind of like omitting the 'ne'ofthe ’ne...pos'construction 
in French... and the script was very well written!

A - yeah they did a really great job

M - what do you mean they, you wrote it!

A - yeah I translated it, but Lana was the one who came up with it, really.

M - no but I meant it was well written in the Spanish!

A - yeah it wasn’t actually too bad translating it.

M - yeah that’s what I thought, like looking at the presentations, it would be hard to 
believe you guys are beginners but where it’s probably more apparent is if you were to 
quiz people on what they were saying, and what they understood of other people’s 
presentations.

A - yeah, that was the thing, because beforehand I remember Pavel saying to me that he 
knows his lines but he doesn’t really know what they mean, and other people were saying
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it as well, so 1 think the next time as well, a good thing to do would be, when we’re typing 
out the speech, I think Rachel's group did it, they have like one side Spanish, one side 
English, so to also be aware of what it says in English so that if you forget a word you can 
just think, what is it in English, and you might know the word.

M - totally. And from an acting point of view you can act it out more if you know what it 
means.

A - yeah, I think that was kind of the problem with me, 1 wasn’t really looking at Lana, I 
was just trying to remember the words, so next time I can do that a bit better.

M - no honestly, 1 didn’t think there was anything wrong with your delivery! And also 
compared to last year’s presentations, last night people remembered their lines, and last 
year nobody learned their lines. They just read off the paper. Oh yeah and do you want to 
tell me a little about yourself in Spanish?

A - oh yeah, let’s see. Me llama* Alice, tengo diecinueve anas, soy irelandesa, vivo en Dublin, 
soy aIt*o, [muy bien] soy estudiante de francosy de historia.

M - muy bien, that’s very good! (then explains difference in Spanish and Central/South 
American accent on the ‘c’ and ’z’]

End
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Alice: Interview Transcript 4

M: now do you want to start with a little bit about yourself in Spanish?

A: okay. Sorry I’m just thinking in French at the moment. Let’s see, uh... Is it me llama? 
[mmhmm] yeah, me llama*Alice, soy irlandesa [si], vivo en Dublin. Soy estudiante de 
francesay historia [muy bien], um... uh.. soy [cuantos ados tienes?] oh yeah, tienes oh uh 
vente ados [si, viente ados]., soy grande [muy bien, alta\ 'cause you’re not big, just tall!] alta, 
I was like, like it’s grande in French and I didn’t really know [muy bien, and how do you 
say short in French? Petit!] yeah petit [and small too is petit!] yes

M: I’m only now trying to get my head around French now (tangent about CV language; 
Alice trying to get job in France for summer, and signing up for semester aboard in France 
for next year] 7:02 so, can you tell me a little bit about your project? What’s it about and 
how did you come up with the decisions?

A: um our one is The Weakest Link, so it’s like a celebrity edition of it, I think I’m 
supposed to be Paris Hilton, so 1 have to find a wig or something, and what’s his, Pavel is 
Silvio Berlusconi (uh huh] and Rachel is the host, and Imelda is the, what is it again, oh 
yeah the hot dog eating champion of Europe, it’s just really random. Yeah so it is quite 
random and I don’t know if people will really get it or understand it, but um, it should be 
interesting anyway. It’s easier, we think, to write, and people will have less lines [yeah] 
because last time, some of us had like huge paragraphs and stuff it like, it was just harder. 
So I think this time we’ll have shorter lines [totally, yep] easier [easier to remember, 
easier to understand.] yeah

M: And who’s idea was it to have the shorter lines and that?

A: em well it was myself and Pavel who were there the first day, so we came up with the 
idea basically, so the other two just when they heard it, they were like oh yeah we’ll go 
along with that [that's good] and yeah when we were doing it we were thinking to 
ourselves as well, yeah let’s have shorter lines 'cause last time it was a bit harder.

M: good, cause that was quite a lot of responsibility put on just two of you

A: yeah I suppose so

M: but you did alight?

A: yeah no it was fine, 'cause we worked together, before, so it’s easier in that way

M: oh right 'cause he was in your group last time! I forgot about that! I don’t think anyone 
was in anyone else’s.

A: yeah I was wondering that, [I wonder how what happened] 1 think she probably didn’t 
remember because he was put in late [that’s right]

M: hmm, well that's good, so the people who were away, they were happy to join in with 
what you guys had done

A:yeah

M: and how have you divided up who’s going to do what?

A: everyone’s just translating their own lines, we’re doing it for Wednesday, so I have to 
finish mine tonight

M: that’s good. And you’ve already had the script in English?

A: yeah we put most of it together. Rachel wanted to write the questions herself so we let 
her do that [uh huh] yeah I think all of our own lines we were going to write ourselves.

435



Appendix 6: Interview Transcripts

and we’ve got the beginning, and we know more or less how it’s going to end, so we have 
most of it written in English

M: great, that’s really good. So far what are your impressions of the group project?

A: em, yeah it’s interesting enough but in some ways 1 kind of would prefer if we did a 
little bit more like actually like just sitting there, having Spanish classes, rather than such 
a focus on the group presentation, because at the end of this I don’t know how much 
we’re going to be able to say, like, basic sentences. Like I think a lot of people, they don’t, 
they wouldn’t know the basic sentences that you kind of should know if you’re being in a 
language. Like I can kind of put things together but that’s just because I have French so I 
know about that sort of stuff.

M: yeah that’s a very good point

A: but I think for others anyway, people have been also a little bit annoyed that they’re 
not learning Spanish itself, we’re spending so much time on this, and just write it in 
English, most people are just putting it in google translate so they’re not even you know.

M: so they don’t even know what they’re coming up with

A: yeah so I think it would be better if we just did Spanish classes, and maybe did just one 
or two (presentations) during the year. 1 probably would prefer more of a focus on 
Spanish classes.

M: and that’s interesting because you can understand more of it, or you know, construct 
more of it, but even for you [yeah 1 think so] so which half of the class do you think you 
enjoy more, the first half or second half?

A: Like I’d say that probably the actual presentation and that stuff is fun I suppose but 1 
just don’t know how beneficial it will be, that’s the only thing

M: true, it might be enjoyable but it’s not, yeah. .And m.aybe if you were, like some people 
have suggested, if you were higher proficiency it might make more sense.

A: yeah like so 1 was saying, ’cause what are we, we’re Al, is there’s also A2 as well, the 
beginner ones should probably have more focus on Spanish and as you get better, have 
more presentations and stuff, ’cause I know Michelle did Irish last year [that’s right] and 
she did like a higher level, and I can understand her doing the presentations and whatnot, 
because even if 1 did Irish as well, say, because I’d already done it in school. I’d be fine 
doing the presentations, it’d be better because you actually understand more of the 
sentences and sentence structures and stuff like that, but for people just beginning 
Spanish, they don’t, so.

M: no you’re right, so what you think you learn out of the presentations isn’t as much as 
what you could be learning out of structured

A: yeah probably, it’s like I don’t really remember any of my lines from the first 
presentation, so if you asked me, so some things 1 may have said, like if you ask me how 
do you say something, and it may be something 1 said in the presentation, but I wouldn’t 
remember it Because it’s just something that 1 translated and learned off.

M: actually that gives me an interesting idea because 1 wonder if I could ask you guys your 
paragraph that you said last time, and say, like, what is it?

A: yeah, so I wouldn’t be able to anyway [laughs) 1 remember a few words, a few bits that 
came up a lot, like 1 think para mi was something like when people were ordering, to 
begin with, oh for me, [yeah] hamhurguesa or something like that, [yeah]

M; hmm so thank you, that’s a good seed of an idea, [yeah, you’re welcome (laughs)] I’m 
definitely going to use that. Interesting so you’ve talked about this a little bit, do you think 
you’re progressing in Spanish?
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A: I wouldn’t say that no, not really, [hmm] not really, no, 'cause also it’s been a while 
since I’ve used those phrases and I haven’t really gone back on them. I’ve forgot them and 
I was trying to remember them.

M: and you’ve only really done last week of Spanish, 'cause the week before was all 
groups

A: yeah, umm so 1 wouldn’t say that I was progressing.

M: it’ll be interesting to see after the end of this round. And what are the factors 
influencing how much you’re putting into the Spanish at the moment with the rest of your 
courses, and..

A: um well at the moment, it’s just the beginning of term so it’s not too bad, like, my 
history ones haven’t started yet, they’re starting this Thursday [oh wow] so 1 just have 
reading to do for it, whatever, but like the first 2 weeks are generally not that busy of the 
second term anyway, [yeah] so I haven’t, like at the weekend 1 was sitting around, 1 knew 
I had stuff to do but 1 just wasn’t sure what I had to do, so just, and 1 was sick as well, so 1 
was like ah, Q so 1 just watched Netflix basically. I probably should be doing more 
Spanish, that would have been the opportunity to do that, 1 forgot about Spanish! Em but, 
yeah 1 don’t know, it kind of just depends how much 1 have to do, at the moment 1 do have 
time to do Spanish but I completely forgot

M: but you do your homework and the group stuff, it’s just about anything extra, probably 
not?

A; yeah probably not

M: and how do you feel your group is working together?

A; pretty well, actually, probably better than last time, [yeah?] Probably also ‘cause it’s, 1 
think, yeah, yeah, 1 think it’s working better than last time, ’cause 1 remember also ‘cause 
Rachel and Michelle were in the same group before, and in the group I’m in now, myself, 1 
did a lot of the work, Rachel did a lot of the work in the previous group, 1 would say that 
Imelda as well, 'cause she seems to be pretty good at Spanish, she was saying I think that 
she had a roommate who’s Spanish [yeah or quite a few of her roommates are] oh right, 
so, yeah, she seems to be pretty good. She was very, like, driven, when we were doing it, 
like she knew what to do [that’s good] so 1 think we’re working pretty well.

Mi.u that’s good, and it’s interesting because I thought Pavel was quite quiet, that was my 
initial impression, but actually now I realize in this project, he’s not.

A: yeah, yeah 1 suppose he’s just shy the first time, but we kinda know each other know 
since we were in the same group

M: yeah and maybe you have less dominant personalities in this group as well 

A: yeah maybe [laughs)

M: and how do you guys stay on topic? Do you feel that 

A: like how do we not get like

M; well yeah do you feel you’re more on topic this time and if so, how

A: we probably are a bit more on topic because 1 think anyway, in our last group anjrway, 
we did take a while to get work done because 1 think we didn’t have the full script ready 
until the last week was it, [that’s right] it was a lot slower anyway. And 1 think that was jut 
'cause none of us really knew what to do, none of us were giving ideas, and whatnot, so 
this time, especially since it was just Pavel and I, we were like, okay, speed is a necessity, 
get something and um that was basically our first idea as well, [and you just went with
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it?] yeah we just went with it, ‘cause it was like I feel we can probably do something with 
this, it’s simple enough. So 1 think the second time you do it you're more on topic because 
of mistakes you made the last time and you don't want it to take forever and to be behind, 
so you’re more determined to get it done quicker

M: that’s good, I definitely feel like, observing the groups, things seem to be going faster 
for a lot of people.

A: yeah I think so.

M: so and the mount of time you’d say you’re spending on Spanish every week? Outside of 
class?

A: um probably like 2, 2 hours, 2 maybe 3 hours, [that’s good] Like basically just doing the 
grammar work to finish, and my script to finish, so probably 2 hours, [so just doing the 
homework?] yeah just the homework, I haven’t been doing any extra study or anything.

M: cool, but it’s interesting even the amount of time people take for their homework

A: I’m definitely slower than other people, I just [you’re more thorough] yeah I’m just also 
just slower, so if I don’t have to do something fast, I won’t.

M: really?

A: yeah, I remember even school I would always take longer doing exercises.

M: well maybe you retain more from it 

A: maybe, that’s the hope anyway

M; yeah. Sometimes 1 blaze through things so quick that, like food.

A; yeah I used to notice that a lot for maths an}way in school, is that I used to take ages at 
it but that was because I did not understand a word of it so 1 had to take ages. But then for 
other things, like if I was more familiar with it and I knew it, I would do it quicker. So 
maybe that has something to do with it.

M:and what about your French?

A: well for French 1 probably., let’s see, well for written composition and things I probably 
take a bit longer because I’m really indecisive and also have to do special word counts 
because I’m always over the word count, so then I have to go again, and cut more, stuff 
like that, the grammar work I’ve learned form last year to do over a number of days so 1 
probably take a bit longer with that, also because like I’m trying to study it at the same 
time so that I have less at the end [for the exams and that] yeah it’s better to, yeah, it’s 
probably the difference. But I think I’m generally just slower as well, ‘cause 1 remember 1 
was talking to Michelle about essays and 1 know for Deaf Studies she usually does them 
really last minute so she could do in a day, but for history, I could never do it in a day

M: but it’s a difference in content as well

A: it is, it’s a difference in content as well, because 1 was telling her, oh I probably spend 
like two weeks on it, she was like, what? On what? That’s ridiculous!

M: yeah of course, well by the time you get whatever amount of references, you read 
through them, you write. But 1 must say though, switching from poli sci to linguistics, this 
is much more scientific, it’s much more procedural. And same with the science students, 
who are most of the class, say well we have reports, they’re like essays - they’re not like 
essays.

A: yeah, the aits/science debate.
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(tangent on amount of course hours]

M: 24:40 now, are you experiencing any frustrations or difficulties with anything to do 
with the course?

A: not really, it’s just like the problem that 1 prefer if there was more Spanish class

M: and less, maybe fewer group things, because you feel you’d learn more from a 
structured approach [yeah] that’s fair enough. And have you guys been in contact outside 
of class hours at all with this group?

A: yeah, yeah. We took our email addresses so that’s how we’re., and we’re doing the 
script, we just send it to each other basically.

M: oh that’s cool.

A: yeah so whatever we’ve done, we’ve our part, we send it back and somebody else adds 
their parts until we get the full document.

M: that’s cool, that’s good.

A: yeah some people made facebook groups (but that didn’t work too well, most people 
just use email, and science people know each other]

M: that’s good to know, what else, do you feel proficiency levels influence your group?

A: not so much.. 1 think Imelda is definitely the best of our group anyway, ’cause even in 
class she’s usually the one the questions and stuff, and she has these Spanish roommates, 
so she’s probably the best out of our group, uh but, and she always comes with 
dictionaries as well, she’s very organized, she has two dictionaries. So she’s definitely the 
best in our group, but like she wasn’t showing off or anything, she was like, she offered, if 
you want us to check anything, if we want to check anything we can give it to her to give 
to her roommates, so get a native speaker to look at it, but not, I don’t think it’s really 
influenced too much, it’s just handy [that’s cool] to have someone [that’s great, it’s not 
like people have to defer to her or anything] no, no.

M: and last time you didn’t really have someone who stuck out more?

A: no, 1 don’t think so.

M: maybe yourself?

A: no, 1 think 1 probably do it differently, I don’t use google translate, but it’s probably 
slower the way 1 do it, like 1 would look up, like people look it up in google translate and 
just click and paste it, or whatever, but 1 would look up the word then look up the verb, 
then learn to conjugate the verb, then look up the prepositions and that kind of stuff, so it 
probably takes me longer than other people, [well good for you] but 1 find that more 
efficient than putting it into google translate cause one that could be wrong em and [and 
you won’t really know what it says anyway] yeah you won’t really know, 'cause 1 think 
that’s what a lot of people do is use google translate, 'cause even in French people still 
sometimes use google translate [at your level?] yeah, it’s, it’s it kind of has negative 
consequences that particular mention, 'cause they would give out to us.

M: well good for you for not using it, 1 
that they don’t.

think you’re the only person who has outright said

A: sometimes 1 would use it in French 'cause you can turn on to hear it, 1 would 
sometimes use it like that, if there was a word and I didn’t really know how to pronounce 
it [oh that’s nice] yeah I’d use it for that, but otherwise.

M: sometimes I do it if I’m too lazy to type in the accents... so you actually would have a 
better understanding of the script 'cause you actually constructed it
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A: perhaps yeah. I think also like the different terminologies in language, 'cause I think 
last time she was talking about demonstrative pronouns or something, was she? [oh, was 
she?], yeah maybe I’m getting it mixed up with something else, but I thought she said 
something about that and I wondered if other people knew what that meant.

M: yeah true, and what was the other thing last week, the difference between ser and 
estar, again, very brief. And hay, which is the same as ily a.

A: oh right, okay.

M: but I quite like hay, it’s easier. Okay that's good, and what if anything do you think 
you're getting out of the group experience, this time around?

A: um, I suppose it’s just more of a social thing really, just meeting other people in the 
class, getting to know people better, and then it also just divides up the work, 'cause if you 
had to do it all yourself you'd be really annoyed. That's probably one thing is just dividing 
up the work, 'cause it’s shorter, it’s quicker, and then just talking to people is just nice.

M: yeah. But linguistically you do think you'd be getting more out of activities?

A: yeah 1 think so, yeah.

M: still it sounds like at least he work you’re doing for the projects is proper language 
work, instead of

A: yeah probably, 'cause I think most people who are doing the language, they’re not 
really doing it to learn Spanish, they're doing it because they didn’t want to do another 
broad curriculum one where you have to write an essay

M: right, that does seem to be quite a dividing line, but like Imelda, for example, she’s also 
doing it to learn, but I don’t think that’s the case with many others [yeah] and in a way it’s 
disappointing that you can succeed in the class that way

A: yeah I suppose so

M: it’ll be interesting, you guys haven’t gotten your marks?

A: no 1 think she said she would give them to us this week 

M: um yeah, I think we’ve actually covered everything 

End
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Alice: Interview Transcript 5

M: so just, just like last time, anytime you can thinking of something you were thinking at 
the time, we’ll just stop it.

A: okay.

00:20 Video playing

A: 0:38 that's just Rachel writing up the name (on the chalkboard)

Rachel talking

A: 2:45 She (Rachel) had loads of lines to learn, she had the most.

(pause) 3:56 Alice: Ya se, California!

A: yeah ‘cause I forgot my line there, it was only when she was looking at me 

M: oh that it was, that she was asking you?

A: yeah, yeah, and then 1 was just 'cause 1 was just kind of out of it for a minute and then it 
was like, oh crap, it’s me! And then I kind of shouted it out

M: mmm, and what was the question?

A: the postcode 90210, where was it from [ah], and she was asking Pavel but I was 
supposed to jump in, ‘cause that was like the only question I could answer, but I forgot.

M: ah.

04:45 Alice: ... porqueyo tenia que...

A: 4:50 I said 'que' (French accent) but I've been practicing to say 'que' (Spanish accent) 
but 1 forgot again

In the video they are voting on who leaves the show 

M: so that’s you?

A:yeah

M: and you voted for yourself!

A: yeah (laughs)

6:33 Rachel: ok, nadia gana.

End

M: cool, um sorry 1 know that wasn’t super loud but. So what did you think of your 
presentation?

441



Appendix 6: Interview Transcripts

A: 1 thought it went fine. It was actually kind of good that we had the extra week because 
Rachel had a lot of lines to learn, which wasn’t our intention, but it worked out that way. 
'Cause I probably had the least lines, or maybe Pavel, then me.

M: oh yeah? [yeah] are you concerned about that at all? [eh] like do you feel you said 
enough?

A; I think, kind of by the and, we were just kind of sick of working with it and we just 
wanted to get it over and done with so we didn’t really mind by the end. I think a lot of 
people weren’t ask concerned with it this time I think, perhaps, they just wanted to get it 
over and done with [oh yeah? Even other groups you reckon?] yeah.

M: interesting. I got that impression as well, there definitely wasn’t as much enthusiasm. 
And in terms of how to actually went compared to how you planned it, was it better or 
worse than you expected?

A: em, I think it was fine. Yeah I think it went how we planned it really, [yeah, 1 thought it 
was quite smooth] I don’t think there was any big problems with it, I don’t think anyone 
forgot any words or anything like that, so no, I think it went well.

M: ok, and what about how you guys worked together?

A: I think we did work well, probably better than the last time, em, I think everybody did 
their own lines, [and translated them and everything] yep, yeah. We worked well as a 
group actually.

M: and the reason you guys had to postpone was because Pavel was away?

A; yeah, he [but did he let you guys know and everything?] oh yeah, yeah. He sent a text to 
another guy in the class and then he told us. [oh okay] So that’s fine.

M: and what about, so there was one class that you guys saw everyone else’s 
presentations but didn’t get to present.

A: yeah (laughs]

M; and did you feel confident?

A: um, like before the class or?

M: no like well like first time around some people were saying when they saw other ones 
it made them feel better or worse about theirs

A: em 1 think I felt alright about them, like some of them, I think they were better than the 
first time, like all around, [yeah I got that impression too] yeah like what’s his name. I’ve 
forgotten his name, he has black curly hair, he always does good ones [Oliver?] Oliver, 
that’s it. [the one who’s justin Bieber?] was he? Yes he was!! Oh yeah, yeah. He always 
does really good ones anyway so . [yeah he’s good at acting I suppose, he’s not afraid to] 
and he always seems to be the most prepared out of the whole class (laughs) so

M: well his girlfriend is Spanish so I wonder if, maybe he practices. Meanwhile now 
you’ve got a different group but we’ll talk about that next time. So what do you think of 
your Spanish progress?

A: still not much really, em it’s kind of the same but nothing’s really improved that much, 
the thing is I haven’t really been doing any extra work for it though, that’s the issue, I just 
don’t really have time. So that’s definitely affecting it so Tm not really doing extra study 
for it.

M: but it’s a time thing you think
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A: yeah it's a time thing, especially at the moment, I have four essays to do so I don't really 
have time

M: yeah so for instance if you did have more time, would you know what you could work 
away on? 'cause that's the other thing about the class, I suppose, you're not given much to 
do

A: hmm I suppose you could just go over the sheets she gives you, 'cause she gives you 
sheets with grammar on them and vocab, so I think if you did have the time I suppose you 
would just go off the sheets, and learn words, stuff like that

M: I see, that's fair enough. And what about, is there anything you think you could have 
done differently? Like you mention it was actually just enthusiasm toward the end [em] of 
the group

A: em (long pause) no, no I think it was fine. 1 think enthusiasm is just going to dwindle 
like progressively, like, I think that's just natural really. 1 think still people have a bit of 
fun when they're doing it but the lead-up to it they just kind of want to get it over with, 
but, no, like I think as long as everyone learns their lines and does their part, then I think 
it'll be fine. Most people are happy with that.

M; and you don't feel let down certainly by any members this time?

A: no

M: that's good. Okay, you sort of concluded on the work you did together, you thought you 
worked quite well?

A: uh huh

M: and uh, what are your thoughts moving on in the course?

A: em... how many more presentations do we have to do, is it just one?

M: just one

A: 1 suppose 1 feel glad that there's just one left [fair enough] (laughs) I think the group, 
what group am I in now, oh yeah, [yeah what group are you in now?] she originally put 
me in the same group as Pavel again [oh no way!] so then she switched it around and put 
us in different groups. I'm with Rachel again, and Amy, and um, somebody else, I can't 
remember the other person. But yeah, I think this group will be good as well. We came up 
with an idea last week, we haven't written anything but we have an idea t least, that's a 
start.

M: really? How long did you have to work on it last time?

A: oh maybe fifteen minutes, it wasn't that long, 1 didn't think it was that long anyway, 
[not like the first time?] no, no, no, 'cause we had to do, we had to correct homework and 
we had a bit of grammar I think, and then we did our presentation, and then by the end 
we just did, we were put into groups, and because she had to mix up the groups again, 
that took time, so we dint have loads of time but we have a basic idea at least.

M; yeah I suppose, and do you think the same thing happens in other classes, like 
enthusiasm dwindles throughout the year, or is it more to do with the set-up of the 
projects or?

A: um, well I suppose enthusiasm is probably dwindling a little bit because it's like a busy 
time of year, 1 think a lot of people have a lot of other things on at the moment, last the 
time, like lots of essays and assignments due so people just want to get this just done and 
out of the way, em, and then also 1 think people are kind of, a lot of people don't really see 
the point of the presentations. That's the vibe 1 got last time it's been more kind of 
complaining, like, we do we have to do them, we're not learning any Spanish, 'cause I
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think the people, even though they're just doing it for the five credit module, they would 
prefer to actually learn Spanish rather than just doing the presentations. So I think that 
was part of the reason people didn't really want to do them as much anymore.

M: 'cause it's not connected

A: yeah 'cause you're not really learning anything from it, so I think that was definitely a 
reason as well why enthusiasm was dwindling. Em.

M: see it's good to hear it from you, because even though I ask people, very few people 
actually say that, they just um and ah, well not um and ah but anyway ... at least you 
actually do the work, like you put work into translating your bits, whereas a lot of people, 
well, everyone else that I know, doesn't so they literally are learning nothing. At least for 
you, well actually, it's interesting, 1 do have a thing I’ll show you, will I show you or read 
it, remember your idea? [oh yeah!] 1 followed through! Good thing 1 did too, 'cause 1 
wouldn't have had time to o it now. So yeah, you've talked about your thoughts moving on 
in the course, 1 think that's fair enough, enthusiasm is bound to wane anyway and 1 guess 
there's only so many interesting ideas that you can come up with

A: yeah, yeah 'cause I think as the time goes on, people are kind of less eager in a way to, 
that the actual thought process when you’re trying to pick things to do is the hardest, and 
people are I noticed anyway last week or whenever it was anyway that not everyone was 
really coming forward with the ideas, 'cause people were just sick and tired of it. So 1 
think I came up with the idea again, just something random, 'cause we kind of put bits of 
it together and then 1 came up with the end one, we’ll probably change it again to make it 
simpler, things like that, 'cause we really don’t want to make anything too hard (laughs] 
[no] but 1 think that’s just going to happen.

M: but isn’t that interesting that in the absence of others you came up with the ideas at 
least. Do you think it's just because you're responsible and want to make sure something 
gets done or?

A: yeah perhaps, I really want to just get the main idea done in the first one 'cause the 
first group that we had, it took ages, and 1 just don’t want that to happen again (laughs].

M: I don’t think that was your fault though Alice, 1 mean, jeepers!

A: yeah, yeah 1 suppose I’m getting a bit more decisive I think, perhaps in this [nice]
'cause usually I'm the person who’s never decisive and I take ages to make decisions, for 
nearly everything, but in this I’m like, no, just do this! (laughs]

M: interesting,

A: yeah it’s a bit weird.

M: even more than in other classes? 1 suppose in the other ones you decide things for 
yourself?

A; yeah you do, 'cause like for my history module for this term, for our two essays we 
have to come up with the topic yourself. So I’m also trying to be a bit more decisive about 
that. 'Cause one of the is just a review essay and you have to review a historian’s 
arguments, and when 1 said my idea in the class, mine was completely different to the 
others in the class, [that’s good!] but at least she said mine was interesting anyway, but 
the essay I'm doing doesn’t come up on the essays questions in the exam. So then I 
thought like maybe I should change it, but then 1 was like just choose, just get it over with, 
’cause it doesn’t actually count, it's not graded as such, [but it’s just like you’re not doing 
exam prep] yeah, that’s the other thing, [but it interests you?] yeah it does. So then for my 
term essay 1 did choose something, 1 chose an exam question title just to do.

M: that’s interesting, so they give you the exam questions already

A: yeah it’s different, for some of them they do
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M: now what else? Anything you've taken out of this second one that you might apply to 
the third? Definitely getting more decisive!

A: decisive, yeah! Um, no, not particularly, I think we all know now what’s the best way to 
go about doing it, basically.

M: that's good, and everyone’s on more or less the same page?

A: yeah I think everybody’s on the same page now, we know the best way to get it done.

M: that’s quite funny though how everyone’s just down to the bones of it now, like, what 
can we do, then split it up., even with that, the change from the first to second one, 1 feel 
like everyone delivered their liens a lot better in all the presentations

A: yeah I suppose with that with the first one, people were nervous and don’t really know 
what to expect Em

M: and a lot of them had longer lines

A: yeah that was definitely the issue with our group, that’s why for the second one, we 
were like, shorter lines! But then we kind of forgot that oh, Rachel is getting all the lines. 
So this time I suppose we would make sure that everyone’s getting equal.

M: okay!

A: so that would be one thing, shorter lines but more equal rather than one person have 
loads

M: alright that makes sense! And what if anything did you get out of this group 
experience, working with these particular people?

A: um, um, who was 1 working with again, [so, Imelda, Rachel, and Pavel] no it was good, 
[mind you, you guys were only together as a group for maybe 1 time] yeah yeah not many 
actually, everyone was sick different weeks, things like that. No 1 think we worked well as 
a group, yeah everyone was real nice so.

M; okay great, and will you tell me a little bit about yourself in Spanish?

A: ok, me Ilamo Alice, soy iriandesa, soy alia [muy bien! No grande.] no, no grande [laughs]. 
Is it tiene, or [tengo] yeah tengo that’s it, tengo viente anos [veinte], [pause] um [donde 
v/ves?] vivo en Dublin, [donde estudias?] dondel Is that where you study? Oh yes, estudio en 
Trinity [si,yque estudais?] estudio historicy francesa [muy bien, francos] francos. Um...

M: that’s quite good, you always do quite well at this. Now what about, let me look up 
these lines. Now 1 just can’t tell, what would be trickier, if I said them to you, I feel like if 
you see them in writing it’d be too easy.

A: is it in English or in Spanish?

M: in Spanish, and you have to tell me the English.

A: ok

M: ok here we go, see what you think. Tu simplemente no has encontrado la persona 
correcta.

A: you’ve simply not met the right person, yet.

M: that’s right! trabajo con el 

A: I work with him
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M: oui! Si! Oui.. [laughs) el es uno de nuestros mejores vendedores

A: he is one of our best salesmen

M: el tiene un cache muygrande

A: he has a big car

M: si. Creo que va algimnasio

A: I think that he goes to the gym

M: si. El tiene el pelo cartey un bigate.

A: um, he has short hair and what was the second part? [un bigote] a mustache?

M: Si. Good guess! Perfect, well that’s it you got all your lines from that, what was it, six 
that I picked, [oh right] And you got your marks back for last time?

A: for the first one, I did, I can’t remember what I got though.

M: Oh that’s ok, but were you happy with them?

A: yeah, yeah, I think anyway it was, the pronunciation was the problem anjway, 'cause I 
kept you know saying things with a French accent [so she] yeah yeah [oh interesting] 
'cause I tried harder this time, I was practicing that que rather than que, but [well the only 
ones I’ve ever noticed on you was the que and the en] yeah and I tried that again like, 
with what was it, entiendo, [yeah and I don’t think you did use en] on my lines this time I 
did put markings for the different pronunciations, 'cause you can check them online like if 
you do like, that’s the only, that’s one of the handy things for google translate is you type 
in the words and it’ll say them [oh I didn’t know that] yeah it’s handy, that’s one of the 
only times I’d use it I’ll try again the next time, to make sure that I actually say it right.

M; yeah and I wonder it’ll be interesting to hear the marks for this time. I’d say people will 
have done better, [yeah]

(tangent about group mark vs. individual mark, some people weren’t told both etc.)

M: perfect, we’ll that’s all I have for these ones 

End
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Alice: Interview Transcript 6

[discussion about other languages]

M: okay so 1 want o talk about your new project, which you are presenting tomorrow 

A: yes

M: so can you tell me a little bit about the project and your group

A: um, what’s the project again, oh yeah it's the Apprentice one isn’t it [oh yes] so we 
have nearly finished, like we’re meeting up today to practice it. So myself and Amy and 
Rachel have translated our liens anyway, we haven’t really heard from Tom at all, [still?] 
‘cause he wasn’t in any of the classes.

M: ’cause Rachel was saying that last week.

A: yeah, so we’re not. I’m not sure, I don’t think he’s coming today

M: oh lord

A; but I don’t, we know he’s been getting the emails anyway, 'cause he replied to the first 
one. But we haven’t heard since, so we don’t know what’s going to happen there. But even 
if he doesn’t show up, then you know, somebody else will read the English lines or 
whatever

M: 1 see, so at this point, his lines aren’t done?

A: uh no, they’re all [in English] and also he’s Lord Sugar, so it’s a bit weird. But it’ll all 
work out in the end, we’ll be fine. But we’re nearly there anyway. I haven’t learned mine 
off yet 'cause I was just busy on the weekend but I’m going to learn them off tonight. But I 
think we more or less worked well, um yeah I think, yeah we did more or less work well 
as a team, but I think this time I did write basically the script. It was myself who mainly 
wrote it. [and how come?] I don’t know. I think, well for one thing, people, like every week 
there was never a full group. The first week we were all there, and the second week I 
think, well Tom hasn’t been since that first week [oh wow], so then after that either Amy 
or Rachel wasn’t there, so it was just., different, coordinating people and stuff like that, so 
it just, it seemed to be me doing most of the work, coming up with it. ’cause I think people 
are really tired at the moment, things like that, so.

M: still, everyone should be, I mean you’re all in the same boat, it’s not fair 

A: yeah, um, but it’s done now anyways, it’s fine.

M: what’s it like for you compared to the other groups?

A: compared to the other groups. 1 suppose this one, well this one, the work was probably 
a bit more one sided on this one than the other one, maybe, [mmhmm] but I think we 
actually got along well though, we did [yeah but you got along well with the other groups] 
yeah, yeah. Um, yeah maybe just the work, was a bit more one sided this time.

M: I’m glad you tell me that, ‘cause I wouldn’t know.

A: yeah like Rachel did do like, she did help me write it anyway so it’s not like she did 
nothing, she did.

M: mmhmm what’s Amy done?

A: em.... Well she sort of help. I think 1 was most frustrated with her, because the one 
week when it was just the two of us together, I think she, she just, she didn’t offer
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anything really. She kind of just kept saying, so what should we do, and then just leaving a 
blank and then 1 answered and just wrote it, bits and stuff. 4:45 so urn,

M: 1 have heard that before, in another group, so I'm not surprised

A: yeah, I think Michelle doesn't particularly like her [laughs], [see?] Yeah but she was the 
first one to translate her lines thought, so she does want to get it done.

M: mmhmm. Isn’t it interesting how people approach things like, some people do it for 
the sake of the group, some people don’t care at all about the group, want to get it done, 
or don’t want to get it done. But it’s these absences and lack of communication that are 
worrying me!

A: yeah that can be a bit annoying, 'cause Rachel missed, she had work, so that’s why she 
missed classes [mm I remember her saying that and I was thinking, well. I’m not sure 
that’s allowed! I mean, work fair enough, but isn’t it supposed to fit in around your 
study?] mm yeah but I think even though people are doing this as a broad curriculum 
module, because it’s on in the evenings, it’s, it’s [yeah they seem to view it as optional 
somehow but it’s not optional]it is, yeah. It’s weird, em.

M: and again that you’re more studious even though you don’t have to be there

A: yeah 1 know I just thought about that now, it’s a bit weird [laughs] I thin that’s just me. 
I’m the nerdy one.

M: no, I understand completely. And actually, there was one guy who I followed last year 
who wasn’t doing it broad curricularly, and he was more studious too. So I think it’s a 
personality thing, the kind of person who would choose to take a course without credit is 
the kind of person who would want to do well in it anyway.

A: yeah, I think that is definitely part of it. 

M: that’s part of what I like about you!

A: thanks [laughs] yeah 1 suppose so. Yeah 'cause I think I wanted to learn Spanish at the 
beginning, like, I still do, like uh, 'cause I think that’s what seems to be, 'cause in 
secondary school, I didn’t think 1 was particularly good at languages, so it was kind of 
random choosing French [yeah!] for, I don’t even know, 1 can’t remember why I chose it 
[no way!] but uh when I was in college, 1 realized in first year, I was kind of good at 
languages [hmm] so I think that seems to be something that Tm good at, so I would like 
to, like, I always say that I would like to learn five languages, [mmhmm] but yeah, but 
that’s something that 1 would like to do anyway.

M: so what have you got now? Three? Four?

A: yeah, so, English, Irish is something I have to go back to, 'cause I do actually like that 
language but 1 have to go back to do it properly but I don’t think I’m going to do it in 
Trinity, because I’ve heard, I know people who’ve done Irish, like there’s a society here 
that you can do Irish classes with but apparently they’re awful, 'cause I have two friends 
who did that as well and said that it wasn’t good. And then there was people in this 
Spanish class who’ve done it as well through another society, the Modern Languages one, 
and apparently that’s not good either.

M: oh. and then Michelle did it though this, through the broad curriculum, well you know, 
these night modules, which also is

A: yeah it depends really, it depends on who’s teaching it. Yeah 1 think it largely depends 
on who’s teaching it and why they’re teaching it. I think with the Broad Curriculum 
teachers, it’s not a big priority for them, which 1 can kind of understand, like they kind of 
get roped into it in a way, em, and then also for the society ones, it’s not like lecturers who 
are doing it, it’s students. So it’s different, [so when they get busy..] yeah, 'cause like in 6th 
year? Yeah in 6th year I did a course in Alliance, and 1 think that was when 1 really started
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to like French and I also I kind of realized when 1 was in alliance that 1 was good at French 
[hmm] em but 1 didn't think 1 was good at languages in general, 1 just thought I was good 
at French, em uh and there, like, I learnt a lot and that was because that was her job, to 
teach French in Alliance. So I think it was different. 1 think it depends on the teacher and 
why they're doing it.

M: yeah. 1 think [the instructor] only teaches these, 1 don't think she has daytime classes. 

A: oh does she not? Oh right?

M: yeah she's married to a professor here and they have a daughter who's 4 or 5 1 think, 
[oh right?] It's funny, you spend a whole year with someone and you don't necessarily 
know anything about them. So in fact from what I've seen, it's interesting, she actually 
puts in more than some of the other teachers do, like those hand-outs, they're not actually 
part of the course, she just wants to

A: they are good. 1 think most people, they all give out about doing the grammar, but 1 
think I'm the only one who realizes how important that is (laughs], 'cause that's what 1 
kind of like, learning the grammar, ‘cause 1 think that the sheets and stuff that she gives, 
they are useful, but 1 think what it is, is we don't spend enough practicing things 
[absolutely] that’s the problem 1 think, [and if you don’t go over it] yeah because 
realistically, no one is going home and learning them at home, like you need to first do it 
in class, [yeah] and you’re probably more motivated perhaps do it at home if you've 
already gone through it in class, [yeah] maybe [that’s true], and also accent-wise as well, 
'cause Spanish has a very strong accent and 1 don’t think, none of us are learning that 
accent anyway! [no] yeah ‘cause with the ‘r’ thing, 1 still can’t do that (laughs) [really? But 
to me the French one is harder, ‘cause from Russian, to me, that 'r' is easier, but the 
French back of the throat thing] yeah it is, it takes a while. Do you speak Russian? [yeah 
from birth [... ] but now it wouldn’t be my native language] 'cause there’s a girl in our 
course who's doing French and Russian. [...] Yeah there’s a lot of people doing French and 
Spanish, French and Russian, French and Italian, [and what are they doing to do for work 
after?] I have no idea, I think a lot of them it’s teaching maybe, and I think there's one or 
two thinking the Brussels sort of thing, maybe. But to be perfectly honest with arts I think 
most people don't know what they’re going to do, that’s the thing, [that is true, you just 
sort of study what you're interested in] yeah you study what you’re interested in.

(tangent about courses and interest]

M: it’s funny that you thought you were never good at languages and yet you were friends 
with all these language-oriented people, there was some reason you guys were friends!

A: yeah it's weird ... history is my other subject but 1 don’t want to do history, 1 don’t want 
to pursue it after college, like 1 don’t want to do a PhD or an3d;hing. 1 think I’ll probably 
end up doing in it my final year though ‘cause the final year French modules aren't that 
good.

(tangent about history classes]

M: yeah so where did 1 get to with this? We've talked about your group. Thank you for 
being honest as well, because 1 find it frustrating sometimes hearing answers from people 
and 1 know things might not be going well but they won’t say it and it’s like, oh, what am 1 
supposed to make of that. And so, you’ve talked a little bit about the frustrations or 
difficulties related to this project, any others?

A: 1 don't think so.

M: and in general how would you say it is being on the third final project, the third time 
I’m doing sort of the same setup,

A: um 1 suppose people aren’t nervous about actually doing it anymore, like, the actual 
presentation, people aren't nervous about that anymore, 1 suppose perhaps we decided
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things quicker maybe this time. Yeah I think the last time people are just kind of fed up, I 
think, especially 'cause nobody thinks it’s beneficial.

M:yeah

A: yeah I think that's why. So that’s the only issue with the last one basically, is that 
people are fed up. And also it’s an annoying time of year and there’s classes and stuff too 
so people are really busy. But yeah 1 don’t think there are any frustrations really, no.

M: and um how would you say your motivation is at this point as opposed to at other 
points in the year or other projects?

A: well 1 suppose at the beginning of the year, 1 was quite looking forward to learning 
Spanish and learning just the basics, you know, but I suppose at this point I’ve realized 
that that’s not really happening, em, so 1 suppose I’m just looking forward to getting it 
over with and focusing on my other two subjects for my exams and stuff like that. But 1 
think 1 still do want to actually learn Spanish, 1 do want to pursue it anyway, [but you’re 
going to do it in a more formal] yeah, I think I’ll do it in a more formal way, so the only 
thing is, it’s more expensive, [yeah] but it works out better in the end though. Um yeah, 1 
think so. But yeah, 1 think, 1 think, regards motivation we’re all a bit tired and a bit fed up 
so we just want to get it over with,

M: that's the general sense. That makes sense. And what about proficiency levels in this 
group? Do you think you’re more or less on the same level?

A: 1 think we are really,

M: so you don’t think, like to me, you understand more of it.

A: yeah I think I do probably understand more of it, ’cause even last week 1 was doing the 
homework with Michelle and Rachel, like, I was also just not really bothered to look up 
stuff in the dictionary, but 1 can probably work out word order, you know what 1 mean 
[yeah], 1 know which is the noun, which is the verb, even if 1 don’t know what it means, I 
can kind of work out what it’s asking if you know what 1 mean [yeah], so maybe I’m a bit 
quicker with that than others, also because Michelle doesn’t have experience I think with 
romance languages, she did German 1 think, and Irish, so it’d be different for her, Rachel 
did Irish and I don’t know what else [I think she did German] yeah she might have done 
German as well. So I suppose it’s different as well, because the Germanic language would 
be a lot different

M: true, like you can guess from French a lot of things.

A: yeah that’s the thing, like, constantly, when we’re doing Spanish, every once in a while 
Tm like oh that’s very similar to the word in French, so I kind of know., yeah, that helps as 
well. But also, yeah, studying a language. I’m more aware of grammar and all that kind of 
stuff, that definitely helps.

M: yeah, just even to give you the confidence to approach it I suppose 

A: yeah perhaps

M: like 1 still think about how you put together your lines while other people put blind 
faith in translation because they don’t know where to start I suppose

A: yeah, yeah.

M: but you don’t think, in your group, others wouldn’t necessarily turn to you for that?

A: no, oh no no no. sure most people just use google translate [laughs], like last week 
when we were translating them, people were just putting them literally into the google 
translate, em, yeah, basically, ’cause even, what’s her name again, [Amj^?] no, the Spanish 
girl [[the language assistant]] [the language assistant], yeah, she, when she came over to
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correct them and Amy had just been doing them on her phone with google translate and 
she was like, oh please, like, it's so obvious when you’ve done it by google translate, don’t 
do that, but everyone still does it

M: 1 suppose maybe ’cause they don’t know what else to do

A: yeah I think that is, yeah, they just don’t, yeah ’cause I think that’s probably, yeah,
’cause say I’m studying a language so I’m used to I suppose the way you go about 
translating stuff, but they’re all doing science so maybe they wouldn’t think in that way, 
maybe they wouldn’t approach language in the same way, so for them it would be harder 
'cause they haven’t done languages since secondary school, and yeah, 1 think it’s actually a 
lot harder for them, actually, when they’re trying to translate stuff because they, 'cause 
I’ve done a romance language so Tm a bit more familiar, also 'cause I’m studying a 
language. I’m more familiar with language, but for them, they’re really like, we’re learning 
the same stuff and for what I’m learning is probably. I’m probably at a bit of an advantage, 
so it means more to me, but for them, they don’t know anything before that [no], so for 
them, it’s a lot harder

M: yeah so 1 wonder what they can take away from it That’s interesting that you say that 
‘cause they other two students 1 can think of who are getting a lot out of it have language 
background too, although they’re science students.. And like you say, your strength is 
definitely... and have you guys had any contact outside of class?

A: em, outside of class, well today we’re going to meet up but then no, not since last class, 
no. that's the same every time.

M: and do you guys email each other?

A: oh yeah, yeah, we email each other, yeah, that’s like, when we’re doing our lines and 
stuff, we email each other.

M: I like the colour coded on the script as well, by the way

A: (laughs) 1 think it was Imelda who did that on the last one and 1 thought it was a good 
idea so 1 copied it.

M: cool. Do the changes make sense? It’s only, 1 don’t know why, you know the tense 
that’s the ’ha’ something like 'I have done something’ isn’t used as much in Spanish.

(tangent about tenses in French and Spanish)

A: I kind of like writing the presentations now, in a way, ’cause 1 like writing these sort of 
things, ’cause they’re funny, [yeah] my ones are always kind of weird. But yeah.

M: and um, you get voted off again!

A: oh yeah well in this one, endings aren’t really my thing (laughs) so we didn’t really 
know what to do, so we all just get fired.

M; endings are usually quite abrupt anyway aren’t they

A; yeah, time-wise really.

M: ok now I’ve got two questions now that are sort of different, there’s no right or wrong 
though, I jut want to hear your perspective. The first one is, how would you explain this 
kind of language course to somebody who’s never taken it?

A: um, like kind of how it’s done? [yeah] I suppose, it’s like a class setting, it’s like the 
basics, this one is A1 isn’t it? [yeah] yeah A1 so the basics, introduction to the language, 1 
think we did the grammar, we did some vocab, and things like that, but, if 1 was 
describing it to someone else I’d tell them all the problems with it as well [yeah] so yeah 1 
probably wouldn’t advise people, in a way, to do it. I think if you’re doing BC though and
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you want to do it, it's easy for that, 'cause there's no essay for it, but., urn, well I suppose, 
so yeah if I was describing it to another person I would tell them all the disadvantages 
and would advise them not to do it.

M: and what, in a nutshell, would the disadvantages be? I know we’ve talked about them 
already but

A: yeah like mainly that I suppose, if you want to learn the language, you have to do a lot 
of the work yourself, definitely. What else, just the presentations thing, just doesn't work.
1 don’t really agree with it. Em, like 1 think, especially for A1 and A2 as well, maybe 1 
presentation at the end but 1 think it should be more [class based?] yeah class based, on 
the vocab and the grammar, and people practicing vocab 1 suppose together in little 
groups, things like that. Em, I'm just wondering how would you test it really then. 1 
suppose that’s kind of the problem is how would you test them if they just did that all 
year 'cause then 1 suppose you would have them do a written assignment at the end, or 
oral?

M: 1 suppose, but also a valid question then is what are they currently being tested on, if 
that's what they do for the presentations, is it reflective of their Spanish learning? 1 don’t 
think so [no, not really] like people can walk away with high marks having just 
memorized what a computer told them. The sad thing is though, even though you’d hope 
people would, at a higher level, like say you in French, would want to do it, even in the B 
levels, they have the skills, they still don’t really..

A: yeah it is definitely chosen by, like even people who choose it at the higher levels, do it 
because, oh I don’t have to write an essay for it, that is the motivating factor 1 think 
overall, most people are not doing it because they want to learn the language as such. I 
suppose the only way that would change is if you made them do more work for it, but I 
don’t think that would go down well (laughs).

M: yeah isn’t that funny though. And yet not one person said that was their reason for 
taking it!

A: oh really? [laughs]

M: yeah like they said, oh I’m interested in the language, or whatever.

(tangent about Irish people being non confrontational and secretive, and how this carries 
over to the interviews]

A: (funny comment about how grand is an easy answer to a question you just want to go 
away]

M; now I’ve got one more questions for you, what is language learning to you? Like, how 
would you describe the process of learning a language, or what does it take?

A: em, what is language learning. Uh. It, mmm. Well obviously it’s learning a language, but 
normally when 1 think of language learning, I think there would be some sort of 
motivation to learn the language (uh huh] but that as we’ve found out is not always true, 
[true] I suppose it’s the process of learning another language, that would involve learning 
the vocab, the accent, if there is a particular accent, the grammar, it’s the process of being 
not even necessarily becoming fluent in it but at least having some sort of competency in 
it. And also I remember a few weeks ago someone asking the French lecturer about 
fluency, 'cause that's one of the things they mark you on in the oral, but fluency does not 
actually mean like, when she was talking about it, it doesn’t mean knowing every single 
word, it means, like being able to keep a conversation going, so even fyou don’t know all 
the words, you have, it’s partly confidence to just keep going but also 1 suppose, if you 
can’t say it one way, you can think of over ways to say it, to go around it, rather than just 
stopping, not saying anything and just thinking for ages. 1 suppose that also is part of 
language learning, so you don’t necessarily have to become fluent but 1 suppose you want 
to be comfortable, be comfortable at least to say the basics and then maybe you can guess 
your way around somewhere and around other stuff, yeah.
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M: and what do you think it takes to succeed in language learning?

A: I think a lot of it is definitely motivation, you have to be motivated to learn it. Like I 
know in school as well, like with Irish, that’s the problem, a lot of people are just not 
motivated to learn it, and if you force it, it’s not gonna work. Like technically, if you force 
it, like in school, you can still learn it but you’re not going to retain it, you’re not going to 
understand it. [yeah] so, yeah.

M: yeah, ‘cause Leaving Cert, that’s a high qualification, but people come out of it 
hopeless!

A: yeah, 'cause even, Irish was the one I did best in, I got an A1 in Irish, which is strange 
because I’d been giving out about it for years, but 1 can still, ‘cause I was watching TG4 a 
while ago and I can still read it, but I can’t form it as well, 'cause I’ve forgotten a lot. 'cause 
the grammar is very difficult and once you forget that grammar, it's just horrible, ’cause 
to try and get back on it. And 1 was talking to Rachel about it, recently, she’s forgotten bits 
of it as well and she went to a Gael school [that’s right] and she said that even when she 
was in Gael school, the problem there is they don’t do the grammar, and that’s the same 
with all schools when they’re teaching Irish, unless you have a really good teacher, 
grammar’s the problem, [oooh] sorry what was the questions again?

M: just what it takes to succeed, so you were saying it’s motivation

A: yeah I think motivation is a very big thing, 1 think, 'cause if you’re not motivated, you’re 
not. it changes the end result, I suppose, 'cause you might learn the language but you 
might not actually understand it or be able to keep it

M: totally, 'cause look

A; yeah that’s the big thing. It’s this whole problem with rote learning, ‘cause I did Biology 
for leaving cert, and like I wouldn’t remember, but I learned it off, for the exam, and 
maths, maths I’m probably just emotionally scarred so I’ve just erased it from my mind, 
but um, it’s the same thing, you learn it for a particular day, a particular reason, but then 
you kind of know that you’re not going to use it again or you don’t particularly like it, so 
you’re not going to remember it. [yeah] but 1 don’t really know how to get over this 
problem of rote learning.

(tangent about possible changes to the school system)

End
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Alice: Interview Transcript 7

M: um okay, the format’s not great but..

(video playing]

M: I see he didn’t come 

A:yeah

(Oliver filling in for missing group member, talking]

(Rachel talking]

M; she told me yesterday that she was reading the whole time but you can’t see in the 
video ‘cause the table’s there

A: yeah, yeah we all had paper underneath the table, yeah. 1 think that at the beginning I 
had to look at it once I think.

(Rachel talking]

A: 1 know at some point, but I don’t know when it was, 1 said my line too early 

M: oh

3:45 Alice: pues solo has considerado...

A: I think that’s it, 1 think I went too early.

M: and what did you say, sorry?

A: I can’t remember what it was but I think I said my line too early, I cut in front of him. It 
might show up on my face in a minute.

7:25 end

M: so what do you think?

A: I think you could tell we were really bored (laughs] it wasn’t really that active in a way, 
or that enthusiastic in a way, but like sure, we just wanted to get it done. I think we were 
also a bit annoyed that your man didn’t show up (Tom], [yeah] yeah, ‘cause I think it was 
an hour beforehand, I was talking to Pavel and he was like, oh yeah I think he’s not 
coming, [why does he know him?] yeah apparently they’re doing the same course [what 
course?] computer something. But yeah, so that was kind of annoying.

M: and had you guys meet up to practice beforehand?

A: yeah well he hadn’t been in class since the first day

M: oh yeah but the 3 of you?

A: oh we had, I think we met up the day before and then we met up again in the hour 
before class.
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M: wow, so both those times you guys would have written to him but he just didn't

A; well we just figured, the fact that he didn’t reply, he replied to the first email, but he 
didn’t reply any time after that so we just presumed that, you know, ‘cause we, the week 
before, Amy had written in one of the emails, Tom, are you alive? And he didn’t reply, so 
we just guessed, ok, he’s not coming.

M: that’s always the way. And what about, so, did the performance go as you expected? 
Better, worse?

A: uh yeah, I think it was. ’cause we hadn’t really planned what we were going to do as 
such, when we got up there, we had just practiced the lines, so we kind of were just like, 
oh, we’ll get a table

M: it looked like

A: yeah like it was fine, for what it was, it was fine.

M: and anything you think you could have done differently?

A: em, no I don’t think so. I think we, well the 3 of us, we worked well, we all got our stuff 
done and I suppose, if we were doing it again, we might just try to make it more 
enthusiastic, but it wasn’t that important 1 think (laughs) so yeah, no I think it was fine.

M: once again I find it ironic that you did a lot less reading than the other two and yet they 
were the ones getting formally marked

A: (laughs)

M: and speaking of, you got your marks now?

A; yeah I got them last Thursday or Friday. I was happy with them [that’s good.] 1 think I 
was most concerned with was the pronunciation part, and I think she gave me a 5 for the 
second one.

M; so that’s what you were most concerned with?

A: yeah

M; because of the French or why?

A: yeah, 'cause I was watching that one there, and I did the que (French) instead of the que 
(Spanish), or no wait, I did que (Spanish) [yeah you did] que (Spanish), I did que 
(Spanish) instead of que (French)

M; that’s right so you finally beat it! Gosh isn’t that, so you think she was fair?

A: yeah I think she was.

M: now you talked about how your group worked together. I guess if you were to look 
back or compare with previous ones, which ones worked better for you or which ones 
have you enjoyed more?

A: um, (pause) 1 think the second one was probably the most enjoyable 

M: that was the hot dog eating and Paris Hilton

A; yeah that one was kind of the most enjoyable script and it worked well when we 
performed, 'cause some people were laughing anyway, so it was simple enough to 
understand, so 1 think that one was the best one.

M: and the group was?
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A: yeah, the group, Pavel, we always have issues with him but he’s nice [oh really? What 
kind of issues?] oh well like he told me, in the class the following week like he didn’t show 
up on the evening, the class we had to present, and we had to do it the following week, 
and he told me the following week that he actually did come the previous week and he 
came up but he hadn’t learned his lines and so he told Noel to tell the rest of the class, oh 
yeah, I got stuck in traffic, blah blah blah, so yeah, that was funny.

M: I can’t believe that! The same Noel who was in your first group?

A; yeah, 'cause I thought it was kind of weird the way he came in and said that, but I jut 
thought no.

M: but Noel is a bit like that too. I can’t believe that! That’s annoying. But the rest of you 
guys were prepared so.

A: yeah so I think that was probably the most enjoyable one.

M: and um, lets see, do you think you’re going to carry on with Spanish in some shape or 
form?

A; I would like to an3rway, I just don’t think I would do another course in trinity anyway, 
or in college, it would probably have to be outside, 'cause 1 think if you’re starting off with 
a language, the teaching kind of method, that does work best rather than me trying to do 
it on my own, 1 don’t think it works that way. Yeah so that’s the only issue. So I know that 
there is a Spanish institute [yeah Cervantes] yeah it’s not far from here, so you could do it 
somewhere anyway, so I’ll probably do that sometime, that would be a nice thing to do.

M: okay, and what would you say about your Spanish progress from day one?

A: um, I still don’t know much at all really, I suppose I just have the basics like, my name 
is, blah blah blah, and maybe I might be a bit more comfortable with the pronunciation 
except for the whole 'r’ thing, 1 still haven’t got that, but that’s ok, but 1 suppose it was 
kind of a nice introductory course in a way 'cause it was fun, but I didn’t really learn all 
that much. But other than that, no, it was fine.

M: mm, I know what you mean. And I suppose one indication of progress is the exam, how 
did you feel that went for you?

A: oh yeah, I was talking about this with Michelle as well, the two of us, we just made up 
words by the end of it, yeah so that’ll be really interesting. We didn’t get the marks for 
that yet, but

M: but you know what bugs me is you never get the exam back so you don’t get to see 
what worked and what didn’t

A: yeah 1 suppose so but it doesn’t matter to me anyway so 

M: true but you won’t know if your guesses were right

A: yeah, yeah but definitely, we just started making up words, we just didn’t know, 'cause 
there is like a method where you look for he rest of the text and if there’s a word in the 
text, but at some point that doesn’t help, and you have to be a bit creative. So that was 
difficult, and 1 thought that was a bit annoying, 'cause it’s not like we’ve been reading a lot 
of Spanish texts or stuff, so even if I’m familiar with some verbs

M: yeah that’s true... and what about the dictation?

A: the dictation, 1 thought the dictation was okay, the dictation I didn’t mind.

M: and were you able to follow, like did you get the gist of it would you say?
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A: 1 think I did, I’ve forgotten though

M: I think something about the metro in Madrid

A: oh yeah, public transport and all that kind of stuff, I think I did get the gist of it an5way 

M: well that's good (...]

A: yeah but no, the dictation I thought was fine.

M: that's good, but yeah so not as much progress as you would have expected

A: yeah 'cause I definitely think at the beginning I was expecting more. Em, like not like 
loads, but I thought we'd learn like, just kind of basic stuff to describe yourself, 'cause 
another thing we came across as well, 1 was talking with Michelle, and she was like, well 1 
didn't even learn what Deaf Studies is in Spanish! You know, like we didn’t do that as 
such, describe what you're doing at college and stuff, so that’s kind of the basic words that 
we thought we would have learnt.

M; although 1 guess something like that you could have had in the presentation and 
learned to say, like some people do know how to say their things. But I do know what you 
mean, that’s a valid point. So this question is, have you gotten out of the course and out of 
yourself,

A: yeah like 1 think my effort in it was fine. I’m happy with that [yeah, 1 would second 
that]. Yeah, like 1 suppose it wasn’t immediately what 1 was expecting, it was easy, it was 
fine, it was fun, so yep, happy enough with it really, 1 just expected to learn a bit more 
structured stuff.

M: 1 suppose technically you could have dropped out, but 1 don’t think you’re the kind of 
person who would drop out

A; no (tangent about a friend who did drop out] yeah 1 don’t really drop, 1 don’t know, it’s 
just the goody two shoes thing, 1 don’t like dropping out of things.

M: yeah that’s something you would already know about yourself then? [yeah] what 
about, is there anything new you’ve learned about yourself as a result of working with the 
groups?

A: um.. well 1 suppose normally, 1 think of myself as a kind of shy person, but 1 suppose I 
realized that maybe I’m not really as shy as 1 was, ’cause I was fine talking to other people.

M: that’s interesting, ‘cause 1 would have thought so as well initially but then I realized 
you aren’t shy

A: yeah, it’s a strange thing really. [M: tangent about some people being chatty] Yeah I 
think it’s a thing of maybe figuring out your surroundings, maybe.

M: and would you say, compared to the ret of your classes, that you were more outgoing 
in the Spanish one?

A: yeah maybe. I was thinking about this last night, the difference between myself in the 
French and history classes. In French, you know, like I still wouldn’t be answering every 
question or whatever, but 1 answer the odd ones, 'cause I know the people, it reminds me 
more of school [yeah 1 know what you mean, it’s a classroom, not a lecture hall] yeah but 
even in the history discussions that are in the classrooms, I think I’m more intimidated by 
History, so I wouldn’t speak at all. [interesting, even though, it’s not like you don’t know 
your stuff] yeah it’s just that I think it’s that I’m quite easily intimidated, so that’s the 
thing with history 'cause it’s high level, a high standard, like, [but so is your French!]
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M: but yeah, and in language, well I suppose now that you'd know you're reasonably good 
at them, like you were saying before, in high school you didn't, now, do you want to tell 
me a little bit about yourself in Spanish? Or you can tell me anything you want

A: yep, let's see. Me Ilamo Alice, vivo en Dublin, uh, tengo viente anos, (pause) [que 
estudiasl] is it estudie? [estudio] estudio historia y francesa. 1 don't know if this makes 
sense but is it hay (hey) or ay? [hay] Hay (hey) cinco en mifamilia. [muy bien\] What else, 
soy alta. (long pause) [so tienes hermanos? Hermanal] si, tengo uno hermanoy una 
hermana. [y son mayor o menor?] soy menor [ah si] (long pause) I don't know if this makes 
sense as well, but it was on a sheet no hace tiempo? [no tengo tiempol] no it was like hace 
plus [oh that's like ily avait, so like hace 2 onos] oh 1 remember it was on a sheet about the 
weather [oh, you also use it for weather, hace frio, hace calor. That's good you 
remembered!]

M: now I've only really got one more question. 1 suppose if you were to reflect on your 
motivation throughout the year, how it's changed and what factors have affected it?

A; um, 1 think it's probably remained more or less constant, like maybe at the beginning 1 
was more motivated to learn Spanish, and then when 1 realized 1 wasn't going to learn as 
much, it dipped a little, but it still, you know, moderate, you know, 1 think it remained the 
same throughout the year, 1 don't think it dipped really.

M; and do you think it depended at all on who you were with or with the other modules? 
Or maybe not, if you say it's been constant

A: Tm just trying to think about it. Well 1 dot think at any point I've been de-motivation or 
unmotivated to learn Spanish. I think it remained more or less the same, 'cause 1 think 1 
looked at the Spanish class as more of a class, so you know, it just remained the same.
Like at some times you do less work for it anyway, like the homework, 'cause it's not like, 
you're not getting marked on it. But yeah 1 would say more or less it has remained 
constant, it just dipped a bit in the beginning, [because it wasn't what] yeah because it 
wasn't exactly what 1 expected. But then once 1 realized that, it just stayed the same, it 
didn't drop any more.

M: right, except towards the end of the year you were saying, everyone's kind of dropped

A: oh yeah, yeah, yeah, I think people were just kind of, towards the end, you just get a 
little sick of the class, and stuff like that. So maybe it dropped a little bit at the end, but 
that's just the normal thing.

M: yeah. And what would you say for your motivation for the rest of your classes this 
year, just out of curiosity?

A: um, motivation like for what? To succeed in them? [1 suppose, or in your interest in 
them, to learn French and history] um, well maybe for History it may have gone up a bit 
in the end because 1 had to choose what subject I'm majoring in, because I'm going on 
Erasmus next year which is when you normally have to pick, so I had to do that last week. 
(...) 1 enjoy it (French) more overall than the history, but 1 still like the history, like 
reading, the content.

(tangent about going to Paris for next semester, then comparing school systems etc.)

End
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Fred: Interview Transcript 4

M: 00:33 so they're the same questions as last time

F: is it my perspective supposed to change throughout the whole thing?

M: well maybe, certainly it will be interesting to hear if it’s any different now that you’re 
with a different group and working on a different project. Like 1 know so far you guys 
have only had, ‘cause you were away, you only had 1 class with them so I’m not expecting, 
it’s alright, this is just an in-between interview and then we’ll do another one after the 
presentations.... so, do you want to start by telling me a little bit about yourself in 
Spanish?

F: um alright. Hola, (long pause) [Como te llamas?] Me llamo Fred. Yo tengo veinte anos.yo 
estudio? [sijyo estudio ingeneria. That, that’s all. [That’s alright, y de donde eres?] Uh... 
[soy] soy de sudafrican [y donde vives?] yeah I was just thinking about that, vivo en Dublin, 
en Lucan. [Muy bien, it’s funny because you say, similarly to other people who speak 
French, you say ‘an’ instead of, like in Spanish it should be 'en’] oh yeah [you know? But 
you say like the French] [laughs) bad habits! [no no, it’s hard to change those]

M: now, that’s great do you want to tell me a little bit about your project, what’s it about 
and? [In Spanish?] no, no, no the rest of the interview is just in English. Rust, what’s it 
about and how did you guys come up with the ideas and stuff.

F: em, new project, new group. And like we’re working with. I’m working with 2 new 
people so like, what we’re doing is a talk-show basically and I'm like I'm going to be 
presenting the talk show, and I’m a little bit nervous about that because I have to put 
myself out there [true] and uh, yeah it’s different this time, [and how did you] because [ 
oh sorry, go ahead] there’s more pressure this time, [because you’re the presenter?] no 
not because I’m the presenter, because the group’s different, [oh! and why do you feel 
there’s more pressure?] because, [laughs) I don’t know, it’s like, 1 feel the pressure to do 
more work, [mmm how does that make you feel?] I don’t know. I’m not sure I like it really 
[laughs), [fair enough] it’s kind of like doing more work, not that I have a problem doing 
work but the last time it was kind of like working at my own pace, and this time it’s like 
you have to have the script in by Monday or Tuesday, or you have to have it translated by 
this day. It’s just like. I’ve got a lot of things going on, I can’t really, like I’ve got a list of 
things to do and Spanish is like at the bottom, ‘cause it’s my broad curriculum, and its like 
no, we have to have it done by this day and this day, it’s like, it’s a bit of pressure. And I 
don’t want to let the team down, like, [yeah] you know, [fair enough and the difference is, 
you feel you’re not setting your own timeline, you feel they’re being set] yeah [by the 
group] yeah, that’s exactly it.

M: that is different from the first time isn’t it.

F: yeah, it’s very different.

M: and apparently it’s only the 3 of you guys 'cause the other guy, is it Niall or Noel?
[yeah, Niall] I think he dropped out of the class, [the instructor] said

F: yeah he told me he dropped out, so it’s only the 3 of us

M: so I suppose it’s alright that you came up with the idea from the start anyway, [yeah 
true, true] but still that means more work for everyone I guess [yeah]. And you’re happy 
with the idea?

F: oh yeah. I’m happy with the idea and I’m happy being the presenter 

M: oh yeah and how did you pick roles?

F: I don’t know, they just like, I think Oliver was like, yeah we’re going to do this, 'cause he 
did a talk show the last time so it’s like, it’s a good idea you know so, then he was just like.
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he wanted to be the presenter, and he was like, well you can be the presenter if you want, 
and it was kind of like you know a back and forth thing so 1 was just like, okay. I’ll do it

M: good, that’s good. It’s probably better for that to change

F: like for him to not be the presenter this time?

M: yeah. Well 1 think so, imagine if you were the bartender again like (laughs]

F: oh yeah

M: that does sound like, well last time you were saying you’d want a more wacky sort of 
idea, it seems like this one is?

F: yeah it is, it is more wacky. But I’m kinda nervous about it through because like the 
delivery, 1 know people wont understand it but 1 just think, I don’t know how much time 
I’ll have to practice.

M: yeah true, well you guys have tomorrow in class and hopefully you can do a lot of it 
then

F: yeah 1 don’t know how much practice we can get done by tomorrow though, not just 
practice but like memorizing it all and pronunciation of it but as well like, it’s happened 
again, its just come at a very bad time. Like next week, 1 have a lot of things to do between 
now and next Tuesday so it’s going to be very tricky. But then 1 have all of Wednesday to 
practice and basically be ready so it’s not all that bad.

M: yeah. 1 think like if you left the line memorization for when you have time, that’s 
alright. 1 think the more important thing is getting to practice who says what when, like 
even if tomorrow you have to read off the sheets to do that, it’s still, like you know what 
your cues are and stuff, like it seemed like that was a bigger problem for the first round of 
presentations for everybody more than the lines, don’t you think?

F: yeah it’s true, yeah 1 think we had that problem more than others

M: no! 1 think you judged your group, well it’s interesting, she’s started giving out marks 
but didn’t get around to your group, so hopefully she’ll give yours tomorrow. But I hardly 
think you guys had more problems, 1 just think that was probably were the lack of 
practice showed in the groups. Like you can have your bit but it’s hard to know who says 
something else. And what about, how have you found the Spanish this time, you know, in 
the presentation, having to translate?

F: 1 don’t even know really, it’s not really like I’m learning any more Spanish, that’s the 
truth like 'cause I’m not really learning the language, it’s more like I’m translating using 
every source I can and then after I’ve translated then I’m just reading and start, how do I 
say that, how to I pronounce that?

M: right, you’re not really understanding why each word is what it is

F: yeah. I’m not really understanding the grammar or the format, so

M: yeah I understand, then, that is frustrating 'cause apart from, I don’t know how else, 
like I think you’re being asked to produce things that are actually probably impossible for 
you to come up with by yourself

F: yeah that’s true, we don’t have a lot of time and there’s only so many ways you can do it

M: true but, that is a shame, so like even from first time, you don’t think you remembered 
or understood a lot of, you know?

F: yeah true, like even from the first time I don’t really remember what we did, I don’t 
know, maybe 1 just have a bad memory but
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M: no, I don't think it’s just you. And the thing is, like at the time you said it well, but 
there’s a difference between being able to deliver something and knowing it, I guess.

F: did 1 say that?

M: did you say what?

F: oh never mind, forget it.

M: that, as well?

F: did 1 say that it’s better to, there's a difference between delivering

M: maybe, 1 don’t know

F: no it thought you said 1 said that

M: oh no, no. no, sorry, 1 wasn’t saying you said it

F: oh, I was a bit confused

M: no, maybe, 1 thing that’s just a common, that seems to be a common challenge from 
what 1 see

F: yeah 1 think you’re right

M: that’s a shame but, and last week they did do some more exercises at the start of class 
(Fred was away that week) [they did?] yeah, 'cause you know the first week you just went 
straight into groups [yeah true] oh yeah, so then last week they did do some exercises but 
it was about rooms of the house or something, so it wouldn’t have the presentation as 
such. Um and so yeah, one of the questions is, are you progressing in Spanish, but you 
don’t really feel?

F: no, I don’t really. It’s a shame, it’s just a true thing, 1 don’t really feel I’m learning any 
more. 1 feel like after the presentation maybe 1 can remember one or two phrases that 1 
translated [that’s right] but any more than that I don’t really know like, 1 think even 
during the presentation like, say like now I’ve translated to Spanish and say if 1 look back 
over it I’m like. I’m just going to be lie, what am 1 saying, it’s more like me getting the 
pronunciation and the cues right instead of me actually knowing what I’m doing

M: yeah, yeah, instead of the actual language [yeah] that’s a shame. Your pronunciation is 
good on the plus side, but still that doesn’t, 1 know what you mean, it’s not going to help 
you just speak to a Spanish speaker 1 guess.

F: is that the point of the course, like? To get me to speak to Spanish people? To get to 
know how to learn the language?

M: 1 don’t know. 1 think a lot of the course puts the work onto you, you know for how 
much each person wants to devote to it 1 guess. Like, for instance, 1 talked to a girl 
yesterday who doesn’t use google translate, so she’ll just look up every single word and 
try to see how it makes sense. Obviously it takes a long time. Whether she might learn 
more from it doing it that way, it’s possible, but it seems like the course, I’m not sure 
really, 1 don’t know what the aims are. That’s a very valid question.

F: yeah 'cause if 1 could look up every word in the dictionary like, I mean. I’d love to do 
that to learn the language, but the truth is, I just do not have the time like, it’s just the 
truth. So I think it’s, 1 don’t know if I’m right but it’s more like, like, just kind of filling in 
the gap. It’s kind of like, you do this course, say for two years or something like I did, and 
you’ve been doing nothing but this course so now you’re in third year, we’re gonna give 
you a bit of a choice, like you can do a bit of Spanish but just so you’re doing something 
different but no so much that you’re learning something new.
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M: ah I see what you mean

F: I don’t know if I’m right but that’s [is that even the point of broad curriculum I 
wonder?] more or less, yeah I think that’s the point, [to get you to do something outside 
your area but probably not to a very serious level?] yeah I think, I don’t know if I’m right, 
but I think that’s the point.

M: well that’s interesting, 1 never even stopped to think about that. I know people are in 
the course for many reasons, some people really, really want to learn Spanish and I guess 
it’s frustrating that maybe they’re not learning as much as they want, and some people 
just want a module that they can pass and help their grades or whatever

F: yeah, 1 mean like Oliver is really good and i 
than me.

think he knows a lot of Spanish, a lot more

M: but he, see, he’s got a Spanish girlfriend and I feel like, he and there’s another girl, 
Imelda, her Spanish is quite good, they’ve have done a bit of Spanish before, not formally 
but still, that helps. Like if you were to go into a French module now imagine you going to 
a less advanced French module. I’m sure you would know a lot.

F: yeah true, true

M: anyway I don’t think that’s important, I guess it’s just what you’re getting out of it, and 
it’s a shame if you’re putting work in and if you don’t feel like, you know, [yeah] that 
you’re getting a lot out of it

F: does that help your research in any way?

M: yeah definitely. I’ll never know anyway ultimately until it’s all day but I think so. it’s 
nice to have honest feedback, I feel like it’s very easy for people to say oh it’s fine, it’s 
grand, and then what do 1 take from that? You know, like, I have no idea

F: alright 1 though I was kind of like, what’s the word, sabotaging the

M; no, no, definitely not. 1 guess that’s the point, you do have different experiences, and 
it’s not like I’m trying to promote the course, I like language learning, I’m not saying that’s 
the best way to do it. So it’s good. What about um, you sort of touched on this, the factors 
influencing your Spanish right now, for instance, how much you’re able to give to it.

F; um, right now, 1 think I should be able to give a lot more, well a bit more than last 
semester, because 1 have a lot more free time, like say Wednesday is like basically one 
lass in the morning and then Spanish, and then every other day is like finishing early, so I 
should be able to give a lot more time to Spanish but it’s just like on a week, like say like 
this week and next week. I’ve got so many assignments to do just for one week and after 
this one week is over I wont have as many, so say if the project was in two weeks from 
now, well is it two weeks from now? [no, it's next week] yeah so if it was in 2 weeks from 
now it would be like oh yeah, I can give more time, 1 can learn more, but just the way it 
fell 1 just can’t

M: that everything’s at the same time [yeah] that’s quite annoying [it is but..] and even in 
your module, everything is clustered? [yeah] that’s annoying, they definitely could have 
worked in their own department to work that stuff out, I mean you wouldn't expect them 
to work around broad curriculum or vice versa but surely...

F; I guess, there’s so many of us, there’s like 160 or 140 of us, it’s kinda hard to [just in 
biomedical?] no, it’s not, like I do a mix of mechanical, and electronics, and then a bit of 
bio [I see] so I’m doing all the stuff that the bio people would do, then all the stuff that the 
electronic people do as well, so that's why sometimes the assignments can be clustered in 
like one or two weeks. But then after that it’s fine and then 1 don’t have to worry about 
that again.
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M: oh that’s good, well then you'll have another project, so

F: yeah the third project, maybe I'll be lucky the third time

M: hopefully. What about, how do you feel your group’s working together?

F; I think we're working fine together, yeeeeah, like 1 think, we’re working together fine. 
It's just a bit different from the first group. The last group was kinda like, very kinda 
chilled and kind of like, oh yeah, we’ll do this and we'll do that, and it's like yeah great.
And this group is kinda like, it’s kinda the same thing but it's more intense. More 
pressure. Like it’s just, I think it’s just the people who are different. I think like the group 
would be very different if Oliver wasn't in the group, it’d be very different, because he’s 
very enthusiastic about Spanish and he’s like, oh yeah, let’s do this, let’s do that, he’s 
really enthusiastic about it. Like say if we replaced him with someone else, we would be 
like, a bit like the old group but [less] but maybe we would do things differently because 
maybe we’d want to learn from our mistakes, well I would anyway.

M: yeah interesting. But this time it’s like, it is more pressure and more intense.

F: yeah. I mean, I’m not like blaming Oliver, like, he’s very enthusiastic and I think that 
helps the group

M: but I understand because that does impose a certain pressure too

F: I mean, I don’t want to let him down like, ’cause he’s like, he’s very excited about he 
project, and if I showed up and I didn’t know my lines [laughs], 1 don’t think he’d be very 
happy

M: yeah that’s interesting. Well, obviously it means, that’s nice that you care, you know. 
Obviously if he rubbed you up the wrong way you might think. I’m purposely not gonna 
learn my lines, you know

F: well I wouldn’t do that, but [no no] but maybe something to that effect

M: mm. oh well that’s interesting, so even though it’s more intense and you don’t 
necessarily like being put under pressure, still you feel you would deliver also for the 
sake of the group

F: yeah, well, yeah I guess I have to [laughs]

M: well, you have to for yourself. And what about in terms of making decision and 
dividing up the tasks, do you think it’s fair in the group?

F: mmm. Let’s see. I don’t know, there isn’t really much of like, well say like the first week, 
'cause I missed last week so I don’t really know what happened last week. So the first 
week, is kinda like, it’s kinda like, yeah I think everything was divided up equally, it was 
kinda like, we just kinda decided the characters, then we decided like who was going to 
be who, who’s going to be what, and what to do for the following week, stuff like that. And 
then like, say like, outside of class, I haven’t seen any of them outside of class, it’s only 
through emails and like texts, like, like Oliver text and emails a lot like you have to do this, 
you have to do this, or get this done by this date, so. I guess Oliver is like taking up the 
role of the leader, even though I’m the presenter, so like [yeah] he, well I’m the presenter 
in the show so maybe I shouldn’t be the leader but I think he’s kinda like, we’re kinda 
building the group around Oliver’s idea, and around Oliver ’cause he wants it to be like 
really extravagant and really great [in like, the presentation?] yeah, like he wants to have 
music and stuff in the presentation, and he asked me if I can do the music, and 1 haven’t 
gotten back to him yet. But yeah it’s kinda like we’re building the whole group around 
Oliver and he’s kina like delegating the group.

M: yeah and so that’s not necessarily your preferred way of working?
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F: I don’t know, like in this group, maybe it is, [oh yeah?] ’cause like, if I was in charge and 
I wasn’t as enthusiastic, and I was like, alright Oliver we’ll do this and do that, or alright 
Siobhan, we’ll do this and do that, they might be like, yeah we don’t’ really want to do this 
and there would be like a clash. But you see I don’t really mind following somebody else’s 
idea if it was good enough, and 1 think it is good enough

M: ok, so you don’t mind

F: I don’t [interesting!] I mean like, 1 would mind if it was a really crap idea, if it was 
really boring idea, if it was just like oh yeah do this, do that, I might suggest something 
different, but Oliver is kinda like, he comes up with a good idea and he’s like, alright we’ll 
do this and we’ll do that and 1 mean it’s more or less his idea so 1 guess we have to, he has 
to delegate, so it’s only fair I guess.

M: yeah it is interesting, and 1 think sometimes people do fall into the some roles. I don’t 
mean um character role but in a group situation, I wonder if he’s just more likely to want 
to take charge, than maybe someone else who’s happy to let other people take charge if 
they want to.

F: yeah, yeah I think you might be right. 1 think he might just like being in charge, [maybe] 
maybe just in Spanish, maybe that’s just his role

M: yeah I wonder that too, how different people are in their classes

F: yeah I think it would be much, not better but it would be maybe interesting to see how 
if say we stay in the same groups and it was just like okay, one group, here’s my idea and 
see how I delegate and then the next project is, you know, a different person in the same 
group’s idea, and see how they delegate.

M: yeah that would be interesting, like in the Apprentice [yeah I suppose (laughs]] 
[tangent about leadership] and um what amount of time would you say you’re able to 
spend on Spanish every week, like say for this project?

F: I’d say outside of class, maybe about an hour or two. 

M: that’s what you’ve been doing?

F: that’s what I’ve been trying to do, anyways.

M: ok, that’s good! And are you experiencing any frustrations or difficulties with anything 
to do with the course?

F: um I think it’s just the learning, which is a bit frustrating maybe. Because we’re not 
really learning anything. 1 mean 1 didn’t go to class, so I was never gonna learn anything 
last week, but the first week back, like, we didn’t learn any Spanish, we didn’t go over 
anything we’d learnt, so, I mean, we’re not being tested on stuff we’re supposed to know, 
so we’re not going to know it anyway, [no] so it’s like the test in the end is just like the 
listening exam and 1 think t’s just like you write down everything you hear, and really 
that’s not that hard, lie it’s pretty easy like, if you, say if you’ve done a different language 
maybe, say like I’ve done French, I can kind of, I understand how things are pronounced 
or how they should be written down. I can kind of get that, you know, so it’s not that 
much harder in Spanish. So the exam is like, when we finish the exam, its like we’re not 
really going to know much more Spanish, [o that’s true] 1 mean 1 know how to say my 
name and my age and everything so if I’m lost in Spain it’ll help me but not much more 
you know (laughs]

M; yeah everything else you just, you don’t think there’s been that much constant learning 
or revision?

F: yeah
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M: yeah, I think that’s quite a common comment as well, it's certainly not only you that 
feels like that.

F: I think, it might be say, like, if this is advanced class, this would make more sense 
because it’s kinda like in an advanced class, we could all well not speak, 1 wouldn’t say, 
well speak a bit of Spanish, but your written Spanish would be a lot better and uh [yeah 
like if you were to do it in French] yeah and like, then it would just be building up on what 
1 know. And 1 know I’m really out of practice in French and 1 probably need to like go back 
and revise and I’d feel like 1 have to revise, look at stuff and be like, oh yeah 1 knew that 
word a couple of years ago but I don’t know it now so I’d feel like I have to know more 
French than I do know, say if it was advanced French. But like, this is beginner Spanish 
and it’s kinda like, ok, so like, you go on, you revise, no not revise, you go on, make the 
script, translate it more or less by yourself, [yeah] and then you can present to the class, 
and it’s like, I haven’t learned anything doing this! [yeah] So, I don’t really know like what 
we’re doing.

M: hmm I must say I’m starting to wonder myself the benefit of doing it at a beginner 
level, ’cause the people that are able to take more away from it are the people that already 
know a little bit more, but that’s not fair, ’cause they’re technically not beginners, [yeah 
true] yeah that’s interesting. Uh oh that better not be the one big finding, I hope there’s 
something else! 'cause that would be so negative. But sometimes it’s the truth.

F; so like, 1 hope, does this hurt your report? [no no, not at all!] 'cause I feel a bit guilty 
saying this stuff.

M: no but it’s not, honestly, Fred, it’s not just you, almost everyone says the same thing, 
well not the same thing but different things about different things, but you know. Maybe 
there’s a reason most beginner classes don’t do this much group work or project work. Or 
maybe if you guys did different things in groups. I don’t know, but these are all interesting 
things, and that’s the point of research, I think.

F: I suppose. Maybe your research can change the way beginner Spanish is taught

M: well, they certainly would have to listen to it. It’s like a big long course evaluation! 
What about, yeah, what if anything do you think you’re getting out of, so like the Spanish 
learning isn’t great, do you think you get anything out of working in the groups?

F: I think it’s just like working with different people, I mean like, you kinda have to adapt 
to working with other people, like in the last group, it was kind of like, I wouldn’t say do 
more or less whatever I want, but I [yeah] had more freedom and I could say to the guys, 
like I can’t really meet up this week, and they’d be like, neither can I, and there isn’t any 
pressure for us to meet up, but in this group, say like Oliver, I feel like I’m throwing him 
under the bus [laughs] [no, you’re alright!] like Oliver says we’re meeting up this Friday, 
and like. I’d be like, we’re meeting up this Friday, I’m not getting out of this, because he’s 
definitely going to be there Friday like (laugh) [and are you guys meeting up Friday?] no, 
we’re not [oh ok, this is a hypothetical] this is just a hypothetical, but if we were, [still it 
might happen!] but if we were, I’d try to my best to meet up Friday like. But like in the old 
group it was kinda like, we’re meeting up this Friday, and I was like, well I’ve got a class 
on like, so, I can’t really meet up and they were like, oh yeah I guess we could do 
something else as well, and then they never met up before the project. So I don’t know, 
that’s the different thing, I think that’s what I’m getting out of the project, working with 
different people. I think it’s kinda good for me like, when 1 finish college and start 
working in the real world.

M: yeah, that’s true, 'cause how much do you have group stuff with your other courses?

F: I mean, we've had group stuff for the past.. I mean, we have groups every single year 
but for the past like 2 years, first and second year, I was like in the same group for every 
single project [oh really?] so it was like, well, we were in the same group and then for our 
final project we got like, we were kinda merged with another group, but then it was just 4, 
but 3 extra people, and I had already known one of the guys who was in our group and 
left. Em, so it wasn’t, so I didn’t really learn much from being in that group. One thing I
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learned from being in that group was kinda like, well you can get really lazy and laid back. 
We were just like, 3 of us were so nice and so tolerant of each other, and the forth guy just 
wasn’t tolerant of any of us, he just didn’t like our very relaxed attitude about stuff, so 
like, I don’t know, 1 guess this time working with a different group, and say this year, for 
my project this year, 1 don’t know what my group is this year, which is kind of exciting 
[when do you get that?] em 1 think it’s in the next two weeks, this is for engineering, so I 
guess that’s kind of exciting like, I don’t know how I’m going to work with this time but I 
more or less know everyone in the course so like. I’m gonna know which way to adapt.
But I mean Spanish is kinda good 'cause you’re put in more or less with a stranger, ‘cause 
like I didn’t know anything about Oliver before, actually before [is Siobhan in science as 
well?] I think so. 1 mean Oliver, I kinda thought he was enthusiastic from the first 
presentation, and then like he confirmed it in our group in the first week (laughs], but 
that’s the good thing about Spanish, is you kinda, you kinda, that’s what 1 get out of 
working with the group, like it's more the interaction I get out of it than the actual 
language learning.

M: isn’t that interesting. But at least on the positive, at least you’re getting that. I eel like 
some people would say, nothing really. Which is a shame ‘cause it’s still time you have to 
commit. I like that. In a way it’s a low-stakes practice because you know, for your 
engineering group they have to have success because if not, you have big problems. If the 
Spanish ones go not so great, some better than others, at the end of the day, if you’ve got 
some sot of decent presentation, you’re still going to pass, it’s not as cut through I guess 
[yeah true, that’s true] so that’s nice. And 1 can see how you get on well with your groups 
anyway, even if they’re different dynamics. You go along and you’re a positive person.

F: I guess you could say that.

M: that’s what I think. And you talked a little bit about how you think Oliver knows more 
Spanish, this question is just about the proficiency levels, do you think they influence 
your group at all?

F; um like I think like because he knows more Spanish, like kind of, I mean, it would push 
me to learn more if I had more time, but it kind of makes me feel, not insecure, but it kind 
of makes me think maybe I should step it up a bit, maybe I should know more I mean 
because it’s a bit of a mismatch 1 mean if he’s working with me and if he knows so much 
more than me, he’s basically carrying me on his back so like it kind of makes me think like 
I should maybe put in more time so that we can all be on the same level

M: right, so it’s motivating? In some way

F: well yeah, it’s motivating, in some way

M: and it doesn’t make you feel uncomfortable?

F: um not really no.

M: that’s good, 'cause in the first group you guys were all pretty much the same? [yeah] 
And 1 think Siobhan is too? [like] 1 don’t thin she’s ever done it [yeah true]

M: what about you mention you’ve had some contact in your group outside with email 
and texts? [yeah true] but you haven’t met up in person yet? [no we haven’t met in 
person] and the email sounds like it was more or less coming from Oliver

F: yeah it was (laughs)

M: and yeah, it’s hard to say since last week they did a bit of exercises in the fist half, but 
this question is whether you prefer the first half of the class or the second?

F: you mean the first half like the exercises?

M: yeah.
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F: I guess, it’s different, like I think, it’s not really a black and white question, it’s kinda 
like I like the group, like I like certain aspects of both, but if I were to pick one I’d say 
maybe the group 'cause it’s just more fun than coming into class, sitting down and 
shouting out answers, I think. [1 know what you mean about it being not black and white, 
'cause one could be more useful but not as fun] but even like, the first half, it’s just like, 
with the teacher, it’s a bit hostile, she was just like, it’s kind of like if you get a question 
wrong you really get it wrong, like you should know this stuff, I feel like she’s really kind 
of putting you, not putting you down really, but something along those lines. It’s like you 
kind of feel bad for getting things wrong. Like I remember trying to answer a question 
once or twice and she was just like, no, and I think 1 tried to tell her why I thought it was 
the right answer, and she was just like, absolutely not (laughs]

M: oh that’s so demoralizing

F: yeah I think yeah, demoralizing is the right word. So I think that’s why I prefer the 
groups.

M: yeah so if the whole class was just the teacher-based exercises you wouldn’t

F: I mean. I’d still do it, but 1 don’t know if I’d answer too many questions

M: yeah and I notice it’s always the same people who answer the questions

F: yeah ‘cause that’s what it was like in my French class 'cause it like me and a couple of 
other people answering questions

M; I know it’s a lot more fun when you’re answering the questions, isn’t it

F; yeah I mean it was really cool in French, the teacher used to be like, can you give 
someone else a chance, to answer questions, and 1 was just like, ok, that’s great. I’ll give 
someone else a chance. But like ‘cause I’d always go home and study the stuff, but now it’s 
just so different, I don’t know, college is so different from school. Like if I’d done Spanish 
in school, it would have been so much different, 'cause college, you just don’t have that 
much time for so many things, [no] you only give a certain amount of time to so many 
things [yeah and they’re not all equal] yeah true, and maybe I just have too many 
commitments, you know, maybe I just need to sort that out.

M: yeah maybe, see how you go with the things that matter most to you. I feel like that 
sometimes too, but then in other ways 1 think the busier you are, the more you get done.

F: you think so?

M: yeah, well, if all I had was time to do stuff. I’d never get anything done [tangent about 
the PhD]

end
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Michelle Interview 4

(M: Interviewer, MM: Michelle)

M: okay so do you want to start with a little bit about yourself in Spanish?

MM: [laughs) on no. Me Ilamo Michelle, tengo veinte anos. Donde en Dublin, vivo en Lucan. 
That's about all 1 remember.

M: that's alright, what about, what about your project? [the last one or this one?] no this 
one, I don’t know anything about it!

MM: we've done a little sketch where two students are late to class, and they're trying to 
come up with an excuse and the teacher starts asking them why they’re late and it just 
gets worse and worse. Their bus is late, but she asks us where and we can't think so we 
say Grafton street, and it’s like, uhhh no nevermind.

M: and how did you come up with it?

MM: uh I had done it in sign language a few weeks ago, or before Christmas, we had do 
dramas. And that's what my group came up with. So when we went into Spanish, I was 
saying, oh I hate when 1 have to do these types of things, and they were like, oh you’ve 
done it before, okay what did you do? So they just took my idea, [oh really? So it’s you and 
3 other girls?] Aoife, Amy and Aolly.

M: oh yeah, did you know any of them before?

MM: I remember Aoife from the first day, just from the first day. [but none of them are in 
your?] no, they're all in science, [oh are they?] Everyone in class seems to be in science 
except me and Alice, [you’re right!] Alice and me are the only arts, [yeah well 1 haven't 
talked to everyone but] they all seem to know each other as well. [I think it's only the 
illusion of them knowing each other] no, I think a lot of them are in class together [well 
maybe, though 1 guess it depends on how big the classes are] yeah they all kinda study the 
same things, then me and Alice [so you really think you’re the only 2 arts students?] yeah 
that’s what Alice said and everyone I’ve come across so far seems to be science

M: oh 'cause 1 always forget that Rachel’s not arts 

MM: yeah I know, she’s earth science

M: 1 suppose that’s closes to the arts! Um oh yeah, so you guys, so they basically just took 
your idea? [yeah] and then how have you divided up the roles?

MM: uh the first day we wrote up the script in English and then we translated our own 
lines, so we did it ourselves and then put it together last week, or got it corrected last 
week, and then we’ll put it together and have it all up in one place on Wednesday.

M: gosh so you already have it all up

MM: well 1 have my bit typed up anyway, so the others have theirs translated so it’s just to 
put it al together so we know when to come in and stuff

M: yeah, so you’ll have, so on Wednesday what do you plan on doing?

MM: probably learning off our lines and knowing when to come in and making sure we 
can pronounce the words and that kind of thing

M: cool and everyone did translate theirs? 

MM: yeah it worked well this time [laughs]
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M: that's really good [yeah] I’m just trying to think of, did you have your whole group 
together both times? because this time around there was a lot of absences.

MM: no, the first time Hilda wasn’t there, but Amy knew her so she emailed on stuff but 
everyone was there last week

M: that’s good, and have you guys been in touch outside of class?

MM: not much no, I just emailed them the script up in English and then they took it 
themselves and translated it so

M: so you did that after the first class?

MM: yeah

M: oh that’s good and did you volunteer to do that?

MM: yeah ‘cause I had written it down [in class] yeah so it was easy to type up

M: mmmm and listening um, I just a little bit listened to the audio, and it sounded like you 
were on task [yeah 1 think so ] from day one

MM: yeah, Hilda seems to think it’s not complex enough but to me, anything is complex in 
Spanish [totally] she was wondering will we have enough new vocab [all of it!] yeah, all of 
it is new to me! I don’t know what she learned so.

M: sure and that’s interesting too, and what else did I hear, someone was suggesting to do 
longer lines

MM: Amy [Amy, which is unusual because her group was the one that actually had a lot of 
success with short lines] no, her group learned off the big paragraphs, they were um.
Take Me Out. [yeah but I didn’t think they did big paragraphs... oh hers were but not the 
guys] yeah she had big paragraphs but I didn’t think it really worked for her and then she 
thought it did work better and I thought, ummm not really, but at least Aoife agrees with 
me that it works better when it's interactive

M: that’s interesting, so you managed to keep it more like that

MM: yeah one against two (laughs]

M: I'm so surprised to hear that, actually, because

MM: yeah I was stunned but it didn’t really work 'cause what group had., [most groups 
had groups had big chunks] big parts and it didn't really work

M: the roommates one, that Aoife was in, that was quite big. [yeah ours was literally a 
sentence each] the first one, that talk show you know [yes, the Graham Norton one, that 
took forever] totally, and was Hilda part of that one? She was! [she was, she seems to 
have quite a good level of Spanish] oh does she? [well she seems confident enough 
speaking it, and obviously if she thinks this vocab isn’t new..] maybe it’s not new for her 
[everything is new to me!] see 1 don’t talk to Hilda so I don’t know [everything seems new 
to me] Yeah and even of the people I talk to, even 2 people who have done some Spanish 
before but even for them I don’t think they would think it’s not challenging [yeah]. And do 
you feel this project is challenging you enough?

MM: definitely, like we still don’t know how to form sentences really, we have to do 
everything ourselves.

M: and how did you, how did you translate it?
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MM: I had to go to google translate. Like 1 tried to do words, individually and then put 
them together, and then just check if it was right, but it took a really long time [yeah] 
'cause I don’t know anything.

M: and once you get it on google translate. Like do you find you can look at things and 
some of them make sense or?

MM: not really, it seems to be quite good for Spanish though, 'cause the structures seem 
to be fairly similar, it just gives you a more formal way of saying stuff, but that, otherwise 
it seems to be quite good. But I don’t know any different, I can’t compare it to anything.

M: yeah you’re right I’m just trying to think, like, do they have it for Irish?

MM: they do, yeah, it’s not great, 'cause the word order is different in Irish and it’s not, 1 
doubt there’s very much research gone into it, Irish wouldn’t be much widely spoken.

M: and I’ve used it for Russian before just to cheat when 1 write my grandparents and it 
wouldn’t do, all the word endings it doesn’t do

MM: yeah it wouldn’t do them in Irish, they put the wrong

M: and what about, did you do German or French?

MM: I did German, [so I don’t think it would be great for that?] it wasn’t great, no, 
conjugating.[interesting] It got us through but, they’d know when you’d used it. [and you 
had to know] yeah you’d have to know, yeah I did use it, but I was really stuck, [yeah] 
once you knew, you could kind of translate it, but with Spanish like I can’t even attempt to 
fix it 'cause I don’t know where to start

M: true, and do you find like so you got your corrected last week? [yeah] by [the language 
assistant]? (F unsure] by the student? [yeah] and does she go over what was wrong with 
you? [em just that it was very formal, you could like, informalize it, she was saying, that’s 
like what granny would say, not what we’d say] that’s interesting because I’ve seen jobs 
go for google translate and 1 would imagine that they’re always pitched to youngish 
people

MM: yeah it must give you the formal way [yeah maybe, I suppose if you need it for 
business] yeah maybe the standard version and then the more slang then they won’t give 
it to you

M: plus 1 wonder what region they’re even aiming it for, even Spanish, [the language 
assistant] is from, is she from Madrid, well wherever she’s from, [they might have a 
different] yeah like you guys always say, and I’ve even starting thinking like it because it 
does sort of work, we’ll meet at 6 so. Like I’d always be like, so, so what, why would you 
say so at the end? Or like.

MM: like is every second word in most people’s sentences. And this is what my class that 1 
have this morning is analysing stuff like that and it drives me insane now when you’re 
listening to it or when you say it yourself.

M: oh so is it sociolinguistics, your morning class?

MM: eh no, discourse analysis [oh yeah, yeah] so before Christmas we were looking at 
discourse markers, so frustrating now when people start using them. Especially the 
lecturer I have for it, [she uses them?] she uses a lot of them, we had a different one 
before Christmas and now you’re looking at this one going, come on, you know this stuff!

M: yeah that’s so interesting, [yeah, so and like would be very common.] Well, [well, yeah] 
that’s a big one. [well works for anything!] yeah, it is cool. Do you like, ’cause I remember 
you struggled, well you didn’t like the discourse one very much last term because he 
didn’t tell you what he wanted
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MM: still don’t really like it This term is completely different it's a different lecturer. Like 
our assignment was a group assignment so that was okay, 1 had to do, 1 had to do 
discourse markers actually but 1 only had to do that bit and the transcript and then we 
kind of worked together but 1 didn’t have to do the whole thing myself 'cause 1 would 
have done it This terms is um childhood narrative, how they tell stories, how they 
progress and stuff.

M: oh that’s so interesting! And why do you guys have to learn that as part of your?

MM: 1 don’t quite know. 1 think they’re really stuck to give modules to us. Like we’re 
mixed with um Clinical Speech, so it makes sense for them, they’re learning what they 
should know at this stage and that age. They’re trying to, like Irene is trying to focus on 
sign language as well this term but she doesn’t know a lot [laughs)

M: and for you, it’s so hard to predict what will be useful for you guys

MM: yeah definitely, we go into such broad ranges and stuff

M: (tangent on child speech and discourse markers) 11:42 Now, do you feel you’re 
progressing in Spanish?

MM: not really, no, 1 don’t really feel like 1 am, ‘cause we’re just learning random stuff 
here and there, vocab rather than sentences, and not topic by topic. And then the 
presentation is whatever we want ourselves, it’s just, it’s not what 1 was expecting.

M: yeah, and what were you expecting?

MM: just a topic by topic conversation, how to get by if we went to Spain, that kind of 
thing.

M: like you would have done in school or?

MM: yeah or in sign language, like sign language 1 learned from scratch last year just topic 
by topic, vocab, and sentences, then you have a structure you can follow by yourself, 
whereas this is a bit...

M: and the stuff she does at the start of class, 'cause I’m not always there for it, that’s not 
like that’s not...

MM: no, there’s no structure to it, it’s very disjointed, this, that, or the other. It’s not her 
fault, it’s whatever she’s been told to teach us probably but

M: well the interesting thing is, Tm pretty sure what she’s teaching is stuff she picks 
because 1 don’t think they’re told to teach anything, [really?] 1 think they’re’ told to leave 
it to you guys to just do the projects

MM: really? See that’s what 1 find frustrating, like we need to know what to do in our 
projects, they’re just completely separate from anything we do in class, [yeah that's 
interesting] like 1 know that’s what 1 did last year in Irish but 1 had Irish, so 1 though, 
that’s ok, he’s just letting, there’s nothing more he can teach us, we can learn an awful lot 
in Spanish.

M: yeah you’re right, so for you, you think it worked better when you had a higher 
knowledge?

MM: yeah when you have a higher knowledge you can do it yourself

M: that does make sense, 1 wonder about that too. But then see the people 1 interviewed 
last year were in intermediate Spanish and they found other areas frustrating like, so it’s 
interesting, whereas for you, it sounds like for instance, this time around your group is 
actually doing what they’re supposed to be doing, but your level of unhappiness with the 
class isn’t to do with the people
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MM: no, no just what we're learning, it’s kind of frustrating 

M: and are you enjoying this group more than last group?

MM: um, [like working together?] they’re a lot quieter this group [oh yeah?] yeah, they’re 
not particularly chatty like the last group, but they’re grand, they’re nice still.

M: yeah, and in terms of how you work together?

MM: I think we’re working well 'cause they’re actually doing the stuff this time, last time 
it didn’t work out very well

M: yeah it was just you and Rachel?

MM: yeah we did a lot, but this time everyone’s doing their own part, [that’s good] so 
that's a start anyway, but they're a lot quieter an3rway.

M: yeah and has that made you take on more of a leadership role?

MM: well., they’re not piping up so kind of have to, like, 'will we do this?' like Amy said in 
the first week, oh we'll just go home and type up our own lines and I said, but we need to 
know what others are saying so that’s why Aoife and 1 were

M: that’s right 'cause she was like, oh I'll just ask you some questions, and you were like, 
well, what questions? Oh just, you know, general questions

MM: yeah! But how am 1 supposed to know what to do! So that’s why we were all getting 
[undecipherable].

M: see it’s nice, like, when 1 listen to it I don’t really know what I’m listening to, but like 
when you say things it’s like, oh!

MM: yeah 'cause her last group was just big paragraphs so she didn’t have to answer to 
anything, she just knew [she knew off her bits] if 1 say this, it will be fine. Whereas this 
time we’re trying to interact and like, you can't just do it on your own! So that’s why we 
wrote up the whole thing in English, [good] but it looks like it’ll be short though again so 
we’ll have to add in some sentences

M: yeah well you’ll be able to time it next week, this, this week 

MM: yeah hopefully it will be longer than last time!

M: and have you gotten your marks back

F: no, my group didn’t get [she didn’t get around more] I think she only made it to one 
group

M: but 1 don’t think the length, 1 don’t think she’ll notice the length

MM: it didn’t seem that short, like, even watching it back it didn’t, but when 1 saw the time 
on it, [only when you saw the time though] 1 was like uhhhh 2 minutes 52! But she 
wouldn’t know that 'cause she wouldn’t have watched that? [no] no, so she has nothing to 
go back on.

M: exactly, and you guys didn’t have that many gaps or anything, [no] some people, but 
the time they shuffled around or whatever.

MM: yeah, ours flowed... quite well, so 

M: and you certainly knew your lines!
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MM: 1 did (indecipherable) I just learned them off!

M: what about, how’s the balance of this module and how much work you're putting into 
it, compared to your other ones?

MM: at the moment I don’t have any work to do for the other modules, so it’s okay, I can 
do the Spanish. Like I haven’t been given any work yet since we’ve come back, so I have 
time to work on Spanish, but I haven’t had much to do on it. [no, what have you been 
doing it, just?] write, type it up in English, then translated, and once I’ve got it corrected, 
now I can learn it. And have it ready.

M: and the homework?

MM: (laughs) I completely forgot about the homework,

M: yeah it’s hard, unless you do it right after class, or you know, like that day after

MM: yeah I get home at 8 that day, and the next day 1 finish at 12 and 1 don’t want to do 
anything the rest of the day, it’s nice to finish early, and I don’t want to do any work. Then 
I’m only in for an hour on Friday but it throws the whole day off'cause it’s 2 to 3, so the 
whole day is gone, when 1 get home, my sister’s home. Then it’s the weekend, then it’s 
Monday and it’s like, oh 1 have to do my Spanish!

M: but you do get it done

MM: yeah, I get it done for Wednesday yeah

M: do you guys correct it in class? [yeah] but do you go through it? [not really, no, she just 
asks us to read it out and tells us what’s right or not] yeah that’s frustrating, some other 
people have noticed that as well

MM: (laughs)

M: and um, we’ve talked a little bit about how your group works together, you think well, 
but quiet?

MM: yeah but they’re getting the work done so it’s not bad 

M: and it sounds like they’re open to ideas?

MM: yeah they are, they’re not too bad. Hilda thought there wouldn’t be enough vocab but 
then she asked [the language assistant], and she said yeah, yeah, sure it’s all new, so I 
think she’s happy enough now.

M: isn’t that interesting, technically [the language assistant] has no authority in the class 
but they’ll still take someone else’s

MM: yeah rather than me and, like me and Aoife were like, how can there not be enough 
new vocab, this is all new to us!

M:yeah

MM: so when [the language assistant] said, yeah, no that should be okay, it’s just the 
vocab list at the end I don’t think she thought she had enough, you know the one you have 
to give at the end.

M: but they don’t all have to be nouns, it can be any parts of speech [yeah I know, that’s 
what 1 was putting, I didn’t know anything so every word was new!] yeah sure and 
anyway it’s how you explain it, like you could put ‘de’ and explain oh 1 didn’t know it 
works like this. And were you supposed to put a sentence?
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MM: I think you were, now that I think about it. [did you not?] no, I had completely 
forgotten about that sheet until the day of when someone reminded me, and it was like 
ughhhh so I just wrote it up. But still.

M: still, and you an do it more [yeah I’ll do it more this time] it’s amazing how fast this one 
has gone, like you’ve got this Wednesday and then that’s it [yeah and then we just present 
next week]. And do you feel you stay on topic as a group?

MM: yeah I think this group we’re staying n topic a lot more (laughs] [less to chat about?] 
yeah!

M: I wonder why that is, like, was there any particular members last time that were 
chatty?

MM: that were? [yeah] well Elaine would have been very chatty, and like I would be when 
no one else is, but when someone else is, that’s grand, they can chat, [yeah] actually 
everyone was last time, Fred was quite chatty as well. This time, Aoife’s very shy, so she’d 
sit quietly, Hilda I only met last week, she seems pretty chatty but always seems to be in a 
bad mood though (laughs] but she’d still talk, like, but she wouldn’t chat as much as..

M: interesting, and it’s interesting to go back into an all girls dynamic

MM: yeah well I’m used to it, in my course there’s only one man, I was in an all girls 
school so when there is a male or something it’s like (laughs]

M: really? So that’s still unusual?

MM: even in my class this morning, there was about 50 of us and there’s still only Damon 
from our class and one lad in the other, it’s just female-dominated everywhere!

M: wow, it’s like that in education too, it’s male dominated.

MM: it depends on what you’re doing I guess. There’s a lot of boys in Spanish, more than 
Tm used to!

M: yeah you’re right, and 1 wonder if it varies per language too. Like last year, in Irish? 

MM: in Irish, mostly girls, people studying two, maybe three lads.

M: 1 wonder why that is, see someone could ask that, that would be an interesting 
question.

MM: probably yeah, (] some research.

M: yeah why are some languages more male interested than others 

MM: I was surfside by that in Spanish

M: yeah and the whole class pretty much is science, it definitely wasn’t like that last year

MM: that’s pretty strange. Actually, thinking back, 1 think the Irish was mainly science, 
[really?] yeah, there was one person actually studying Irish, which 1 thought was pretty 
unfair (laughs] [they’re not normally. I’m sure these courses are for non-language 
students] maybe she was doing that outside on her own [weird] there was a lot of science 
1 think [as well] there was one from (DEST?]

M: but like technically, you guys get the same credit for it, and you as an arts student have 
to do a broad curriculum [yeah, I have to do it] yeah so it’s not like more science students 
have to do it than arts?

MM: I think a lot of science, or arts students don’t, like, they prefer essays probably, like, 
they’d be more used to it, so they’d prefer essays [essay broad curriculum] yeah ‘cause
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that’s what they’re in school like whereas science wouldn’t really be essay writing, maybe 
that’s why. I just hate essays. And the essay ones are only over 1 term, not 2. So whatever 
you’ve got that term, you’ve also got your broad curriculum essay.

M: but on the positive, as some people pointed out, a lot of BC ones are only 1 semester, 
this one goes both

MM: yeah that was the debate, 1 was like, one semester, or essay, or presentations, so 
okay, 1 took the language, ’cause 1 have to do presentations anyway [yeah] even if 1 don’t 
come, so it’s not that much extra.

M: and do you feel like, it sucks that the Spanish learning isn’t what you wanted it to be.
Do you feel that working through the class, you’re getting anything else out of it? Like, 
doing group work.

MM: not, well I’m making new friends I suppose, ’cause like 1 knew Alice before but in 
primary school, so secondary school 1 wouldn’t have seen her and then when 1 did see her 
in secondary school, or, college, 1 was like oh hi. So we’re probably, that kind of thing, 
[yeah, not so much skills or?] no, I don’t think much skills, ’cause Tm used to working in 
groups.

M: um yeah that’s interesting, 1 suppose you are put in different dynamics in groups.

MM: yeah this is totally beginner, whereas last year, well 1 was in some beginner groups 
but not Irish though, [no] I’d be quite familiar with the [groups and group dynamics?]

M: yeah and do you think you’re different in every group you do?

MM: not really, I think I’m the same most of the time... It depends on how much others do, 
if they do more, I do my part, if they’re not doing anything. I’m kind of reluctant to do 
theirs, but I end of kind of having to do theirs. Like, no, 1 think I would do the same 
amount every time.

M: yeah I definitely think you get your work done. I’m enjoying though, in this group, it 
sounds like because everyone else is kind of stepping back, you know, like, you’re

MM: trying to get them to do something [laughs]

M: yeah, I think that’s quite cool

MM: ’cause otherwise we’re sitting there for half an hour in silence. I’m like, do we just sit 
here in silence or do we try to do stuff and talk? So I prefer..

M: totally, well good for you for taking a role

MM: yeah it wouldn’t have been conscious or anything, [no] I wouldn’t have even thought 
about it until you said it, yeah they’re a lot more quiet and sit back and..

M: so I wonder what the third one will be like

MM: yeah... I don’t really like having to get them to do stuff, and trying to tell them, but if 
they’re not doing it, it has to be done so.

M: and clearly some people are happy to sit back and get someone else to

MM: yeah I normally would be but in this group I don’t think anything would get done if 
we all just sat back

M: yeah see, interesting, that’s the kind of stuff that does change and does make it 
interesting observing groups, really, no two are the same
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MM: yeah probably not, I’d have worked with groups though where no one else would be 
doing something and I was like, come one guys, we have to get this done, but in other 
times I would be the one leaving it to the last minute. But I'd still have it done. I'd always 
have it done, but it’s like, oh it’s not due for another week, it’s grand. But this time I’m 
kind getting it done in advance [yeah] so that they get in done in advance.

M: yeah and do you feel like some of the things you took away from the first time you’ve 
applied this time? Like having stuff done earlier [yeah, getting stuff done earlier] and 
practice?

MM: yeah get as much done as possible in the first week. And this time the first week, we 
had the whole class, and last time we didn’t [no], so 1 think that made a difference, [you 
did have more time?] yeah

M: but not all groups took that time, like a lot groups just chatted

MM: no, but we had the whole class, so it meant we had the time to get stuff done whereas 
last time we didn’t, we only had the half hour, and then some people were saying will we 
meet up outside of class, and no one had time really [that’s right] so if you get stuff in 
class done, it’s great.

M: yeah, only if people keep pushing to get it [yeah if they’re keen to do it, but they seem 
to be anyway], ’cause you’re right, last week there was only 20 minutes left for groups. 
The week before, I cam early and even still you were in groups already, [well yeah 'cause 
she didn’t do any class work with us that time, we came in and she put us in our groups] 
oh! So I’d already come what 20 minutes into that

MM: yeah she put our names on the board, 1 don’t know how she picked the groups

M: she told me she just did it randomly, ’cause first time it was alphabetical, and then she 
went first group member, first group member, first group member, like that, you know 
what I mean?

MM: oh yeah, 'cause we were wondering, 'cause all our names were put up, like she came 
in and put them up, and it was like, oh that’s weird.

M: hmm I think she’ll pick all of them now.

MM: is she? 1 think we only have one left.

M: oh yes, sorry that’s what I mean. And are you happy with that?

MM: yeah, ’cause it means we get to work with other people, meet other people. It would 
be nice to pick it once 1 suppose.

M: yeah, do you know how you’d pick?

MM: probably Alice and Rachel, ’cause 1 sit with the anyway.

M: yeah it’s interesting that they’ve ended up being in your groups.

MM: yeah, 1 think it’s ;cause 1 knew Alice before, the first day when she kinda walked in, 
and 1 knew Rachel.

M: but she was only ended up being in yours [no] no, Rachel has been in yours, [Rachel 
was in mine first] yeah that’s right, Alice’s not in yours. Alice and Rachel are in the same 
group this time that’s why.

MM: ’cause she wasn’t there the first day back and said if you get to pick groups put me 
with you and Alice, and we were like, we didn’t get to pick but you're still with Alice!
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M: that's nice that you told her. And what else, how much time would you say you spend 
on Spanish every week?

MM: well we didn’t have homework the first week, so I just had to type up the thing in 
English and translate, so that I did in a few minutes in the hairdresser while I was waiting, 
'cause they left me for an hour, so I had that time and thought, I might as well do my 
Spanish, [good for you] since last week. I’ve been busy, so I only typed it up last night 
really quickly, [with the corrections?] with the corrections, so tonight I’ll have to do the 
homework, [ok, but just that class work?] yeah.

M: and you’ve sort of talked about the, this question is about any frustrations or 
difficulties to do with the course. You’ve talked about how you feel

MM: yeah with the course yeah, just how it’s being learned and what structure there is to 
classes. Yeah it’s a bit strange.

M: so that, anything else?

MM: not really, it was a bit weird having to do a presentation so early, but 1 suppose she 
doesn’t have control over that, [no] like before Christmas, when we were like how many 
weeks into learning, 7 weeks into learning Spanish or something, for an hour a week, so 
that day when she gave it to us it was like we just have to start on our own, from the 
beginning.

M: but you did do well with it [yeah we got it through..] I don’t know how much you’ve 
retained but

MM: not much, I think if I thought about it I could remember the sentences but not really 
what they mean.

M: unfortunately isn’t that the same for a lot of classes like

MM: probably. We don’t go back over the presentations, like it’s not really topic by topic 
we’re doing the same thing, it’s just different every week.

M: yeah like last week it was rooms of the house, I don’t know what it was

MM: before that we had done jobs, like the names of jobs, and before that, things of the 
classroom, and now there’s the stuff in a room. We’re not learning how to set up where 
stuff is in the room, it’s just, all over the place.

M: yeah you’re right, there was that thing the other week about hay and the other one, 
like there is, there are.

MM: she goes over them so quickly, I never quite know what’s going on and then she goes, 
oh we did this before so I’ll leave it and you’re thinking ooooh did we? 'cause it’s all so 
quick (laughs)

M: yeah absolutely it is, I must say if 1 didn’t know it before I don't know how much 1 
would understand

MM: 'cause once you do it, she doesn’t go back over it, the next week it’s something new 
right away. We’re supposed to remember what we did, 1 know she does the homework 
but it’s off topic as well, generally. So...

M: and it’s hard to expect you to sit and go back over it on your own time.

MM: yeah if I had time 1 would, but when you have other stuff to do, it doesn’t really take 
priority

M: no, it doesn’t.
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MM: plus it's only once a week so you're thinking, oh I'll just leave it till before class.

M: yeah it's interesting, plus you can do enough to get by in the course.

MM: but to get by if I went to Spain.... 'cause I was looking into going to Spain this 
summer [oh yeah??] yeah I was looking at jobs and stuff, but there's all through English 
anyway so that was why I was like, okay, I don't need to have Spanish.

M: wow so you think you'll do that?

MM: yeah hopefully. I'd like to look into it more anyway, [where you teach English?] no 
'cause I don't have a degree, but just a monitor in the English camps, [oh yeah] activity 
supervisor, that kind of thing, [in camps of Spanish kids learning English?] yeah but even 
it's all through English an3rway. I'm sure others working would have Spanish if you 
wanted it. So nice to look into it, but I thought I'd kind of have Spanish to go but now I'm 
like, will I? [well you'll have more than nothing] yeah definitely. I was trying to get my 
friend to come with me and she was like, but I don't speak Spanish and 1 was like, no it's 
fine you don't need it. Yeah it's not, it says, you have to speak English and you have to 
force them to speak English to you, only speak Spanish in an emergency, but you have 
other people there who speak Spanish so you'd be grand. So it'll be nice to look into, [cool! 
And where in particular?] there was one, Cadiz, I think it's in the south of Spain.

M: cool! And what else? So that's your frustrations, difficulties. And what about 
proficiency levels into the group? You mentioned Hilda might have a

MM: Hilda seems to be more confident anyway, whether she has more or not I don't 
know, if she'd doing more outside work, I don't know [interesting] in the group, Aoife is 
kinda of similar to me, we're both going how.... do we do this, [and Amy] Amy is very 
quiet, 1 don't really know what sheQ-

M: I suppose you'll see more this week when you guys actually practice 

MM: yeah it'll actually be in Spanish this time 

M: but it's not like any 1 person dominates

MM: yeah no, [and it was similar last time?] yeah I think last time we were all pretty 
beginner, basic. 1

M: and you haven't had nay contact with the group outside of class hours this time?

M: no, [but you haven't needed to?] no we haven't really needed to yet. They were talking 
about maybe meeting up this week if we need to, like between this week and the 
presentation, but 1 don't know if we'll need to, if we have everything done, we can just do 
it ourselves and maybe the hour before class or something

M: and you're going to prepare all of Wednesday anyway (in class] 

MM: yeah, just learn off, provided they've done their work

M: hopefully everyone turns up! And so far do you think you're preferring the first half of 
the class or the group work half of the class?

MM: eh well we've only had 1 class with both, we've only had two weeks so far, so the 
first week was the presentation, and last week there was both, I kind of prefer the 
presentation because the first half is nothing relevant to what we're doing so it's nice to 
just get it done.

M: and you're not enjoying the activities in the first half?

MM: not relaly, if it was to do with our presentations mauybe, but it's not, it's completely 
separate, so it's a bit hard to focus on it.
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M: and when it was all presentation the first week did it seem like it went on for a long 
time or

MM: no, it went really quick but it was weird that it was English the whole class in 
English, even though it's Spanish class. It was definitely more useful I think, 'cause we got 
a lot done.

M: yeah that’s good. I’m really happy that your group did, some others didn’t.

MM: I know, I was talking to someone last week and all they got was a topic, and it was 
like, just now?

M: yeah, cause you’re right, that’s the longest you’ll ever have on it really.

MM: but it was only because I had the idea already, otherwise it would have taken us 
longer I’d say, [to pick] yeah but we probably would have had it done before the end of 
class, 'cause we had a lot of time

M: that’s cool. 1 think that’s all my questions, so next time I’ll ask you about your marks 
and also the questionnaire.

END
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Rachel: Interview Transcript 4

M; See the importance of having everyone’s numbers, which I’ve been saying for ages, but 
[yeah]. I think yours was the first one I had. And I don’t even have my questions printed 
up today, sorry - so they’re just on computer, [that’s okay]. You alright? Doing good right 
here?

R: No, I’m fine. Waiting...we had a project to work on, so I was just doing that for the last 
2 hours.

M: Oh gosh, yeah, from your 9- after your lecture. Hmm. Urn, do you want to start with 
the bit in Spanish, or do you want to do that later?

R: Okay Me Ilamo Rachel, tengo diecinuov, vivo en Dublin, lo siento. [0:43] I had something 
yesterday, but can’t remember it now.

M: Nice, and uh, can you tell me a little bit about your group and the project?

R: Um, it’s good...like, um, the other girl that isn’t Alice [Imelda]. Imelda - she’s great, she 
seems to really know her stuff.

M; Yeah, I think she might be a false beginner, like [yeah] she’s (done a bit) before. 

R: So, she’s good. I like our idea; I think it’s funny.

M: Can you tell me about your idea, cause I -

M: Yeah, it’s a game show, it’s from England, called [oh yeah] "The Weakest Link”. So it’s 
just, like I’m the host, and in the - in the show, she’s kind of a bitch. She - she just - 
always makes fun of people [the host does] yeah, and he’s witty and stuff so...and then we 
have celebrity specials, so there’s Paris Hilton, there’s hot dog champion of Europe, and 
Bergio, blip, blip, blip your man from Italy.

M: Oh yes - Berlusconi, [yeah] Oh yeah, and so the hot dog champion is a girl.

R: Yes [nice]. So we’re just messing around and then they’ll be introducing themselves, 
and then there’ll be a quest - a round of questions, and then they vote off who they think 
got the most wrong, so then, yeah.

M: And how did um - you were away the first class

R: Yeah, I was away, but so was um [Imelda] Imelda, so [that’s right] the other two just 
had the idea and we wrote the script yesterday.

M: Okay. So that’s all they’ve gotten to really - 

R: Yeah, just the idea, kind of.

M: That’s good, though, so you didn’t feel you missed out 

R: No, it was fine, it was...

M: What did it feel like joining a group that had already been...formed?

R: Well, I’ve been ta - like, I know Alice, so [yeah] it was good that I was in her group, that 
was handy [yeah], so yeah, it was fine. [Good.] We just went straight into it; they weren’t 
like "Oh, you didn’t do work last week". They were fine. [Good. That’s good.]

M: Um...what um - and how has your group divided up the work?

R: Well, um (name?) is going to send us, we gave her our emails [oh, Imelda] the script in 
English, and we’re gonna translate our own lines, and I said Td just do questions and 
answers because we hadn’t really thought of it, so I just like - I’ll just do the questions and 
answers (when I’m at home), so I have to think of questions. I have a few ideas, [good]

M; And how um - what about picking roles? Like, how did it come that you’re the 
presenter, for instance?

R: I don’t know, they asked "Who wants to be the presenter?" and I wanted to be her 
because I think she’s hilarious [oh good], so I was like 'Grand, I’ll do that, that’s fun" [yeah, 
nice] and then I don’t know, Alice - when we were talking about parts, (Paris Hilton came 
up and I) was like "that should be you, Alice, you know - you’re - you know who she is."
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And the- [laugh] then, obviously he’s a guy, so that was easy, so then just the hot dog 
champion was left.

M: Yeah. And they - they’d picked these roles last week.

R: Yeah - they’d already picked the roles, and - but, yeah, it was good, it’s funny.

M: Good. And um...uh...do you feel challenged enough by this project?

R; Like, it’s fun at the moment, but we haven’t started translating anything, so...yeah. I’m 
learning the lines, that’s the challenging bit. This is just fun

M: Yeah, good point. But last time, you didn’t think that translating was actually as 
difficult as you thought it would be.

R: No, because it was very quick, like - and it was surprisingly accurate when it was 
corrected, so...like the internet’s a good source to help you when you...[yeah].

M: That’s good. Um...and do you - I know you’ve only been in the class now a week, but 
do you feel you’re progressing in Spanish from where you left off, say?

R: Well, I haven’t really looked at it that much, [yeah, fair enough] Yesterday, but like ehm, 
the between stuff we were doing yesterday, the between and in front and behind and 
stuff, I was like "Oh grand, this is vocab, this is good." [yeah] She kind of said it was 
grammar at the start, and it was like "oh", but no, no that was good stuff [yeah] that could 
be a handy [yeah] yeah when...

M: Definitely, I thought so too. Not good enough for the presentations, as such but...
R: No, but for the class, [mm].

R: It was something I was gonna say in between...

M: Yeah, in between like um, in between terms, in the holidays, or...?

R: Yeah, I can’t remember, I was thinking of questions, and one of them was...I don’t 
know, but I remember thinking to myself, it’s like "Oh yeah, 'in between’ is in that 
sentence, that- that’s good for the list of 10 new words thing [oh], so grand. I’ll just put 
that in there"
M: Yeah, that’s good. So you’re definitely staying on topic in the - or as in, you’re 
definitely keeping up in the class, [mm]. What do you think are the biggest factors for 
you learning your Spanish at the moment? Whether this term or this month or right 
now?

R: Factors? What do you mean, just like - ?

M: Like, um, yeah, I don’t know, is there anything that makes you want to do it more or 
less or gives you more or less time?

R: Well, now I have more time, after these stupid exams are over, but 1 still haven’t really.. 

M: Oh yeah - have you finished your - you took those exams?

R: Yeah, 1 took the exam. It didn’t go well.

M: They didn’t? How do you know?

R: Well, like -

M: There’s no way they’re graded already.

R: No, I don’t get the grades till April, but [yeah, that makes - that’s more realistic]. Yeah, 
but I don’t think - like you have to get 70% or over to get Scholls which I don’t think 1 did. 
But oh well. It was still good study for the summer.

M: Yeah. And you don’t know. 1 always - the exams that I felt confident coming out of, 1 
did worse [yeah] (laugh) than the exams I did not feel good coming out of.

R: Yeah. No, it was fine.

M: How many different ones did you take?

R: Four - two geology and two geography, [wow]. They were all fine, like I could answer 
the questions, but I just didn’t think they were to a high enough standard.
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M: Okay. And do you think, um - what do you have to do li- you have to get 70 in all of 
them, or - ?

R: Overall, like an average [oh]. That’s kind of helpful, but - 

M: And you have to take 4.

R: Yeah, [interesting]. It wasn’t that stressful.

M: There was someone else that was doing the Scholls. Who is it - is it Alice? [no, 1 don’t 
think so] No. Not Michelle, [no].

R: She laughs at me when 1 say it [really? Laugh]

M: Well, I admire you. Maybe someone just mentioned about it [yeah, probably] It does - 
it does sound really good, though. But anyway - good for you, and I’m gonna be excited to 
hear about it in April, [mm] Well now it’s best to put it out of your mind anyway [yeah]. 
So, you do have more time now.

R: 1 do have more time, [mm-hmm] And 1 just have to...spend it in a - [yeah] 1 have a lot of 
gaps, like between my last class yesterday and Spanish I have a 5-hour gap.

M: Do you stay on campus?

R: No, I went - 1 was gonna go home to my house, but then my friend wanted me to help 
her go food shopping and carry the stuff, so 1 went home with her, but then 1 didn’t have 
any of my Spanish stuff with me in class, but that was fine, 1 just looked over Alice, [yeah, 
that’s all right]
M; Yeah, 5 hours is a killer. [5 hours is long]. But especially in town, like 1 would just do 
stupid things like shopping [yeah, I know - laugh] Ugh.

R: Like, we have a 4-hour gap today, as well, but we did the presentation, so that was 
practical

M: For what class is that?

R: Geography - tomorrow we have - we’re doing a survey, like we’re studying statistics 
[mm-hmm], and we have to do a survey, so we have to make the survey questions and 
talk about what topic we’re doing or whatever, like - stuff like that and we have to -

M: And who are you gonna survey?

R: Students [mm]. On their clothes, and the ethics of their clothes. 

M: Interesting. When are you gonna do that?

R: 1 don’t know. We just - we have to submit it today- a first draft of the questionnaire 
[mm-hmm] and then we’re presenting it tomorrow, and then 1 think we’re - he’s gonna 
just tell us if it’s okay, and then we can start [cool - are you gonna do it in person?] We 
have to get like 20 each. Yeah.

M: You wouldn’t put it online, [no]

R: We have to do it face-to-face [ah], he’s decided that for us. 

M: That’s a bit annoying. Cool.

R; Socially awkward.

M: True. Does it have to be undergrads?

R: Uh, well we-we’ve decided to do students, so it doesn’t have to be undergrads [mm], 
we just () friends (] people.

M; Yeah, nice. So 20 - yeah, that’ll be good enough, [yeah] Yeah, cause that’s the thing, for 
statistics, anything less than - what, 80?

R: Yeah, we’ll have like 100, then, almost.

M: Yeah, that’s awesome. Surely between your friends...it just won’t be a random sample 
as such [no] but they never are.

R: But they’re not gonna know that.
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M: Hmm. Exactly. You can’t get picky. Urn...and how do you think the balance of this 
module and the rest of your courses is? Like, are you...are you putting in...equal effort, 
would you say, or - ?

R; I don't know, (yet but ]. I'd say, like, 1 like it [mm-hmm], and I’d put the effort in, yeah, 
once I start, get into it probably. And there’s a website online that - the duo lingo thing, 
that you can learn a language from and I’ve been looking at that [okay]. It’s kind of fun, 
it’s...[Cool]. It brings you through steps; I’ve been looking at that, that’s easy enough to go 
through, so...

M: That’s what you do in some of your um - [spare time] yeah. In the gaps. Um, and how 
do you think your group is working together?

R: Good [yeah?] We - we’re good. We’ve done the easy part, though, so it’s like -1 
thought it was good last time until I came to - like this week and translating, so, I suppose 
time will tell, but 1 think it’s good.

M: Yeah, interesting, that’s a very valid point. And um, but I- so far, an5way, in the way 
that you’ve made decisions and divided up tasks, do you feel it’s fair?

R: Yeah, everybody’s okay with doing their own lines, and I don’t mind doing the 
questions, so that’s fine.

M: Good. In another way, 1 suppose that is the benefit of having it be the second time. 
Everyone [yeah[ has learned something from the first one. [yeah] And um...yeah. How 
much time would you say you’re spending on Spanish in the last few weeks?

R: Nothing. Well, apart from this, looking at that website, which is like half an hour [mm- 
hmm] but -

M: That’s alright, though.

R: Not much, because I’ve been like resting and stuff [yeah] just getting ready

M: Fair enough, and you had those big exams, [yeah]. Yeah. Look, when 1 ask you in a few 
weeks, though. I’m sure it’ll be slightly different because you’ll have the project to do 
anyway [yeah]. And um...have you experienced any frustrations or difficulties with 
anything to do with the course?

R: Uh, no, when we were talking about the household objects, like I - I was actually - able 
to follow her, like sometimes in the past, she’d go on, like translating words, and you 
know how she does that [yeah], and I’d just be like "I don’t know. I’m lost. I’m lost", but 
then I was actually able to follow what she was talking about [oh great] and just know 
where her thought process was going, so it was grand to know all the...

M: So how do think that’s coming? Like, as in...

R: 1 don’t know, probably just practice with her [yeah], just [getting more used to it] 
getting used to it, yeah, the way she teaches.

M: Interesting. And then what about the "estar" and "hay" ?

R: Estar and what? [you know what you’re saying?] Oh the h-a-y, yeah. Cause she said 
what they mean in the areas where there are and stuff, it’s "hay”s and [yeah] yeah, so...

M: Cause I thought - 1 wondered out of that - hmm, like, are we going to hear about that? 
[like, that’s like] grammar [ugh grammar] Mm-hmm.

R: Which is never fun, but -

M: You do need it, though [laugh] [I know. People know what you mean.] See but, to me 
there’s not much of a difference between that and vocab - like, you learn a rule [mm], you 
learn a few words [a word], yeah.

R: It’s just different from English because as - 1 mean, I know, looking at some things, that 
English is a hard second language to learn, but we don’t have "der, die, and das" like they 
do in German, and feminine and masculine words {that’s true]. That’s the worst part of 
grammar.

M: Yeah, that’s true. Especially from English, you’re right [yeah]. Like, I always think - 
you’re lucky not to have to learn English [because it’s messed up and stuff] Yea, but also
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it’s not the most advantageous from which to learn other languages. Like it’s probably 
much easier for say a French speaker to learn - just about any other European language 
[mm] than it would be for an English one. An3way. Um...then you’ve got Irish. What 
um...what do you think you’re getting out of this group experience? Based on how it was 
yesterday, I suppose.

R: I don’t know. We’re having fun, it’s - it’s a better idea, I think, from the guys last term 
who did the ...what’s - what- what did they do? The "Take Me Out" one? [mm-hmm]. 
Then they were just having laughs and were like "Yeah, we can be a bit more free about it, 
joke around [yeah], just...so it’s good.

M; Oh that’s cool So you think, um, that partly probably influenced the [the decision, 
yeah, probably] yeah. Interesting.

R: And seeing other people do it, too.
M: Yeah, cause now I notice you guys are doing a show-1 think some - I think another 
group might be doing a different show, so...[yeah] why not, if it works, and if it’s fun and 
makes you want to do it [yeah]. Um...what about...do you think you guys are all on the 
same proficiency level in your group?

R: Eh, well, 1 can’t remember her name again. [Imelda] Imelda seems more advanced than 
the rest of us.

M: And how does that work for the group?
R: I don’t know, I mean, we haven’t really talked about translating that - if that much [no, 
that’s true], but I just know that she’s - she seems better in class, like when I see her, she’s 
always answering the questions, so I’m just like "Grand". And...yeah, but we -we - like I’d 
say we’re all pretty - she might be able to pronounce words better. But we know the 
same amount, I think.

M; Yeah. Um, and...um, in terms of participation, everyone in the group, you think, so far 
participates equally?

R: Yeah, everybody’s talking and not just sitting in the [good] background saying "yes, yes, 
yes’’, so it’s fine.

M: Yeah, that’s what it seemed like to me, and you guys were definitely comfortable 
[yeah] sharing ideas and stuff [yeah]. That’s quite good. Um...oh yeah, have you had any 
contact with the group outside of class?

R: Uh, no. We gave our emails to her, so she’ll email us, [[in English?]] and then we’ll just 
probably talk today because um everybody will have each other [yeah] on that list.

M: And um, did she say when she’s gonna do that by?

R: Uh this - this evening. Yeah, she was gonna do it.

M: Cause that was a problem last time, wasn’t it?

R: Yeah, that was a problem.

M: Mm. And so di - did she put a deadline on it?

R: Well, she said she couldn’t do it last night, so she’ll do it tonight, so we’ll see.

M: Mm. Yeah. Okay, good. And um...yeah. What about at the moment, are you enjoying 
the first half of the class, or the second half more?

R: Probably the second, but yesterday was - the first half was fun. [oh okay. Good]

M: It’s interesting because like, last week, when you weren’t there, they had a lot more 
time in the group, I thought, and then yesterday -

R: We didn’t have that much

M: You didn’t have much, no. I guess there’s a lot to cover, but - [yeah] Mm. Well I think 
that’s all my questions, cause um, at the next round we’ll have more obviously cause it’ll 
be after the group presentations [yeah], but, plus also I’ll ask some things from your 
questionnaire, so if you - if you bring that to class on Wednesday [mm]. I’ll take it back.
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[good] And have a look. And 1 - the only reason I gave paper copies is because last time 
[yeah, yeah that was a problem] some people couldn’t save them, couldn’t get them
End
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Appendix 7: Learner Landscape

Appendix 7: Learner Landscape Questionnaire

Learner Landscape Layout:

Page 1

Page 2 

Page 3

Page 4 

Page 5 

Page 6 

Page 8

Basic participant info, language background.

In second round of questionnaire, extra questions 
about time spent on Spanish outside of class.

In third round of questionnaire, mind maps of 
language learning and group work.

L2 Motivational Self-System

Personal Report of Communication Anxiety (PRCA- 
24] for Dominant Language

Personal Report of Communication Anxiety [PRCA- 
24] for Spanish

Self-perceived Communication Competence for 
Dominant Language and Spanish

Willingness to communicate in Dominant Language 
and Spanish

Language Learning Preferences [not used in 
dissertation
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QUESTIONNAIRE PART 1

BACKGROUND

Gender M F Year of study 12 3 4

Age Major

LANGUAGE EXPERIENCE 

Dominant Language(s]:

Additional Language(s): How do/did you learn it? (tick all that apply)

Language: Spanish

Home

Friends

Primary
School
Secondary
School
College

Online course

Self-Study

Exchange

Immersion

Travel

Other:

If you have other languages to add, please list them here:

Why are you taking this module?
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QUESTIONNAIRE PART 2 

L2 Motivational Self System

Instructions: In this test, we would you to state how much you agree or 
disagree with the following statements by ticking the box corresponding 
to numbers 1 to 6 for each one. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree______________________agree________ disagree________________ disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries.

Studying Spanish is important to me because an educated 
person is supposed to be able to speak more than one 
language.

I am working hard at learning Spanish.

1 can imagine myself speaking Spanish as if I were a native 
speaker of Spanish.

It will have a negative impact on my life if 1 don’t learn 
Spanish.
The things 1 want to do in the future require me to use 
Spanish.

1 am prepared to expend a lot of effort in learning Spanish.

1 always look forward to Spanish classes.

1 can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6

Studying Spanish is important to me because other people 
will respect me more if 1 know another language.

1 really enjoy learning Spanish.

Studying Spanish is important to me because with Spanish
1 can work abroad.

1 think that 1 am doing my best to learn Spanish.

1 like people from Spanish-speaking countries.

Studying Spanish can be important to me because 1 think it 
will someday be useful in getting a good job.

Whenever 1 think of my future career, 1 imagine myself 
using English.
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QUESTIONNAIRE PART 3

Instructions: This test measures your feelings about commu 
in ENGLISH (or in vour dominant language). Please indicat

inication with other people 
e the degree to which each 
another.statement applies to you. Many statements are similar to one

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree agree disagree disagree

I dislike participating in group discussions (in my native 
language).

1 2 3 4 5 6

Generally, 1 am comfortable while participating in group 
discussions.
I am tense and nervous while participating in group 
discussions.
I like to get involved in group discussions.
Engaging in group discussions with new people makes me 
tense and nervous.
I am calm and relaxed when participating in group 
discussions.
1 am afraid to express myself in class (in my native 
language).
Usually 1 am calm and relaxed while participating in class.

I am very calm and relaxed when 1 am called upon to 
express an opinion in class.
Generally, 1 am nervous when 1 have to participate in class.
Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class.

While participating in a conversation (in my native 
language) with a new acquaintance 1 feel very nervous.

1 2 3 4 5 6

1 have no fear of speaking up in conversations.

Ordinarily 1 am very tense and nervous in conversations.

Ordinarily 1 am very calm and relaxed in conversations.

While speaking with a new acquaintance, I feel very 
relaxed.
1 am afraid to speak up in conversations.

I have no fear of giving a speech (in my native language).

Certain parts of my body feel very tense and rigid when 
giving a speech.

1 feel relaxed while giving a speech.
My thoughts become confused and jumbled when I am 
giving a speech.
1 face the prospect of giving a speech with confidence.

While giving a speech, I get so nervous 1 forget facts I 
really know.
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QUESTIONNAIRE PART 4

Instructions; This test measures your feelings about communication with other people 
in SPANISH. Please indicate the degree to which each statement applies to vou. Many 
statements are similar to one another.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree agree disagree disagree

1 dislike participating in group discussions in Spanish.

1 2 3 4 5 6

Generally, 1 am comfortable while participating in group 
discussions.

1 am tense and nervous while participating in group 
discussions.

I like to get involved in group discussions.

Engaging in group discussions with new people makes me 
tense and nervous.

1 am calm and relaxed when participating in group 
discussions.

I am afraid to express myself in class in Spanish.

Usually 1 am calm and relaxed while participating in class.

I am very calm and relaxed when 1 am called upon to 
express an opinion in class.

Generally, 1 am nervous when 1 have to participate in class.

Communicating in class usually makes me uncomfortable.

1 am very relaxed when answering questions in class.

While participating in a conversation in Spanish with a 
new acquaintance 1 feel very nervous.

1 2 3 4 5 6

1 have no fear of speaking up in conversations.

Ordinarily 1 am very tense and nervous in conversations.

Ordinarily 1 am very calm and relaxed in conversations.

While speaking with a new acquaintance, 1 feel very 
relaxed.

1 am afraid to speak up in conversations.

1 have no fear of giving a speech in Spanish.

Certain parts of my body feel very tense and rigid when 
giving a speech.

1 feel relaxed while giving a speech.

My thoughts become confused and jumbled when 1 am 
giving a speech.
1 face the prospect of giving a speech with confidence.

While giving a speech, 1 get so nervous 1 forget facts 1 
really know.
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QUESTIONNAIRE PART 5

Self-perceived Communication Competence

Instructions: Below are 12 situations in which you might need to communicate in 
English (or your dominant language] and in Spanish. Sometimes the same person is 
more competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Your score can be anywhere between 0 and 100, where 0 = completely incompetent and 
100 = completely competent.

0
Completely incompetent

■— 100
Completely competent

English
. Present a talk to a group of strangers (in my native language].
. Talk with an acquaintance (in my native language].

. Talk in a large meeting of friends (in my native language].

. Talk with a small group of strangers (in my native language].

. Talk with a friend (in my native language].

. Talk in a large meeting of acquaintances (in my native language].

. Talk with a stranger (in my native language].

. Present a talk to a group of friends (in my native language].

. Talk in a small group of acquaintances (in my native language].

. Talk in a large meeting of strangers (in my native language].

. Talk in a small group of friends (in my native language].

. Present a talk to a group of acquaintances (in my native language].

Spanish
. Present a talk to a group of strangers (in Spanish).
. Talk with an acquaintance (in Spanish].

. Talk in a large meeting of friends (in Spanish].

. Talk with a small group of strangers (in Spanish].

.Talk with a friend (in Spanish].

.Talk in a large meeting of acquaintances (in Spanish].

. Talk with a stranger (in Spanish].

. Present a talk to a group of friends (in Spanish].

. Talk in a small group of acquaintances (in Spanish]. 

.Talk in a large meeting of strangers (in Spanish].

. Talk in a small group of friends (in Spanish].

. Present a talk to a group of acquaintances (in Spanish].
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QUESTIONNAIRE PART 5

Willingess to Communicate

Instructions: Below are 12 situations in which you might choose to communicate or not 
to communicate, in English (or your dominant language] and in Spanish. Assume you 
have completely free choice. Please indicate the percentage of time you would 
choose to communicate, given the opportunity, in each type of situation. Your score 
can be anywhere between 0 and 100, where 0 = never and 100 = always.

0
Never

- 100 
Always

English
. Present a talk to a group of strangers (in my native language).

. Talk with an acquaintance while standing in line (in my native language). 

. Talk in a large meeting of friends (in my native language).

. Talk with a small group of strangers (in my native language).

. Talk with a friend while standing in line (in my native language).

. Talk in a large meeting of acquaintances (in my native language).

. Talk with a stranger while standing in line (in my native language).

. Present a talk to a group of friends (in my native language).

.Talk in a small group of acquaintances (in my native language).

. Talk in a large meeting of strangers (in my native language).

. Talk in a small group of friends (in my native language).

. Present a talk to a group of acquaintances (in my native language).

Spanish
. Present a talk to a group of strangers in Spanish.

. Talk with an acquaintance while standing in line (in Spanish). 

. Talk in a large meeting of friends (in Spanish).

. Talk with a small group of strangers (in Spanish).

. Talk with a friend while standing in line (in Spanish).

. Talk in a large meeting of acquaintances (in Spanish).

. Talk with a stranger while standing in line (in Spanish).

. Present a talk to a group of friends (in Spanish).

. Talk in a small group of acquaintances (in Spanish).

. Talk in a large meeting of strangers (in Spanish).

. Talk in a small group of friends (in Spanish).

. Present a talk to a group of acquaintances (in Spanish).
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QUESTIONNAIRE PART 7 

Language Learning Preferences

Instructions: Please rate your learning style preferences for each option, 
using the scale below where 1 = strongly agree and 6 = strongly disagree.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree agree disagree disagree

/ like to learn language:

1 2 3 4 5 6

By reading

By writing things down
By speaking in the target language

By hearing the target language spoken

By seeing (e.g. diagrams, pictures, etc.)
By moving around

By manipulating (objects).
By learning the rules
By being corrected

With others
In an environment that I find pleasing
By memorizing

By having what I need to learn clear and 
unambiguous
By concentrating on details

By thinking before speaking or writing
On my own

By playing games

In order (or sequence)

By being taught

Are there other ways you like to learn?
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QUESTIONNAIRE PART 1 SECOND ROUND (January)

BACKGROUND

Gender M F Year of study 12 3 4

Age Major

SPANISA EXPERIENCE

In addition to class work, what (if any) other things are you doing to learn Spanish? 
(e.g. speaking with friends, watching movies, doing exercises, online quizzes, etc.)

Why are you taking this module?
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QUESTIONNAIRE PART 1 THIRD ROUND (April)

BACKGROUND

Gender M F Year of study 12 3 4

Age Major

YOUR BELIEFS

Please write any words that come to your mind when you think of;

Please write any words that come to your mind when you think of;
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Appendix 8: Communication Systems Scoring

Personal Report of Communication Apprehension (PRCA-24) Scoring

Based on 6 possible answers, from 1 = strongly agree to 6 = strongly disagree
1.
2.

3.
4.
5.

6.

7.
8. 

9-

10.

11.
12.

13.

14.
15.
16.
17.
18.
19.
20. 

21. 

22. 

23.
74.

1 dislike participating in group discussions.
Generally, I am comfortable while participating in a group discussion. 
I am tense and nervous while participating in group discussions.
1 like to get involved in group discussions.
Engaging in a group discussion with new people makes me tense and 
nervous.
1 am calm and relaxed while participating in group discussions. 
Generally, I am nervous when 1 have to participate in a meeting. 
Usually 1 am calm and relaxed while participating in meetings.
I am very calm and relaxed when I am called upon to express an opin
ion at a meeting.
I am afraid to express myself at meetings.
Communicating at meetings usually n^es me uncomfortable.
I am very relaxed when answering questions at a meeting.
While participating in a conversation with a new acquaintance, I feel 
very nervous.
1 have no fear of speaking up in conversations.
Ordinarily I am very cense and nervous in conversations.
Ordinarily I am very calm and relaxed in conversations.
While conversing with a new acquaintance, I feel very relaxed.
I’m afraid to speak up in conversations.
I have no fear of giving a sjjeech.
Certain parts of my body feel very tense and rigid while giving a speech.
I feel relaxed while giving a speech.
My thoughts become conned and jumbled when I am giving a speech.
I face the prospect of giving a speech with confidence.
While giving a speech I get so nervous, I forget facts 1 really know.

(McCroskey, 1982, p. 295)
Scoring:

Group = 21 + (2, 4, 6) - (1, 3, 5] Class = 21 + (8, 9,12) - (7,10, 11)
Dyadic = 21 + (14,16,17) - (13,15,18) Public = 21 + (19, 21, 23) - (20, 22, 24)
Overall:
Add all 4 categories together for a total out of 144, divide by 100 for a score out of 100

Notes on modifications to scoring;
In the original scale, there are 5 not 6 responses, so for this study, 
the scoring has been adjusted to accommodate the extra Likert 
item. This meant generating a total maximum score of 144 instead 
of 120. This also increases the base of scoring above from 18 to 21. 

- To make the scale comparable with the other two scales which are 
out of 100, the total score is then divided by 100. This re-adjusts 
the ratings accordingly:

24-50 in original [20-42 in this study] = low level of communication 
anxiety 51-80 in original [42-67 in this study] = moderate level of CA 
80-120 in original [67-100 in this study] = high level of CA
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Self-Perceived Communication Competence (SPCC) Scale and Scoring

FIGURE 1
SELF-PERCEIVED COMMUNICATION COMPETENCE SCALE

Dtncuoiu: Below ait 12 utuaiiont in wtiicn you mighi need to comreunicaie. People's abilities to communicate 

vary a lot and sometimes the same person is more competent to communicate In one situation than in 
another. Please indicate hew competent you believe you are to communicaie m each of Ae situations described beiow. 
Indicate in the space prowled as die left of each item your esiunaie of your competence. Presume 0 “ completely 

incompetent and 100 » completely competent.

_ L Present a talk to a group of stranger
2. Talk with an acquaintance.

3. Talk in a large meeting of fnends
4. Talk in a small group of stranie.-s 
J. Talk with a fnend.
6. Talk m a large roeemig of acquaintances.

7. Talk with a stranger.
8. Present a talk to a group of friends.
9. Talk in a small group of acquaintances.

10. Talk in a large meeting of sirangcis.
11. Talk in a small group of fnends.

12. Present a talk to a group of acquaintances.

Scoring: To compute the subscores, add the percentages for the items indicated and divide the total by the number 

indicated below.

Public 1 + S + li divide by 3.

Meeting 3 + 6 + 10 divide by 3.
Croup: 4 + 9 + 11; divide by 3.
Dyid: 2 + J + 7; divide by 3i

Suanger 1+4 + 7 + 10 divide by 4. 
Acquamiancc: 2+6+9 + 12: divide by 4. 
Fnemt 3+5+8 + 11; divide by 4.

To compute die total SPCC score, add the subscores for Stranger. Acquaintance, and Fnend. Then divide that total by 
1

(McCroskey & McCroskey, 1988, p. Ill)

Public > 86 High SPCC <51 Low SPCC
Meeting (Class) > 85 High SPCC < 51 Low SPCC
Group > 90 High SPCC < 61 Low SPCC
Dyad > 93 High SPCC < 68 Low SPCC
Stranger > 79 High SPCC <31 Low SPCC
Acquiantance > 92 High SPCC < 62 Low SPCC
Friend > 99 High SPCC < 76 Low SPCC
TOTAL > 87 High SPCC < 59 Low SPCC

(McCroskey, 2007, Scoring the SPCC)
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Willingness to Communicate (WTC) Scale and Scoring

3
J
3
6

fl
9,

10.

11,
12.

P
U.
15.
16.

17.

18.
19.
20.

•Talk with a service station attendant.
"Talk with a physician.
Present a talk to a group oi strangers.
Talk with an acquaintance while standing in line. 
"Talk with a salesperson in a store.
Talk in a large meeting of treinds.
•Talk with a police oiticer.
Talk in a small group of strangers.
Talk with a friend while standing in line.
•Talk with a waiter/waitress m a restaurant.
Talk in a large meeting of acquaintances.
Talk with a stranger while standing in line.
•Talk with a secretary.
Present a talk to a group of friends.
Talk in a small group of acquaintances.
•Talk with a garbage collector.
Talk in a large meeting of strangers.
'Talk with a spouse (or giri/boy friendl.
Talk in a small group of triends.
Present a talk to a group of acquaintances.

"Filler item

SCORING: The WTC permits computation of one total score and seven subscores. The subscores 
relate to willingness to communicate m each of four common communication contexts and with 
three types of audiences. To compute your scores, merely add your scores for each item and divide 
by the numoer indicated below.

Subscore Desired 
Croup discussion 
Meetings
Interpersonal conversations
Public speaking
Stranger
Acquaintance
Friend
To compute the total WTC scores, 
divide bv 3.

Scoring Formuli 
Add scores for items 8, 
Add scores for items 6, 
Add scores for items 4, 
Add scores for items 3, 
Add scores for items 3, 
.Add scores for items 4, 
Add scores for items 6, 

add the subscores for stranger.

15, and 19; then divide by 3.
11, and 17; then divide by 3.
9, and 12; then divide by 3.
14, and 20; then divide by 3.
8,12, and 17; then divide by 4 
11,15, and 20; then divide by 4. 
9,14, and 19; then divide by 4. 
acquaintance, and friend. Then

(McCroskey, 1992, p. 18)

Group Discussion > 89 High WTC <57 Low WTC
Meetings [Class) > 80 High WTC <39 Low WTC
Interpersonal Converations > 94 High WTC < 64 Low WTC
Public Speaking > 78 High WTC <33 Low WTC
Stranger > 63 High WTC < 18 Low WTC
Acquiantance > 92 High WTC <57 Low WTC
Friend > 99 High WTC <71 Low WTC
TOTAL WTC > 82 High WTC < 52 Low WTC

(McCroskey, 2007, Scoring the WTC)
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Appendix 9: Completed Questionnaires

Layout:

Oliver Learner Landscape Rounds 1-3

Robbie Learner Landscape Rounds 1-3

Imelda Learner Landscape Rounds 1-3 

Alice Learner Landscape Rounds 1-3
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DATE: 21/1 (Via Oliver Round i

BACKGROUND EVFORMATION

Gender M * F Year of study 1 2 3*4

Age Major

LANGUAGE EXPERIENCE 

First (dominant) language(s):
French, English

Additional Language(s): How do/did you Icam it? (tick all that apply)

Language; Spanish German

Proficiency
Level:

Beginner Intermediata

Home

Friends X X

Primary
School

X

Secondary
School

X

College X

Onime course

Sclf-Stutfy

Exchange;'''
Immersion

T ravel X X

Other

If you have other languages to adc plca.se list them 1icre:

Why are you taking this module?
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ATTLJTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this pan, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line, 'lliere are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree____________________ agree_______ disagree_________________ disagree

1 2 3 4 5 6

I (would) like to travel to Spanish-speaking countries. X

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

X i

i1
i

I am working hard at learning Spanish. X

I can imagine myself speaking Spanish as if it was my 
first language.

X

It will have a nc^tive impact on my life if I don’t learn 
Spanish.

X

'I'hc things I want to do in the future require me to 
use Spanish. X

I am prepared to expend a bt of effort in learning
Spanish. X

T always look forward to Spanish classes. X

I can imagine myself living abroad and using Spanish
effectively for communicating with the locals.

1 2 3 4 5 6
X

Studying Spanisii is important to me because other 
people will respect me more if T know another language.

X

I nsally enjoy learning Spanish. X

Studying Spanish is important to me because with
1 Spanish I can wtrk abroad.

X

I think dial T am doing my best to leam Spanish. X

i 1 like people from Spanish-speaking countries.
j

1

Studying Spani.sh can be impt}rtant to me bccaasc I think 
it will someday be useful in getting a good job.

X

: '^licncvcr I think d’ my future career, I imagine myself
using Spanish.

X
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COVtMUNICATING IN YOtTR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication v.ith other 
people in yourfirst (dominant) ianj^ua^e. Please indicate the degree to wiiich each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
StroD|;l> agree Agree SligbOy agree Slightly dUagrcc Disagree Strongl> disagree

I dLsItke participating in group discussions (in my first 
language).

1 2 3 4 5 6

X

Generally, 1 am comfortable while participating in group 
discussions (in my first language).

X

I am tense and nervous while participating in group 
discussions (in rny first language). L

X

1 like to get involved in group discussions. X

Engaging in group discussions with new people makes me 
tense and rtervous (in my first language).

! X

1 am calm and relaxed when participating in group discussions. X

I am afraid to express myself in class (in my first language). i X

Usually I am calm and relaxed while participating in class;. X

1 am very calm and relaxed when 1 am called upon to express 
an opinion in class (in my first language).

X

Generally, 1 am nervous when 1 have U) participate in class. ■ X

Communicating in class usually makes me uncomfortable. X

1 am very relaxed when answering questions in class. X
,

While participating in a conversation (in ray first language) 
with a rtew acquaintance 1 foci very nervous.

1 2 3 4 5 6

X

I have no fear of speaking up in exmversations. X

Ordinarily I am very tense and nervous b conversations f X

Ordmarily 1 am very cahn and relaxed in eonversations.
i

X

While speaking with a new acquaintance, 1 feel very relaxed. ^ X !___ 1___
1 am afraid to speak up in conversations. f X

I have no fear of giving a speech (m my first language). X

Certain parts of my body feel very tense and rigid when givmg 
a speech (in my first language).

X

1 feel relaxed while giving a speech (m my first language). X

My thoughts become confused andjumbled when 1 am giving 
a stKCch (b my first language).

X

1 face the prospect of givmg a speech with confidence. X

While givbg a speech (b my first language), 1 get so nervous 
] forget facts I really know.

X
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings abexat eommunieation with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly Bgrcc Agree Slightly agree SllghFtly disagree Disagree StrongK'disagree

1 2 3 4 5 6

I dislike partkipating in group discussioas in Spanisli. j
11

X

Generally, I am comfortable while participating in group 
discussions in Spanish.

X

I am tense and nervous while participating in group 
discussions in Spanish.

X

I Hkc to get involved in groiq) discussions in Spanish. X

Engaging in group discu-ssions with new people in Spanish 
makes me tense and nervous.

X

[ am calm and relaxed when participating in group discussions. | X 1
1 am alraid to express myself in class in Spanrsh. |x
Usually 1 am calm and relaxed while participating in ebss. X

1 am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish.

X

\
Generally, 1 am nervous when 1 have to participate in class. \ X

Communicating in class usually makes me uncomfortable. X

1 am very relaxed when answering questions in class. X \

While participating in a oonversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

1 X

1 have no fear of speaking up in conversations in Spanish. X j
Ordinarily 1 am very tense and nervous in conversations. X

Ordinarily 1 am very calm and relaxed in conversations. X 1
While speaking with a tvew acquaintance, I feel very relaxed. X 1

1 am afraid to speak up in conversations in Spanish. 1 X

1 have no fear of giving a speech in Spanish. : X

Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish.

X

1 feel relaxed while giving a speech in Spanish. X

My tlioughts become confused and jumbled when I am giving 
a stKOch in Spanish.

X

i face the prospect of giving a speech wnth confidence, X

While gh ing a speech in Spanish, 1 get so nerv ous 1 forget
I'acts 1 really know.

X
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COM\fUNICATION COMPETENCE: FmST LANGUAGE AND SPANISH

Instructions: Bcbw arc 12 situatioas in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you arc to communicate in each of the situations below. 
Write a number from 0-100 for each statement, w'hcrc 0 = completely 
incompetent and 100 = completely competent.________________________________

0
Completely incompetent

------------ 100
Completely competent

60

95

65

90

95

90

85

100

BO

Present a talk to a group of strangers (in my first language). 

Talk with an acquaintance (in my first language).
Talk in a large meeting of friends (in my first language).

___ Talk w'ith a small group of strangers (in my first language).

Talk W'ith a friend (in my first language).
^___ Talk in a large meeting of acquaintances (in my first language).

Talk W'ith a stranger (in my first language).

Present a talk to a group of friends (in m>' first language).
Talk in a small group of acquaintances (in my first language). 
Talk in a large meeting of .strangeni (in my firsi language).
Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

10

20

25

15

30

25

20

25

25

15

26

15

Present a talk to a group of strangers (in Spanish).
Talk W'ith an acquaintance (in Spanish).
Talk in a large meeting of friends (in Spanish).
Talk W'ith a small group of strangers (in Spanish).

Talk with a friend (in Spanish).
Talk in a large meeting of acquaintances (in Spanish). 
Talk W'ith a .stranger (in Spanish).
Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish). 
Talk in a large meeting of strangers (in Spanish).
Talk in a .small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish),
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^VT^JJ^GESSTO COMMUNICATE; FIRST LANGUAGE A^D SPANISH

Instructions: Below arc 12 situatioas in which you might choose to oimmunicatc or 
not to communicate, in your first language and in Spanish. Assume jou have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Vv'ritc a number 
from 0-100 for each statement, when: 0 = never and 100 = always.

U
Never

lUU
Always

70

100

100

B5

100

05

00

90

95

70

100

80

Present a talk to a group of strangers (in my first language).

TaDc w'ith an acquaintance while standing in line (in my first language). 

Talk in a large meeting of friends (in my first language).

Talk wfith a small group of strangers (in my first language),

Talk with a friend while standing in line (in my first language).

Talk in a large meeting of acquaintances (in my first language).

Talk with a stranger while standing in line (in my first languagj). 

Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language).

Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

BO

70

15

100

20

35

Present a talk to a group of strangers (in Spanish).

Talk with an acquaintance while standing in line (in Spanish). 

Talk in a large meeting of friends (in Spanish).

Talk with a small group of stangers (in Spanish).

Talk with a friend while standing in line (in Spanish).

Talk in a brge meeting of acquaintances (in Spanish).

Talk with a stranger while standing in line (in Spanish).
^___ Present a talk to a group of friends (in Spanish).

^___ Talk in a small group of acquaintances (in Spanish).

° Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).

80

20
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = stmngjy agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement._____________________________________

1 2 3 4 5 6
Strongly
agree

Agree SlighUy
agree

Slightly
disagree

Disagree Strongly
disagree

I like to leam a new language:

1 2 3 4 S 6

By reading X

By wiring things down X

By speaking in the target language X

By hearing the target language spoken X

By seeing (c.g. diagrams, pictures, eto.) X

By moving around X

By manipulating (objects). X

By learning the rules X

By being corrected X

With others X

In an environment that 1 find {^easing X

By memorizing X

By having what I need to Icam clear and 
unambiguous

X

By concentrating on details X

By thinking before speaking or writing X

On my ow X

By flaying games X

In order (or sequence) X

By being taught X

Are there other ways you like to leam?
In an immersion setting

7'/uirik you for your time and effort!
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Oliver Round 2

Date:

QUESTIONNAIRE PART 1

BACKGROUND

Gender ^ ^ F Year of study 1 2 4

Age 20 Major

SPANISH EXPERIENCE

In addition to class work, what (if any) other things are you doing to learn 
Spanish?
(e.g. speaking with friends, watching movies, doing exercises, online quizzes, etc.)

Why are you taking this module?
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ATTUXroES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree________________ disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries. X
Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

1 am working hard at learning Spanish. “C
I can imagine myself speaking Spanish as if it was my 
first language. ‘I

It will have a negative impact on my life if I don’t learn 
Spanish.
The things I want to do in the future require me to 
use Spanish.
I am prepared to expend a lot of effort in learning
Spanish.

I always look forward to Spanish classes. cx

I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6

cC
Studying Spanish is important to me because other 
people will respect me more if I know another language.

I really enjoy learning Spanish. OC
Studying Spanish is important to me because with
Spanish I can work abroad.

I think that I am doing my best to leam Spanish.

I like people from Spanish-speaking countries.

Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job.

Whenever I think of my future career, I imagine myself 
using Spanish. <<
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with otlier 
people in your first (dominant) lausiicise. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the comesponding box.

1 2 3 4 5 6
Strongly agree .Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

Generally, I am comfortable while participating in group 
discussions (in my first language).

I am tense and nervous while participating in group 
discussions (in my first language). CX

I like to get involved in group discussions.

Engaging in group discussions with new people makes me 
tense and nervous (in my first language).

I am calm and relaxed when participating in group discussions. c\
I am afraid to express myself in class (in my first language).

Usually I am calm and relaxed while participating in class. C\

I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language).

Generally, I am nervous when I have to participate in class.

Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class.

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

-<

I have no fear of speaking up in conversations.

Ordinarily I am very tense and nervous in conversations.

Ordinarily I am very calm and relaxed in conversations.

While speaking with a new acquaintance, I feel very relaxed. A
I am afraid to speak up in conversations. C<
I have no fear of giving a speech (in my first language).

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language).

I feel relaxed while giving a speech (in my first language). oc
My thoughts become confused and jumbled when I am giving 
a speech (in my first language). A
I face the prospect of giving a speech with confidence.

While giving a speech (in my first language), I get so nervous
I forget facts I really know. A
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

(X

Generally, I am comfortable while participating in group 
discussions in Spanish. -<
I am tense and nervous while participating in group 
discussions in Spanish.

I like to get involved in group discussions in Spanish.

Engaging in group discussions with new people in Spanish 
makes me tense and nervous.
I am calm and relaxed when participating in group discussions. CK

I am afraid to express myself in class in Spanish.

Usually I am calm and relaxed while participating in class.

I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. A

Generally, I am nervous when I have to participate in class.
i—

Communicating in class usually makes me uncomfortable. «<
I am very relaxed when answering questions in class. cy

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

I have no fear of spealdng up in conversations in Spanish.

Ordinarily I am very tense and nervous in conversations. CK

Ordinarily I am very calm and relaxed in conversations. K

While speaking with a new acquaintance, I feel very relaxed. A.
I am afraid to speak up in conversations in Spanish. •<

I have no fear of giving a speech in Spanish. cK

Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. 'K

I feel relaxed while giving a speech in Spanish. A

My thoughts become confused and jumbled when I am giving 
a speech in Spanish.
I face the prospect of giving a speech with confidence.

While giving a speech in Spanish, I get so nervous I forget 
facts I really know.
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.

0
Completely incompetent

------------ 100
Completely competent

/QO Present a talk to a group of strangers (in my first language).
/oO Talk with an acquaintance (in my first language).
too Talk in a large meeting of friends (in my first language).
3 S Talk with a small group of strangers (in my first language). 
/bo _ Talk with a friend (in my first language).

__ Talk in a large meeting of acquaintances (in my first language). 
_ Talk with a stranger (in my first language).

AoO Present a talk to a group of friends (in my first language). 
loo Talk in a small group of acquaintances (in my first language).
5o Talk in a large meeting of strangers (in my first language). 

_ Talk in a small group of friends (in my first language).
6S_ Present a talk to a group of acquaintances (in my first language).

^O Present a talk to a group of strangers (in Spanish).
_ Talk with an acquaintance (in Spanish).

?o _ Talk in a large meeting of friends (in Spanish).
5J_ _ Talk with a small group of strangers (in Spanish).

Talk with a friend (in Spanish).
IS_ _ Talk in a large meeting of acquaintances (in Spanish). 

5^0 Talk with a stranger (in Spanish).

/C Present a talk to a group of friends (in Spanish).
/b _ Talk in a small group of acquaintances (in Spanish). 

Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

_ Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 - 

Never
100

Always

Present a talk to a group of strangers (in my first language).

/DO

I'irs Talk with an acquaintance while standing in line (in my first language).
Talk in a large meeting of friends (in my first language).

^0 Talk with a small group of strangers (in my first language).
Talk with a friend while standing in line (in my first language).
Talk in a large meeting of acquaintances (in my first language).
Talk with a stranger while standing in line (in my first language). 
Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language).
Talk in a large meeting of strangers (in my first language).

65

Ho
Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).

Talk with an acquaintance while standing in line (in Spanish). 
Talk in a large meeting of friends (in Spanish).

_Z2^ Talk with a small group of strangers (in Spanish).
/90 Talk with a friend while standing in line (in Spanish).

2 5 Talk in a large meeting of acquaintances (in Spanish).

-k5- Talk with a stranger while standing in line (in Spanish). 
Present a talk to a group of friends (in Spanish).

6 9 Talk in a small group of acquaintances (in Spanish).

O Talk in a large meeting of strangers (in Spanish).
/'On Talk in a small group of friends (in Spanish).

^ Present a talk to a group of acquaintances (in Spanish).

512

i



LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement. ______________ __________________

1
Strongly
agree

2
Agree

3
Slightly
agree

4
Slightly
disagree

5
Disagree

6
Strongly
disagree

/ like to learn a new language:

Are there other ways you like to learn?

1 2 3 4 5 6

By reading
By writing things down
By speaking in the target language oC
By hearing the target language spoken oc
By seeing (e.g. diagrams, pictures, etc.)

By moving around
By manipulating (objects). OC

By learning the rules A
By being corrected

With others
In an environment that I find pleasing

By memorizing

By having what I need to learn clear and 
unambiguous O

By concentrating on details OC

By thinking before speaking or writing

On my own

By playing games oi
In order (or sequence) A

By being taught

Thank you for your time and effort!
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Oliver Round 3

Date : hoiij

HACKCROUND

QUESTIONNAIRE PART 1

Gender F Year of study 1 2 4

Age 20 Major



ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree________________ disagree

------------------------------------------------------------------------ ,
1 2 3 4 5 6

I (would) like to travel to Spanish-speaking countries.

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

I am working hard at learning Spanish.

I can imagine myself speaking Spanish as if it was my 
first language.

It will have a negative impact on my life if I don’t learn 
Spanish.
The things I want to do in the future require me to 
use Spanish.
I am prepared to expend a lot of effort in learning
Spanish.

I always look forward to Spanish classes.

I can imagine myself living abroad and using Spanish
effectively for communicating with the locals.

1 2 3 4 5 6

Studying Spanish is important to me because other 
people will respect me more if I know another language.

I really enjoy learning Spanish.

Studying Spanish is important to me because with
Spanish I can work abroad.

I think that I am doing my best to learn Spanish.

I like people from Spanish-speaking countries.

Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job.

Whenever I think of my future career, I imagine myself 
using Spanish.
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first {dominant) lansuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

Generally, I am comfortable while participating in group 
discussions (in my first language).;

I am tense and nervous while participating in group 
discussions (in my first language).

I like to get involved in group discussions. n:

Engaging in group discussions with new people makes me 
tense and nervous (in my first language).: 6< ;

I am calm and relaxed when participating in group discussions.

1 am afraid to express myself in class (in my first language). d.
Usually I am calm and relaxed while participating in class. <
I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language). V
Generally, 1 am nervous when 1 have to participate in class.

Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class.

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

(A
I have no fear of speaking up in conversations.

Ordinarily I am very tense and nervous in conversations.

Ordinarily I am very calm and relaxed in conversations.

While speaking with a new acquaintance, I feel very relaxed.

I am afraid to speak up in conversations.

I have no fear of giving a speech (in my first language). fC
Certain parts of my body feel very tense and rigid when giving 
a speech (in ray first language).

1 feel relaxed while giving a speech (in my first language).

My thoughts become confused and jumbled when 1 am giving 
a speech (in my first language). <
1 face the prospect of giving a speech with confidence.

While giving a speech (in my first language), I get so nervous
1 forget facts 1 really know.
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

Generally, I am comfortable while participating in group 
discussions in Spanish.

I am tense and nervous while participating in group 
discussions in Spanish.

Hike to get involved in group discussions in Spanish.

Engaging in group discussions with new people in Spanish 
makes me tense and nervous.

I am calm and relaxed when participating in group discussions.

I am afraid to express myself in class in Spanish.

Usually I am calm and relaxed while participating in class.

I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish.

Generally, I am nervous when 1 have to participate in class.

Communicating in class usually makes me uncomfortable. “C
I am very relaxed when answering questions in class.

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

I have no fear of speaking up in conversations in Spanish.

Ordinarily I am very tense and nervous in conversations.

Ordinarily I am very calm and relaxed in conversations.

While speaking with a new acquaintance, I feel very relaxed.

I am afraid to speak up in conversations in Spanish. <
I have no fear of giving a speech in Spanish.

Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. <

1 feel relaxed while giving a speech in Spanish. /K
My thoughts become confused and jumbled when I am giving 
a speech in Spanish.
1 face the prospect of giving a speech with confidence.

While giving a speech in Spanish, I get so nervous 1 forget 
facts I really know. <
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent._______________________________

0
Completely incompetent

------------ 100
Completely competent

,50
3?

Present a talk to a group of strangers (in ray first language).
_ Talk with an acquaintance (in my first language).
_ Talk in a large meeting of friends (in my first language).
_ Talk with a small group of strangers (in my first language).

■ CO Talk with a friend (in my first language).
Talk in a large meeting of acquaintances (in my first language). 
Talk with a stranger (in my first language).
Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language). 
Talk in a large meeting of strangers (in my first language).
Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

(0^
/oo

3^

/do
^0

^0

'55 5

Present a talk to a group of strangers (in Spanish). 
Talk with an acquaintance (in Spanish).
Talk in a large meeting of friends (in Spanish).
Talk with a small group of strangers (in Spanish). 
Talk with a friend (in Spanish).
Talk in a large meeting of acquaintances (in Spanish). 
Talk with a stranger (in Spanish).

'^ O Present a talk to a group of friends (in Spanish).
Talk in a small group of acquaintances (in Spanish). 
Talk in a large meeting of strangers (in Spanish).

6K

U-
13

j
Talk in a small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish).
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WTLLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 ---------------
Never

— ------------- 100
Always

Present a talk to a group of strangers (in my first language).
Talk with an acquaintance while standing in line (in my first language). 

/QO Talk in a large meeting of friends (in my first language).
60 Talk with a small group of strangers (in my first language).

/'^ Talk with a friend while standing in line (in my first language). 
/fO Talk in a large meeting of acquaintances (in my first language). 

Talk with a stranger while standing in line (in my first language). 
Present a talk to a group of fi-iends (in my first language).
Talk in a small group of acquaintances (in my first language). 
Talk in a large meeting of strangers (in my first language).
Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

ss
JQ.
t'TfS
/O

Present a talk to a group of strangers (in Spanish).
Talk with an acquaintance while standing in line (in Spanish). 
Talk in a large meeting of friends (in Spanish).

^Q Talk with a small group of strangers (in Spanish).

IdX) Talk with a friend while standing in line (in Spanish). 
(fO Talk in a large meeting of acquaintances (in Spanish). 

Talk with a stranger while standing in line (in Spanish). 
Present a talk to a group of friends (in Spanish).
Talk in a small group of acquaintances (in Spanish). 
Talk in a large meeting of strangers (in Spanish).
Talk in a small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.____________________________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to learn a new language:

1 2 3 4 5 6
By reading
By writing things down cX'
By speaking in the target language oe
By hearing the target language spoken
By seeing (e.g. diagrams, pictures, etc.) CK

3y moving around
By manipulating (objects). n.
By learning the rules
By being corrected A
With others
In an environment that I find pleasing ipk

By memorizing aC
By having what I need to learn clear and 
unambiguous

'

By concentrating on details c<

By thinking before speaking or writing

On my own ck
By playing games
In order (or sequence)

By being taught A
Are there other ways you like to learn? 1 ^a N-A i‘5’ / r'A'v' &/.

Thank you for your time and effort!
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DATE; 2i/ia'i3 Robbie Round 1

BACKGROUND INFORMATION

Gender M * F Year of study 1 2 3*4

Age Major Engineering

LANGUAGE EXPERIENCE 

First (dominant) lan|^age(s):
English

Additional Languagi;(s): How do/did you Icam it? (tick all that a{ply)

Language: Spanish French Irish

Proficiency
Level:

Low Ok Ok

Home

Friends

Primaiy
School

X

Secondary
School

X X

College X

Online course

Sclf-Stucfy X X

Exchange'
Immersion

Travel

Other.

If you have other languages to adc L please list them here:

Why are you taking this module?

I love the Idoa ol being lluent in another language as I believe It will help me later in lile and also 

nmke me a more rounded per.son. I also helicve it will help tor job pro.spccls il l move abroad.
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ATTUTIDES/MOTIVATION’S AROL^D LEARNING SPANISH

Instructions: In this part, we would j-ou to state how' much you agree or disagree 
w'ith the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There arc no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree_________________ disagree

! 1
r

2 3 4 1 5 6j I (would) like to travel to Spanish-speaking countries. K

1 Studying Spanish is important to me bccau.se an 
educated person is supposed to be able to speak mote 
than one language.

X

I am working hand at learning Spanish. X

1 can imagine myself speaking Spanisli as if it was my 
first language. X

It will have a negative impact on my life if I don’t learn
Spanish.

X

llic things I want to do in tlie future require me to 
use Spanish. X

I am prepared to expend a lot of effort in learning
Spanish. X

I always look forward to Spanish classes. X

1 can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6
X

Studying Spanish is important to me tweause oilier 
people will respect me more if I know another language.

X

I really enjoy learning Spanish. X

Studying Spanish is important to me because with
Spanish 1 can work abroad.

X

I think that T am doing my best to learn Spanish, X

1 like people from Spanish-speaking countries. X

Studying Spanish can be important to me bccaasc I think 
it will someday be useful in getting a good job.

X

'^’henever I think of my future career, I imagine myself 
using Spanish.

i
X

i

522



COVrVIUNICATING IN YOUR FIRST (DOMINANT) LANGU AGE

Instructions: This part measures your feelings abcDut eommunieation with other 
people m,vf>Br_/Trsl (dtmiruini) Itmguage. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.
12 3 4 5 6

Stronjjl) agree Agree .Slightly agree Slightly disagree Ditagrce Strong^-disagree

1 dislike partkipating in group di.scussions (in my first 
language).

! 1 2 3 4 S 6

i ,
X

Generally, I am comfortable while partietpating in group 
discussions (in my first language).

X

1 am tense and nervous while participating in group j
discussions (in my first language). X

I like to get involved in group discussions. | X

Engaging in group discussions with new people makes me I
tense and nervous (in my first language). X

1 am calm and relaxed when participating in group discussions. } X
1

1 am afraid to express myself in class (in my first language). i X

Usually 1 am calm and rcla.\cd while participating in class. i * 1
I am very calm and relaxed when I am called upon to express j 
an opinion in class (in my first language).

X

Cienerally, 1 am nervous when 1 have to participate in cla.ss. X

Communicating in class usually makes me uncomfortable. X

1 am very relaxed when answering questions in class. X

While participating in a conversation (in my first language) 
with a new' acquaintance 1 feel very nervous.

!■ 2 3 4 5 6
1J
1

X

1 have no fear of speaking up in conversations. | X

Ordinarily 1 am very tense and nervous in conversations | X

Ordinarily I am very calm and relaxed in convcrsatbns. i X

While speaking with a new acquaintance, I feel very relaxed. | X

I am afraid to speak up in conversations. ! X

I have no fear of giving a speech (in my first language). X

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language).

X

1 feel relaxed white giving a speech (in my first language), X

My tlioughts become confused and jumbled when 1 am giving 
a speech (in my first language).

X

I face the prospect of giving a speech with confidence. X

While giving a speech (tn my first language), 1 get so nervous 
! forget facts 1 really know.

X
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COMMUNICATING IN SPANISH

Instructions; This part measures j-our feelings about eommunieation with other 
people in SPA^lSH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

1 2 3 4 5 6

1 di-slike partkipating in group discu-ssions in Spanish.

Generally, 1 am comfortable while participating in group 
discussions in Spanisih.

X

I am tense arvd nervous while participating in group 
discussions in Spanish.

X

I hkc to get involved in group discussions in Spjanish. 1 ^
Engaging in group discus.sions with new people in Spanish 
makes me tense and nervous,

X

I am calm arui relaxed when participating in group discussions. X

1 am afraid to express myself in class in Spanish. X

Usually 1 am calm and relaxed white participating in class. X

I am very cahn and relaxed when 1 am called upon U) express 
an opinion in class in Spanish,

X

Generally, 1 am nervous when 1 have to participate in class. X

Communicating in class usually makes me uncomfortable. X

I am very relaxed when answering questions in class. X

\V hilc participating in a convasation in Spanish with a new i 
acquaintance 1 feel very nervous.

1 2 3 4 5 6

i
I have no fear of speaking up in conversations in Spanish, | 1 X

Ordinarily 1 am very tense and nervous in conversations. | X 1

Ordinarily 1 am very calm and relaxed in conversations. J I X

While speakmg with a new acquaintance, 1 feel very relaxed, j 1 X

1 am afraid to speak up in conversations in Spanish. | 1 X

I have no fear of giving a speech in Spanish, X

Certain parts of my body feel very tense and rigid w'hcn giving | 
a speech in Spanish.

X

! feel relaxed while giving a speech in Spanish, X

My thoughts become confu.sed and jumbled when 1 am giving 
a speech m Spanish,

X

I face the prospect of giving a speech with confidence. X

While giving a speech in Spanish, 1 get so nervous 1 forget 
facts 1 really know.

X
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COMMUNICATION COMPETENCE: FIRST L ANGUAGE ANT) SPANISH

Instructions: Below arc 12 situatioas in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations helow. 
Write a number from O-lOO for each statement, where 0 = completely 
incompetent and KX) = completely con^tenl._________________________________

0
Completely incompetent

------------ 100
Completely competent

60

100
Present a talk to a group of strangers (in my first language). 

Talk with an acquaintance (in my first language).
Talk in a large meeting of friends (in my first language). 
Talk with a small group of strangers (in my first language).

100

100

100

70

90

100

70

100

80

Talk wtith a friend (in my first language).

Talk in a large meeting of acquaintances (in my first language). 

Talk with a stranger (in my first language).

Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language). 

Talk in a large meeting of .strangers (in my first language).
Talk in a stnall group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

10

10

10

10

10

Present a talk to a group of strangers (in Spanish). 

Talk with an acquaintance (in Spanish).

Talk in a large meeting of friends (in Spanish).

_____T alk with a small group of strangers (in Spanish).

__Talk w'ith a friend (in Spanish).

Talk in a large meeting of acquaintances (in Spanish). 

Talk with a stranger (in Spanish).

Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish).

____Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).
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^\7IJJ^GESST0 COMMUNICATE: FIRST l.ANGUAGE AND SPANISH

Instructions: Below arc 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume j-ou have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunit>', in each type of situation. Write a number 
from 0-100 for each statement, where 0 = nc%'er and 100 = alw'ays.

U
Never

100
Alwaj's

-to

«3

100

BO

100

flO
20

70

60

20

100

60

Present a talk to a group of strangers (in my first language).

Talk with an acquaintance while standing in line (in my first language). 

Talk in a large meeting of friends (in my first language).

T alk w'ith a small group of strangers (in my first language).

Talk with a friend while standing in line (in my first language).

Talk in a large meeting of acquaintances (in my first language).

Talk with a stranger w'hile standing in line (in m>' first language). 

Present a talk to a group of friends (in my first language).

Talk in a small group of acquaintances (in my first language).

Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

10

60

30

0

50

20

Present a talk to a group of strangers (in Spanish).
20_____ Talk with an acquaintance while standing in line (in Spanish).

Talk in a large meeting of friends (in Spanish).

Talk with a small group of strangers (in Spanish).

Talk with a friend while standing in line (in Spanish).

Talk in a large meeting of acquaintances (in Spanish).

__ Talk W'ith a stranger while standing in line (in Spanish).

___ Present a talk to a group of friends (in Spanish).

_____ Talk in a .small group of acquaintances (in Spanish).

___ Talk in a large meeting of strangers (in Spanish).

Talk in a small graip of friends (in Spanish).

Present a talk to a group of acquaituances (in Spanish).

526



LEARNING PREFERENCES

i Dstructions: Please rate your learning st>'ie preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
cortesponding box for each statement._____________________________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to I earn a new language:

1 2 3 4 5 6

By reading X

By vsriting things down X

By speaking in the target language K

By hearing the target language spoken X

By seeing (e.g. diagrams, pictures, etc.) X

By moving around X

By manipulating (objects). X

By learning the rules X

By being corrected X

With others X

In an environment that I find pleasing X

By memorizing X

By having what I need to learn clear and 
unambiguous

X

By concentrating on details X

By blinking before speaking or WTiting X

On my own X

By playing games X

In order (or sequence) X

By being taught

Are there other ways >00 like to learn?

Thank you for your time and effort’
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Robbie Round 2

Date: 10 - 2

QUESTIONNAIRE PART 1

BACKGROUND

Gender F Year of study 1 2 4

Age .o f.(
Major TjiiOr^ifcrl C^A J V—

SPANISH EXPERIENCE

In addition to class work, what (if any) other things are you doing to learn 
Spanish?
(e.g. speaking with friends, watching movies, doing exercises, online quizzes, etc.)

c . Her A.
^,/LI

t br.ef'ij cju-x-gccl —3 +-0

032

Why are you taking this module?
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree _____ disagree_________________disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries. >r
Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
tlian one language. y

I am working hard at learning Spanish. X
I can imagine myself speaking Spanish as if it was ray 
first language. X"

It will have a negative impact on my life if I don’t learn 
Spanish. X"
The things I want to do in the future require me to 
use Spanish. x"

I am prepared to expend a lot of effort in learning
Spanish. x

I always look forward to Spanish classes. y
I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6
y

Studying Spanish is important to me because other 
people will respect me more if I know another language. <

I really enjoy learning Spanish. X
Studying Spanish is important to me because with
Spanish I can work abroad. X

I think that I am doing my best to learn Spanish. y
I like people from Spanish-speaking countries. x
Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job. y
Whenever I think of my future career, I imagine myself 
using Spanish. X
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) language. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

530

I dislike participating in group discussions (in my fiist 
language).

1 2 3 4 5 6

X

Generally, I am comfortable while participating in group 
discussions (in my first language).

I am tense and nervous while participating in group 
discussions (in my first language). ■V

1 like to get involved in group discussions.

Engaging in group discussions with new people makes me 
tense and nervous (in my first language). X
I am calm and relaxed when participating in group discussions. X"
I am afraid to express myself in class (in my first language). X
Usually I am calm and relaxed while participating in class.

I am very calm and relaxed when 1 am called upon to express 
an opinion in class (in my first language). X

Generally, I am nervous when I have to participate in class. X
Communicating in class usually makes me uncomfortable. X
I am very' relaxed when answering questions in class. X'

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations.

Ordinarily 1 am very tense and nervous in conversations. X
Ordinarily I am very calm and relaxed in conversations. X"
While speaking with anew acquaintance, I feel very relaxed.

I am afraid to speak up in conversations. X

I have no fear of giving a speech (in my first language). X'
Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language). X
I feel relaxed while giving a speech (in my first language). X
My thoughts become confused and jumbled when I am giving 
a speech (in my first language). ^

X
I face the prospect of giving a speech with confidence. X
While giving a speech (in my first language), I get so nervous
I forget facts I really know. X



COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

V"
Generally, I am comfortable while participating in group 
discussions in Spanish. >r
I am tense and nervous while participating in group 
discussions in Spanish. .V"

I like to get involved in group discussions in Spanish. X
Engaging in group discussions with new people in Spanish 
makes me tense and nervous.

I am calm and relaxed when participating in group discussions.

I am afraid to express myself in class in Spanish. Je-

Usually I am calm and relaxed while participating in class. >r
] am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. XT'

Generally, I am nervous when I have to participate in class. xX
Communicating in class usually makes me uncomfortable. A'
I am very relaxed when answering questions in class.

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations in Spanish. X
Ordinarily I am very tense and nervous in conversations. x
Ordinarily I am very calm and relaxed in conversations. y
While speaking with a new acquaintance, I feel very relaxed. A
I am afraid to speak up in conversations in Spanish. A
I have no fear of giving a speech in Spanish. X
Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. >

I feel relaxed while giving a speech in Spanish. X
My thoughts become confused and jumbled when I am giving 
a speech in Spanish. X
I face the prospect of giving a speech with confidence. A
While giving a speech in Spanish, I get so nervous I forget 
facts I really know. X
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 - completely competent.________________________________

0
Completely incompetent

----------- 100
Completely competent

Present a talk to a group of strangers (in my first language). 
Talk with an acquaintance (in my first language).
Talk in a large meeting of friends (in my first language). 

io Talk with a small group of strangers (in my first language).
|Oo Talk with a friend (in my first language).

Talk in a large meeting of acquaintances (in my first language). 
lo Talk with a stranger (in my first language). 

liSe? Present a talk to a group of friends (in my first language).
joo Talk in a small group of acquaintances (in my first language).

Talk in a large meeting of strangers (in my first language).
Talk in a small group of friends (in my first language). 

toe? Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish). 
Talk with an acquaintance (in Spanish).

Talk in a large meeting of friends (in Spanish).
Talk with a small group of strangers (in Spanish).
Talk with a friend (in Spanish).
Talk in a large meeting of acquaintances (in Spanish). 

Talk with a stranger (in Spanish).
Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish), 
Talk in a large meeting of strangers (in Spanish).
Talk in a small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 - 

Never
100

Always

fiO Present a talk to a group of strangers (in my first language). 

lOQ Talk with an acquaintance while standing in line (in my first language).

i o Talk in a large meeting of friends (in my first language).

Talk with a small group of strangers (in my first language).

Talk with a friend while standing in line (in my first language). 

Talk in a large meeting of acquaintances (in my first language). 

Talk with a stranger while standing in line (in my First language).

Present a talk to a group of friends (in my first language).

Talk in a small group of acquaintances (in my first language). 

TO Talk in a large meeting of strangers (in my first language).

‘*^0 Talk in a small group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

It? Present a talk to a group of strangers (in Spanish).

Talk with an acquaintance while standing in line (in Spanish).

TO Talk in a large meeting of friends (in Spanish). 

tO Talk with a small group of strangers (in Spanish).

Talk with a friend while standing in line (in Spanish). 

Talk in a large meeting of acquaintances (in Spanish). 

Q Talk with a stranger while standing in line (in Spanish). 

SK* Present a talk to a group of friends (in Spanish).

So Talk in a small group of acquaintances (in Spanish). 

Talk in a large meeting of strangers (in Spanish).

To Talk in a small group of friends (in Spanish).

To Present a talk to a group of acquaintances (in Spanish).

533



LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.___________________________________

1 2 3 4 5 6
strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

I like to learn anew language:

1 2 3 4 5 6

By reading X"
By writing things down
By speaking in the target language X"
By hearing the target language spoken A"
By seeing (e.g. diagrams, pictures, etc.)

By moving around
By manipulating (objects).

By learning the rules X
By being corrected X
With others X
In an environment that I find pleasing

By memorizing X
By having what I need to learn clear and 
unambiguous

By concentrating on details
By thinking before speaking or writing X
On my own XT
By playing games X
In order (or sequence) X
By being taught X
Are there other ways you like to learn?

Thank you for your time and effort!
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Robbie Round 3

Date: fc • ^

QUESTIONNAIRE PART 1

BACKGROUND

Gender F Year of study 1 2 4

Age j., Major .,3

YOUR BELIEFS

Please write any words that come to your mind when you think of: (You donihave to fill in ail the boxes)

' HclfP-l ['( LANGUAGE LEARNING

- ^ >0-' .or—

Please write any words that come to your mind when you think of:

t< '■Of *ci.
r—- +0^

* Helpfot

1 •OROUPWORK -
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree____________________agree_______ disagree_________________ disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries. k
Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language. X

I am working hard at learning Spanish. K

I can imagine myself speaking Spanish as if it was my 
first language. y

It will have a negative unpact on my life if I don’t learn 
Spanish. X
The things I want to do in the future require me to 
use Spanish. X

I am prepared to expend a lot of effort in learning
Spanish. K

I always look forward to Spanish classes. X
I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6
X

Studying Spanish is important to me because other 
people will respect me more if I know another language. X

I really enjoy learning Spanish. A
Studying Spanish is important to me because with
Spanish I can work abroad. X

I think that I am doing my best to learn Spanish.
X

I hke people from Spanish-speaking countries. X

Smdying Spanish can be unportant to me because I think 
it will someday be useful in getting a good job. X

Whenever I think of my future career, I unagine myself 
using Spanish. X
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) lansuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

X
Generally, I am eomfortable while participating in group
discussions (in my first language). Y

I am tense and nervous while paiticipating in group 
discussions (in my first language). X

I like to get involved in group discussions. K
Engaging in group discussions with new people makes me
tense and nervous (in my first language). X

I am calm and relaxed when pailicipating in group discussions. X

I am afraid to express myself in class (in my first language). X
Usually I am calm and relaxed while participating in class. X
I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language). A
Generally, I am nervous when I have to participate in class. Y
Communicating in class usually makes me uncomfortable. X
I am very relaxed when answering questions in class. X

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations.

Ordinanly I am veiy tense and nervous in conversations. X
Ordinarily I am very cahn and relaxed in conversations. V
Wliile speakmg widi a new acquaintance, I feel very relaxed. X
I am afraid to speak up in conversations. X
I have no fear of giving a speech (in my first language). X
Certain parts of my body feel very tense and rigid when giving
a speech (in my first language). X
I feel relaxed while giving a speech (m my first language). y
My thoughts become confused and jumbled when I am giving
a speech (in my first language). X
I face the prospect of giving a speech with confidence. k
While giving a speech (in my first language), 1 get so nervous
I forget facts I really know. X
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COMMUNICATING IN SPANISH

Instructions: This pait measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

X
Generally, I am comfortable while paiticipating in group 
discussions in Spanish. y

I am tense and nervous while paiticipating in group 
discussions in Spanish. X
I like to get involved in group discussions in Spanish. k
Engaging in gi'oup discussions with new people in Spanish 
makes me tense and nervous. X

I am calm and relaxed when participating in group discussions. X
I am afraid to express myself in class in Spanish. A
Usually I am calm and relaxed while participating in class. V
I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. k
Generally, I am nervous when I have to participate in class. X
Communicating in class usually makes me uncomfortable. X
I am very relaxed when answering questions in class. X

Wliile participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations in Spanish. X
Ordinarily I am very tense and neivous in conversations. X
Ordinarily I am very cahn and relaxed in conversations. X
While speaking with a new acquaintance, I feel very relaxed. X
I am afraid to speak up in conversations in Spanish.

I have no fear of giving a speech in Spanish. >
Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. X

I feel relaxed while giving a speech in Spanish. A

My thoughts become confused and jumbled when 1 am gi\'ing 
a speech in Spanish. X

I face the prospect of giving a speech with confidence. >
While giving a speech in Spanish, 1 get so nervous 1 forget 
facts I really know. X
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.

0 100
Completely incompetent Completely competent

Present a talk to a group of strangers (in my first language). 

>(9o Talk with an acquaintance (in my first language). 
i<oo Talk in a large meeting of friends (in my first language).

Bo Talk with a small group of strangers (in my first language).
Talk with a friend (in my first language).

‘iO Talk in a large meeting of acquaintances (in my first language). 
iO Talk with a stranger (in my first language). 

t eo Present a talk to a group of friends (in my first language).
loo Talk in a small group of acquaintances (in my first language). 

Talk in a large meeting of strangers (in my first language).
I Oo Talk in a small group of friends (in my first language).

‘■to Present a talk to a group of acquaintances (in my first language).

30 Present a talk to a group of strangers (in Spanish). 
3Q Talk with an acquaintance (in Spanish).

A-o Talk in a large meeting of friends (in Spanish).

30 Talk with a small group of strangers (in Spanish). 

4c^ Talk with a friend (in Spanish).

31.

89 Talk in a large meeting of acquaintances (in Spanish). 

30 Talk with a stranger (in Spanish).

Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish). 

Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

352- Pfresent a talk to a group of acquaintances (in Spanish).

jasL
30
40
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0
Never

100
Always

50 Present a talk to a group of strangers (in ray first language). 
lOo Talk with an acquaintance while standing in line (in my first language). 

,oc. Talk in a large meeting of friends (in ray first language).
60 Talk with a small group of strangers (m my first language).

:oe, Talk with a friend while standing in line (in my first language).
Talk in a large meeting of acquaintances (in my first language). 

30 Talk witli a stranger while standing in line (in my first language). 
1.30 Present a talk to a group of friends (in my first language). 

ijo Talk in a small group of acquaintances (in my first language).
40 Talk in a large meeting of strangers (in my first language). 

to o Talk in a small group of friends (in my first language). 
cp Present a talk to a group of acquaintances (in my first language).

[o_Present a talk to a group of strangers (in Spanish).

i> Talk with an acquaintance while standing in line (in Spanish). 
to Talk in a large meeting of friends (in Spanish).

^<4 Talk with a small group of strangers (in Spanish).

Talk with a friend while standing in line (in Spanish). 

t) o Talk in a large meeting of acquaintances (in Spanish). 

iS Talk with a stranger while standing in line (in Spanish).

^ T Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish). 

ii Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.______________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to learn a new language:

1 1 3 4 5 6

By reading X
By writing things down X
By speaking in the target language x
By hearing the target language spoken A
By seeing (e.g. diagrams, pictures, etc.)

X
By moving around

By manipulating (objects).

By learning the mles X

By being corrected X

With otliers X
In an environment that I find pleasing y
By memorizing X
By having what I need to learn clear and 
unambiguous Y ■'

By concentrating on details X
By thinking before speaking or writing X O' ,' '

On my own X
By playing games X
In order (or sequence) X

By being taught X
Are there other ways you like to leam?

Thank you for your time and effort!
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Imelda Round 1

llUfcllililSsi BACKGROUND INFORMATION

ii:iV

Wm Gender M Year of study 1 2 (?) 4

Age Major U Sc. vCnCc

LANGUAGE EXPERIENCE 

First (dominant) language(s): ft(A\:^Ca

Additional Language{s): How do/did you leam it? (tick all that apply)

If you have other languages to add, please list them here

Why are you taking this module?

~ g-X rVa V S-f'^ g.o ^ Pi _____ So
VvV^ V;o Co^ACxyoe

d4Z



ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wTong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree_________________disagree

1 3

Hii

A

•>(
X

3

x

>

;

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

Jeai^;Spamsli?
Si

I can imagine myself speaking Spanish as if it was my 
first language.

r nave a negauve uupaui on my mp u f uun^i u ipaiu

The things I want to do in the future require me to 
use Spanish. \

Spanish
'

I always look forward to Spanish classes.

Studying Spanish is important to me because other 
people will respect me more if I know another language.

I really enjoy leaStiing Spanish. .y- - -I. -■V' "'-'ri':’ -

Studying Spanish is important to me because with 
Spanish I can work abroad.

I think that I am doing my best to learn Spairisli. ‘' J .‘Mtnji;::

I like people from Spanish-speaking countries.
7^

it will someday be useful in getting a good job

Whenever I think of my future career, I imagine myself 
using Spanish.
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) lansuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I am calm and relaxed when participating in group discussions:

I am afraid to express myself in class (in my first language).

Usually 1 am calm and relaxed while participating in class.

1 am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language).

Generally, I am nervous when I have to participate in class.

Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class.

^yiiliiii^j^^iteippjinre6hve:^atroniitiigi||g^
Ordinarily I am-very tense and nervous in conversations

Ordinarily I am very calm, and relaxed in conversations ^ ^

While speaking witfranev<?ndqtM«itan,ce, I feel very relaxed.

I am afraid to speak up is eonversations.

I have no fear of giving a speech (in my first language).

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language).

I feel relaxed while giving a speech (in my first language).

My thoughts become confused and jumbled when I am giving 
a speech (in my first language).
I face the prospect of giving a speech with confidence.

While giving a speech (in my first language), I get so nervous 
I forget facts I really know.

'

2

%

X

A

2

H
X

X

3

■

;

3

X
■ ■

4

.

Sfft

4

X =-'

"X
2SI
x.

inr.rn:

'mm

SilS.

ISil

A

X

'.tnl'tWi'lr'
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people iliSPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

X thsKke participating in group discussions m. Spanish -

! 1 2 3 4 5 6

7;

. ii
jl" ■jl'-Ti'v' • '•

Generally, I am comfortable while participating in ^bup i.■V;
f,

I am tense and nervous while participating m group '
discussions m Spanish ^ y ' - ; .

1

1
X*

I like to get mvolved in group discussions in Spanish’. ' j ^.

Erigagmg in group discussions with new people m Spanish
makes me tense and nervous. , ' - - /I y "sin

: .i=Ui.-n.V-

I am calm and relaxed when participating in group discussions. ■ m
’

I am afraid to express myself in class in Spanish.
X

Usually I am calm and relaxed while participating in class.
■>(

I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. T'
Generally, I am nervous when I have to participate in class.

jC
Communicating in class usually makes me uncomfortable.

X
I am very relaxed when answering questions in class.

X
/-> ■

Whde participating m a conversation in Spanish with a new " 
acquaintance I ftel \i,r\ nervous

1 2 3 4 5 6
. '

■ )C
I haveno fear of speaking up m conversations m Spanish ' •

Ordinanlj f am very tense and nervous m conversations i
X

Ordinarily I am verv calm md relaxed in conversations
.

-Arr
ISi®

While speaking with a new acquaintance, I feel very relaxed - ■
afraid to speak up in conversations in Spanish. ' - ’ Hsi

I have no fear of giving a speech in Spanish.
X

Certain parts of my body feel very tense and rigid when giving
a speech in Spanish. X
I feel relaxed w'hile giving a speech in Spanish.

X
My thoughts become confused and jumbled when I am giving
a speech in Spanish. X
I face the prospect of giving a speech with confidence. f—-

While giving a speech in Spanish, I get so nervous I forget
facts I really know.
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COMMUNICATION COMPETENCE: FIRST L ANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent._______

0 ................-
Completely incompetent

- --- --- ---- lyy

Completely competent

SO
Present a talk to a group of strangers (in ray first language). 

SD Talk with an acquaintance (in my first language).
'?)Q Talk in a large meeting of friends (in my first language).

~T0 Talk with a small group of strangers (in my first language).

^QQ Talk with a friend (in my first language).
So Talk in a large meeting of acquaintances (in my first language). 
'So Talk with a stranger (in my first language).

SO Present a talk to a group of friends (in my first language).
So Talk in a small group of acquaintances (in my first language). 

f C Talk in a large meeting of strangers (in my first language).
0.0 Talk in a small group of friends (in my first language).
7-0 Present a talk to a group of acquaintances (in my first language).

M 0 Present a talk to a group of strangers (in Spanish). 
eOO Talk with an acquaintance (in Spanish).
^ 0 Talk in a large meeting of friends (in Spanish).

T 0 Talk with a small group of strangers (in Spanish).
'To Talk with a friend (in Spanish). 

iO Talk in a large meeting of acquaintances (in Spanish). 
“SO—^L_ Talk with a stranger (in Spanish).

Oo Present a talk to a group of friends (in Spanish).
M o ^ Talk in a small group of acquaintances (in Spanish). 

To Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).
*^'0 Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 - 

Never
100

Always

Present a talk to a group of strangers (in my first language).
Talk with an acquaintance while standing in line (in my first language). 

^“0 Talk in a large meeting of friends (in my first language).
^ C Talk with a small group of strangers (in my first language).

1 f’G Talk with a friend while standing in line (in my first language).
’to Talk in a large meeting of acquaintances (in my first language).

OC Talk with a stranger while standing in line (in ray first language).
7-,0 Present a talk to a group of friends (in my first language).

Talk in a small group of acquaintances (in my first language).
^C' Talk in a large meeting of strangers (in my first language).

‘^'0 Talk in a small group of friends (in mv first language).
%o Present a talk to a group of acquaintances (in my first language).

OO Present a talk to a group of strangers (in Spanish).
MO Talk with an acquaintance while standing in line (in Spanish). 
n C' Talk in a large meeting of friends (in Spanish).
Mt? Talk with a small group of strangers (in Spanish).

&’) Talk with a friend while standing in line (in Spanish). 

iX) Talk in a large meeting of acquaintances (in Spanish).
pTD Talk with a stranger while standing in line (in Spanish).

Present a talk to a group of fnends (in Spanish).
S C Talk in a small group of acquaintances (in Spanish).

pT.' Talk in a large meeting of strangers (in Spanish).

ir C Talk in a small group of friends (in Spanish). 

nT Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement._________________________________ _________ _

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to learn a new language:

1 2 3 4 5 6

By reading --
By writing things down

By speaking in the target language 4 ; pii«

By hearing the target language spoken 1/
By seeing (e.g. diagrams, pictures, etc.) iii liil
By moving around y

By manipulating (objects). m- -fi •33.
-Li

By learning the rules v/

By being corrected 1 iii; ’ , - y/ lyCiS;: i-a

With others tX

In an environment that I find pleasing ,. .--Id; '
■ '‘f'-i;! ■■ yy-'

By memorizing vX
By having what I need to learn clear and 
unambiguous i|S

ilig

Sfp
'wii'

By concentrating on details
i7

By thinking before speaking or writing ; ;

On my own

By playing games „ . vl:- ^
In order (or sequence)

By being taught^ #

Are there other ways you like to learn? if\o\6s 3.

Thank you for your time and effort!
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Imelda Round 2

Date: \ /o3^/^ 0\'-\

BACKGROUND

QUESTIONNAIRE PART 1

Gender M (^- Year of study 1 2 4

Age Major

SPANISH EXPERIENCE

In addition to class work, what (if any) other things are you doing to learn 
Spanish?
(e.g. speaking with friends, watching movies, doing exercises, online quizzes, etc.)

Why are you taking this module?
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ATTUTIDESMOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree_________________disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries.

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language. i/’

I am working hard at learning Spanish. /

I can imagine myself speaking Spanish as if it was my 
first language. y
It will have a negative impact on my life if I don’t learn 
Spanish. y
The things 1 want to do in the future require me to 
use Spanish. y

I am prepared to expend a lot of effort in learning
Spanish. /
I always look forward to Spanish classes.

y'
I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6
y'

Studying Spanish is important to me because other 
people will respect me more if I know another language. y
1 really enjoy learning Spanish.

Studying Spanish is important to me because with
Spanish I can work abroad. /
I think that I am doing my best to learn Spanish. /
I like people from Spanish-speaking countries.

Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job. y
Whenever I think of my future career, I imagine myself
using Spanish. /
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) lansuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

t/

Generally, I am comfortable while participating in group 
discussions (in my first language).

I am tense and nervous while participating in group 
discussions (in my first language). y
I like to get involved in group discussions. y

Engaging in group discussions with new people makes me 
tense and nervous (in my first language). y

I am calm and relaxed when participating in group discussions. /
I am afraid to express myself in class (in my first language). /
Usually I am calm and relaxed while participating in class. ./
I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language). /
Generally, 1 am nervous when I have to participate in class. /'

Communicating in class usually makes me uncomfortable. y
1 am very relaxed when answering questions in class. /
While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

y
I have no fear of speaking up in conversations. /

^/
Ordinarily I am very tense and nervous in conversations. y
Ordinarily I am very calm and relaxed in conversations. /
While speaking with a new acquaintance, I feel very relaxed. /

I am afraid to speak up in conversations. /

I have no fear of giving a speech (in my first language). y
Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language).

y

I feel relaxed while giving a speech (in my first language). y
My thoughts become confused and jumbled when I am giving 
a speech (in my first language).

y y

I face the prospect of giving a speech with confidence. ./
While giving a speech (in my first language), I get so nervous
I forget facts I really know. /
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1

COMMUNICATING IN SPANISH

Instructions; This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the coiresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

Generally, I am comfortable while participating in group 
discussions in Spanish. X
I am tense and nervous while participating in group 
discussions in Spanish. X
I like to get involved in group discussions in Spanish. X
Engaging in group discussions with new people in Spanish 
makes me tense and nervous. y
I am calm and relaxed when participating in group discussions.

I am afraid to express myself in class in Spanish.

Usually I am calm and relaxed while participating in class. X
I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. /
Generally, I am nervous when I have to participate in class.

Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class. /

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations in Spanish. X
Ordinarily I am very tense and nervous in conversations. x'
Ordinarily I am very calm and relaxed in conversations. X
While speaking with a new acquaintance, I feel very relaxed. X
I am afraid to speak up in conversations in Spanish. X
I have no fear of giving a speech in Spanish. ■y
Certain parts of ray body feel very tense and rigid when giving 
a speech in Spanish. X
I feel relaxed while giving a speech in Spanish.

My thoughts become confused and jumbled when I am giving 
a speech in Spanish. y
I face the prospect of giving a speech with confidence. y
While giving a speech in Spanish, I get so nervous I forget 
facts I really know. y
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below . 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.

0
Completely incompetent

------------ 100
Completely competent

Present a talk to a group of strangers (in my first language).
\0 O Talk with an acquaintance (in my fust langucige). 

vO O Talk in a large meeting of friends (in my first language).
Talk with a small group of strangers (in my first language).

V 0 O Talk with a friend (in my first language).
Talk in a large meeting of acquaintances (in my first language). 
Talk with a stranger (in my first language).
Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language). 
Talk in a large meeting of strangers (in my first language).
Talk in a small group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

.SO.

%G

a■\Gl

_Present a talk to a group of strangers (in Spanish).
_Talk with an acquaintance (in Spanish).

Talk in a large meeting of friends (in Spanish).
i©
')G Talk with a small group of strangers (in Spanish).
~^C Talk with a friend (in Spanish).
(To Talk in a large meeting of acquaintances (in Spanish).

% Talk with a stranger (in Spanish).

Present a talk to a group of friends (in Spanish).

Cf) Talk in a small group of acquaintances (in Spanish).

C Talk in a large meeting of strangers (in Spanish).
Talk in a small group of friends (in Spanish).

C O Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COIVIMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 - 

Never
100

Alw'ays

l-Ti Present a talk to a group of strangers (in my first language).
Talk with an acquaintance while standing in line (in my first language). 
Talk in a large meeting of friends (in my first language).
Talk with a small group of strangers (in my first language).

3^0 Talk with a friend while standing in line (in my first language).

Talk in a large meeting of acquaintances (in my first language).
CZ) Talk with a stranger while standing in line (in my first language). 

Present a talk to a group of friends (in my first language).
Talk in a small group of acquaintances (in my first language).

'SZ) Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).
Talk with an acquaintance while standing in line (in Spanish). 

(^Q Talk in a large meeting of friends (in Spanish).

3C Talk with a small group of strangers (in Spanish).

Talk with a friend while standing in line (in Spanish).
S Q Talk in a large meeting of acquaintances (in Spanish).

Talk with a stranger while standing in line (in Spanish).
~PC Present a talk to a group of friends (in Spanish).
QG Talk in a small group of acquaintances (in Spanish).

Talk in a large meeting of strangers (in Spanish).
'' Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).

3q
Qc
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.

Strongly
agree

2
Agree

3
Slightly
agree

4
Slightly
disagree

5
Disagree

6
Strongly
disagree

Hike to learn a new language:
--------- -—-------------------------------------------------1

1 2 3 4 5 6

By reading t/'

By writing things down

By speaking in the target language

By hearing the target language spoken
By seeing (e.g. diagrams, pictures, etc.) l/"

By moving around
By manipulating (objects).

By learning the rules

By being corrected

With others
In an environment that I find pleasing

By memorizing r/
By having what I need to learn clear and 
unambiguous

By concentrating on details

By thinking before speaking or writing

On my own

By playing games

In order (or sequence)

By being taught

Are there other ways you like to learn?

Thank you for your time and effort!
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Imelda Round 3

Date: W !!%!^\^\

QUESTIONNAIRE PART 1

BACKGROUND

Gender M Year of study 1 2 4

Age Major foAccNer\t&\ S:>C\CAc<^

YOUR BELIEFS

Please write any words that come to your mind when you think of: 
0\c.Vcoy\s/v^

^ LANGUAGE LEARNING

to CrvNJTfbV

Please write any words that come to your mind when you think of:
V''

0\SCO5S(

VaVcs

GROUP WORK
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree_________________disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries.

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

I am working hard at learning Spanish.

I can imagine myself speaking Spanish as if it was my 
first language.

It will have a negative impact on my life if I don’t learn 
Spanish.

c/

The things I want to do in the future require me to 
use Spanish.

I am prepared to expend a lot of effort in learning
Spanish.

I always look forward to Spanish classes.

I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6

Studying Spanish is important to me because other 
people will respect me more if I know another language.

I really enjoy learning Spanish.

Studying Spanish is important to me because with
Spanish I can work abroad.

I think that I am doing my best to learn Spanish.

I like people from Spanish-speaking countries.

Studying Spanish can be important to me because 1 think 
it will someday be useful in getting a good job.

Whenever I think of my future career, I imagine myself 
using Spanish. y
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people ill your first (dominant) laneuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

2 3 4 5 61
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

Generally, I am comfortable while participating in group 
discussions (in my first language). v/

I am tense and nervous while participating in group 
discussions (in my first language). y
I like to get involved in group discussions. y"

Engaging in group discussions with new people makes me 
tense and nervous (in my first language).

I am calm and relaxed when participating in group discussions. :7

I am afraid to express myself in class (in my first language). y"

Usually I am calm and relaxed while participating in class.

I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language). y
Generally, I am nervous when I have to participate in class. y
Communicating in class usually makes me uncomfortable. >
I am very relaxed when answering questions in class. ,/

While participating in a conversation (in my first language) 
with anew acquaintance ] feel very nervous.

1 2 3 4 5 6

y
I have no fear of speaking up in conversations.

Ordinarily I am very tense and nervous in conversations. y
Ordinarily I am very calm and relaxed in conversations. y

While speaking with a new acquaintance, I feel very relaxed. X

I am afi-aid to speak up in conversations. y
I have no fear of giving a speech (in my first language). y

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language). y
I feel relaxed while giving a speech (in my first language). y
My thoughts become confused and jumbled when I am giving 
a speech (in my first language). y
I face the prospect of giving a speech with confidence.

While giving a speech (in my first language), I get so nervous
I forget facts I really know. y
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the comesponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

1 dislike participating in group discussions in Spanish.

1 2 3 4 5 6

y
Generally, I am comfortable while participating in group 
discussions in Spanish. y
I am tense and nervous while participating in group 
discussions in Spanish. y
1 like to get involved in group discussions in Spanish. y
Engaging in group discussions with new people in Spanish 
makes me tense and nervous. y
1 am calm and relaxed when participating in group discussions. y
I am afraid to express myself in class in Spanish. y
Usually I am calm and relaxed while participating in class.

I am very calm and relaxed when I am called upon to express 
an opinion in class in Spanish. y
Generally, I am nervous when I have to participate in class. y
Communicating in class usually makes me uncomfortable. y
1 am very relaxed when answering questions in class. y

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

y
I have no fear of speaking up in conversations in Spanish. y
Ordinarily I am very tense and nervous in conversations. y
Ordinarily I am very calm and relaxed in conversations. y
While speaking with a new acquaintance, 1 feel very relaxed. u/
1 am afraid to speak up in conversations in Spanish. y
1 have no fear of giving a speech in Spanish.

Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. y
1 feel relaxed while giving a speech in Spanish. y
My thoughts become confused and jumbled when I am giving 
a speech in Spanish.
I face the prospect of giving a speech with confidence. y
While giving a speech in Spanish, I get so nervous I forget 
facts I really know.
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.________________________________

0
Completely incompetent

----------- 100
Completely competent

Present a talk to a group of strangers (in my first language). 
Talk with an acquaintance (in my first language).

\ir)o Talk in a large meeting of friends (in my first language).
Talk with a small group of strangers (in my first language). 

IjSO Talk with a friend (in my first language).
LE)n Talk in a large meeting of acquaintances (in my first language). 

’g O Talk with a stranger (in my first language).
Present a talk to a group of friends (in my first language).

*^0 Talk in a small group of acquaintances (in my first language). 
TO Talk in a lai'ge meeting of strangers (in my first language).

{(0)0 Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

Ho Present a talk to a group of strangers (in Spanish).
Cn Talk with an acquaintance (in Spanish).

Talk in a large meeting of friends (in Spanish).
Ho Talk with a small group of strangers (in Spanish).
7-0 Talk with a friend (in Spanish).

Talk in a large meeting of acquaintances (in Spanish). 

^"0 Talk with a stranger (in Spanish).
T-Q Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish). 
Talk in a large meeting of strangers (in Spanish).
Talk in a small group of friends (in Spanish).

Cn Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always._______________

0 - 

Never
100

Always

Present a talk to a group of strangers (in my first language).
To Talk with an acquaintance while standing in line (in my first language).

Talk in a large meeting of friends (in my first language).
Cr^ Talk with a small group of strangers (in my first language).

\ ftco Talk with a friend while standing in line (in my first language).
Talk in a large meeting of acquaintances (in my first language).
Talk with a stranger while standing in line (in my first language).

( QiQ) Present a talk to a group of friends (in my first language). 
loo Talk in a small gi'oup of acquaintances (in my first language).
•po Talk in a large meeting of strangers (in my first language).
too Talk in a small group of friends (in my first language).
CoQ Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).
Talk with an acquaintance while standing in line (in Spanish). 

Qcs Talk in a large meeting of friends (in Spanish).
Talk with a small group of strangers (in Spanish).

"TC) Talk with a friend while standing in line (in Spanish).

CyX) Talk in a large meeting of acquaintances (in Spanish).
Talk with a stranger while standing in line (in Spanish).

'Z'O Present a talk to a group of friends (in Spanish).
Qq Talk in a small group of acquaintances (in Spanish).

Talk in a large meeting of strangers (in Spanish).

QD Talk in a small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.____________________________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

I like to learn a new language:

1 2 3 4 5 6

By reading
By writing things down v/
By speaking in the target language

By hearing the target language spoken
By seeing (e.g. diagrams, pictures, etc.)

By moving around
By manipulating (objects).

By learning the rules
By being corrected

With others
In an environment that I find pleasing

By memorizing

By having what I need to learn clear and 
unambiguous

By concentrating on details

By thinking before speaking or writing u/
On my own •
By playing games

In order (or sequence)

By being taught

Are there other ways you like to learn?

Thank you for your time and effort!
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Alice Round 1
DATE:. 14/10/13

BACKGROUND INFORMATION

Gender M Ex Year of study 1 2x3 4

Age 19 Major TSM French and History

LANGUAGE EXPERIENCE 

First (dominant) language(s):
English

Additional Language(s): How do/did you leam it? (tick all that apply)

Language: Spanish French Irish

Proficiency
Level:

Beginner Intermediate Intermediate

Home

Friends

Primary
School

X X

Secondary
School

X X

College X X

Online course

Self-Study
X X

Exchange/
Immersion

Travel
X

Other: Gaeltacht

If you have other languages to adc , please list them lere:

Why are you taking this module?
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree____________________ agree_______ disagree__________________disagree

1 2 3 4 5 6

I (would) like to travel to Spanish-speaking countries. X

Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

X

I am working hard at learning Spanish. X

I can imagine myself speaking Spanish as if it was my 
first language. X

It will have a negative impact on my life if I don’t learn 
Spanish.

X

The things I want to do in the future require me to 
use Spanish. X

I am prepared to expend a lot of effort in learning
Spanish. X

I always look forward to Spanish classes. X

I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6

X

Studying Spanish is important to me because other 
people will respect me more if I know another language.

X

I really enjoy learning Spanish. X

Studying Spanish is important to me because with
Spanish I can work abroad. X

I think that I am doing my best to learn Spanish. X

I like people from Spanish-speaking countries. X

Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job. X

Whenever I think of my future career, I imagine myself 
using Spanish.

X

564



COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) lansuase. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

X

Generally, I am comfortable while participating in group 
discussions (in my first language). X

I am tense and nervous while participating in group 
discussions (in my first language). X

1 like to get involved in group discussions. X

Engaging in group discussions with new people makes me 
tense and nervous (in my first language). X

1 am calm and relaxed when participating in group discussions. X

1 am afraid to express myself in class (in my first language). X

Usually I am calm and relaxed while participating in class. X

I am very calm and relaxed when 1 am called upon to express 
an opinion in class (in my first language). X

Generally, I am nervous when I have to participate in class. X

Communicating in class usually makes me uncomfortable. X

1 am very relaxed when answering questions in class. X

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

X

I have no fear of speaking up in conversations. X

Ordinarily 1 am very tense and nervous in conversations. X

Ordinarily I am very calm and relaxed in conversations. X

While speaking with a new acquaintance, I feel very relaxed. X

I am afraid to speak up in conversations. X

1 have no fear of giving a speech (in my first language). X

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language). X

I feel relaxed while giving a speech (in my first language). X

My thoughts become confused and jumbled when I am giving 
a speech (in my first language). X

I face the prospect of giving a speech with confidence. X

While giving a speech (in my first language), 1 get so nervous
1 forget facts I really know. X
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

X

Generally, I am comfortable while participating in group 
discussions in Spanish. X

I am tense and nervous while participating in group 
discussions in Spanish. X

I like to get involved in group discussions in Spanish. X

Engaging in group discussions with new people in Spanish 
makes me tense and nervous. X

I am calm and relaxed when participating in group discussions. X

I am afraid to express myself in class in Spanish. X

Usually 1 am calm and relaxed while participating in class. X

1 am very calm and relaxed when 1 am called upon to express 
an opinion in class in Spanish. X

Generally, 1 am nervous when I have to participate in class. X

Communicating in class usually makes me uncomfortable. X

1 am very relaxed when answering questions in class. X

While participating in a conversation in Spanish with a new 
acquaintance 1 feel very nervous.

1 2 3 4 5 6

X

I have no fear of speaking up in conversations in Spanish. X

Ordinarily 1 am very tense and nervous in conversations. X

Ordinarily I am very calm and relaxed in conversations. X

While speaking with a new acquaintance, I feel very relaxed. X

I am afraid to speak up in conversations in Spanish. X

I have no fear of giving a speech in Spanish. X

Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. X

I feel relaxed while giving a speech in Spanish. X

My thoughts become confused and jumbled when 1 am giving 
a speech in Spanish. X

I face the prospect of giving a speech with confidence. X

While giving a speech in Spanish, I get so nervous 1 forget 
facts 1 really know. X
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.

0
Completely incompetent

------------ 100
Completely competent

75

95

100

90

100

80

95

95

80

80

100

65

Present a talk to a group of strangers (in my first language). 

Talk with an acquaintance (in my first language).

Talk in a large meeting of friends (in my first language).

Talk with a small group of strangers (in my first language).

Talk with a friend (in my first language).

Talk in a large meeting of acquaintances (in my first language). 

Talk with a stranger (in my first language).

Present a talk to a group of friends (in my first language).

Talk in a small group of acquaintances (in my first language). 

Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

10

20

20

10

20

10

10

10

20

10

20

10

Present a talk to a group of strangers (in Spanish). 

Talk with an acquaintance (in Spanish).

Talk in a large meeting of friends (in Spanish).

Talk with a small group of strangers (in Spanish).

Talk with a friend (in Spanish).

Talk in a large meeting of acquaintances (in Spanish). 

Talk with a stranger (in Spanish).

Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish). 

Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always. _________

45

60

100

65

100

65

50

65

60

60

100

60

10

15

10

20

10

10

15

10

20

0 - 

Never
100

Always

Present a talk to a group of strangers (in my first language).
Talk with an acquaintance while standing in line (in my first language). 

Talk in a large meeting of friends (in my first language).

Talk with a small group of strangers (in my first language).

Talk with a friend while standing in line (in my first language).

Talk in a large meeting of acquaintances (in my first language).

Talk with a stranger while standing in line (in my first language). 

Present a talk to a group of friends (in my first language).

Talk in a small group of acquaintances (in my first language).

Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).

Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).
Talk with an acquaintance while standing in line (in Spanish). 

Talk in a large meeting of friends (in Spanish).

Talk with a small group of strangers (in Spanish).

Talk with a friend while standing in line (in Spanish).

Talk in a large meeting of acquaintances (in Spanish).

Talk with a stranger while standing in line (in Spanish). 

Present a talk to a group of friends (in Spanish).

Talk in a small group of acquaintances (in Spanish).

Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish).

Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.______________________________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to learn a new language:

1 2 3 4 5 6

By reading X

By writing things down X

By speaking in the target language X

By hearing the target language spoken X

By seeing (e.g. diagrams, pictures, etc.) X

By moving around X

By manipulating (objects). X

By learning the rules X

By being corrected X

With others X

In an environment that I find pleasing X

By memorizing X

By having what I need to learn clear and 
unambiguous X

By concentrating on details X

By thinking before speaking or writing X

On my own X

By playing games X

In order (or sequence) X

By being taught X

Are there other ways you like to learn?
An amount of self study too e.g. reading mac^:

Thank yon for your time and effort!
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1
Alice Round:

Date: ,g-} / pi / < ^

QUESTIONNAIRE PART 1

BACKGROUND

Gender M Year of study 1 3 4

Age ^ Major Frenci-) +

SPANISH EXPERIENCE

In addition to class work, what (if any) other things are you doing to learn 
Spanish?
te.g. speaking with friends, watching movies, doing exercises, online quizzes, etc.)

Why are you taking this module?
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the following statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree___________________ agree_______ disagree________________ disagree

1 2 3 4 5 6
I (would) like to travel to Spanish-speaking countries. /
Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language. /
I am working hard at learning Spanish. /
I can imagine myself speaking Spanish as if it was my 
first language. /
It will have a negative impact on my life if I don’t learn 
Spanish. /
The things I want to do in the future require me to 
use Spanish. /
I am prepared to expend a lot of effort in learning
Spanish. /
I always look forwai'd to Spanish classes. /
I can imagine myself living abroad and using Spanish 
effectively for communicating with the locals.

1 2 3 4 5 6

/
Studying Spanish is important to me because other 
people will respect me more if I know another language. /
I really enjoy learning Spanish. J
Studying Spanish is important to me because with
Spanish I can work abroad. y
I think that I am doing my best to learn Spanish. /
I like people from Spanish-speaking countries. /
Studying Spanish can be important to me because I think 
it will someday be useful in getting a good job. /
Whenever I think of my future career, I imagine myself 
using Spanish. J
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COMMUNICATING IN YOUR FIRST (DOMINANT) LANGUAGE

Instructions: This part measures your feelings about communication with other 
people in your first (dominant) lansiuiL’e. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in tire corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language).

1 2 3 4 5 6

)<

Generally, I am comfortable while participating in group 
discussions (in my first language).

1 am tense and nervous while participating in group 
discussions (in my first language). y
1 like to get involved in group discussions.

Engaging in group discussions with new people makes me 
tense and nervous (in my first language). ■)<

1 am calm and relaxed when participating in group discussions. bC
I am afraid to express myself in class (in my first language).

Usually 1 am calm and relaxed while participating in class. X
I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language). X

Generally, I am nervous when I have to participate in class.

Communicating in class usually makes me uncomfortable. X
1 am very relaxed when answering questions in class. % y

While participating in a conversation (in my first language) 
with a new acquaintance I feel very nervous.

1 2 3 4 5 6

X
I have no fear of speaking up in conversations. X
Ordinarily I am very tense and nervous in conversations.

Ordinarily I am very calm and relaxed in conversations.

While speaking with a new acquaintance, I feel very relaxed. /
I am afraid to speak up in conversations.

I have no fear of giving a speech (in my first language).

Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language). X
I feel relaxed while giving a speech (in my first language).

My thoughts become confused and jumbled when I am giving 
a speech (in my first language). X
I face the prospect of giving a speech with confidence.

While giving a speech (in my first language), I get so nervous
I forget facts I really know. y
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COMMUNICATING IN SPANISH

Instructions: This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions in Spanish.

1 2 3 4 5 6

y
Generally, I am comfortable while participating in group 
discussions in Spanish. k

I am tense and nervous while participating in group 
discussions in Spanish.

I like to get involved in group discussions in Spanish.

Engaging in group discussions with new people in Spanish 
makes me tense and nervous. X
I am calm and relaxed when participating in group discussions.

I am afraid to express myself in class in Spanish. y
Usually I am calm and relaxed while participating in class. K
I am very calm and relaxed when 1 am called upon to express 
an opinion in class in Spanish. y
Generally, I am nervous when I have to participate in class. >
Communicating in class usually makes me uncomfortahle. y
1 am very relaxed when answering questions in class. <

While participating in a conversation in Spanish with a new 
acquaintance I feel very nervous.

1 2 3 4 5 6

y
1 have no fear of speaking up in conversations in Spanish. X
Ordinarily I am very tense and nervous in conversations.

Ordinarily I am very calm and relaxed in conversations. y
While speaking with a new acquaintance, I feel very relaxed.

1 am afraid to speak up in conversations in Spanish. X
I have no fear of giving a speech in Spanish. X
Certain parts of my body feel very tense and rigid when giving 
a speech in Spanish. y
I feel relaxed while giving a speech in Spanish. X
My thoughts become confused and jumbled when I am giving 
a speech in Spanish. x
I face the prospect of giving a speech with confidence. X
While giving a speech in Spanish, I get so nervous I forget 
facts I really know. X
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to communicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and IQQ = completely competent.___________

0
Completely incompetent

----------- 100
Completely competent

Present a talk to a group of strangers (in my first language). 
too Talk with an acquaintance (in my first language).

Talk in a large meeting of friends (in my first language).
7Q Talk with a small group of strangers (in my first language).

\ QQ Talk with a friend (in my first language).
70 Talk in a large meeting of acquaintances (in my first language). 
\0 Talk with a stranger (in my first language).
*$0 Present a talk to a group of friends (in my first language). 
go Talk in a small group of acquaintemces (in my first language).
(qS Talk in a large meeting of strangers (in my first language).

IQQ Talk in a small group of friends (in my first language).
70 Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).
Go Talk with an acquaintance (in Spanish).

SS Talk in a large meeting of friends (in Spanish).
70 Talk with a small group of strangers (in Spanish).

~lC Talk with a friend (in Spanish).
frO Talk in a large meeting of acquaintances (in Spanish).

HC Talk with a stranger (in Spanish).
JC- Present a talk to a group of friends (in Spanish).

S 0 Talk in a small group of acquaintances (in Spanish).
? C, Talk in a large meeting of strangers (in Spanish).

7 O Talk in a small group of friends (in Spanish).
_ Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first language and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always. _____________

0 - 

Never
100

Always

feO Present a talk to a group of strangers (in my first language).
SO Talk with an acquaintance while standing in line (in my first language). 

LQQ Talk in a large meeting of friends (in my first language).
CS Talk with a small group of strangers (in my first language). 

lOQ Talk with a friend while standing in line (in my first language).
HQ Talk in a large meeting of acquaintances (in my first language).
So Talk with a stranger while standing in line (in my first language). 

-50- Present a talk to a group of friends (in my first language).
-.5.0- Talk in a small group of acquaintances (in my first language).

Talk in a large meeting of sfiangers (in my first language). 

fPif) Talk in a small group of friends (in my first language).
1C Present a talk to a group of acquaintances (in my first language).

Present a talk to a group of strangers (in Spanish).
SO Talk with an acquaintance while standing in line (in Spanish).

Talk in a large meeting of friends (in Spanish). 

ijO Talk with a small group of strangers (in Spanish). 
fiO Talk with a friend while standing in line (in Spanish).
SS Talk in a large meeting of acquaintances (in Spanish).

Talk with a stranger while standing in line (in Spanish).

&0 Present a talk to a group of friends (in Spanish).
S 5 Talk in a small group of acquaintances (in Spanish).
s Talk in a large meeting of strangers (in Spanish). 

bS Talk in a small group of friends (in Spanish).
Present a talk to a group of acquaintances (in Spanish).
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement.___________________________________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

/ like to learn a new language:

1 2 3 4 5 6

By reading K
By writing things down /
By speaking in the target language X
By hearing the target language spoken X
By seeing (e.g. diagrams, pictures, etc.) X
By moving around X
By manipulating (objects). X
By learning the rules X
By being corrected X
With others x:
In an environment that I find pleasing X
By memorizing X
By having what I need to leani clear and 
unambiguous X
By concentrating on details X-
By thinking before speaking or writing X
On my own X
By playing games ><
In order (or sequence) X
By being taught X
Are there other ways you like to learn? C'r tv fW

c^v. u.£k^ e

Thank you for your time and effort!
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Alice Round 3

Date: 7 (r u / i

QUESTIONNAIRE PART 1

BACKGROUND

Gender M Year of study 1 3 4

Age ^ Major F£tA/Cfj FiSTOify

YOUR BELIEFS

ou ff: lujjr

ion^ ptOC’fJS

t ujardUnt^
LANGUAGE LEARNING

f’u.iv

fck^au ex

Please write any words that come to your mind when you think of:

e j $jTotvAX.ri j

GROUPWORK
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ATTUTIDES/MOTIVATIONS AROUND LEARNING SPANISH

Instructions: In this part, we would you to state how much you agree or disagree 
with the followmg statements by placing an ‘x’ corresponding to numbers 1 to 6 for 
each line. There are no right or wrong answers.

1 2 3 4 5 6
Strongly Agree Slightly Slightly Disagree Strongly
agree____________________ agree_______ disagree_________________ disagree

1 2 3 4 5 6
I (would) like to prayel to Spanish-speaking countries. - w
Studying Spanish is important to me because an 
educated person is supposed to be able to speak more 
than one language.

I am working hard at learning Spanish - ^ ^

1 can imagine myself speaking Spanish as if it was my 
first language. X

It win have a negative impact pn iny life if I don’t leaitt -
‘ Spanish.'Sa--'#: 1

i:

The things I want to do in the future require me to 
use Spanish. A

lamprepared to expend a loti-c^effort in learning ‘ Vi 
Spanish. ^ i|
I always look forward to Spanish classes. %
I can ima^ne myself living abroad and using Spanish 
effectively for commumcating with the locals - ^

1 2 3 4 5 6

V,
Studying Spanish is important to me because other 
people will respect me more if I know another language. <

Tieady dnfoy leafrdijg IS
Studying Spanish is important to me because with
Sparish I can work abroad. i

I think that I am doing my best to learn Spanish. ^ T
I like people from Spanish-speaking countries. /
Studying Spanish can be in^itanfto me because I think 
it will someday be useful in getting a good job ^ y

Whenever I think of my future career, I imagine myself 
using Spanish.
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COMMUNICATING IN YOUR FmST (DOMINANT) LANCI AGE

Instructions: This part measures your feelings about communication with other 
people !f! vour first (domiiumt) ian2ua2€. Please indicate the degree to which each 
statement applies to you by placing an ‘x’ in the corresponding box.

1 2 3 4 5 6
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

I dislike participating in group discussions (in my first 
language). , ; :-'A

1 2 3 4 5 6

■li.
Generally, I am comfortable while participating in group 
discussions (in my first language)." • ^

I am tense and nervous while participating in group 
discussions (in my first language).

I like to get involved in group discussions- V
Engaging ui group discussions with new people makes me 
tense and nervousTin my first language).

l am calm and relaxed when participating in group discussions. m
I am afraid to express myself in class (in my first language).

__
Usually I am calm and relaxed while participating in class. K
I am very calm and relaxed when I am called upon to express 
an opinion in class (in my first language).

Generally, I am nervous when I have to participate in class. <

Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class. ■L

While participating in a conversation (in my first language) ; ^
with a new acquaintmce I feel very nervous.

1 2 3 4 5 6

- M
I have no fear , of speaking up in conversations.

Ordinarily I ani very tense and nervous in conversations. ;• J,,: .-. «;■

Ordinarily I am very calm and relaxed in conversations. ^ - W
While speaking with a new acquaintance, I feel very relaxed.

1 am afraid to speak up in cbnyer^tions. . ; , SI' y..
I have no fear of giving a speech (in my first language). y
Certain parts of my body feel very tense and rigid when giving 
a speech (in my first language). i
I feel relaxed while giving a speech (in my first language). y
My thoughts become confused and jumbled when 1 am giving 
a speech (in my first language). y
I face the prospect of giving a speech with confidence. X
While giving a speech (in my first language), I get so nervous
I forget facts I really know.

569



COMMUNICATING IN SPANISH

Instructions! This part measures your feelings about communication with other 
people in SPANISH. Please indicate the degree to which each statement applies to 
you at this moment in time by placing an ‘x’ in the corresponding box.

] 2 3 456
Strongly agree Agree Slightly agree Slightly disagree Disagree Strongly disagree

1 dislike participatuig in group discussions in Spanish.

1 2 3 4 5 6

■■ 1:
Generally, I am comfortable while participating in group 
discussions in Spanish.; . ' ^ .

?< '

-I am tense and nervous while participating in group ^
discussions in Spanish.  " , . X ' y

I like to get involved in group discussions in Spamsh Si =- - .

Engaging in group discussions with new people in Spanish  .
makes me tense and nervous. ^ ^ r' ■ < X,

I am calm and relaxed when paiticipatuig; m ;^^o^^ discussions.-^ _ ■

I am afraid to express myself in class in Spanish.

Usually I am calm and relaxed while participating in class. ><
I am very calm and relaxed when I am called upon to express
an opinion in class in Spanish.

Generally, I am nervous when I have to participate in class. X
Communicating in class usually makes me uncomfortable.

I am very relaxed when answering questions in class. x

While participating in a conv^ation in Spanish with a new 
acquaintance I feel very nervous. ^ ,

1 2 3 4 5 6

I have no fear of speaking up in conversations in Spamsh K

Ordihanly l am very tense^ and nervous in conversations. iSl

Ordinarily I am Very calm andTelaxed m * - -

While speaking with a new acquaintance, I feel very relaxed SIIS H'fv.CViX'.

I am afraid to speak up in conversations in Spanish. 9<- liS> '<'■ -
X >

I have no fear of giving a speech in Spanish.

Certain parts of my body feel very tense and rigid when giving
a speech in Spamsh.

I feel relaxed while giving a speech in Spanish. y:

My thoughts become confused and jumbled when I am giving
a speech in Spanish.
I face the prospect of giving a speech with confidence.

While giving a speech in Spanish, I get so nervous I forget
facts I really know.
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COMMUNICATION COMPETENCE: FIRST LANGUAGE AND SPANISH

InstnicrioDs: Below are 12 situations in which you might need to communicate in 
your first (dominant) language and in Spanish. Sometimes the same person is more 
competent to commmiicate in one situation than in another. Please indicate how 
competent you believe you are to communicate in each of the situations below. 
Write a number from 0-100 for each statement, where 0 = completely 
incompetent and 100 = completely competent.________________________________

0 100
Completely incompetent Completely competent

Present a talk to a group of strangers (in ray first language).

((•a;) Talk with an acquaintance (in my first language).
)(Xi Talk in a large meeting of friends (in my first language).

Talk with a small group of strangers (in my first language).
Talk with a friend (ii; my first language).

■^0 Talk in a large meeting of acquaintances (in my first language). 
Talk with a stranger (in my first language).
Present a talk to a group of friends (m my first ia.nguage).
Talk in a small group of acquaintances (in my first language). 
Talk in a large meeting of strangers (in my first language). 

trO Talk in a small group of friends (in my first language).
Present a talk to a group of acquaintances (in my first language).

iO Present a talk to a group of strangers (in Spanish).
Talk with an acquaintance (in Spanish). 

t,S Talk in a large meeting of fnends (in Spanish). 
f p, Talk with a small group of strangers (in Spanish).

(,(•■) Talk with a friend (in Spanish).
HQ Talk in a large meeting of acquaintances (in Spanish). 

2.0 Talk with a stranger (in Spanish).
*10 Present a talk to a group of friends (in Spanish). 

qOj Talk in a small group of acquaintances (in Spanish).

7f; Talk in a large meeting of strangers (in Spanish).
SO Talk in a small group of fnends (in Spanish).

Co Present a talk to a group of acquaintances (in Spanish).
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WILLINGESS TO COMMUNICATE: FIRST LANGUAGE AND SPANISH

Instructions: Below are 12 situations in which you might choose to communicate or 
not to communicate, in your first laisguage and in Spanish. Assume you have 
completely free choice. Please indicate the percentage of time you would choose 
to communicate, given the opportunity, in each type of situation. Write a number 
from 0-100 for each statement, where 0 = never and 100 = always.

0 - 

Never
100

Always

30 Present a talk to a group of strangers (in my first language).

SirO Talk with an acquaintance while standing in line (in my first language). 
iO Talk in a large meeting of friends (in my first language).
SO Talk with a small group of strangers (in my first language).

30 Talk with a friend while standing in line (in my first iangaage). 
"'^Q Talk in a large meeting of acquaintances (in my first language). 
HO Talk with a stranger while standing in line (in rny first language). 
30 Present a talk to a group of friends (in my first language).
^ S Talk in a small group of acquaintances (in my first language).
30 Talk in a large meeting of strangers (in my first language).

Talk in a small group of friends (in my first language).
'sQ Present a talk to a group of acquaintances (in my first language).

i 0 Present a talk to a group of strangers (in Spanish).

2o Talk with an acquaintance while standing in line (in Spanish). 
4('J Talk in a large meeting of friends (in Spanish). 

lO Talk with a small group of strangers (in Spanish).
^>0 Talk with a fiiend while standing in line (in Spanish).

LO Talk in a large meeting of acquaintances (in Spanish).
5 Talk with a stranger while standing in line (in Spanish).

Present a talk to a group of friends (in Spanish).

20 Talk in a small group of acquaintances (in Spanish).
>0 Talk in a large meeting of strangers (in Spanish).

Talk in a small group of friends (in Spanish). 
iQ Present a talk to a group of acquaintances (in Spanish),
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LEARNING PREFERENCES

Instructions: Please rate your learning style preferences for each option, using the 
scale below where 1 = strongly agree and 6 = strongly disagree. Place an ‘x’ in the 
corresponding box for each statement._______________________ _____________

1 2 3 4 5 6
Strongly
agree

Agree Slightly
agree

Slightly
disagree

Disagree Strongly
disagree

I like to learn a new language:

1 2 3 4 5 6

By reading ' .

By writing things down X
By spealdhg in the ^ I'' ^ ' lliBI

By hearing the target language spoken
By ^bingXe.g. diagram, pictur^, etc,|; '■ V'c! ■

By moving aroimd
By manipulating (ohjecte).^ r-'A

By learning the rules

By being corrected •; * liBi

With others
In an environment that I find pleasmg Ifi 'v- ""
By memorizing
By having what Lneed to learn clear and ■:. :'y-'

•j^ 4
By concentrating on details ><

“By, '■7 ' . A

On my own

By mi SRBIS

In order (or sequence)

By being taught ; ^ y. iSi " >

Are there other ways you like to learn? r / {kvA 5 i Tv/

Thank you for your time and effort!
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