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Abstract 

The first study of its kind in Ireland, this study explored what types of social media 

platforms were used by Irish primary school teachers when planning for and teaching visual 

arts. A mixed-methods research approach was used, with eight primary school teachers 

completing questionnaires and participating in semi-structured interviews. The participants 

all held a positive attitude towards teaching art but lacked confidence in creating their own art 

lesson ideas. Seven of the participants referred to their frequent use of social media platforms 

such as Pinterest or Instagram for art lesson ideas; these participants used the platforms to 

search for and store art lesson ideas for their future use. The nature of the curated content 

found on social media had several implications for teachers’ art lesson planning. Participants 

reported teaching art lessons using images directly sourced from social media; participants 

felt that the content posted by teachers on social media was an unrealistic portrayal of the 

typical classroom, yet felt pressured to emulate the lessons and displays posted by other 

teachers on their social media pages. The issue of teacher criticality of online content was 

also explored. While the participants of this study were cognisant of the importance of the 

artistic process, art lessons found on social media were assessed to some extent by 

participants in terms of relevance to the curriculum, but there was no evidence of these lesson 

ideas being critiqued for accuracy or reliability. This small-scale study concluded that 

primary teachers’ use of social media to plan and teach art lessons should be explored further. 

Though this study was carried out in Ireland, its findings are applicable to other jurisdictions. 

From a quality visual arts education perspective, it is necessary to further assess how art 

lessons originating on social media are being taught in classrooms and what the implications 

are for learners’ visual arts experiences.  
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Chapter 1: Introduction 

The Visual Arts Teacher Guidelines (Department of Education and Skills [DES], 

1999) emphasised how visual arts education should emphasise the process of meaning-

making through the exploration of materials. The guidelines stated that:  

The task of the teacher is not to teach clever techniques or to demonstrate ways of 

producing images and forms he/she finds acceptable but to build on interests and 

strengths by drawing the children out and making suggestions as appropriate. […] In 

an art lesson, the children should remain the designers: this role should not be taken 

from them. (DES, 1999, p. 12) 

Similarly, Beal and Miller (2001) wrote of art’s role in children’s development and 

described how, “art, like play, helps children to understand their world. But art goes beyond 

play, enabling them to express their personal experiences and fantasies in ways that are 

concrete and compelling.” (p. ix) Although the visual arts play a central role in children’s 

learning and development, the importance of quality art education has to be constantly 

justified (Hoffman Davis, 2008; Feldman, 1998; Eisner, 1998; Siegesmund, 1998).  

In recent years, primary teachers’ use of technology has evolved. While technology is 

widely used as a tool for learning in the classroom, there has also been an increase in the 

number of teachers using social media to communicate with other professionals and search 

for lesson ideas and resources (Carpenter, Cassady & Monti, 2018; Huber & Bates, 2016; 

Schroeder, Curcio & Lundgren, 2019).   

This study aims to investigate use of social media by Irish primary teachers and 

explore their visual arts teaching practices. This research study is relevant to the current 

climate as teachers are increasingly using social media in their lesson planning. Thus, it is 

then necessary to investigate how this activity is influencing or affecting their teaching 
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practice. This research study is concerned with how social media is impacting visual arts 

education; currently, there is no research originating from Ireland that addresses this issue.  

This study aims to answer the research question, ‘How are Irish primary teachers 

using social media to influence their visual arts education practice?’. This will be done by  

firstly reviewing the existing relevant literature in Chapter 2. Theories of art education, 

influence and motivation are discussed and the literature pertaining to social media in 

education is examined. In Chapter 3, the methodological framework for the study is outlined. 

This chapter discusses the justifications for the use of a mixed methods research approach. 

Chapter 3 also acknowledges the advantages and disadvantages of the instruments used in the 

study and recognises the limitations and ethical considerations of the study. Chapter 4 

presents the data. The participants’ use of social media is presented and themes and 

subthemes that emerged from the data are explored. Chapter 5 discusses and analyses the 

themes and subthemes in detail, with reference to relevant literature. In Chapter 6 the study 

concludes and suggestions are made regarding opportunities for further studies. Throughout 

this study, the terms ‘visual arts education’ and ‘art education’ will be used interchangeably. 
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Chapter 2: Review of Literature 

The proliferation of social media use in recent years has permeated all aspects of 

modern life, including the professional lives of teachers (Schroeder, Curcio & Lundgren, 

2019).  There has been a surge in teachers using social media sites to communicate with other 

professionals, find inspiration, share knowledge and search for resources (Carpenter, Cassady 

& Monti, 2018; Huber & Bates, 2016). To understand social media’s role in art education, 

firstly, this chapter will explore an overview of art education, including its benefits and 

challenges. This chapter will also examine some issues in technology and education, 

specifically art education. A brief outline of some of the psychological constructs, such as 

motivation and social learning theory will be explored in order to investigate teachers’ 

behaviour regarding the use of online platforms. Lastly, social media’s role in education and 

how teachers are using social media platforms will be examined in order to gain a deeper 

understanding of what research has been conducted in this area.  

Exploring Art Education Literature 

To explore primary teachers’ visual arts education practice, it is necessary to explore 

what has been written about the nature of art, the benefits a quality visual arts education 

provides and the challenges educators face when implementing a visual arts curriculum.  

 Defining art and its purpose.  There has been extensive discussion about the nature 

of the visual arts and its role within education (Barnes, 2015; Hetland, Winner, Veenema & 

Sheridan, 2013; Marshall, 2016; O’Toole, 2012; Siegesmund, 1998). Some proposed that art 

is primarily a form of expression, to visually communicate that which cannot be articulated 

through words alone and others asserted that the process of meaning-making in art is closely 

connected to its cultural or social context (Desmond, 2011; Dewey, 1934; Efland, 2002; 

Polster, 2010). Finlay wrote that ‘art is itself a language with an infinite number of dialects’ 

(2012, p. 129). Likewise, Gardner (1990) maintained that art itself is a language of 
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communication and one must be taught how to “write” by manipulating cultural symbols. 

Other writers emphasised the importance of being able to “read” works of art by 

understanding such symbols (Goldberg, 2017; Harker Martin, 2017; NCCA, 1999; Parsons, 

1998). For children, the process of looking at and making art helps them understand and 

experience the world around them by developing a visual sensitivity to it (Barnes, 2015; Beal 

& Miller, 2001).  

Benefits of art education. Art teaches valuable skills and promotes ‘habits of mind’ 

that are essential in a world that will demand learners to be more creative, innovative, 

observant and persistent with problem-solving than ever before (Barnes, 2015; Hetland et al., 

2013; Winner, Goldstein & Vincent-Lancrin, 2013). Despite the importance placed on 

standardised tests for literacy and numeracy, some authors argued that skills acquired through 

art education are in fact, more valuable to the workforce than standardised test results 

(Hetland et al., 2013; Swift & Steers, 1999). Quality art education has been linked with 

creating a more positive learning environment for learners, fostering the development of 

imagination and self-expression, with learners showing increased levels of confidence in 

transferring their knowledge to other areas (Douglas & Jaquith, 2009; Goldberg, 2017).   

Delivering quality visual arts education. Many authors agreed that quality art 

education should be centred around the child and his or her own experiences (Bain, Newton, 

Küster & Milbrandt, 2010; Beal & Miller, 2001; Darling-McQuistan, 2017; Hickman, 2004; 

NCCA, 1999; Southworth, 2009). Students in the modern world are exposed to and 

influenced by a wide array of visuals, sounds and graphics on a daily basis via social media 

and technology; quality art education can influence how students comprehend the visual 

world around them, developing visual literacy skills (Duncum, 1997; Eisner, 2002; Polster, 

2010; Sandell, 2012; Zimmerman 2009). Sandell (2012, 2009, 2006) wrote that despite living 

in a highly visual world, students still need to be taught specific skills to interpret and critique 
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art. Sandell (2012, 2009, 2006) advocated using an approach that explores form, theme and 

context.  

From a pedagogic viewpoint, authors posited that students need sufficient time for 

their own creativity to develop (Desailly, 2015; Jarvis & Lewis, 2002; Jesson, 2012; Cremin, 

2015). Similarly, Douglas and Jaquith (2009) highlighted the need for more time provided to 

students for reflection on their work, further developing ‘habits of mind’ as outlined by 

Hetland et al. (2013).  Emphasis on individuality was considered a key element of successful 

art education; Eisner (2002) pointed to the need for a diversity of outcome and Hickman 

(2004a) warned that the process of making art should not be undermined by a society that 

tends to place greater value on the end product. The 1999 Visual Arts Curriculum also re-

iterated the points made by the aforementioned authors, by stating: “A purposeful arts 

education […] emphasises the creative process and so ensures that the child’s work is 

personal and has quality […] self-esteem is enhanced, spontaneity and risk-taking are 

encouraged and difference is celebrated” (NCCA, 1999, p. 2). Furthermore, the ‘Creative 

Ireland’ initiative recognised the importance of quality arts education, with the introduction 

of the ‘Creative Schools’ programme (Government of Ireland, 2017). 

Justification of art’s place in education. The justification of art within various 

curricula was a common theme in literature; despite the visual arts’ many benefits to learners, 

its place in education often must be justified (Barnes, 2015; Irwin, 2018). Art is often side-

lined as an ‘extra’ subject that is seen as inferior to literacy and numeracy, in a time when 

economic objectives influence educational policies (Barnes, 2015; Biesta, 2016; Carpenter & 

Gandara, 2018; Eisner, 2002; Hallam, Gupta & Lee, 2008; Hickman, 2004; Marshall, 2016; 

Mishook & Kornhaber, 2006; O’Toole, 2012). It has been argued that quality visual arts 

education has suffered as a result of such policies (Elliot & Clancy, 2017; Hetland et al., 

2013; Southworth, 2009).  Despite many policies justifying art education in terms of how it 
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can improve academic performance, other authors highlighted that this is not necessarily the 

case (Hetland et al., 2013; Winner & Cooper, 2000; Winner, Goldstein & Vincent-Lancrin, 

2013). While there may be links between the arts and academic achievement, Hickman 

believed focusing only on these links “detracts from the intrinsic value of art education, 

reducing it to a prop to service other areas of the curriculum” (2004, p.6). Other authors also 

agreed that integrating the arts into other subjects can deepen learning experiences (Barnes, 

2015; Brouilette, 2012; Donovan & Pascale, 2004; Douglas & Jaquith, 2009; Parsons, 1998). 

Some warned that integration should be carried out judiciously so that art does not take a 

subservient role amongst other subjects (Aucuff, 1978; Barnes, 2015; Bresler, 1995; Eisner, 

2002; Smith, 1995). 

From an Irish perspective, Granville (2012) mirrored the viewpoints of other 

researchers and contended that the Irish education system has failed to recognise the value of 

art in education. Indeed, recent curricular developments in Irish education focused 

significantly on literacy and numeracy alone (DES, 2017; Ó Breacháin & O'Toole, 2013) .  

Other challenges associated with delivering quality art education. Increased 

emphasis on standardised testing for literacy and numeracy can challenge educators to 

provide quality art education (Barnes, 2015; Donovan & Pascale, 2004; Hetland et al., 2013; 

Irwin, 2018; Hunter-Doniger, 2018; Mannathoko & Mamvuto, 2018). However, there are 

many other factors to consider, including curriculum overload, a lack of teacher self-

confidence, insufficient pre-service and in-service training, time constraints and depleted 

resources (Acuff, 1978; Bresler, 1995; Carpenter & Gandara, 2018; Harker Martin, 2017; 

Irwin, 2018; Mishook & Kornhaber, 2006; Cremin, 2015; Smilan & Marzilli Miraglia, 2009; 

Thomas & Arnold, 2011). As a result, teachers sometimes viewed art as a break from other 

subjects by providing a therapeutic role or ‘reward subject’ (Barnes, 2015; Hickman, 2004b; 

Mannathoko & Mamvuto, 2018; Wilson, MacDonald, Byrne, Ewing, & Sheridan, 2008). 
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Similarly, Manilfold and Zimmerman (2011) reported how some pre-service teachers 

expressed little regard for teaching specific art skills by being more interested in quick and 

‘fun’ art lessons.  

Furthermore, generalist teachers often reported that they lack confidence in their 

artistic capabilities (Duncum, 1999; Irwin, 2018). Barnes (2015) described how teachers, 

challenged by a myriad of issues, tended to teach art lessons that they hoped would produce 

an attractive display. He argued that this leads to teaching art that is overly product-

orientated; when teachers show the child an example of what it should look like, the child’s 

opportunities for creativity and problem solving are greatly reduced (2015, p.12). 

      Issues in Irish visual arts education. In 2005, the Department of Education and 

Science (DES)  reported on the implementation of the 1999 curriculum. Their report focused 

solely on English, Mathematics and Visual arts. It was reported that that class sizes, 

inadequate classroom space and time limitations were the greatest challenges for Irish 

primary teachers in implementing the Visual arts curriculum. It was noted that teachers spent 

more time teaching particular strands, such as drawing and paint and colour than other 

strands. Assessment of art was another area Irish teachers reported to find challenging, while 

inspectors noted in the report that there was some evidence of teachers over-relying on 

teacher-directed activities based on templates. Ní Bhroin (2012) also highlighted that many of 

those entering teacher training courses had little prior art experience, resulting in a low level 

of confidence teaching the subject. Flannery (2012) described how many teachers reported 

integrating artwork for mostly for potential learning outcomes in other subjects rather than 

learning outcomes in art itself, leading to ineffective visual arts teaching. O’Donoghue (2012) 

questioned the primary Visual arts curriculum in terms of its ability to prepare students for 

visual culture in a contemporary artworld and proposed that a wider range of media, 

including technological and digital media, should be taught.  
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Technology in Art Education 

           Perspectives on art and technology. Pavlou wrote that, “using technology is 

not a matter of being trendy; it is a matter of enabling students to participate fully in daily 

life,” (2019, p.3). The integration of technology with art education is a necessary move 

forward in order to keep art education relevant in a rapidly changing world (Patton & 

Buffington, 2016). If art is viewed first and foremost as a form of communication and 

expression within a social and cultural context (Barnes, 2015; Elfand, 2002; Eisner, 2002; 

Desmond, 2011; Gardner, 1990), then it seems necessary to position technology, with its 

many methods and platforms of communication, as a key component within art education. 

Patton and Buffington (2016) discussed new art curriculum standards in the United States 

that linked art with ‘21st Century skills,’ a term often more synonymous with economic 

objectives (Allina, 2008). Patton and Buffington (2016)  highlighted, however, that while art 

educators should be advocates for technology integration, they should also be critical of it 

and ensure that it provides valid benefits to art education.  

Digital technologies in artmaking. Shin (2010) encouraged art educators to harness 

the fact that students spend their free time online creating and sharing content, and argued 

that ‘digital creativity’ should be encouraged. Carpenter and Cifuentes (2011) also wrote that 

pastimes now often involve some form of visual media in the form of video games, 

television, film and viewing content online. As society spends increasing amounts of time on 

devices, art educators should teach students how to develop visual literacy skills as well as 

considering technological devices as another tool for artistic creativity (Carpenter & 

Cifuentes, 2011; Chung, 2007, Bryant, 2010). While many do not advocate for digital 

technologies to totally replace traditional mediums such as pencil and paint, combining 

digital media with traditional media can be an effective approach to encourage further 

creativity and enthusiasm for the subject (Matthews & Seow, 2007; Mayo, 2007). However, 
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Lu (2015) found that pre-service teachers held a negative view of digital art, placing more 

value on traditional media.  

Benefits of technology and art education integration. Many studies examined the 

use of information technologies and the Internet in classrooms and highlighted the benefits 

and difficulties of teachers’ effective inclusion of technology (Carpenter & Cifuentes, 2011; 

Gregory, 2009; Peppler, 2013; Tillander, 2011; Liao, Motter and Patton, 2016). Becker and 

Ravitz (1999) found that participating teachers’ pedagogies changed to a more constructivist 

approach as a result of using devices and the Internet more frequently in teaching, allowing 

students to lead their own learning. Pavlou (2019) demonstrated that children who integrated 

stop-motion animation technology as a means of digital storytelling experienced a range of 

positive learning opportunities.  These included the development of their communicative and 

collaborative skills, deeper engagement in the learning content and a development of critical 

thinking skills.  

 Challenges of technology and art education. Uluyol & Sahin (2016) conducted a 

study of generalist primary teachers’ use of ICT in classrooms and Gregory (2009) 

specifically examined art teachers’ use of technology in their teaching. It was apparent in 

these studies that many teachers reported using technology to simply present and project their 

information, with students acting as the audience, not creators, in a more traditional 

educational approach of imparting knowledge. Uluyol & Sahin (2016) and Gregory (2009) 

asserted that more in-service training is needed for teachers to use technology in a more 

meaningful, student-centred approach.  

Technology integration in Irish visual arts curricula. There has been some research 

regarding technology and its use in classrooms (Dunn & Sweeny, 2018; Flannery, 2012; Ní 

Bhroin, 2012). The Visual arts curriculum (NCCA, 1999) briefly cited ‘information and 

communication technologies’, but the curriculum is now somewhat outdated; the language 
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around the use of online resources and platforms is minimal, with little, if any mention of 

how content can be created and shared through platforms readily available online today. 

Since the visual arts curriculum was published, the Department of Education and 

Skills (DES, 2017) developed a ‘Digital Strategy Action Plan 2015-2020’, which outlines 

some of the key educational objectives set out by the government. It emphasised the 

importance of embedding technology into all aspects of teaching and learning, including:  the 

use of digital portfolios, ICT integration and the development of teachers’ communities of 

practice (DES, 2017). Communities of practice have been previously explored in terms of 

teachers’ use of social media; this will be discussed further at a later stage in this chapter.   

Technology integration in international visual art curricula. While the Irish 

primary curriculum has not introduced any significant changes to the curriculum regarding 

technology’s role in art education, the Australian primary curriculum mentioned the inclusion 

of media arts as a separate strand within a broader arts curriculum. It was specified in a report 

that, “in media arts, students will develop knowledge, understanding and skills in the creative 

use of communications technologies and digital materials to tell stories and explore concepts” 

(ACARA, 2011, p.12). In the United States, a revised set of National Core Standards 

emphasised the transfer of ‘21st Century Skills’ from the arts to other areas of learning, and 

identified technology’s role in that process (NCCAS, 2014). In comparison to these 

examples, Ireland is relatively slow to introduce technology as an aspect of the art 

curriculum, despite how embedded technology has become in the classroom and in learners’ 

lives.  

Theories of Social Learning, Motivation and Attitude 

Social learning theory. Much of the research that examines teachers’ use of social 

media, either to look for ideas or to join a wider community of teachers, mentioned research 

rooted in social psychology involving social learning theory and models of communities of 
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practice. (Goodyear, Parker & Casey, 2019; Hur and Hara, 2007). These theories are 

significant to this study, which will examine teachers’ activities on social media sites, in 

terms of communicating and sharing ideas with others.   

Vygotsky (1978) proposed that cognitive development and language acquisition were 

very closely linked to social environments and cultural factors. Bandura’s social learning 

theory (1977) is another theory that emphasised the social aspect of learning. Bandura 

proposed that most human behaviours are learnt through the observation of others. Bandura 

(2000) also wrote about social cognitive theory, meaning people are both the products and 

producers of their environments. In order for someone to have a direct influence on how they 

experience the world around them, their self-efficacy- a person’s belief in his or her 

capabilities- is critical to that process. Bandura (1993) emphasised how social comparison 

can affect levels of self-efficacy; in terms of studying people’s behaviour within professional 

groups or networks on social media, this comparison could potentially have an effect on how 

group members participate or contribute. 

Social cognitive theory. Bandura (2000) highlighted the fact that people do not 

experience the world around them individually, but rather as a group. He asserted that within 

social cognitive theory, collective efficacy plays a key role. To apply that theory to this study, 

teachers participating in a professional network may feel the group is achieving worthwhile 

outcomes if the group shared a belief in the efficacy of the collective. Others wrote about 

similar theories. Putnam and Borko (2000) summarised some key theories of socially situated 

cognition, where both the context and the participant play a role in learning, as opposed to 

previous theories of learning that placed an emphasis mostly on the individual. Hur and Hara 

(2007) also suggested that situated learning theorists emphasised the collaborative nature of 

learning. Schroeder, Curcio and Lundgren (2019) carried out research on teachers’ use of 

Pinterest and specifically mentioned this theory as the framework for their study.  
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Communities of practice. Wegner (2005) defined communities of practice as, 

“groups of people who share a concern or a passion for something they do and learn how to 

do it better as they interact regularly” (p.1). In much of the literature around teachers’ 

participation in professional groups on social media, the term ‘communities of practice’ 

frequently occurred (Goodyear, Parker & Casey, 2019; Hur & Hara, 2007; Lieberman, 2000, 

Trust, Krukta & Carpenter 2016). Goodyear, Parker and Casey (2019) carried out a 

comparison of terms and differentiated them from a community of practice, or CoP. 

Goodyear, Parker and Casey asserted that in a CoP, members’ participation is more 

integrated, resulting in richer learning experiences; they propose that a CoP should be used as 

“aspirational criteria” for the formation of teacher groups (2019, p. 423). Hew and Hara 

(2007) pointed to previous research that suggested people were reluctant to share their 

knowledge, yet without doing so, a CoP would not be possible. They asserted that teachers’ 

motivations for contributing to CoPs included collectivism, self-interest, and reciprocity. The 

potential anonymity within online groups also made teachers willing to share, once they were 

sure that their school or themselves were unidentifiable. However, not all online communities 

are positive, productive spaces. The online disinhibition effect, whereby users behave 

differently online then they would in real life (Clark-Gordon, Bowman, Goodboy & Wright, 

2019), has emerged in recent research as an issue in cyberbullying (Lai & Tsai, 2016).  

Motivation as a psychological construct. There are several theories that examine the 

nature of human motivation. Maslow’s (1954) ‘hierarchy of needs’ (as cited in Buck, 1988) 

suggested that human motivation is partly based on both physiological and emotional needs. 

Bandura (1977) asserted that we are motivated by the anticipated benefits of future actions. 

Bandura also wrote about the nature of motivation in terms of achievement of goals and 

suggested that broader, undefined goals that are difficult to achieve lead to weakened self-

efficacy and motivation. Specific goals that are achievable in a short time frame, however, 
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lead to increased levels of self-efficacy and intrinsic motivation (Bandura 1977, Bandura & 

Schunk, 1981).  Buck (1988) defined motivation as “the process by which behaviour is 

activated and directed towards some definable goals” (p.5). Buck (1988) also maintained that 

motivation is both a biological and a cognitive process; the constant adaptation to 

surrounding environments for survival develops into more complex emotional behaviours. 

Motivation is classified as either being intrinsic or extrinsic (Ryan & Deci, 2000), with 

intrinsic motivation usually being associated with being willing to act purely for an ‘inherent 

satisfaction’ (Ryan & Deci, 2000, p. 56). On the other hand, it is often assumed that extrinsic 

leads to actions that are reluctantly completed. However, Ryan and Deci (2000) posited that 

extrinsic motivation can lead to positive actions, despite there being an external influence. 

Gilhooly and Fioratou (2013) connected motivation directly with problem-solving; therefore, 

in the context of this research, it could be argued that if teachers have an issue or need to find 

a particular resource, they are motivated to find a solution to their problem, which at times 

may involve looking to online resources on social media or participating in teacher groups 

online. 

   Attitude and influence. According to Eagly and Chaiken (1993), “attitude is a 

psychological tendency that is expressed by evaluating a particular entity with some degree 

of favour or disfavour” (p.1) Eagly and Chaiken also asserted that an attitude is formed from 

a combination of cognitive, behavioural and affective processes, but not necessarily all at 

once, meaning someone could hold an opinion about something but not behave in a way that 

necessarily demonstrates that view. Attitude has a direct effect on behaviour and motivation 

levels. Measuring attitudes and how they affect behaviour remains a key aspect of social 

psychological research, with recent research pointing to the media’s effect on attitude 

formation (Brewer, Graf & Willnat, 2003; Ryffel, Wirz, Kühne & Wirth, 2014). These 

theories of attitude and influence will be applied to this research; by exploring teachers’ 
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attitudes towards social media, as well as examining whether social media influences their 

visual arts education practice.  

 

The Use of Social Media in Education 

 Defining social media. The term ‘social media’ is now very much a part of everyday 

language but can be difficult to define (Treem, Dailey, Pierce and Biffl, 2016). Broadly 

speaking, social media can be organised into types of ‘activities’ and types of ‘platforms.’ 

Social media activities typically involve creating content either on blogs, websites, or by 

sharing on social networking sites through which users share content and communicate with 

other users. These activities are then carried out on platforms such as Facebook, LinkedIn, 

Tumblr, Twitter, Instagram, or Pinterest (Treem, Dailey, Pierce and Biffl, 2016). Boyd and 

Ellison provided another detailed definition of social networking sites and stated that:  

We define social network sites as web-based services that allow individuals to (1) 

construct a public or semi-public profile within a bounded system, (2) articulate a list 

of other users with whom they share a connection, and (3) view and traverse their list 

of connections and those made by others within the system. The nature and 

nomenclature of these connections may vary from site to site. (Boyd & Ellison, 2007, 

p. 211)  

Teachers’ use of social media. The rapid rise and development of social media in 

recent years has subsequently led to increased professional participation by teachers on social 

media platforms for their own teaching, planning and informal professional development 

purposes (Carpenter & Morrison, 2018; Ranieri, Manca & Fini, 2012).  

Owen, Fox & Bird (2015) highlighted how some literature regarding teacher 

participation on social media has focused on the misuse of it professionally. Despite the 

Teaching Council recognising social media’s value both as a classroom tool and as a 
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professional network in draft guidelines published for teachers’ use of social media (2019), 

these guidelines were met with some criticism amongst the professional teaching community 

(O’Brien, 2019).  

In terms of analysing what types of teachers use these sites, much of the research does 

not specify what subjects the teachers teach; generally, the demographic information of 

participants is differentiated by grade level at either primary, secondary or third-level 

education (Becker & Ravtiz, 1999; Carpenter & Krutka, 2015; Hur & Brush 2009; Owen, 

Fox & Bird, 2015).  

How teachers use social media. Much of the research around teachers’ use of social 

media often refers to it a pedagogical tool (Castro, 2012; Pearce & Learmonth, 2013; Stewart, 

2016). Similarly to Uluyol & Sahin (2016) and Gregory (2009), Carpenter and Krutka (2015) 

proposed that social media use can promote a more constructivist approach, disseminating the 

teacher and learner roles, as opposed to more traditional learning settings. Many writers have 

conducted research that explored the use of social media sites within classrooms to encourage 

student participation, often in the context of third-level education, and cited increased levels 

of participation, engagement, opportunities for collaboration and creativity as many benefits 

of its use (Carpenter & Krutka, 2015; Dabbagh & Kitsantas, 2011).  

Teachers’ use of social media for visual arts education. Regarding the use of social 

media in the context of art education, Miller and Williams (2013) wrote about how they 

introduced blogging as part of a pre-service art teacher course. Castro (2012) highlighted that 

for many students at any age, social media provides them with opportunities to pursue a 

creative interest such as photography, creative writing, animation, illustration and 

filmmaking. Having established a social network for students as part of the research project, 

Castro argued that art education naturally lends itself to integrating social media. Trust (2012) 

asserted that in time when collaboration is expected amongst students, teachers should model 
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similar behaviour by connecting to other teachers to foster professional development by 

keeping up to date with new approaches and pedagogies. 

As previously discussed, teachers face many challenges in order to successfully 

implement art curricula. These can include time constraints, large class sizes, a lack of 

resources and pressures to teach for standardised tests (DES, 2005; Hunter-Doniger, 2018; 

Irwin, 2018; Mishook & Kornhaber, 2006; Smilan & Marzilli Miraglia, 2009). Consequently, 

many teachers look online to find inspiration and lesson ideas (Chapman, Wright & Pascoe, 

2018; Cleaver & Wood, 2018; Ingram, 2019).  

Reasons for teachers’ use of social media. Behaviours of teachers online have been 

categorised either by examining motivations for joining online groups or how they actually 

participate on these social media sites (Hur & Brush, 2009; Prestridge, 2019). For many 

teachers, social media sites are a place to connect with other professionals and plan for 

lessons. Pinterest is a popular site for teachers to source ideas, due to the visual way that 

ideas can be organised, with some reporting frequent, often weekly use of the site (Carpenter, 

Cassaday & Monti, 2018). One of the main ways Pinterest is used by teachers is to collect 

and save teaching ideas for future use (Carpenter, Cassaday & Monti, 2018; Huber & Bates, 

2016; Shroeder, Curcio & Lundgren, 2019).  

Carpenter, Morrison, Craft and Lee (2019) studied teachers’ use of Instagram, another 

popular social media site that is a visually orientated platform, like Pinterest. Despite 

Instagram’s popularity with teachers, there is a dearth of research about their use of it. 

Research carried out by Carpenter, Morrison, Craft and Lee (2019) showed that many of their 

respondents originally used Instagram for personal use, with a substantial amount eventually 

using their account for both personal and professional use. Over 87% of respondents stated 

their main reason for using Instagram professionally was to gather ideas shared by other 

teachers. Interestingly, over 50% of respondents strongly agreed that their Instagram use had 
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a positive effect on their own teaching. While much of the research referred to teachers 

gathering their own resource and ideas on social media sites, there was also evidence that 

teachers communicate with other teachers on platforms such as Facebook and Twitter, where 

conversations can take place in specific groups or by using hashtags (Krutka, Carpenter & 

Trust, 2017). In this study, the most popular social media sites used by teachers in the current 

literature will be explored from an Irish context. In this study, Pinterest and Instagram are two 

sites of particular significance. As the majority of content on these two sites are images, the 

visual nature of these two social media sites appeal to teachers preparing art lessons, given 

art’s visual nature. This will be explored further in the study.  

Professional learning communities.  The existing literature referred to online spaces 

for teachers to communicate and share ideas as either ‘communities of practice’, ‘online 

communities’ (Wenger 2005; Hur & Brush, 2009), ‘professional learning communities’ 

(Whelihan, 2015), ‘professional learning networks’ (Krutka, Carpenter & Trust, 2017) or 

‘personal learning networks’ (Prestridge, Tondeur & Ottenbreit-Leftwich, 2019). Prestige, 

Tondeur & Ottenbreit-Letfwich (2019) highlighted how these learning networks vary in 

structure; some groups are closed and require a request to join while others use hashtags to 

connect public conversations. This study will explore Irish primary teachers’ views of social 

media platforms and will explore how they use the platforms for professional use  

 

Teachers’ Criticality of Content on Social Media 

Positive aspects of teachers’ use of social media. In terms of searching and selecting 

resources from platforms such as Pinterest, Schroeder, Curcio and Lundgren (2019) asserted 

that many teachers have a complex, multi-step approach to determining whether a resource 

found online is suitable for their needs. They also found that experienced teachers were likely 

to modify a resource to make it align with their curricular standards as well as making it more 
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relevant to the needs of their students. Schroeder, Curcio and Lundgren (2019) also described 

how their research demonstrated how teachers conducted thorough research while searching 

on Pinterest to ensure that they found quality resources. Similarly, Carpenter, Cassaday and 

Monti (2018) described how teachers showed an awareness of unreliable resources on 

Pinterest; teachers in their study were found to have a critical process, investigating the 

resources to ensure what they found was of adequate quality.  

Negative aspects of teachers’ use of social media. Though some research 

emphasised the positive aspects of teachers’ participation and levels of criticality on social 

media, other research has been critical of social media use by teachers. The quality of 

resources found online was seen as problematic. Chapman, Wright and Pascoe (2018) 

questioned whether teachers were critical enough of art resources that were found online, by 

not considering whether the ideas found were merely ‘a thing to do,’ or if such ideas provided 

a rich visual arts educational experience for learners. Buffington and Bryant (2019) noted a 

lack of diversity among teaching communities as a large number of teachers were female and 

white. Buffington and Bryant (2019) analysed the results of a Pinterest search for 

‘multicultural art lessons’ and found that many of the resources oversimplified complex 

cultures and trivialised culturally significant objects. The same authors also found that these 

lessons were overly product-directed and did not provide students with opportunities to make 

artwork that was personal to them. Acuff (2014) also highlighted this issue; Acuff asserted 

that misinformation continued to exist online and placed the onus on art educators to be 

mindful and critical of what they find when searching for resources and lesson ideas. 

Similarly, Beahm, Cook and Cook (2019) were wary of the quality of resources on social 

media sites from a special education perspective and questioned whether research-based 

practices were being promoted adequately online. 
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Conclusion 

While there are many challenges facing teachers in their visual art teaching practice, 

successful art education can provide many rich learning opportunities for learners. As 

technology continually permeates our daily lives more than ever, both teachers and learners 

need to be equipped with skills to use technology effectively both in and out of the 

classroom. The rapid development of technology and the increased use of social media has 

now led to large groups of people communicating and sharing content instantaneously. There 

are benefits to harnessing this behaviour in the classroom context, particularly within the 

visual arts due to the visual, interactive and creative nature of many social media platforms. 

Teachers are increasingly using social media to plan and find lesson ideas, and some have 

been found to use it to communicate with other teachers. Many psychologists agree that 

learning is a social process; participation in these groups has the potential for many beneficial 

learning opportunities for teachers, who often will participate in their own free time in such 

groups as opposed to participating in formal continual professional development courses. 

While some researchers have highlighted reasons why teachers are using social media 

networks for professional use, there is a gap relating to subject-specific research regarding 

social media use, particularly regarding the visual arts and there is no research of this kind 

originating from Ireland.  
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Chapter 3: Methodology 

This chapter will present the framework for the study as well as details of how the 

study was conducted and how data was collected and analysed. This chapter presents the 

methodologies underpinning the current study. The research design is outlined and 

justification is given for the methods employed for collecting and analysing the data. A 

mixed-methods approach was selected for this study as the most appropriate way of gathering 

data. The study consisted of two phases of data collection. Eight participants filled in a short 

questionnaire prior to participating in semi-structured interviews to investigate social media 

use amongst teachers in Irish primary schools. The advantages and disadvantages of this 

method in the context of this study are presented. The chapter will outline the study’s aims 

and objectives. The study’s limitations and ethical considerations are also discussed in this 

chapter.  

Purpose of Study 

This study aimed to explore how Irish primary teachers are using social media in their 

teaching and focused on how they use social media to plan for and teach visual art. While 

other research has been carried out internationally (Carpenter, Cassaday & Monti, 2018; 

Prestridge, 2019; Prestridge, Tondeur, & Ottenbreit-Leftwich, 2019), no research of this kind 

had been so far carried out from an Irish educational context. The last official study of Irish 

primary teachers’ experiences of implementing the visual arts curriculum took place in 2005 

(DES, 2005). This study explored teachers’ experiences of teaching art, by focusing on the 

role social media has played in their teaching practice.  

Statement of the Research Question 

This study intended to examine the following research question: ‘How are Irish 

primary teachers using social media to influence their visual arts education practice?’ As 

such, the aims of the research study were: 
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1. To ascertain whether teachers use social media sites for professional use, particularly 

regarding visual arts education 

2. To explore teachers’ motivations for their use of social media sites 

3. To investigate how primary teachers use ideas sourced from such sites in their own 

teaching of visual arts 

4. To explore how teachers’ social media use affects their visual arts planning and 

teaching 

Epistemological Framework  

From an epistemological viewpoint, the researcher was interested in discovering 

teachers’ perceptions of social media for professional use (Wahyuni, 2012). Phenomenology 

emphasises investigating an ‘experience’ or ‘phenomenon’ (Hopkins, Regehr & Pratt, 2017). 

In this study, the ‘phenomenon’ being researched was teachers’ use of social media in their 

visual arts teaching practice; therefore a phenomenological approach as described by 

Creswell (2014) and Denscombe (2017) was chosen by the researcher. 

An in-depth understanding of individuals’ previous experiences using social media, 

their views about their own visual art education practice and how participants identified 

themselves as users of social media in a professional context were valuable insights for the 

research study. Phenomenology provides researchers with an opportunity to understand their 

participants’ views more deeply and has proved to be particularly beneficial to educational 

research (Denscombe, 2017).  

Moran (2002) wrote of how phenomenology has historically stemmed from 

philosophy, with Edmund Husserl introducing the term in 1913 (as cited in Moran, 2002) and 

Martin Heidegger developing and expanding the concept further in 1927(as cited in Moran, 

2002; Finlay, 2008). However, Moran (2002) also noted that the definition of phenomenology 

was not universally agreed on by many early twentieth-century philosophers. Amongst the 
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various interpretations of phenomenology, Finlay (2008) highlighted the dichotomy that 

existed regarding the researcher’s positionality in phenomenological research. Finlay (2008) 

wrote that from Husserl’s perspective, the researcher should directly detach previous 

experiences and personal opinions to allow for objectivity in the research. However, 

Heidegger believed that both the researcher and participant were inextricably linked to their 

shared experiences of the world. Finlay (2008) explored both viewpoints and stated that 

researchers should maintain a balance of both approaches. Flint (2015) also highlighted that 

Husserl’s’ theory of phenomenology was focused on everyday life and that deeper meanings 

that could be studied from this context. 

Denscombe (2017) described phenomenological approaches to research as being 

concerned with how these experiences are described by participants, with a focus on 

participants’ construction of their own worlds and how those worlds are then experienced 

shared with others. While the data collected may be full of insights from the participant, the 

researcher should be mindful of how their own world view, assumptions and beliefs that may 

cause a bias in the research (Bell, 2005; Denscombe, 2017).   

From the researchers’ perspective, acknowledgment of their own previous experience 

of social media use was important in this research study. Maintaining an awareness of this 

experience could also enrich the researcher’s understanding of phenomena being described 

by others. Finlay described the process as “contradictory” and “paradoxical”, in that the 

researcher “must simultaneously embody detachment from lived experience and involvement 

in it” (2008, p.29). Neubauer, Witkop & Varpio (2019) emphasised the importance of 

interpreting the phenomenological data effectively as it is collected, by engaging with it on a 

deep level by analysing and re-reading it repeatedly in order to produce rigorous results.  

The researcher was also concerned with specific information pertaining to teachers’ 

social media use. The influence of factors such as the length of participants’ teaching careers, 
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their frequency of social media use and the names of specific platforms being used were 

relevant for this research study. While this information is detached from the qualitative nature 

of phenomenological research, quantitative data was important for the stratification of user 

types in the study (Mackenzie & Knipe, 2006; Silverman, 2013). 

Ontological Framework 

Following the theoretical structure as outlined by Waring (2012) and Wahyuni (2012), 

the overall ontological position of this researcher is that of a constructivist. Constructivism is 

concerned with the individual’s perspective and experiences to answer a research question 

(Creswell & Plano Clarke, 2011; Waring, 2012). Wahyuni stated that constructivists 

“recognise that individuals with their own varied backgrounds, assumptions and experiences 

contribute to the on-going construction of reality,” (2012, p.71). Silverman (2013) indicated 

that constructivists are concerned with what is going on as well as how these social realities 

are occurring.  The proposed research question was concerned with how social media 

influences Irish primary teachers in their visual art education practice; as a result, the 

researcher’s concern was primarily that of teachers’ own viewpoints and their experiences 

using social media. For this reason, it was necessary to closely analyse the views, beliefs and 

experiences of participants (Creswell, 2014).  

Research Design and Methodology 

The design of this study aimed to gather an in-depth understanding on the part of the 

interviewer relating to the experience and the lived reality of primary teachers’ use of social 

media. The idea of ‘fitness for purpose’ is an important component in research design 

(Cohen, Manion & Morrison, 2007, p.97). Therefore, the researcher considered several 

factors in the selection of research methods and in the gathering of data. These factors 

included: constraints on the research (e.g. access, time, people), the intended outcomes and 

priorities of the research, instrumentation, resources, timeframe, data analysis and linking the 
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choice and use of methods to the desired outcomes (Cohen, Manion & Morrison, 2011; 

Crotty, 1998). Therefore, a mixed methods research approach was employed for this study, by 

using an explanatory sequential design (Cresswell, 2014; Denscombe, 2017).  

Rationale for mixed methods research. Biesta (2012) and Mears (2012) emphasised 

that the research question being asked should influence what methods are used in order to 

answer the question most effectively. Biesta maintained that from a mixed methods 

perspective, there is no typical method of data collection (2012). According to Silverman 

(2013), researchers should carefully consider their choice of data collection methods, by 

questioning the status attached to their data and by interrogating the chosen method, 

including its advantages and disadvantages. A mixed-methods approach was deemed most 

appropriate, as both quantitative and qualitative data were required to effectively answer the 

research question. The researcher considered the advantages and disadvantages of both 

qualitative and quantitative research. Bell (2005) highlighted that each methodological 

approach has its strengths and weaknesses. Bell (2005) described how quantitative data 

generates measurable, specific data, while Cohen, Manion and Morrison (2011) proposed that 

quantitative data does not necessarily provide a deep enough insight into human behaviour.  

Silverman (2013) highlighted that a quantitative study usually begins with an established set 

of results from previous studies that are used as a comparison. As there was no existing 

literature about Irish primary school teachers’ use of social media, this option would not 

provide any previous findings on which to base the research study in question. Creswell and 

Plano Clark (2011) promoted mixed-methods research as the researcher can analyse both sets 

of data concurrently and prioritise one set of data over the other.  

Opportunities for triangulation. Silverman (2013) wrote that the research question 

in hand should determine whether a quantitative or qualitative approach should be taken. 

Denscombe (2017) noted that mixed methods research provides multiple perspectives, 
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allowing for triangulation of the data, while Sale, Lohfeld and Brazil (2002), Biesta (2012) 

and Tuckman and Harper (2012) also highlighted how collecting both quantitative and 

qualitative data provide opportunities for triangulation. Based on Denscombe’s distinctions 

between types of triangulation (2017), the data collected in both the questionnaires and semi-

structured interviews could be classified as methodological triangulation, as the quantitative 

data collected from the questionnaires were compared to the qualitative data emerging from 

the interviews. Denscombe (2017) also maintained that another benefit of mixed methods 

research was the opportunity to produce complementary data. While a purely qualitative 

approach would most likely produce a rich set of data through semi-structured interview 

questions, Onwuegbuzie and Leech (2005) argued that the dichotomy that exists between 

quantitative and qualitative data is often misconstrued. They claimed that both approaches 

have similarities, and as such, applying both approaches to research can have many benefits 

by allowing the researcher more flexibility and gain a deeper understanding of the data. There 

are some challenges pertaining to a mixed-methods approach as it requires the researcher to 

possess adequate skills in both quantitative and qualitative data collection and subsequent 

analysis (Creswell and Plano Clark, 2011; Denscombe, 2017).  

Rationale For the Use of Questionnaires 

 Alternative methods of collecting data, such as observations and focus groups, were 

not chosen by the researcher for several reasons. As the research study is concerned with 

teachers’ social media use, observing teachers would not be pragmatic as this is a behaviour 

that is not limited to a particular setting such as the classroom (Denscombe, 2017; Silverman, 

2013). Focus groups can provide richly detailed data, provided the interaction between 

research participants is effective (Wilkinson, 2011). Gibbs (2012) highlighted how 

participants in focus groups can create power dynamics, leading to disproportionate group 

participation, thus affecting the quality of the data. 
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Denscombe (2017) highlighted some benefits and challenges of questionnaires. The 

benefits of questionnaires include their relative ease to organise and complete as well as the 

fact that they provide all respondents with the same questions, providing a level of 

replicability. However, one challenge of questionnaires is that questions can limit the 

response; in this study, however, responses from questionnaires could be elaborated during 

the subsequent interview process. The questionnaire, (see Appendix A) informed the 

researcher’s formation of the semi-structured interview questions by using the procedure for 

explanatory design as outlined by Creswell (2011, p. 84). The use of a questionnaire as part 

of a two-phase research design was an efficient way to gather quantitative data that could 

then be explored further throughout the interview process, creating more specific interview 

questions for the research that could elicit richer data from the participants (Creswell, 2011). 

Rationale for the Use of Semi-Structured Interviews  

Interviews are frequently used by researchers in a variety of formats (Cohen, Manion 

& Morrison, 2011). McIntosh and Morse stated that the use of semi-structured interviews is 

“epistemologically versatile and compatible with quantitative, qualitative, and mixed-method 

approaches” (2015, p.10). As a result, semi-structured, interviews were deemed as the most 

appropriate method data collection as the second phase of the research design. This form of 

interview could elicit more personal accounts of teachers’ own experiences based on 

responses provided in the questionnaire prior to the interview (Denscombe, 2017; Mears, 

2012; McIntosh & Morse, 2015).  

There are many advantages to conducting semi-structured interviews, such as the 

potential depth of information provided as well as a high response rate (Denscombe, 2017). 

Opportunities for flexibility throughout the interview arise. Though questions are formulated 

prior to the interview, researchers can deviate if necessary, in order to keep the interviews 

somewhat conversational in nature, as opposed to a more formal approach (Silverman, 2013). 
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McIntosh and Morse (2017) emphasised that while researchers have a certain flexibility in 

asking questions, it is important to convey the same meaning in the questions asked 

throughout different interviews in order to maintain consistency and validity. 

 Semi-structured interviews can be conducted in a variety of ways, through the use of 

technology or face-to-face (Brown & Danaher, 2017). In this study, six interviews were 

conducted face-to-face and two were conducted online via the Skype video call platform.  

Challenges of interviews. Tuckman and Harper (2012) highlighted that a significant 

challenge facing researchers is their dependence on respondents to co-operate with the 

interview. Denscombe (2017) highlighted that due to the visual contact between the 

interviewer and participant using technology such as Skype, there are many similarities 

between face-to-face and online interviews. Denscombe (2017) also pointed out the 

disadvantages of face-to-face and videocall interviews, indicating factors that can influence 

the reliability of results produced. Respondents can be influenced by the presence of the 

researcher and certain questions might lead respondents to answer in a way they think seems 

more favourable to the interviewer (Tuckman & Harper, 2012, McIntosh & Morse, 2015). If 

there are feelings of discomfort or a lack of trust, respondents might be more likely to be less 

honest in their answers. (Denscombe, 2017). The fact that semi-structured interviews do not 

adhere strictly to a specific structure also means that the subsequent data can be more 

difficult to analyse (Tuckman and Harper, 2012). 

To conduct a successful semi-structured interview, Brown and Danaher (2017) 

outlined the CHE framework of connectivity, humanness and empathy. They suggested that 

being mindful of this framework can help the researcher make decisions that will benefit how 

effective the interview is conducted, with participants’ well-being at the fore of process; 

participants who are comfortable will be more open and in turn provide deeper, more 

meaningful data (Brown and Danaher, 2017). 
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Preparation for data collection. Prior to engagement with participants, the 

questionnaire was compiled using a variety of question types, such as multiple-choice 

questions and Likert scales, as outlined in Cohen, Manion and Morrison (2011). When 

writing the questionnaire, care was taken to design a clear, inviting layout by avoiding 

leading or complex questions (Cohen, Manion and Morrison, 2011). 

A schedule of interview questions (see Appendix B) that consisted of open-ended 

questions was prepared by the researcher. The importance of the interview structure was 

central to the process of drawing up interview questions. Denscombe (2017) described the 

key feature of semi-structured interviews is researcher flexibility in terms of the order the 

questions are asked. Thus, the researcher strove to maintain flexibility by using prompts for 

further clarification during the interviews, as well as providing opportunities for participants 

to talk freely and honestly, in order to elicit rich, in-depth qualitative data.   

Pilot study. The value of piloting interview questions is an important step in the 

preparation prior to interviews taking place, as researchers are provided with opportunities to 

evaluate the effectiveness of their questions, interview skills and judge whether the data 

obtained is of a suitable quality (Creswell, 2014; Silverman, 2013). Once the questionnaire 

was piloted, it was evident that some questions were overly repetitive or not clear enough. 

The researcher was enabled to then edit the questionnaire accordingly. Similarly, once pilot 

interviews were conducted with a small number of peers, the wording of questions that may 

have been unclear or misleading was amended prior to conducting the semi-structured 

interviews (Bell, 2005). Additionally, the researcher found that these pilot questionnaires and 

interviews were beneficial as peer feedback on interview techniques and the researcher’s use 

of probes to develop responses helped the researcher refine the approach and avoid any 

potential difficulties before conducting the research (Denscombe, 2017). 
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Sampling and recruitment. Purposive sampling (Creswell & Plano Clarke, 2011; 

Denscombe, 2017; McIntosh & Morse, 2015; Silverman, 2013) was employed by the 

researcher to recruit participants. Participants were selected according to specific qualities 

and attributes which were suitable for the purpose of this study (Cohen, Manion & Morrison, 

2011). In this case, the researcher interviewed primary teachers who are currently teaching in 

mainstream classroom settings. This was due to the fact that teachers who currently teach in a 

special education setting do not teach visual arts as part of their teaching role. Therefore, 

those currently in mainstream positions were interviewed in order to gain a richer insight into 

their past and current visual arts teaching practice and thus having a direct experience of the 

phenomena being researched (Creswell & Plano Clarke, 2011). Eight teachers (N = 8) with 

varying years of teaching experience, working in mainstream, mixed primary schools across 

South Dublin were interviewed. None of the schools were part of the Delivering Equality of 

Opportunity Scheme (DEIS). 

As described by Denscombe (2017), purposive sampling is to some extent replicating 

a representative sample of the cohort being researchers. Most of the teachers were female, 

with two male teachers included in the research study. This is reflective of the wider teaching 

population, as according to the Central Statistics Office, in 2015 87% of primary teachers in 

Ireland were women (CSO, n.d.). However, it is noteworthy that the data generated in the 

research was not significantly affected by the gender of the participants. 

Data Collection 

The data was collected in two phases. Initially, participants filled out a short 

questionnaire in order to gather data prior to the semi-structured interview. This quantitative 

data was useful in providing the researcher with demographic information such as teachers’ 

years of service, gender, and their previous experiences of social media. Then the interview 

was conducted either face-to-face or online via the video call platform Skype.  
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 Administration of the questionnaire. There can be some disadvantages to using 

questionnaires, such as a low response rate (Denscombe, 2017).  In this instance, however, 

the six participants who took part in face-to-face interviews first self-administered the 

questionnaires in the presence of the researcher. There were several benefits to this approach. 

Participants could clarify any queries regarding the questionnaire with the researcher 

immediately, and the response rate was high; every participant answered the questionnaire. 

Cohen, Manion and Morrison (2011) highlighted some disadvantages to the researcher being 

present; issues can include increased time pressure or a sense that completion was 

compulsory. In this case, the researcher accounted for adequate time for questionnaire 

completion when scheduling the interviews. Furthermore, as part of providing their consent, 

participants had been made aware that participation could cease at any stage. The two 

participants interviewed via Skype delivered the answers orally to the researcher, having 

received the questionnaire by email prior to the scheduled Skype interview.  

Administration of interviews. Six interviews took place after school hours in 

participating teachers’ schools. Interviews typically lasted between thirty to forty minutes and 

audio recordings were made of the interviews using a recording device. Two interviews were 

conducted via Skype and audio recordings of the interviews were also recorded on a 

recording device. Recording the interviews provided the researcher with more time to engage 

fully in the interview process, as notetaking of respondents’ responses only happened 

occasionally to highlight a particularly interesting opinion or perspective. The interviews 

were subsequently transcribed verbatim by the researcher and compiled into Word documents 

for the subsequent analysis (for a sample transcript, see Appendix D). 

Analysis of Data  

Quantitative data analysis. Answers such as participants’ frequency of use of 

particular social media sites used by teachers such as Pinterest, Twitter, Facebook, or 
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Instagram were collected through Likert scale questions.  Descriptive statistics of the 

frequencies of certain answers collected provided greater clarity to the overall themes that 

emerged in the data (McIntosh & Morse, 2015). Previous studies have mentioned the 

aforementioned social media sites in their studies of teachers’ use of them (Carpenter, 

Cassaday & Monti, 2018; Carpenter, Morrison, Craft & Lee, 2019; Prestridge, 2019). This 

data could then be compared between respondents, and any patterns that emerged between 

demographics and social media use were subsequently analysed. This data will be presented 

in several tables in the subsequent chapter.  

Qualitative data analysis. Braun and Clarke (2006) wrote that thematic analysis can 

be used across a wide range of theoretical frameworks and described it as a flexible approach, 

depending on how the researcher chooses to use it. In this case, the researcher followed 

Braun and Clarke’s (2006) framework by analysing the data in its entirety, by providing an 

insight into themes emerging from the data collected as a whole rather than focusing on more 

specific aspects of the data. As Braun and Clarke (2006) pointed out, a certain depth and 

detail to the data is lost by looking from a broader perspective. As the research topic had not 

been studied in an Irish context before, the researcher justified this approach in order to 

provide a starting point for potential future research. 

Campbell, Quincy, Osserman, and Pedersen (2013) proposed that in existing 

literature, a focus on the reliability of the data coding scheme employed by researchers was 

often overlooked, especially regarding researchers individually carrying out analysis of semi-

structured interviews in small scale research projects. Coffey and Atkinson described coding 

data as, “condensing the bulk […] into analysable units by creating categories” (1996, p.26). 

They also stressed however, that coding and analysis are not synonymous and that the key 

analysis is when concepts begin to link together. Furthermore, Saldaña (2016) wrote that 

coded data sometimes also need to be further sorted into subcategories before themes and 
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theories can be formed. Silverman (2017) warned of a problematic practice of taking quotes 

from interviews out of context in order to support a particular theory; treating the data of this 

research more as a whole, with some emerging themes would prevent data being interpreted 

in such a way.  

Computer aided qualitative data analysis. Data can be analysed in a variety of 

ways by either using software or not (Mears, 2012). Saldaña (2016) recommended that 

researchers only use software if they are familiar with the programme and argued that small-

scale researchers can benefit from manual coding as it gives “more control and ownership of 

the work” (p. 29). Data collected during the interviews were compiled using Microsoft Word 

and was subsequently analysed manually by the researcher. Categories of emergent themes 

were coded. Clusters of data were re-coded and analysed, providing themes that could then 

be analysed according to the relevant literature (Saldaña, 2016). 

Validity and reliability of the data. In order to confirm accuracy of data in 

transcripts, narrator checking (Mears, 2012) was carried out, during which participants were 

given the opportunity to read the transcripts of their interviews and offer any changes should 

they feel their opinions were misconstrued. Regarding replicability, as Mears (2012) 

described, while it may not be possible to duplicate the study exactly, by following this 

chapter’s account of this research project, it could be continued or extended further by 

another researcher. Furthermore, anonymised versions of the transcripts of the interviews 

were read by an impartial, external auditor in order to corroborate their findings with the 

themes found by the researcher, providing further validity by negating any researcher bias.  

Researcher bias. While validity in quantitative data can be enhanced through a 

careful instrument design, Cohen, Manion and Morrison (2011) highlighted that researchers 

of qualitative data are inextricably linked to the world they are researching, meaning that 

“other people’s perspectives are equally as valid” (2011, p. 181). The researcher, having 
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experience of using social media, was conscious of this experience throughout the process. 

The researcher strived to remain cognisant of their own bias, by framing the study within 

epistemological and ontological frameworks. Disclosing the researcher’s own role as a 

primary school teacher to participants in the cover letter (see Appendix C) ensured 

participants were aware of that fact, which may have impacted the honesty of their answers 

during the data collection process.  

Limitations of Study  

The limitations of this study were carefully considered. This was a small-scale study 

and due to the limited timeframe, it was beyond the remit of the current study to carry out a 

larger study that would be representative of wider group of primary teachers. This small-scale 

study comprised of a small sample. The schools involved in this study were non-DEIS 

primary schools located in South County Dublin. Consequently, while it provides an insight 

into a small amount of teachers’ experiences, it may not be possible to generalise the findings 

to schools and teachers in the same or other areas (Cohen, Manion & Morrison, 2011). A 

study encompassing a wider variety of schools and participants could yield more widely 

applicable findings.  

Ethical Considerations  

Maintaining a high standard of ethical integrity was of paramount importance 

throughout interview processes, by following the ‘CHR’ framework of Brown and Danaher 

(2017) and keeping the remark ‘first, do no harm’ (Mears, 2012, p.174) at the core of all 

decisions. Approval for the research in this study, was granted from the Marino Ethics 

Research Committee.  

 As many of the interviews were held face-to-face and being held in the participants’ 

place of work after the school day, the researcher ensured that the participants agreed at all 

times to continue with the process and participants were made aware that the process could 
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stop at any moment; the same measures were taken at the start of both Skype interviews. By 

closely observing any signs of agitation or discomfort throughout the interviews, the 

researcher continued to maintain sensitivity and concern for the well-being of the participants 

throughout the process (Cohen, Manion & Morrison, 2011). As outlined in Creswell and 

Plano Clarke (2011), prior to the interviews being held, participants’ consent was obtained. 

Procedures were clearly laid out for participants regarding the protection of the data, how 

long it would be stored before being destroyed and a statement that their personal details 

would not be revealed in the research (see Appendix C). Anonymisation of the participants 

and omission of any identifying information was also carried out as the data was being 

processed. Participants were assured that data collected during interviews would only be used 

for the purpose of the research study communicated to them (Denscombe, 2017; Mears, 

2012). After recordings were transferred from the recording device to a password-protected 

laptop, codes such as ‘Participant A’ were used when categorising the audio files and 

analysing the transcripts to ensure the anonymity of participants (Bell, 2005), in line with 

General Data Protection Regulations (GDPR). 

Conclusion 

This chapter has outlined the research methods employed in this study. This study 

employed a mixed methods research design. The strength of the study design is that it 

gathered quantitative data and in-depth qualitative data from a small sample of primary 

school teachers. Eight teachers were interviewed and the interviewer took a semi-structured 

approach. The design of the study set out to minimise any limitations of the methods adopted. 

The next chapter will focus on the data gathered and present the findings of the research 

study. Quantitative data pertaining to the participants will be presented and qualitative data 

and themes that emerged from the thematic analysis will also be presented.   
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 Chapter 4: Presentation of the Data 

 The purpose of this study was to explore how Irish primary school teachers use social 

media to influence their visual arts teaching practice. The research in this study also intended 

to explore why teachers use social media for teaching purposes and intended to discover 

teachers’ views on their own visual arts teaching practice, ascertaining whether social media 

use has impacted their teaching of art in any way.  A mixed methods approach to data 

collection was used to fully explore the research question: 

 ‘How are Irish primary teachers using social media to influence their visual arts 

education practice?’  

This research question was addressed by using questionnaires and semi-structured 

interviews. Thematic data analysis was carried out on the qualitative data (Braun & Clarke, 

2013) and three themes emerged along with subsequent subthemes. These themes consisted 

of teachers’ use of social media, motivations for social media use and implications for 

teachers’ use of social media. Subthemes also emerged, including data pertaining to teachers’ 

use of social media as a planning tool, perceived ease of use of online content, teachers’ 

criticality of online content and the effect of such content on quality visual arts education. 

The demographic information of the participants is presented in Table 1 below.  

Table 1 

Summary details of participants  

Participant  Gender Years teaching Class level 

currently 

teaching 

Profile on any 

social media?  

Participant A Female 1-4 years 4th class  Yes 

Participant B Male 5-9 years 5th & 6th class Yes 

Participant C Female 5-9 years 6th class Yes 

Participant D Female 10-15 years 6th class Yes 

Participant E Female 5-9 years 6th class Yes 

Participant F Female 20+ years 3rd class  Yes 

Participant G Female  5-9 years 3rd class Yes 

Participant H Male 1-4 years 5th class Yes 
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Teachers’ Use of Social Media   

All of the participants (N=8) had some form of social media. Participants indicated 

their frequency of use of particular social media sites as part of the questionnaire. As 

indicated in Table 2 below, Facebook, Instagram and Pinterest were the frequently most used 

sites by participants, while Twitter and TikTok were the least used sites. Instagram was the 

most frequently used site of all, with five participants using it many times a day.  

 

Table 2 

Participants’ use of social media sites 

Sites used by participants  Frequency of use  

Social media site Number 

of users  

 Very 

often 

(many 

times a 

day) 

Often (once 

or twice a 

day, every 

day) 

Sometimes 

(once or 

twice a 

week)  

Rarely 

(once or 

twice a 

month) 

Never/  

do not use the 

site at all  

Total 

Facebook 8   2 3 1 2 0 8 

Instagram 7  5 2 0 0 1 8 

Twitter 2  -  - 1 1 6 8 

Pinterest 8  - 1 4 3 0 8 

YouTube  5  1 2 2 - 3 8 

Tik Tok  2  - - 2 - 6 8 

 

Reasons for respondents’ use of social media. Participants cited communications 

with friends as well as following well-known personalities as two main activities that come to 

mind when the think of the term social media. Participant E, mentioned that she wanted to 

keep up to date with what the class were interested in and talking about on social media:   

It’s a big part of my classroom but not only because like the kids, a lot of them have 

social media […] but also, I’m trying to keep up with what they’re doing on social 

media. But then I also use social media to find lessons for them. (Participant E) 
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Behaviours around social media use for teaching purposes.  Every participant 

agreed that they had come across teaching related content on social media, by following 

accounts and pages or by joining online groups that were related to teaching in some way. 

Participant E used Instagram extensively and stated that, “I follow a lot of teacher Instagram 

accounts.” Participant G described how her time spent on social media was divided between 

personal and teaching related activity, “I think it would be a pretty even split of time, like, on 

my own friends’ pages and then actually school related things.” Participant D was part of a 

group specific to her class level and stated that, “I also do use it for school or class. For 

example, I’m on Facebook, there is a group for Sixth Class teachers, because sometimes it 

can be hard to find things that are specifically for that level.” Similarly, Participant A 

reported using Facebook pages for teaching ideas, “I follow a few friends of mine who have 

started up pages […] It’d be on the teacher blogs you know, on Facebook.” Participant B 

mentioned some names of pages they followed as his use for social media has evolved to 

include more teaching related activity and explained that, “my use has probably changed over 

the last couple of years […] I know like if I look on Instagram for something, like I follow 

Múinteoir na Gaeilge or Irish Primary Classroom, Teaching Ideas.”  

However, this behaviour of following accounts on social media varied between 

participants. Participant C described how she did follow and view teaching related content on 

social media at times and stated that, “I do have things for teaching as well. […] there’s a few 

that I do follow […] one of them because she does teach Sixth Class.” Participant C 

described also how she did not see it as her first source for lesson preparation, and added that, 

“I would say if I were looking for something for teaching, I wouldn’t go to Instagram.”  

Behaviours around social media use for visual arts teaching purposes. Generally, 

participants indicated that they use social media to research lesson ideas for a range of 

subjects. All the participants agreed that they experienced searching for, and teaching art 
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lessons that originated from a source on social media. Participant E explained how her use of 

particular social media sites have shifted when it comes to art planning: 

It used to be Pinterest before Instagram was big. In which I would, like, I’d always 

search up art based on the theme I was doing. Or if I wanted to do, like, fabric and 

fibre or painting […] I would always search Pinterest. (Participant E) 

When asked in the interview if she followed any accounts specifically for teaching, 

Participant F replied, ‘no, not for teacher wise.’ She also stated that, “I wouldn’t think of 

Instagram necessarily for getting something, educationally wise, but I would use Pinterest 

quite a bit and hugely for art ideas […] I really would say 95% if I’m using social media for 

schoolwork, it will be for art.”   

Participant H explained that he used social media for a variety of reasons, including 

for classroom organisation ideas and to find art ideas: 

Even if it’s like how to organise things in the classroom, sometimes I see what other 

teachers are doing and putting up […] mostly I think for looking up topics across all 

the subjects, especially in art. (Participant H) 

Differentiation between social media platforms and other web-based sites and 

search engines. Many of the respondents pointed out that although they would use social 

media for preparing art lessons, some often begin their lesson preparation by using a search 

engine, usually Google, as the first site they visit. After a search process, the results often 

then lead them to a visit a social media site, such as Pinterest or Instagram. Participant B 

carried out searches using search engines such as Google: “I’d probably Google it and then 

chances are there’s some links to an Instagram page or a blog. So, I’d just click into it.”  

 Participant H also used Google to search initially. He described how he finds using a 

search engine easier than an application for a social media site, and explained how, “normally 
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I’d actually Google my topic […]  it sort of leads you into Pinterest […] I would never really 

open an app to search for teaching stuff, really.”  

Participant G felt that social media is easier to use than other websites and highlighted 

how certain social media sites are more useful than others in her search for lessons, as she 

can be specific when she searches by using keywords or hashtags and explained how, 

“Pinterest is fine because if you search you usually get, like, so many results […] Instagram 

is probably the easiest because you can search by the hashtag for crafts, like ‘I teach art,’ 

‘#fabric and fibre,’ whatever it is.”  

Participant H also pointed out how he finds that content from many international 

contexts come up in search results, so he has to refine his search to make it more relevant to 

his curriculum and class level: 

When I see loads of ideas coming up when I Google something and I see it’s like, 

Key Stage 4 from this country […] I know it’s going with my curriculum, you know, 

because when I Google, I write in something using ‘5th Class.’ (Participant H) 

Some participants viewed search engines as more useful for conducting searches as 

they felt the results on search engines were more accurate to their search criteria, although 

other participants highlighted how features such as hashtags produced very specific results on 

social media platforms.  

Teachers’ processes of saving teaching content found on social media. Many of the 

respondents described their process of searching and saving content that they thought they 

could use in the future. As part of this process, many indicated that saving or bookmarking 

content into folders on Instagram, their desktop or onto boards on Pinterest were their main 

ways to store teaching ideas sourced on social media sites. Participant G described how her 

thematic use of saved folders on Instagram are then used for her long term planning for art 

and stated that, “I have them split into like fabric and fibre, clay […] when it comes around to 
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that topic next year for planning, you flick through it and see what you saved […] then I 

suppose you’d have a catalogue to pick from.” Participant F also described how she uses 

Pinterest to store art ideas for future use, and also uses thematic boards to do so: 

I have themes and topics, seasons, or things like that […] I save lots, but I’ve 

probably saved enough to know what I’ve got. And so, I know, ‘oh, I had an idea for 

St. Patrick’s Day last year that I didn’t use, or I discovered after St. Patrick’s Day. I 

must go back and check that out.’ (Participant F) 

Similarly, Participant E explained how she uses Pinterest boards and Instagram 

folders to save content, and explained that, “I wouldn’t have every subject in Pinterest. I 

probably just have, like, I think art and general. Whereas on Instagram, I would have most of 

the subjects.”  

However, not all the participants necessarily implemented saved content into art 

lessons. Participant H explained that though he sometimes saves content, he does not 

necessarily refer back to it when planning and stated that, “things would come up and rather 

than use it then and there I might save it on like a board on Instagram. And I’ll go back and 

look at it, like, but it’s very seldom.”  

The use of mobile devices for storing teaching content. Apart from using features 

such as folders built into social media sites that allow saved content to be stored, other 

teachers mentioned how they screenshot what they want to keep for future use on their 

mobile devices. Participant D described this, stating that, “I have a folder on my phone for 

Sixth Class ideas. And I would probably screenshot.” Likewise, Participant A described a 

combination of ways that she saves lesson ideas: “On Instagram I have my own bookmark for 

school. On Pinterest, a pinboard. If I come across things on Facebook, I do save them, but 

mostly I screenshot them and put them in a folder on my iPhone.”  
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Implementing lesson ideas sourced on social media. Once the participants have 

carried out a search and have subsequently stored art lesson ideas for future planning, several 

participants described how they use images from social media directly as examples, or 

stimuli for the children at the beginning of an art lesson. Participant C described teaching an 

art lesson that she found on social media but questioned how much instruction was given to 

the class when she showed them the art lesson idea: “I didn’t teach them how to do it. I 

literally showed them the picture […] it’s not really teaching them, it’s facilitating them.”  

Participant F also acknowledged how she used images from social media as a starting 

point for lessons, by showing the images to the class: “I’ll probably look it up, see it, think, 

‘yep, that’s gonna work.’ I literally put Pinterest up on the whiteboard, show the children this 

is what the aim is and work through it with them.”  

Participant E described a typical example of how an art lesson sourced on social 

media was then prepared and implemented in the classroom: 

Normally how it would work is I would see something online. Like, for example I 

saw this really cool Picasso thing […] once I found the art idea on Instagram, then I 

went back and looked for the resources on, like, PowerPoints about Picasso and stuff 

like that. (Participant E)  

 

Teachers’ Perceptions of Visual Arts 

One of the questions on the questionnaire related to teachers’ own artistic abilities and 

how they felt about teaching and planning for it. The questions were formed using a Likert 

scale (Cohen, Manion & Morrison, 2011) and the results of these questions are presented in 

the table below.   
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Table 3 

Number of teachers’ responses to statements about visual art 

Statement 1 Strongly 

disagree 

2 Disagree 3 Neither 

agree nor 

disagree  

4 Agree 5 Strongly agree Total  

I am artistic - - 2 6 - 8 

I have an 

interest in art 

- - - 6 2 8 

I enjoy making 

art 

- - - 5 3 8 

I am good at 

coming up with 

ideas for art 

- 2 3 3 - 8 

I enjoy teaching 

art to my pupils 
- - - 3            5 8 

 

Every participant (N=8) agreed that they have an interest in and enjoy making art, 

while most agreed that they are artistic. All teachers agreed to some extent with the statement 

‘I enjoy teaching art to my pupils’. For the statement, ‘I am good at coming up with ideas for 

art,’ however, the response was more varied, and it was the only statement that any 

participants responded with ‘disagree.’  

Teachers’ frequent use of art lesson ideas on social media. Many of the 

respondents did agree that they were artistic, but some commented that they rarely came up 

with art ideas of their own, preferring to keep what is in a school plan or use ideas that 

originate online, usually on social media. Some participants specified how many of their art 

lessons originate from existing plans and how many are online sources. Answers varied, with 

Participant H teaching mainly from the existing plans, describing the ratio as, “probably 

70:30? Because I do mostly what the previous 5th class teacher has done.” Participant G, 

however, tended to teach more lessons sourced online: “I’d say, like, 60% I’ve seen online 

and then 40% because we have plans.”  
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Regarding the use of art lesson ideas sourced online, Participant B questioned his own 

practices, and stated that, “sometimes, I rely a little more than I should on the likes of social 

media for ideas.” Participant B also commented on his own ability for creating lessons, but 

also signified the wide availability of ideas online: “maybe I am better at coming up with 

ideas than I realise. But I think because social media is there, and the ideas are online.” 

Lack of teachers’ confidence in ability to create art lessons. Participant E used art 

ideas exclusively from social media, and cited her confidence in her own ability as a factor in 

that practice: 

Now, 100% of my ideas are coming from online […] I don’t know if I’ve ever created 

my own art lesson […] it’s just not something I probably feel confident doing. I just 

feel like that wouldn’t be as good as something I’ve seen somewhere else. (Participant 

E) 

Although Participant F identified herself as creative, she explained how she found it a 

challenge to come up with new lesson ideas and explained that, “I love art. It’s probably my 

favourite subject to teach. I am quite creative, I think […] but I’m not… I have no 

imagination. So, I go onto Pinterest.”  

Teachers’ lack of confidence in teaching curriculum strands. When deciding what 

art lessons to teach, some of the participants cited strands of the visual arts curriculum that 

they tended not to teach very frequently during the year, due to their own perceived lack of 

skill in that strand. The strand ‘Fabric and Fibre’ was most commonly mentioned. 

Participant E identified fabric and fibre as an area she struggled to teach, due to her own self-

perceived lack of skills: “I find it really hard to find ideas for fabric and fibre, like, I’ve often 

found myself typing in, like ‘fabric art’ or, like, something like that into Pinterest […] it’s 

really hard to find ideas.”    
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Two other participants, Participant H and Participant C also cited a lack of knowledge 

and skills as a barrier to effective teaching of fabric and fibre. Participant H stated that, “I 

think it comes down to my confidence […] you know, sewing and all that sort of stuff that 

I’m really not confident myself,” while Participant C admitted that, “I’m just not good at 

sewing. So, if I can’t do it, there’s no way that I am going to attempt to do that with a group 

of children.”  

Teachers’ value of the art display in their classroom. Throughout the interviews, 

participants often mentioned how having an art display at the end of a lesson was an 

objective in their art lesson preparation. Participant H expressed that he does feel that 

pressure about having displays of pupils’ artwork, which is sometimes influenced by peer 

feedback: 

A lot of the time, people only display art. You can feel sometimes, ‘Oh, I need to do 

something with that display to seem like I’m a good teacher,’ […] other times the 

pressure is somebody coming up to you and saying, ‘Oh, that was brilliant, what you 

did,’ and you, ‘oh, I’ll have to put something even better up’ […] because art is so 

visual, obviously. It’s like, sometimes, the only way you can prove yourself. 

(Participant H) 

For Participant G, art lessons she chose to teach are often based on what the end result 

will look like, highlighting that: 

I think a lot of it is to do with, ‘will I be able to display this in a class, will the parents 

like it, will it look good on the school website?’ Because I think that’s a big way that, 

like, parents and people view how well your class is going. (Participant G) 

Another participant, Participant E described how her art plans change almost 

completely each year in order to avoid repeating an art display: 
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I don’t tend to repeat any art ideas […] I think it’s because I’m seeing so many new 

ideas online that I want to try them all. Also, because I’m in the same classroom and 

we have the same art display space […] Art, I think is for people to look at, teachers 

and other pupils and parents and I don’t want them to be seeing the same art every 

single year. (Participant E) 

Contrasting opinions on the value of art displays. Other participants such as 

Participant C, were less concerned about the importance having regularly updated art 

displays. Participant C explained her analysis of the pressures teachers face regarding 

displays: “There is a pressure of […] look at that person’s display and what mine should be 

looking like […] but a lot of the time it’s just for what it looks like. There’s no benefit to it.” 

Participant D, when asked about her planning process for art lessons, said her main 

question she asks is, “why you’re actually teaching the lesson? The motivation isn’t just, I 

suppose, to look nice when it’s on the wall.” She then acknowledged that she experienced 

more pressure to produce art displays earlier on in her teaching career: 

A few years ago maybe I would have felt a little bit more pressure, whereas now […] 

I know that I have taught the lesson or have gone through the objective or the process 

[…] and I think I’m better able to deal with the fact that there is not a beautiful 

display, even if there is one next door or down the corridor. (Participant D) 

Valuing the process of artmaking. Participants all either chose ‘agree’ or ‘strongly 

agree’ with the statement “I enjoy making art.” This was also evident during the interviews, 

during which some participants referred to the process of art making. Participant D asserted 

that, “it’s more of a process, so if you don’t end up with a pretty display at the end that 

maybe they actually learned more from the process.” Similarly, other participants discussed 

that they are conscious of teaching art lessons with an end product in mind but try to facilitate 

children’s individuality. Participant E explained that, “I would probably have a picture in my 
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head of what everyone is going to create […]and I just let them go with it.” Participant G 

discussed how her perception of visual arts has developed in her teaching career: 

I always think like art is the thing you make at the end. I suppose in a lot of things that 

you do get from Pinterest or whatever it is just like a ‘ok, we’ll do this for 30-40 

minutes, put it up on the wall’ […] I’m definitely more aware now, trying to actually 

have a skill they’re learning or like something they're gaining from it that’s not just 

like, ‘this looks really lovely.’ (Participant G) 

Participant B described how his approach to art teaching has become more process 

led, by spending a block of time teaching one particular strand: “blocking it off I found that 

I’m actually progressing with the children’s skills.” Participant B described how he has 

moved from thematic and integrated planning, “before, I’d be like, ‘grand this week I’m 

doing clay, next week I’m doing painting […] whatever, because it fits into my theme.” He 

could notice a difference by taking a different approach: “now I spend a few, two or three 

lessons on actually teaching skills.”  

Despite participants’ own reported pressures to produce attractive art displays, the 

above experiences portrayed how participants were cognisant of the importance of the 

process of art making in quality visual arts education.  

Teachers’ Motivations to use Social Media for Visual Arts Education 

Searching for inspiration and motivation. When asked why they use social media 

for art lesson ideas and preparation, some respondents spoke of wanting to find inspiration 

from other teachers. Participant G thought that, “it is actually a very good medium to find 

ideas and inspiration.” She also viewed her use of social media as having a positive influence 

on her teaching and stated that, “I think it’s improved my teaching practice […] you have so 

many ideas from so many […] people who specialise in different areas.” 
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Similarly, Participant F described how her enthusiasm for teaching art has increased 

due to her use of social media: 

I'm probably more excited, because if you’re doing the same art ideas that you've 

done for the past three or four years, you're obviously going to get a bit stale and a bit 

boring. I just love art so much that I can't wait to do the thing […] I think I'm just 

much more into it and positive and enthusiastic. (Participant F) 

Participant E expressed how social media provided her with inspiration and stated 

that, “I think I have so many more great lesson ideas that I don’t think I’d have if I didn’t 

follow these accounts […]And yeah, I think it inspires you.” Participant E also shared how 

she thought social media has impacted her teaching, “I think if I didn’t follow social media 

teacher accounts, like, my teaching would be completely different.” 

Searching for new ideas. Other respondents shared similar experiences of wanting to 

avoid repeatedly teaching the same lessons. Participant B stated that, “I suppose five, six 

years of teaching those you get bored. I get bored sometimes, so that's when I go on to 

Pinterest, and you know, I’ll search for fabric and fibre teaching ideas.” Participant A also 

expressed a similar experience of this, by discussing how, “I think there’s great materials out 

there […] and great ideas […] I can be a little bit, you know, stuck in a rut.” 

Perceived ease of use of online content. Some participants described how it was 

easier to use art lesson ideas that were so easily accessible online. Participant F stated that, “it 

was so much hard work to try and find new ideas […] thinking of a way I could do an art 

lesson […] but when it’s sitting in front of you and it’s there,” in response to being asked if 

she thought Pinterest had changed how she teaches art.  

For many participants, the fact that art lesson ideas are available online means they 

are less likely to look up printed resources for teachers, such as books. For many, searching 

online, whether on a search engine or via a social media app, seems quicker and more 
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efficient. Participant H described how he tends to not refer to books and stated that, “art 

books for teachers, that’s actually something I wouldn’t really do […] probably because, like, 

I have Google there to go through.”  

Similarly, Participant B explained how he has access to books on art education but 

prefers researching online:  

I find if I was looking, we have art books and we have books in the staff room that are 

full of ideas and they’re great. But if I was to spend twenty minutes looking through a 

book that you can’t search for anything in… sometimes it’s time consuming. Whereas 

I can put in something quite specific, like three words in a search. (Participant B) 

Another participant, Participant C, explained that she would prefer to use a book over 

an online source, and stated, “I just feel with social media, there is always a competitive 

angle. Whereas that book is specifically created for teachers […] why wouldn’t I use it?” 

Selecting lessons that required minimal preparation. For many participants, it was 

important that the ideas they found online used art materials and resources that were easily 

sourced. Once they could get the materials needed for a lesson easily, they would be more 

likely to use art lesson ideas from online sources. Participant C stated that, “realistically, it’s 

going to be what resources I can get easily […] if I’m doing a long-term plan, the likelihood 

that I’m going to go and do all the research for the resources […] it’s not going to happen.” 

Another participant described a similar process. Participant E explained that, “when I’m 

planning my art, I’ll go to that folder on Instagram and look through and be like, ‘what do I 

have the materials for in my classroom?’” 

Difficulties perusing large amounts of content. Although many participants preferred 

to search online as they found it quicker, some also cited searching through a large amount of 

content as an issue for them. Participant D stated that, “you do try and make sure that you 

don’t spend too much time actually […] getting bogged down in the amount of information 
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that is available.” Similarly, Participant A pointed out that, “you do a lot of searching and 

it’s, you know, search and fail. Because you might have watched a video for three minutes 

and they still haven’t told you what to do.”  

Participants’ value of other teachers’ experiences. For many of the participants, 

using lesson ideas shared by other teachers on their profiles or accounts was seen as more 

valuable than looking for lessons from other unknown sources. The ‘tried and tested’ element 

of these lessons seemed to appeal to the participants. Participant A described why she valued 

this content: 

You know it’s one thing to see an idea on Google or Pinterest, but then […] it’s more 

valuable for me to see a teacher who has done it […] I think I find it much more 

useful to see a teacher’s perspective […] and they might say something like, ‘we used 

this, this and this. If I was to do it again, I’d do this.’ So, it’s very useful. (Participant 

A) 

Participant B made a similar point to Participant A, stating that, “I think because 

social media is there, and the ideas are online […] I’ll go with them because these people 

have obviously tried and tested it and they know it’s going to work.” Participant C also 

described how she found some useful ideas on a teacher’s page and how she implemented 

them with her class, “I was like, well surely if she could do it with her Sixth Class, I could do 

it with mine?” 

Benefits of participation in teacher groups. Participant D felt that the Facebook 

group she was a member of was helpful because, “chatting with other teachers helps because 

they are in the same position as you and you can share your ideas.” Similarly, Participant G 

participated in teacher groups online and stated that, “Facebook is better for teaching groups 

[…] within those forums, if you do post, usually you get loads of responses […] it’s more 
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collaborating, getting ideas from teachers.” However, five participants did not mention 

communicating with other teachers online during the interviews.  

Implications for Teachers’ use of Social Media  

Curated content on social media. Curated content is an issue that many participants 

were aware of. Participant E expressed that she realised how much of the content on 

Instagram is not a true reflection of the everyday classroom and stated that,  “we see all these 

amazing lessons on Instagram, which I feel like are probably, like, just one a week or one a 

day in the actual classroom.” Participant C argued that teachers would only share successful 

lessons: “on social media, you’re not going to write, this didn’t work. This is the reason why; 

they’re not reflecting if they are showing a snapshot of something. Realistically, it’s going to 

look nice in the picture.” Participant D highlighted how accounts from other countries might 

have different classroom contexts and more access to resources: “In other countries, they’d 

have maybe teaching assistants, other helpers, assistants to facilitate the unbelievable displays 

that are online.” Similarly, Participant B described how one account depicted a very different 

classroom environment to what he worked in, as the teacher running the account was a 

specialist art teacher: 

Obviously, her lessons are going to be fantastic as her sole focus is art. […] But it is a 

case that you’re seeing all these things on social media […] because I wonder, like, 

‘God, how did their 5th class manage that?’ […] I have to remember to tell myself, 

‘look, it’s not about the result, it’s about the process.’ (Participant B) 

Increased pressure and comparing oneself with other teachers. As a result of 

seeing other teachers’ curated classrooms and lessons shared on social media, some 

participants expressed the pressure they feel to match the high standards they see posted 

online. Many stated the fact that they now compare themselves those teachers online, despite 

the varying contexts of other classrooms around the world. Participant B described it as 
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follows: “I’m looking at all these people with all these amazing classrooms. And then I get 

that, kind of comparison. Almost a guilt because I’m like, ‘am I doing enough compared to 

these?” 

Similarly, others, like Participant E, expressed a feeling of pressure due to comparing 

herself to those who have teacher accounts, but also highlighted that she chooses to follow 

these accounts and is aware that this choice caused her to feel pressured: 

I choose to follow the accounts, but there can be a pressure as well, seeing all the 

great things and you want to do all these amazing things, but like there’s never time 

[…] I feel like if I’m doing a boring lesson now, I’m like, I should be doing one of 

these really cool things […] definitely the pressure, feeling like you have to uphold 

the standards of all these amazing lessons in this beautiful classroom all the time. 

(Participant E) 

Participant D, however, chose not to join Instagram at all. She described how mindful 

she was of the potential to feel pressured by these accounts: “I think one of the main reasons I 

haven’t joined Instagram is because I feel like there is a lot of pressure on it.” 

The merging of personal and professional lives online and its effect on teacher 

wellbeing. Six participants used personal social media accounts to search, save and store 

teaching ideas. However, Participant C questioned whether teaching related content belongs 

on social media at all, and made a distinct connection between seeing other teachers online 

outside of school time and her own well-being: 

 I do feel like that’s not what social media is for and I have felt the pressure during the 

summer or on your midterm […] and it’s like, ‘oh, that person’s in school now […] I 

have felt stressed about the fact that people are doing all these things and I’m not. 

(Participant C) 
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In contrast, Participant F spoke of how she enjoys the process of looking for art ideas 

on social media and feels that teachers are inclined to take work home naturally. She stated 

that, “I love doing it, so happily, like Friday night I could be sitting on Pinterest. […] We 

shouldn’t be bringing work home but sure we always do […] you’re never not a teacher.” 

Separation of personal and professional lives on social media. Most participants 

use their personal social media profiles to follow other teacher accounts or teaching pages, 

with the exception of two, who had both created alternative accounts for teaching related 

content and activity. One participant created a separate Instagram that is shared with a 

teaching colleague. When giving reasons for creating a separate page, Participant E described 

how she and her colleague made that change in their use of social media: 

We wanted to separate like, personal life from social media. So, we actually 

unfollowed a lot or all of the teachers on our personal accounts and then refollowed 

them on our teacher account […] in personal time, sometimes you want to go on 

social media and just not see work related things. (Participant E) 

Participant G also had teaching related accounts on Instagram, Facebook and Pinterest 

separate to her personal accounts on those platforms. She described why she started separate 

accounts for teaching on social media: 

 Teaching can consume your whole day, and like, you never switch off. So, it’s good 

to have a separate account where you can go and look and just get your ideas […] So 

I suppose it was to make the split, just for like your own mental health and also to 

keep things in one place. (Participant E) 

Teachers’ Criticality of Online Curated Content 

 Regarding assessing content found online, many teachers discussed their process of 

deciding of whether lesson ideas would be useful in terms of perceived ease of use and 

availability of resources, as mentioned earlier in this chapter. In terms of how teachers 



PRIMARY TEACHERS’ USE OF SOCIAL MEDIA  63 

analyzed or critiqued the lesson ideas on social media, most participants showed evidence of 

criticality in terms of suitability for their class level and how a lesson idea would fit with their 

thematic approach. Participant A described her process of planning using lesson ideas on 

social media in terms of expanding the learning outcomes of the art lesson: 

I see that some teachers have done work on the Vikings, but it’s too basic for fourth 

class, then I wonder how could I change it a bit […] make it more challenging for 

them […] so that it’s not just painting a picture […] that there’s a different element of 

art within the lesson. (Participant A) 

Participant E explained how she is likely to choose to teach an art lesson from social 

media if the idea seemed appealing to her class and if “it looks really cool.” 

Participants did display some criticality of online lesson ideas. This mostly was 

related to the lesson ideas not being substantial enough or not challenging enough. Participant 

B, mentioned that, “Sometimes I think, like, well that lesson […] will take five minutes […] 

there’s not actually any teaching in it. They’re not actually learning new skills.”  

Similarly, Participant H raised some doubts over social media being used for art 

lesson ideas and questioned whether it results in quality art lessons:  

I think sometimes just having the option of being able to looks something up and just 

do it can be a little bit of a blessing and a curse. You know, sometimes you can get 

lazy and look something up and just teach it […] and you’re not thinking about art in 

a serious and technical way as you might think of some other subjects. (Participant H) 

Participant A highlighted how she finds other websites to not offer many quality ideas 

for art lessons, specifically Twinkl, and explained that, “online is quite limited really. 

Resources like Twinkl and that, they’re great for you know, classroom displays, nametags, 

but I just find the art, the scale of the ideas you could do is very small.”  
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Criteria for deciding to follow a teacher account on social media. For some of the 

participants, assessing teacher accounts before following them was an aspect of their social 

media use; accounts that had attractive, colourful and eye-catching images seemed to appeal 

to some participants. Participant E described how she was more likely to follow a teacher 

account: 

When I first go on to a page I'll decided within a couple of seconds if I want to follow 

it and it's based on like, the aesthetic of the page. […] if the either the classroom or the lesson 

ideas on it look nice, and I’ll probably follow it. […] If you click in and the lesson ideas are 

cool, and it also it's, like, specific to your age group. (Participant E) 

Participant E went on to explain that the number of followers a teacher account is a 

factor in deciding if she will follow the page. She made the distinction between the typical 

size of Irish teacher accounts and those originating outside Ireland, like the United States, 

“Irish accounts I’ve seen, they might have max. [sic] 10,000 followers, whereas some of my 

favourite U.S accounts would have like, 180,000 followers.” When asked why she prefers the 

bigger accounts, Participant E replied, “it’s not that I follow because of the followers, but I 

feel like they’re just better accounts […] they have more money to spend on cool content.”  

Similarly, Participant G described a similar process of deciding which teacher 

accounts to follow based on the aesthetic of the page and the number of followers and 

described her decision making as follows: 

I suppose what their feed looks like […], if it’s bright, colourful pictures, things that 

look nice. Yeah, I'd probably be more likely to follow them as you look I would like 

my classroom to look bright […] and then I suppose depending like how many 

followers they have- a lot of the art pages and Irish pages have loads of followers and 

you think, well if this many people follow them, that must be pretty good. That would 

be another factor. (Participant G) 
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Criticality of resources for sale on social media. Some participants highlighted the 

fact that they discovered lesson resources that required payment. Participant E identified this, 

“I would find even searching for stuff now, regardless of the app, because everything you 

find, it’s either you’re being sent to a site to buy it, there’s not as much of a forum for sharing 

ideas.” Participant C went on to comment on the quality of some content she sees online: 

I’ve kind of found that it’s not particularly useful either way. I think that you do, say, 

see really nice art, what it looks like. But finding the process of it is not as handy? 

Because I guess if someone’s putting it on a social media site, they want recognition. 

They want money […] there’s not a huge amount of help for you online, unless 

you’re paying for it. (Participant C) 

Participant B shared Participant C’s viewpoint. He described how he finds the selling 

of resources a barrier to accessing them: “Sometimes even I find a website and say, ‘great, 

here’s an idea.’ I click into it and then it’s like, you have to subscribe, you have to pay for 

access to this.”  

Sharing ideas online and potential for copyright infringement. One participant 

brought up the idea of the originality of ideas and images during the interview unprompted., 

When asked if she shares any of her own pupils’ artwork online, Participant F stated that, 

“90% of the time, my own things aren’t original. They’ve already been done. So, would you 

put the same thing back up again?” Another participant, Participant G, highlighted how some 

teachers are happy for others to share their content on Instagram as the site has features that 

allow the other teacher’s username appear, “there’s a big community about, like, sharing 

pages or, like, you know, supporting each other […] if you share someone’s idea, like, 

usually if you share it, you tag it back to their page.”              
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Conclusion 

The findings presented in this chapter provided detailed insights into teachers’ 

experience using social media for art teaching. All participants had implemented an art lesson 

that originated from social media and this chapter explored their experiences of how they use 

social media and how it has become a tool in the participants’ art planning. Participants 

shared experiences about how they use social media for their art teaching, but some have 

pointed out challenges and potential pressures that they face. Participants indicated that they 

were aware of the importance of the process of art making, but many admitted to feeling 

pressured to have attractive art displays in their classroom. While some participants held a 

positive view of visual arts, many felt they lacked skills in certain strands of the curriculum. 

Some participants also felt they struggled to create art lessons themselves, preferring to use 

lessons online that other teachers may have ‘tried and tested.’ In terms of criticality of such 

lessons, most participants were concerned with the level of difficulty of the lesson as well as 

the availability of art materials, as opposed to the origins of the lesson or the accuracy of its 

content. The next chapter will discuss these findings in more detail.  
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 Chapter 5: Discussion of Results 

The findings presented in the previous chapter will now be discussed in more detail 

regarding relevant literature. The main themes that emerged in the data were ‘Teachers’ use 

of social media,’ ‘Teacher’s motivations for social media use’ and ‘Implications for teachers’ 

social media use.’ These themes will be discussed along with the relevant subthemes 

accordingly throughout this chapter, in light of current literature on these topics. 

Teachers’ Use of Social Media 

During the interview process of this study, every participant (N=8) described their 

own daily use of social media for personal reasons; many participants reported to using 

specific platforms several times a day. Seven of the participants mentioned that they use 

social media to communicate with friends as well as follow well-known personalities. Apart 

from this type of social media use in their personal lives, each participant had experiences of 

viewing teaching content and resources on social media platforms. Schroeder, Curcio and 

Lundgren (2019) and Hunter and Hall (2017) asserted that teachers’ social media use for 

professional reasons has increased in recent years. Much of the existing research of teachers’ 

use of social media has focused on teachers’ use of Twitter (Carpenter & Krutka, 2014; 

Carpenter & Krutka, 2015; Carpenter & Morrison, 2018; Greenhalgh, Rosenberg, Staudt 

Willet, Koehler & Akcaoglu, 2020). Other research discussed educators’ use of Facebook 

(Ranieri, Manca & Fini, 2012). A significantly large amount of content on Pinterest has been 

categorised under ‘Education’ (Mittal, Gupta, Dewan & Kumaraguru, 2013) and Pinterest 

was reported to be widely used by educators in existing research (Carpenter, Abrams & 

Dunphy, 2016; Carpenter, Cassaday & Monti, 2018; Gallagher, Swalwell & Bellows, 2019; 

Schroeder, Curcio & Lundgren, 2019). Teachers’ use of Instagram has also steadily increased 

in recent years (Carpenter, Morrison, Craft & Lee, 2019), with the emergence of “teacher 

influencers” also termed ‘eduinfluencers’ who have garnered large numbers of followers, in 
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turn providing some of them with a substantial source of revenue (Dousay, Graves-Wolf, 

Santos Green, Asino, 2018; Ingram, 2019, Reinstein, 2018; Rozen, 2018).  

Social media platforms most used by participants. In this study, ‘Pinterest’ and 

‘Instagram’ were discussed most often by the participants. Three participants also indicated 

that they followed teacher pages on Facebook and joined teacher Facebook groups. However, 

throughout the research process, just two participants referenced using Twitter, with both 

categorising their use of it as infrequent compared to their use of Instagram or Pinterest. 

Though Pinterest and Instagram were not created to become educational platforms, are both 

highly visual (Hu, Torphy, Opperman, Jansen & Lo, 2018; Carpenter et al., 2019), primarily 

featuring images and video content. Twitter, while used by many educators (Carpenter & 

Krutka, 2015; Carpenter & Morrison, 2018), mainly features content consisting of short 

amounts of text. This study focused on how Irish primary teachers use social media for visual 

arts education; therefore, it seems that the visual nature of these two platforms appealed to 

the participants while searching for visual content and art lesson ideas. The participants’ 

behaviour on social media reflects a study by Carpenter, Cassaday and Monti (2018) which 

asserted that Pinterest’s visual nature appeals to teachers looking for lesson and teaching 

ideas.  

Behaviours around social media use. Instagram was reported to be the most 

frequently used social media site by participants; this reflects a study by Carpenter et al. 

(2019) that found over 70% of teachers in the study used it daily. While many participants 

cited looking for resources, lesson ideas and inspiration as their main reasons for using social 

media, behaviour on social media varied amongst the participants. For example, some 

participants did not follow any particular teacher accounts, while others followed many 

accounts and could list specific examples they followed. The participants’ criteria for 

following teacher accounts varied; one participant mentioned that they would be more likely 
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to follow pages with realistic and practical ideas. Two participants, however, highlighted that 

what appealed to them most was the number of followers an account had accrued, as well as 

the overall aesthetic of the page in terms of the teacher’s classroom displays and colourful 

resources. One participant addressed how some ‘teacher influencers’ who run these accounts 

no longer rely on teaching as their main source of income. However, Dousay et al. (2018) 

highlighted the need to question the notion of ‘teacher influencers.’ The terms ‘teacher 

influencers,’ ‘teacherpreneurs’ (Shelton & Archambault, 2019) or ‘edupreneurs’ (Ingram, 

2019) have appeared in the existing literature. Later in this chapter, the theme of influential 

teacher accounts will be discussed in more detail.  

Differentiation between social media platforms and other web-based sites and 

search engines. While existing literature mentioned teachers’ use of many online platforms 

such as blogs, wikis, websites and the use of search engines such as Google (Carpenter, 

Cassaday & Monti, 2018; Carpenter & Krutka, 2015; Hur & Brush 2009; Owen, Fox & Bird, 

2015). Likewise, in this study, participants referred to their use of search engines and other 

teacher resource websites such as ‘Twinkl’ as well as using other school blogs, teacher blogs 

and using Google to search for ideas and resources. The participants have all had some 

experience of finding an art lesson idea or resource on social media. Four participants 

mentioned how they would be redirected to social media sites such as Pinterest as a result of 

a search on a search engine, such as Google. One participant specified that they do not 

actually search within a social media site but would use resources or ideas from it if their 

search engine results directed them there.  

Social media as a planning tool in art teaching. Six participants mentioned their 

specific approaches to storing the ideas they found on social media, using it as a reference 

tool for future planning. These methods consisted of using features on platforms such as 

Instagram and Pinterest to save Instagram images into folders, or ‘pin’ content onto 
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specifically created ‘pinboards,’ as well as taking screenshots of ideas to store in a folder on 

their phone. Many of the participants categorised the content saved by subject, theme or 

special occasion. Some participants categorised art lesson ideas under specific strand units 

such as paint, fabric and fibre or clay. Social media has become embedded in these 

participants’ teaching and planning processes. Several participants mentioned how they open 

these folders on their social media accounts when drawing up long term art plans, or in the 

short term if they are quickly looking for an art lesson idea. These findings align with similar 

studies by Schroeder, Curcio and Lundgren (2019) and Chapman, Wright and Pascoe (2018), 

which found that teachers also used Pinterest to store ideas which could be revisited for 

future planning. 

Teachers’ Motivations to Use Social Media for Visual Arts Education 

The participants cited various reasons for using social media for teaching purposes, 

such as looking for inspiration and teaching resources or classroom décor ideas. Other studies 

reflect similar reasons for teachers taking to social media in their lesson preparation 

(Chapman, Wright & Pascoe, 2018; Cleaver & Wood, 2018; Hunter & Hall, 2017; Ingram, 

2019; Shelton & Archambault, 2019). Several pieces of research mentioned how teachers use 

social media to connect to other teachers, developing communities of practice or personal 

learning networks (Hur & Brush, 2009; Krutka, Carpenter & Trust, 2017; Prestridge, Tondeur 

& Ottenbreit-Leftwich, 2019; Wenger 2005; Whelihan, 2015). However, in this study, five of 

the participants did not cite communication with other teachers as a reason for using social 

media in their teaching. One participant mentioned joining a Facebook teacher group but did 

not state this was the primary reason for using social media as a teacher. Two participants, 

who both created separate teaching accounts on social media mentioned communicating with 

other teachers and reported some positive experiences. One participant described 

experiencing of a sense of community with other teacher accounts on social media. However, 
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neither of the two participants with teacher accounts explicitly stated that communication 

with other teachers was their main cause for creating these accounts on social media 

platforms. While there is much research regarding the use of social media as online 

communities of practice (Hur & Brush, 2009; Krutka, Carpenter & Trust, 2017; Prestridge, 

Tondeur & Ottenbreit-Leftwich, 2019; Wenger 2005; Whelihan, 2015), the data that emerged 

from this study did not introduce this concept in any significant way.  

Perceived ease of use of social media. Ingram (2019) wrote of how teachers no 

longer refer to books as their primary reference point, but instead scroll through social media 

and blogs. Similarly, when discussing their use of social media, four participants mentioned 

how they were less likely to refer to published resources such as art books for teachers. These 

participants expressed how they felt using a search engine or searching within a social media 

platform was more efficient in several ways; participants felt that searching online produced 

results that were specific to the keywords they used, with the results being produced almost 

instantly. Three participants mentioned that searching through a book could be time-

consuming and may not have specific resources or ideas for the participant. During the 

interview process, however, some participants did contradict their own answers. Some 

participants who praised the speed and accuracy of an online search also mentioned how 

sifting through the vast amount of results was a challenge. Conversely, one participant did 

not prefer searching online and referred to a successful art lesson that had originated from a 

magazine publication for teachers.  

Teacher ability and creativity. The participants all reported as seeing themselves as 

creative in some regard. As the participants were all working as mainstream teachers who 

teach art weekly, this is not surprising. However, in the questionnaire, two participants felt 

they disagreed with the statement ‘I am good at coming up with art lesson ideas,’ while three 

participants neither agreed nor disagreed with the statement. This attitude towards teaching 
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art was a motivation for using social media; seven participants spoke of how they now use 

social media for most of their art lesson planning, in conjunction with existing school plans. 

One participant stated that every art lesson they had recently taught originated from social 

media. Another participant questioned their over-reliance on social media in their art 

planning. The participant with the most teaching experience in the study described how, with 

the proliferation of social media, they were now more likely to change art plans each year, 

rather than teach the same activities year after year as they might have done previously. It 

seems that social media has impacted these participants’ behaviours around art planning. 

While Gallagher, Swalwell, and Bellows (2019) asserted that teachers are going to continue 

to use social media for teaching purposes, perhaps there are opportunities for professional 

development regarding teaching with more creativity for both teacher and learner (Jeffery & 

Craft, 2010).  

Curated Content on Social Media 

Davis (2016) argued that humans are natural curators as part of our way of expressing 

culture and identity. Davis also posited that the digital age has made the human tendency to 

curate even more apparent. Mittal et al. (2013) differentiated between Pinterest and Instagram 

in terms of content and curation; on Pinterest, content is curated, gathered and categorised 

into ‘boards’ by users, while Instagram is more focused on the user uploading and creating 

their own content. As mentioned previously in this chapter, two participants described that 

they would be more likely to follow teacher accounts with large numbers of followers, whose 

pages also had an appealing aesthetic. The participants in this study were aware that content 

on social media was curated. Content on teacher accounts did not always reflect real life 

teaching. Some participants were aware of the varying classroom contexts shown on social 

media. Many teachers online were teaching in other jurisdictions and often these teachers 

appeared to work with smaller class sizes, with more adults in the room. One participant 
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discussed how they were wary of some content on social media, because they believed that 

these accounts only uploaded successful lessons and chose to show only positive aspects of  

their teaching. The participant also believed that the content uploaded on larger teacher 

accounts is mostly for their financial gain, as advertisements for resources they sell.  

Implications for Teachers’ Use of Social Media 

 The nature of the curated content found on social media has several implications for 

teachers. Concerning teachers’ use content on social media in their own practice, several 

subthemes emerged in the data, regarding curated content and teacher criticality of content. 

Additionally, the increase in the number of ‘teacher influencers’ or ‘teacherpreneurs’ (Shelton 

& Archambault, 2019) selling resources online was mentioned by participants. This increase 

has occurred in conjunction with the rise of ‘influencers’ on social media in general, resulting 

in a shift in marketing and advertising structures (Kádeková & Holienčinová, 2018). 

Furthermore, the curated content on teacher pages and accounts resulted in some of the 

participants feeling that their own practice was inadequate compared to those teachers they 

were viewing online.  

Teacher Criticality of Online Content  

Evidence of teacher criticality. Schroeder, Curcio and Lundgren (2019) found that 

teachers using social media employed a multi-step approach to selecting suitable resources on 

platforms such as Pinterest. While the participants in this study all used art lessons sourced 

on social media, whether for a majority of their lessons or on a less frequent basis, several 

participants mentioned a decision-making process for choosing a lesson idea. For some, it 

was availability of resources. Others considered whether the class would be motivated by the 

lesson and whether it would fit into their thematic planning with other subjects. Participants 

considered what skills they would teach through the art lesson and some were conscious of 

teaching each strand of the curriculum sufficiently throughout the year.  
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A lack of evidence of teacher criticality. Beahm, Cook and Cook (2019) highlighted 

how teacher-made resources for sale on sites such as ‘TeachersPayTeachers’, which are often 

featured on teacher pages on Instagram and Pinterest, were not scrutinized for accuracy or 

quality before being uploaded. In terms of teacher criticality, Gallagher, Swalwell, and 

Bellows (2019) produced a checklist of criteria for teachers to use when searching for ideas 

on Pinterest. They encouraged teachers to think critically about the expertise of the author of 

the resource, cultural inclusiveness and accuracy of the content before ‘pinning’ or 

implementing a resource or idea. Participants in this study were conscious of how to 

implement an art lesson found online into their thematic plans and were mindful of whether a 

lesson idea was challenging enough for their pupils. However, there was less evidence of 

participants in this study critiquing art lesson ideas in terms of the lesson’s origins, or 

whether the lesson’s information was accurate. In terms of arts education and social media 

use, Chapman, Wright and Pascoe (2018) argued that a lack of a whole-school approach to 

teaching the arts could lead teachers to be left to decide their approach. They argued that this 

leads to teachers using platforms such as Pinterest to find ideas for arts lessons that may not 

necessarily teach the arts effectively.  

Adaption of resources sourced online. An increasing number of teachers now sell 

resources they have made themselves on websites such as ‘TeachersPayTeachers’ (Sheldon, 

Koehler, Carpenter & Greenhalgh, 2020). Schroeder, Curcio and Lundgren (2019) found that 

in their study of teachers’ use of Pinterest, many of the teachers had a process of adapting 

resources to suit their pupils’ needs. In this study, one participant described making their own 

resources and displays, but the participants did not specifically mention adapting lesson ideas 

or resources. When deciding on how to implement an art lesson sourced online, the 

participants all considered how they could make the lesson challenging enough, by placing an 

increased emphasis a skill or element of art in the lesson.  
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Value of other teachers’ experiences. Beahm, Cook and Cook (2019) and Chapman, 

Wright and Pascoe (2018) purported that teachers are more likely to trust resources that have 

been used and reviewed by other teachers. Similarly, several participants explained that they 

followed teacher accounts to find resources that were ‘tried and tested’ by other teachers. 

Several participants mentioned that they felt that these lesson ideas or resources were 

valuable, as another teacher had already used them. One participant described how they 

found inspiration by viewing children’s work from other Irish primary schools’ websites, as a 

result of a search on Google, as it was similar to their own classroom setting. In this study, 

there was little evidence that participants performed a detailed assessment of these lesson 

ideas. It seemed that if the lesson had been previously used by teachers, it was more 

trustworthy. This is mirrored in the study by Hu et al. (2018) which highlighted how teachers 

tended to assume resources made by other teachers were of a higher quality, despite there 

being little evidence supporting the quality of teacher-made Mathematics resources evaluated 

by Hu et al. in their 2018 study.  

Issues of copyright issues and online platforms. Regarding copyright, there remains 

some uncertainty as to how ideas are protected on social media, particularly on Pinterest, as 

much of the content on that platform is from a pre-existing website or source (Mittal et al., 

2013). Only one participant mentioned the fact that none of the art ideas were their own or 

original from a copyright perspective; instead many of the participants expressed some 

frustration that content posted on teachers’ pages can at first appear to be free, to realise it is 

not. Two participants with teacher accounts felt that this was not an issue for them as they 

were aware that the teachers were selling their resources by posting about them. However, 

Ingram (2019) suggested that teachers or ‘eduprenuers’ who make quality resources and 

lessons should be adequately paid for their expertise and the time they take to produce such 

resources.  
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Teacher influencers. There are teacher accounts that have accrued tens of thousands 

of followers, becoming ‘teacher influencers.’ Two participants mentioned following such 

accounts and explained how they are more likely to follow these accounts based on the 

aesthetic and the popularity of the page. The teachers running these accounts are provided 

with many opportunities for financial gain; many have opportunities to collaborate with large 

companies, with some even selling their ‘teacher brand’ merchandise (Dousay et al., 2018).  

Competitiveness of social media. Only one participant spoke about these accounts in 

a critical way, and emphasised that the main reasons these accounts exist if for financial gain, 

citing the competitiveness of the accounts as off-putting, making the participant less likely to 

engage with them. Similarly, Prestidge (2019) found that teachers were aware of the 

competitive angle of some teaching content on social media. Prestidge (2019) argued that 

competitiveness in terms of likes and shares of content on social media would translate online 

as a demonstration of the value or quality of the content. This is a possible explanation for 

why some participants were more likely to follow teacher pages with large numbers of 

followers, but further exploration would be necessary.      

Criticisms of teacher pages. Shelton, Curcio and Schroeder (2020) discussed the 

prevalence of teacher influencers on Instagram in particular. They argued that while these 

influencers may have provided encouragement to followers, they were ultimately driven by 

financial gain by selling their resources on sites such as Teachers Pay Teachers.  As a 

consequence, Shelton, Curcio and Schroeder (2020) argued that these influencers and the 

content they promote should be analysed cautiously. Similarly, Carpenter and Harvey (2019) 

argued that while influential teacher accounts may encourage positive behaviours such as 

collaboration and the sharing of resources between teachers, there were some instances where 

“problematic teaching practices” were being shared on social media (2019, p. 7). Likewise, 

Hertel and Wessman-Enzinger (2017) found maths resources on Pinterest that were of poor 
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quality, with mathematical inaccuracies found in 31% of the content analysed from the site. 

Hu et al. (2018) discovered that teachers were more likely to curate Mathematics resources of 

low cognitive demand on Pinterest. Bearing these pieces of research in mind, it is necessary 

to investigate further  how popular teacher accounts on Instagram affect Irish primary school 

teachers’ practices and teaching approaches.  

Increased pressure and comparing oneself with other teachers. Education systems 

that rely heavily on external inspections and school ratings (Wilson et al., 2008) can lead to 

teachers being compared to one another. By following accounts that show carefully curated 

content, in classroom settings where there is more access to funding, resources and smaller 

class sizes, seven of the participants mentioned how comparing themselves to teachers online 

had a negative impact on them. Ingram (2019) argued that teachers were seeking additional 

resources and ideas online due to an overloaded curriculum and inadequate planning time. 

Participants in this study who compared themselves to teachers on social media all also 

agreed that this behaviour was adding additional stress to the existing pressures of curriculum 

overload, large class sizes and lack of funding (NCCA, 2005). The effects of social 

comparison on social media have been studied, especially from the viewpoint of adolescence 

and development (Swist, Collin & McCormack, 2015). More research may be needed 

regarding the connection between teacher wellbeing and social media use.  

Potential Impact of Social Media use on Art Education 

 While the participants described enjoying the process of making art with their pupils 

to some extent, many used an image of other children’s artwork from social media as a 

starting point for an art lesson. It would be worth evaluating in more detail whether art 

lessons that begin with an image of an artwork or a finished product found on social media 

contradicts the process-led approach emphasized by the Visual arts curriculum (DES, 1999). 

One participant was critical of the curated content on teacher accounts and expressed how 
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they believe teachers on social media are not likely to share lessons that do not look 

aesthetically pleasing. The participant believed that realistic depictions of children’s art are 

not as widely shared. The approach to teaching art, whereby the anticipated finished product 

has been sourced by the teacher and presented to the class at the start of the art lesson, was 

described as ‘school art’ by Efland (1972). Efland argued that within school art, work appears 

to be individual to each child, but was created with a specific pre-determined product in 

mind; children’s opportunities for experimentation and risk taking during the process of art 

are significantly hindered as a result the ‘school art’ approach. Many other art education 

theories have written about since Efland’s writing (Ballengee-Morris & Stuhr, 2001; Kader, 

2005; Smith, 2003; Wilson, 2003). It is worth further exploring how primary teachers’ use of 

images from social media is affecting their visual arts education teaching practice and 

whether current practices in classrooms are in line with the most up to date research. 

Furthermore, as highlighted by Acuff (2014) and Buffington and Bryant (2019), many art 

lessons on social media were found to be problematic from a multicultural perspective. 

Parker-Jenkins and Masterson (2013) highlighted how diverse Irish classrooms have become; 

thus, teachers should be cognisant of that when planning and teaching visual arts lessons.  

Blurring of Boundaries between Personal and Professional Life 

The two participants with separate teaching accounts both created the accounts in 

order to reduce the amount of teacher content they were viewing on personal social media 

accounts outside school hours; both specified that this was to maintain a healthy work-life 

balance. While they specifically created separate accounts, the other six participants followed 

teacher accounts on their personal accounts, saving lesson ideas within folders on their 

profiles or on their phones. Carpenter et al. (2019) also found that many of teachers in their 

study combined personal and professional content on one social media account, specifically 

on Instagram.  
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Potential negative effects of social media on teacher wellbeing. While participants 

were aware that their social media use was their choice, some participants mentioned how 

viewing teaching content outside of school hours led to additional stress. Carpenter and 

Harvey (2019) found that managing the balance between personal and professional activity 

on social media was a challenge for some educators. Fox and Bird (2015) suggested that 

more needs to be done to equip teachers with the sufficient tools to manage both their 

personal and professional identities online While six of the participants did not make a clear 

distinction between their personal identities online and their use of online social media 

platforms for professional use, none of the participants revealed any issues around their use 

of social media and their identity as primary school teachers. There is scope for further study 

in this area, however.  

Conclusion 

Participants indicated some critical engagement with art lesson ideas sources on social 

media. For many participants, decisions to whether to teach art lessons found online mostly 

involved deciding if the lesson would produce an attractive display similar to what they saw 

on curated teacher accounts. Additionally, participants were more likely to teach lessons that 

they deemed challenging to their pupils. It was not within the scope of this research study to 

assess the quality of the art lessons taught by the participants. While the participants were 

conscious of the importance of a process-led approach to art, it would be beneficial to further 

explore how teachers implement, critique and assess teaching ideas and resources found 

online, similar to the framework outlined by Gallagher, Swalwell, and Bellows (2019). 

Further support for teachers and how they use social media could be beneficial to ensure that 

they select resources and lesson ideas that support quality visual arts education. Chapman, 

Wright and Pascoe (2018) argued that teachers’ engagement with content on social media 

could become more critical, while Carpenter and Harvey (2019) suggested criticality of 
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online content could be a component in teacher training. There are potential opportunities for 

Irish primary teachers and pre-service teachers to explore their own social media use in order 

to promote the provision of quality visual arts education.  
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Chapter 6: Conclusion  

This study set out to determine whether Irish primary teachers use social media for 

planning and teaching art lessons and as a result of the data emerging from the research, this 

study has explored and analysed how Irish primary teachers use social media for their art 

teaching. Chapter 2 reviewed a selection of the available literature on art education, theories 

of motivation, influence and the role of social media in education. Chapter 3 outlined the 

research methodology; a mixed methods approach was employed with questionnaires and 

semi-structured interviews as the research instruments. The qualitative data was thematically 

categorised using Braun and Clarke’s thematic analysis framework (2006). Chapter 4 

presented the findings from the data collected during the interviews. Chapter 5 discussed the 

findings from this study in the context of the literature reviewed.  

Teachers’ Use of Social Media 

This study highlighted how the participants used Instagram and Pinterest in particular 

for the planning and teaching of visual arts. The visual nature of these platforms and the 

features that allow users to bookmark or save content meant that saving samples of art lesson 

ideas was relatively easy for participants. Furthermore, the participants had a specific method 

of organising and saving art lesson ideas, by using folders that were organised by theme or 

curriculum strand. Participants then could refer back to these folders on social media when 

planning art lessons.  

‘Teacher influencers’ on Social Media 

While many of the participants were critical of the fact that not all lesson ideas online 

are free of charge, two participants were particularly aware of the increase in teacher 

accounts with large followings, known as ‘teacher influencers,’ or ‘eduprenuers.’ These 

accounts often sell their own resources and some accrue tens of thousands of followers. Two 

participants discussed how the size of the account ,as well as the appearance of the account 
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content would make them more likely to follow it. However, neither participant mentioned 

how they assess the quality of the resources of such accounts, or indicated any procedure to 

critique the content being posted or advertised for sale.  

Participants’ Criticality of Online Lesson Ideas 

While participants were critical of some lesson ideas being overly simplistic, 

education resource websites such as Twinkl were mentioned as lacking quality art resources. 

Similarly, while there was some evidence that participants were cognisant of the importance 

of emphasising the process of art-making over the product, many still felt pressurised to 

produce ‘display worth art.’ Subsequently, they chose lessons sourced on social media that 

would produce attractive results. This was also because participants trusted sources that were 

‘teacher tried and tested.’ However, the participants did not describe any process for 

determining the quality or accuracy of lesson ideas before implementing them in the 

classroom. In terms of criticality, none of the participants indicated that they would research 

the source of the lesson idea or whether they would check the accuracy of the resources.  

Implementing Art Lessons Sourced on Social Media 

Some participants described how they would use images directly sourced from social 

media to show the class examples of artwork or to use the images as stimuli for the class. 

Other participants used the ideas to form a basis for the rest of the planning process and 

would sources other resources as well as using the initial idea found online. Participants were 

conscious of ensuring that the art lesson was challenging enough or that pupils were learning 

or practising a skill in the lesson. Furthermore, many participants described teaching art 

lessons that originated on social media with a pre-conceived idea of what the children would 

make. It could be argued that this approach could hamper the creativity and meaning-making 

opportunities that quality visual arts education offers to learners.  
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Opportunities for Further Study 

Though outside the remit of this particular study, the themes that emerged in the 

research present opportunities for further study into teachers’ use of social media for visual 

arts education. It was not possible to discuss them all of the emergent themes in detail. 

Therefore, building on this study, the following themes could be further explored: 

• More data is required regarding teacher engagement with teacher accounts on social 

media and the influence larger accounts have on the teachers who follow them, 

following on from the work of Shelton and Archambault (2019).  

• Further work could be done to examine teachers’ criticality of online content, 

especially in terms of preparing pre-service teachers for the effective use of social 

media in their planning and implementation of high quality lessons. This would add to 

the work by authors such as Gallagher, Swalwell, and Bellows (2019).  

• Sheldon, Koehler, Carpenter & Greenhalgh (2020) have assessed resources on 

TeachersPayTeachers.com in terms of categorising the resources for sale. However, 

there is little evaluation and investigation of popular art lesson ideas sourced on social 

media. Further study could categorise art lesson ideas online, assessing how well they 

align with the Visual arts curriculum. 

• Beahm, Cook and Cook (2019) and Buffington and Bryant (2019) provided a critical 

lens of viewing resources and art lessons on social media in terms of special 

education and multiculturalism. Examining art lesson ideas available on social media 

through the lens of inclusivity would build upon this work further.  

• Fox and Bird (2015) highlighted some challenges regarding teachers’ professional use 

of social media. Further investigation of teacher wellbeing and the use of personal 

mobile devices and personal social media accounts for gathering and curating lesson 

ideas and other teaching related content is needed. 
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This study has shed a light on an aspect of Irish primary education that had not been 

previously studied. Irish primary teachers now use social media not only in their personal 

lives, but are using social media platforms to plan and prepare for their teaching as well to 

find inspiration and motivation from other teachers online. In a world where increasing 

amounts of content and information are being shared and re-distributed almost 

instantaneously, it is vital that Irish primary school teachers use these social media platforms 

to their advantage, using discernment and a critical lens when preparing for visual arts 

lessons. This criticality will ensure pupils are provided with a visual arts education that 

allows for inclusion, expression, meaning-making, risk taking and individuality.  
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Appendices 

Appendix A  

Pre-interview Questionnaire 

 

Date: ___/___/2020 

1. Are you:     Female                Male  

2. How many years have you worked as a primary school teacher?     

1-4 years            5-9 years                 10- 15 years                 16-20 years            20+ years 

3. What class(es) are you currently teaching? (you may tick as appropriate) 

J.I.               S.I.                  1st                     2nd                3rd                 4th                 5th                     6th   

4. Do you have a profile on any social media sites?     Yes            No  

5. If you ticked ‘Yes’, please indicate which sites you use: 

Facebook                  Instagram                    Twitter                  Pinterest                   YouTube       

6. If you use any other sites not mentioned above, please list them below: 

 

 

If you ticked any sites mentioned in Question 5, how often do you use these sites?  

(If applicable, include sites mentioned in Question 6 in the allocated blank spaces below) 

Site Name Very often 

(many times a 

day) 

Often 

(once or twice a 

day, everyday) 

Sometimes 

(once or twice a 

week) 

Rarely 

(once or twice 

a month) 

Never 

Facebook       

Instagram      

Twitter      

Pinterest      

YouTube      
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How would you describe yourself according to these statements? (please tick as 

appropriate) 

 1 strongly 

disagree 

2 disagree 3 neither 

agree nor 

disagree 

4 agree 5 strongly 

agree 

I am artistic 

 

     

I have an interest 

in art 

     

I enjoy making art 

 

     

I am good at 

coming up with 

ideas for art 

lessons  

     

I enjoy teaching art 

to my pupils 

     

 

Typically, how often do you teach visual art to your pupils? (please tick as appropriate) 

Once every week  More than once 

a week 

 

Once every two 

weeks 

Less than once 

every two weeks 

Less than once a 

month 

     

 

Typically, how long does your average art lesson last? 

About 1 hour                       More than an hour                    Less than an hour 

Thank you for your time.  
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Appendix B 

Semi-structured interview questions 

                                               

Date: ___/___/2020 

What comes to mind when you hear the term ‘Social Media’? 

What are your main reasons for visiting the social media sites indicated on your 

questionnaire? 

What would you say are the main reasons you use the Internet or social media for your 

teaching practice? 

o How do you find the process of sourcing lesson ideas or inspiration? 

o What are the biggest challenges when you are searching for lesson ideas online? 

o Do you follow accounts or pages on social media that are specifically about education 

or do you follow teacher accounts? 

 

What tools do you typically use for your art lesson planning? 

o Can you list any other websites or blogs that you might not have mentioned in the 

questionnaire that you use for art lesson planning? 

o Which of these would you say you use most frequently? Why?  

o How do you integrate other topics being taught with your art lessons? If you don’t, 

why? 

o How do you use stimuli such as an artwork or a book for an art lesson? 

o Can you tell me about any books you use for art ideas? (Such as art lesson books 

designed for teachers) 

 

Can you explain how you typically plan for visual art lessons using _____? 

Do you differentiate between how you use social media for personal or professional use? 

o For example, do you have designated pin boards, favourites pages or bookmarked 

folders or art lesson ideas on your personal profiles? 

o Do you have a designated social media profile for professional use? 

o Can you explain how you use this profile? Do you use it find ideas? 

o Do you ever share your own lessons or teaching ideas on it? 

What is typically involved in your decision-making process when searching for ideas or 

resources online? 

o Do you search with a specific criteria in mind? 
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o Can you explain how you assess resources or ideas you see online? 

o What is your process, from finding an idea to actually using in in the classroom? 

o Can you think of anything you saw online that you then used or implemented in your 

practice? 

o Can you think of any art lessons that you taught that originated from an online source, 

either partially or exactly? 

o If you changed a part of a lesson idea you saw online, why did you change it? 

o When you are searching online for an idea, what is your process for deciding what you 

will use? 

How have social media and Internet use affected or impacted your own teaching 

practices? 

How would you say your own opinion of _______ from the questionnaire affects how 

you teach art?  

Tell me a little about how you generally plan for art? 

o Does your school have a whole school plan for visual art?  

o Do you have a long-term plan for art? Does your plan reflect the whole school plan? 

o Does your short-term/Fortnightly plan typically reflect your long-term plan for visual 

art? 

o Do you ever deviate from or change your plans for visual art? Can you explain why? 

Can you describe your feelings towards teaching Visual art in the classroom? 

o What aspects do you most/least enjoy? 

o Can you name any challenges you typically face when teaching/planning for art? 

Do you think the current curriculum is still relevant in your classroom? 

o What strands of the curriculum do you teach most often? Why? 

o What strands of the curriculum do you teach least often? Why? 

 

 

Is there anything else you should mention that I didn’t ask? 

Thank you for your time.  

  



PRIMARY TEACHERS’ USE OF SOCIAL MEDIA  112 

Appendix C  

How are Irish primary teachers using social media to influence their visual arts 

education practice? 

Information Sheet and Consent Form 

The study 

The purpose of this study is to investigate how teachers use social media to gather ideas and 

resources pertaining to their visual art lessons. The research will involve interviews with 

teachers of mainstream classes based in South County Dublin.  

The Researcher 

I am studying for a Master’s in Education Studies with a Visual Arts specialism in Marino 

Institute of Education. As part of the second year of my Master’s Degree I will be 

undertaking a piece of small-scale research. I am being supervised by Dr. Alison Egan, who 

can be contacted at: Alison.Egan@mie.ie. 

Your participation 

Your participation in this study involves completing a brief questionnaire and taking part in a 

semi-structured interview. The interview will take approximately half-an-hour and will be 

audio recorded. The interview aims to explore teachers’ attitudes and experiences of social 

media, its influence in visual arts education and what motivates teachers to visit social media 

sites for professional reasons.  

What are the benefits of participating in this study? 

The benefit of this study is that it will create awareness of teachers’ visual art education 

practices. This study may provide you with an opportunity to reflect on your own practice 

and discuss issues or concerns that you may have relating to social media use amongst 

teachers. Your participation will contribute to understandings surrounding social media and 

its influence within the teaching of visual arts.  
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What are the risks of participating in this study? 

There are possible risks associated with all research. You are under no obligation to 

participate in this study or answer any questions that you are not comfortable with. Your 

participation in this interview is voluntary and you may withdraw from it at any stage. 

Privacy 

The information provided during the interviews will remain confidential. Any identifiers 

(names, place names, names of schools, etc.) will be removed from all the data collected and 

codes will be assigned. All data and records from the study will be saved on my personal 

laptop. This laptop requires a password which only I have access to. Following the interview, 

the data will be stored on this laptop for one year and subsequently deleted, in compliance 

with GDPR.   

The researcher’s contact details: 

If you have any queries in relation to this study, please do not hesitate to contact me at 

alawrencemva18@momail.mie.ie 

I look forward to hearing from you. 

Yours sincerely, 

Amy Lawrence 
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How are Irish primary teachers using social media to influence their visual arts 

education practice? 

Consent Form 

I agree to participate in an interview for the purpose of research into investigating how Irish 

primary teachers are using social media to influence their visual arts education practice.  

 

I understand that the interview will be audio taped, notes will be recorded by the researcher 

during the interview and segments may be included anonymously in the research thesis.  

 

I am aware that my own information will be anonymised and will remain confidential to the 

researcher throughout the process.  

 

I am aware that a copy of the interview transcript will be forwarded to me for my approval 

and that I can withdraw from the research post interview. 

 

I am aware that I may cease participation in this research at any stage. 

             

Signed:_________________________________ 

Interviewee 

 

Signed:_________________________________ 

Researcher 

 

Date:___________________________________ 
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Appendix D 

Sample page of coding on interview transcript 
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	Chapter 1: Introduction
	The Visual Arts Teacher Guidelines (Department of Education and Skills [DES], 1999) emphasised how visual arts education should emphasise the process of meaning-making through the exploration of materials. The guidelines stated that:
	The task of the teacher is not to teach clever techniques or to demonstrate ways of producing images and forms he/she finds acceptable but to build on interests and strengths by drawing the children out and making suggestions as appropriate. […] In an...
	Similarly, Beal and Miller (2001) wrote of art’s role in children’s development and described how, “art, like play, helps children to understand their world. But art goes beyond play, enabling them to express their personal experiences and fantasies i...
	In recent years, primary teachers’ use of technology has evolved. While technology is widely used as a tool for learning in the classroom, there has also been an increase in the number of teachers using social media to communicate with other professio...
	This study aims to investigate use of social media by Irish primary teachers and explore their visual arts teaching practices. This research study is relevant to the current climate as teachers are increasingly using social media in their lesson plann...
	This study aims to answer the research question, ‘How are Irish primary teachers using social media to influence their visual arts education practice?’. This will be done by  firstly reviewing the existing relevant literature in Chapter 2. Theories of...

	Chapter 2: Review of Literature
	The proliferation of social media use in recent years has permeated all aspects of modern life, including the professional lives of teachers (Schroeder, Curcio & Lundgren, 2019).  There has been a surge in teachers using social media sites to communic...
	Exploring Art Education Literature
	To explore primary teachers’ visual arts education practice, it is necessary to explore what has been written about the nature of art, the benefits a quality visual arts education provides and the challenges educators face when implementing a visual a...
	Defining art and its purpose.  There has been extensive discussion about the nature of the visual arts and its role within education (Barnes, 2015; Hetland, Winner, Veenema & Sheridan, 2013; Marshall, 2016; O’Toole, 2012; Siegesmund, 1998). Some prop...
	Benefits of art education. Art teaches valuable skills and promotes ‘habits of mind’ that are essential in a world that will demand learners to be more creative, innovative, observant and persistent with problem-solving than ever before (Barnes, 2015;...
	Delivering quality visual arts education. Many authors agreed that quality art education should be centred around the child and his or her own experiences (Bain, Newton, Küster & Milbrandt, 2010; Beal & Miller, 2001; Darling-McQuistan, 2017; Hickman,...
	From a pedagogic viewpoint, authors posited that students need sufficient time for their own creativity to develop (Desailly, 2015; Jarvis & Lewis, 2002; Jesson, 2012; Cremin, 2015). Similarly, Douglas and Jaquith (2009) highlighted the need for more ...
	Justification of art’s place in education. The justification of art within various curricula was a common theme in literature; despite the visual arts’ many benefits to learners, its place in education often must be justified (Barnes, 2015; Irwin, 201...
	From an Irish perspective, Granville (2012) mirrored the viewpoints of other researchers and contended that the Irish education system has failed to recognise the value of art in education. Indeed, recent curricular developments in Irish education foc...
	Other challenges associated with delivering quality art education. Increased emphasis on standardised testing for literacy and numeracy can challenge educators to provide quality art education (Barnes, 2015; Donovan & Pascale, 2004; Hetland et al., 20...
	Furthermore, generalist teachers often reported that they lack confidence in their artistic capabilities (Duncum, 1999; Irwin, 2018). Barnes (2015) described how teachers, challenged by a myriad of issues, tended to teach art lessons that they hoped w...
	Issues in Irish visual arts education. In 2005, the Department of Education and Science (DES)  reported on the implementation of the 1999 curriculum. Their report focused solely on English, Mathematics and Visual arts. It was reported that that ...

	Technology in Art Education
	Perspectives on art and technology. Pavlou wrote that, “using technology is not a matter of being trendy; it is a matter of enabling students to participate fully in daily life,” (2019, p.3). The integration of technology with art education...
	Digital technologies in artmaking. Shin (2010) encouraged art educators to harness the fact that students spend their free time online creating and sharing content, and argued that ‘digital creativity’ should be encouraged. Carpenter and Cifuentes (20...
	Benefits of technology and art education integration. Many studies examined the use of information technologies and the Internet in classrooms and highlighted the benefits and difficulties of teachers’ effective inclusion of technology (Carpenter & Ci...
	Challenges of technology and art education. Uluyol & Sahin (2016) conducted a study of generalist primary teachers’ use of ICT in classrooms and Gregory (2009) specifically examined art teachers’ use of technology in their teaching. It was apparent i...
	Technology integration in Irish visual arts curricula. There has been some research regarding technology and its use in classrooms (Dunn & Sweeny, 2018; Flannery, 2012; Ní Bhroin, 2012). The Visual arts curriculum (NCCA, 1999) briefly cited ‘informati...
	Since the visual arts curriculum was published, the Department of Education and Skills (DES, 2017) developed a ‘Digital Strategy Action Plan 2015-2020’, which outlines some of the key educational objectives set out by the government. It emphasised the...
	Technology integration in international visual art curricula. While the Irish primary curriculum has not introduced any significant changes to the curriculum regarding technology’s role in art education, the Australian primary curriculum mentioned the...

	Theories of Social Learning, Motivation and Attitude
	Social learning theory. Much of the research that examines teachers’ use of social media, either to look for ideas or to join a wider community of teachers, mentioned research rooted in social psychology involving social learning theory and models of ...
	Vygotsky (1978) proposed that cognitive development and language acquisition were very closely linked to social environments and cultural factors. Bandura’s social learning theory (1977) is another theory that emphasised the social aspect of learning....
	Social cognitive theory. Bandura (2000) highlighted the fact that people do not experience the world around them individually, but rather as a group. He asserted that within social cognitive theory, collective efficacy plays a key role. To apply that ...
	Communities of practice. Wegner (2005) defined communities of practice as, “groups of people who share a concern or a passion for something they do and learn how to do it better as they interact regularly” (p.1). In much of the literature around teach...
	Motivation as a psychological construct. There are several theories that examine the nature of human motivation. Maslow’s (1954) ‘hierarchy of needs’ (as cited in Buck, 1988) suggested that human motivation is partly based on both physiological and em...
	Attitude and influence. According to Eagly and Chaiken (1993), “attitude is a psychological tendency that is expressed by evaluating a particular entity with some degree of favour or disfavour” (p.1) Eagly and Chaiken also asserted that an attitude...

	The Use of Social Media in Education
	Defining social media. The term ‘social media’ is now very much a part of everyday language but can be difficult to define (Treem, Dailey, Pierce and Biffl, 2016). Broadly speaking, social media can be organised into types of ‘activities’ and types o...
	We define social network sites as web-based services that allow individuals to (1) construct a public or semi-public profile within a bounded system, (2) articulate a list of other users with whom they share a connection, and (3) view and traverse the...
	Teachers’ use of social media. The rapid rise and development of social media in recent years has subsequently led to increased professional participation by teachers on social media platforms for their own teaching, planning and informal professional...
	Owen, Fox & Bird (2015) highlighted how some literature regarding teacher participation on social media has focused on the misuse of it professionally. Despite the Teaching Council recognising social media’s value both as a classroom tool and as a pro...
	In terms of analysing what types of teachers use these sites, much of the research does not specify what subjects the teachers teach; generally, the demographic information of participants is differentiated by grade level at either primary, secondary ...
	How teachers use social media. Much of the research around teachers’ use of social media often refers to it a pedagogical tool (Castro, 2012; Pearce & Learmonth, 2013; Stewart, 2016). Similarly to Uluyol & Sahin (2016) and Gregory (2009), Carpenter an...
	Teachers’ use of social media for visual arts education. Regarding the use of social media in the context of art education, Miller and Williams (2013) wrote about how they introduced blogging as part of a pre-service art teacher course. Castro (2012) ...
	As previously discussed, teachers face many challenges in order to successfully implement art curricula. These can include time constraints, large class sizes, a lack of resources and pressures to teach for standardised tests (DES, 2005; Hunter-Donige...
	Reasons for teachers’ use of social media. Behaviours of teachers online have been categorised either by examining motivations for joining online groups or how they actually participate on these social media sites (Hur & Brush, 2009; Prestridge, 2019)...
	Carpenter, Morrison, Craft and Lee (2019) studied teachers’ use of Instagram, another popular social media site that is a visually orientated platform, like Pinterest. Despite Instagram’s popularity with teachers, there is a dearth of research about t...
	Professional learning communities.  The existing literature referred to online spaces for teachers to communicate and share ideas as either ‘communities of practice’, ‘online communities’ (Wenger 2005; Hur & Brush, 2009), ‘professional learning commun...

	Teachers’ Criticality of Content on Social Media
	Positive aspects of teachers’ use of social media. In terms of searching and selecting resources from platforms such as Pinterest, Schroeder, Curcio and Lundgren (2019) asserted that many teachers have a complex, multi-step approach to determining whe...
	Negative aspects of teachers’ use of social media. Though some research emphasised the positive aspects of teachers’ participation and levels of criticality on social media, other research has been critical of social media use by teachers. The quality...

	Conclusion
	While there are many challenges facing teachers in their visual art teaching practice, successful art education can provide many rich learning opportunities for learners. As technology continually permeates our daily lives more than ever, both teacher...


	Chapter 3: Methodology
	This chapter will present the framework for the study as well as details of how the study was conducted and how data was collected and analysed. This chapter presents the methodologies underpinning the current study. The research design is outlined an...
	Purpose of Study
	This study aimed to explore how Irish primary teachers are using social media in their teaching and focused on how they use social media to plan for and teach visual art. While other research has been carried out internationally (Carpenter, Cassaday &...

	Statement of the Research Question
	This study intended to examine the following research question: ‘How are Irish primary teachers using social media to influence their visual arts education practice?’ As such, the aims of the research study were:
	1. To ascertain whether teachers use social media sites for professional use, particularly regarding visual arts education
	2. To explore teachers’ motivations for their use of social media sites
	3. To investigate how primary teachers use ideas sourced from such sites in their own teaching of visual arts
	4. To explore how teachers’ social media use affects their visual arts planning and teaching

	Epistemological Framework
	From an epistemological viewpoint, the researcher was interested in discovering teachers’ perceptions of social media for professional use (Wahyuni, 2012). Phenomenology emphasises investigating an ‘experience’ or ‘phenomenon’ (Hopkins, Regehr & Pratt...
	An in-depth understanding of individuals’ previous experiences using social media, their views about their own visual art education practice and how participants identified themselves as users of social media in a professional context were valuable in...
	Moran (2002) wrote of how phenomenology has historically stemmed from philosophy, with Edmund Husserl introducing the term in 1913 (as cited in Moran, 2002) and Martin Heidegger developing and expanding the concept further in 1927(as cited in Moran, 2...
	Denscombe (2017) described phenomenological approaches to research as being concerned with how these experiences are described by participants, with a focus on participants’ construction of their own worlds and how those worlds are then experienced sh...
	From the researchers’ perspective, acknowledgment of their own previous experience of social media use was important in this research study. Maintaining an awareness of this experience could also enrich the researcher’s understanding of phenomena bein...
	The researcher was also concerned with specific information pertaining to teachers’ social media use. The influence of factors such as the length of participants’ teaching careers, their frequency of social media use and the names of specific platform...

	Ontological Framework
	Following the theoretical structure as outlined by Waring (2012) and Wahyuni (2012), the overall ontological position of this researcher is that of a constructivist. Constructivism is concerned with the individual’s perspective and experiences to answ...

	Research Design and Methodology
	The design of this study aimed to gather an in-depth understanding on the part of the interviewer relating to the experience and the lived reality of primary teachers’ use of social media. The idea of ‘fitness for purpose’ is an important component in...
	Rationale for mixed methods research. Biesta (2012) and Mears (2012) emphasised that the research question being asked should influence what methods are used in order to answer the question most effectively. Biesta maintained that from a mixed methods...
	Opportunities for triangulation. Silverman (2013) wrote that the research question in hand should determine whether a quantitative or qualitative approach should be taken. Denscombe (2017) noted that mixed methods research provides multiple perspectiv...

	Rationale For the Use of Questionnaires
	Alternative methods of collecting data, such as observations and focus groups, were not chosen by the researcher for several reasons. As the research study is concerned with teachers’ social media use, observing teachers would not be pragmatic as thi...
	Denscombe (2017) highlighted some benefits and challenges of questionnaires. The benefits of questionnaires include their relative ease to organise and complete as well as the fact that they provide all respondents with the same questions, providing a...

	Rationale for the Use of Semi-Structured Interviews
	Interviews are frequently used by researchers in a variety of formats (Cohen, Manion & Morrison, 2011). McIntosh and Morse stated that the use of semi-structured interviews is “epistemologically versatile and compatible with quantitative, qualitative,...
	There are many advantages to conducting semi-structured interviews, such as the potential depth of information provided as well as a high response rate (Denscombe, 2017). Opportunities for flexibility throughout the interview arise. Though questions a...
	Semi-structured interviews can be conducted in a variety of ways, through the use of technology or face-to-face (Brown & Danaher, 2017). In this study, six interviews were conducted face-to-face and two were conducted online via the Skype video call ...
	Challenges of interviews. Tuckman and Harper (2012) highlighted that a significant challenge facing researchers is their dependence on respondents to co-operate with the interview. Denscombe (2017) highlighted that due to the visual contact between th...
	To conduct a successful semi-structured interview, Brown and Danaher (2017) outlined the CHE framework of connectivity, humanness and empathy. They suggested that being mindful of this framework can help the researcher make decisions that will benefit...
	Preparation for data collection. Prior to engagement with participants, the questionnaire was compiled using a variety of question types, such as multiple-choice questions and Likert scales, as outlined in Cohen, Manion and Morrison (2011). When writi...
	A schedule of interview questions (see Appendix B) that consisted of open-ended questions was prepared by the researcher. The importance of the interview structure was central to the process of drawing up interview questions. Denscombe (2017) describe...
	Pilot study. The value of piloting interview questions is an important step in the preparation prior to interviews taking place, as researchers are provided with opportunities to evaluate the effectiveness of their questions, interview skills and judg...
	Sampling and recruitment. Purposive sampling (Creswell & Plano Clarke, 2011; Denscombe, 2017; McIntosh & Morse, 2015; Silverman, 2013) was employed by the researcher to recruit participants. Participants were selected according to specific qualities a...
	As described by Denscombe (2017), purposive sampling is to some extent replicating a representative sample of the cohort being researchers. Most of the teachers were female, with two male teachers included in the research study. This is reflective of ...

	Data Collection
	The data was collected in two phases. Initially, participants filled out a short questionnaire in order to gather data prior to the semi-structured interview. This quantitative data was useful in providing the researcher with demographic information s...
	Administration of the questionnaire. There can be some disadvantages to using questionnaires, such as a low response rate (Denscombe, 2017).  In this instance, however, the six participants who took part in face-to-face interviews first self-administ...
	Administration of interviews. Six interviews took place after school hours in participating teachers’ schools. Interviews typically lasted between thirty to forty minutes and audio recordings were made of the interviews using a recording device. Two i...

	Analysis of Data
	Quantitative data analysis. Answers such as participants’ frequency of use of particular social media sites used by teachers such as Pinterest, Twitter, Facebook, or Instagram were collected through Likert scale questions.  Descriptive statistics of t...
	Qualitative data analysis. Braun and Clarke (2006) wrote that thematic analysis can be used across a wide range of theoretical frameworks and described it as a flexible approach, depending on how the researcher chooses to use it. In this case, the res...
	Campbell, Quincy, Osserman, and Pedersen (2013) proposed that in existing literature, a focus on the reliability of the data coding scheme employed by researchers was often overlooked, especially regarding researchers individually carrying out analysi...
	Computer aided qualitative data analysis. Data can be analysed in a variety of ways by either using software or not (Mears, 2012). Saldaña (2016) recommended that researchers only use software if they are familiar with the programme and argued that sm...
	Validity and reliability of the data. In order to confirm accuracy of data in transcripts, narrator checking (Mears, 2012) was carried out, during which participants were given the opportunity to read the transcripts of their interviews and offer any ...
	Researcher bias. While validity in quantitative data can be enhanced through a careful instrument design, Cohen, Manion and Morrison (2011) highlighted that researchers of qualitative data are inextricably linked to the world they are researching, mea...

	Limitations of Study
	The limitations of this study were carefully considered. This was a small-scale study and due to the limited timeframe, it was beyond the remit of the current study to carry out a larger study that would be representative of wider group of primary tea...

	Ethical Considerations
	Maintaining a high standard of ethical integrity was of paramount importance throughout interview processes, by following the ‘CHR’ framework of Brown and Danaher (2017) and keeping the remark ‘first, do no harm’ (Mears, 2012, p.174) at the core of al...
	As many of the interviews were held face-to-face and being held in the participants’ place of work after the school day, the researcher ensured that the participants agreed at all times to continue with the process and participants were made aware th...

	Conclusion
	This chapter has outlined the research methods employed in this study. This study employed a mixed methods research design. The strength of the study design is that it gathered quantitative data and in-depth qualitative data from a small sample of pri...


	Chapter 4: Presentation of the Data
	The purpose of this study was to explore how Irish primary school teachers use social media to influence their visual arts teaching practice. The research in this study also intended to explore why teachers use social media for teaching purposes and ...
	‘How are Irish primary teachers using social media to influence their visual arts education practice?’
	This research question was addressed by using questionnaires and semi-structured interviews. Thematic data analysis was carried out on the qualitative data (Braun & Clarke, 2013) and three themes emerged along with subsequent subthemes. These themes c...
	Table 1
	Summary details of participants
	Teachers’ Use of Social Media
	All of the participants (N=8) had some form of social media. Participants indicated their frequency of use of particular social media sites as part of the questionnaire. As indicated in Table 2 below, Facebook, Instagram and Pinterest were the frequen...
	Table 2
	Teachers’ processes of saving teaching content found on social media. Many of the respondents described their process of searching and saving content that they thought they could use in the future. As part of this process, many indicated that saving o...
	I have themes and topics, seasons, or things like that […] I save lots, but I’ve probably saved enough to know what I’ve got. And so, I know, ‘oh, I had an idea for St. Patrick’s Day last year that I didn’t use, or I discovered after St. Patrick’s Day...
	Similarly, Participant E explained how she uses Pinterest boards and Instagram folders to save content, and explained that, “I wouldn’t have every subject in Pinterest. I probably just have, like, I think art and general. Whereas on Instagram, I would...
	However, not all the participants necessarily implemented saved content into art lessons. Participant H explained that though he sometimes saves content, he does not necessarily refer back to it when planning and stated that, “things would come up and...

	Teachers’ Perceptions of Visual Arts
	Table 3
	I always think like art is the thing you make at the end. I suppose in a lot of things that you do get from Pinterest or whatever it is just like a ‘ok, we’ll do this for 30-40 minutes, put it up on the wall’ […] I’m definitely more aware now, trying ...

	Teachers’ Motivations to use Social Media for Visual Arts Education
	I'm probably more excited, because if you’re doing the same art ideas that you've done for the past three or four years, you're obviously going to get a bit stale and a bit boring. I just love art so much that I can't wait to do the thing […] I think ...
	Participant E expressed how social media provided her with inspiration and stated that, “I think I have so many more great lesson ideas that I don’t think I’d have if I didn’t follow these accounts […]And yeah, I think it inspires you.” Participant E ...
	Searching for new ideas. Other respondents shared similar experiences of wanting to avoid repeatedly teaching the same lessons. Participant B stated that, “I suppose five, six years of teaching those you get bored. I get bored sometimes, so that's whe...
	I find if I was looking, we have art books and we have books in the staff room that are full of ideas and they’re great. But if I was to spend twenty minutes looking through a book that you can’t search for anything in… sometimes it’s time consuming. ...
	Another participant, Participant C, explained that she would prefer to use a book over an online source, and stated, “I just feel with social media, there is always a competitive angle. Whereas that book is specifically created for teachers […] why wo...

	Implications for Teachers’ use of Social Media
	Similarly, others, like Participant E, expressed a feeling of pressure due to comparing herself to those who have teacher accounts, but also highlighted that she chooses to follow these accounts and is aware that this choice caused her to feel pressured:
	I choose to follow the accounts, but there can be a pressure as well, seeing all the great things and you want to do all these amazing things, but like there’s never time […] I feel like if I’m doing a boring lesson now, I’m like, I should be doing on...
	Participant D, however, chose not to join Instagram at all. She described how mindful she was of the potential to feel pressured by these accounts: “I think one of the main reasons I haven’t joined Instagram is because I feel like there is a lot of pr...

	Teachers’ Criticality of Online Curated Content
	When I first go on to a page I'll decided within a couple of seconds if I want to follow it and it's based on like, the aesthetic of the page. […] if the either the classroom or the lesson ideas on it look nice, and I’ll probably follow it. […] If you...
	Participant E went on to explain that the number of followers a teacher account is a factor in deciding if she will follow the page. She made the distinction between the typical size of Irish teacher accounts and those originating outside Ireland, lik...
	Similarly, Participant G described a similar process of deciding which teacher accounts to follow based on the aesthetic of the page and the number of followers and described her decision making as follows:
	I suppose what their feed looks like […], if it’s bright, colourful pictures, things that look nice. Yeah, I'd probably be more likely to follow them as you look I would like my classroom to look bright […] and then I suppose depending like how many f...

	Conclusion

	Chapter 5: Discussion of Results
	The findings presented in the previous chapter will now be discussed in more detail regarding relevant literature. The main themes that emerged in the data were ‘Teachers’ use of social media,’ ‘Teacher’s motivations for social media use’ and ‘Implica...
	Teachers’ Use of Social Media
	During the interview process of this study, every participant (N=8) described their own daily use of social media for personal reasons; many participants reported to using specific platforms several times a day. Seven of the participants mentioned tha...
	Social media platforms most used by participants. In this study, ‘Pinterest’ and ‘Instagram’ were discussed most often by the participants. Three participants also indicated that they followed teacher pages on Facebook and joined teacher Facebook grou...

	Teachers’ Motivations to Use Social Media for Visual Arts Education
	The participants cited various reasons for using social media for teaching purposes, such as looking for inspiration and teaching resources or classroom décor ideas. Other studies reflect similar reasons for teachers taking to social media in their le...

	Curated Content on Social Media
	Implications for Teachers’ Use of Social Media
	The nature of the curated content found on social media has several implications for teachers. Concerning teachers’ use content on social media in their own practice, several subthemes emerged in the data, regarding curated content and teacher critic...

	Teacher Criticality of Online Content
	Increased pressure and comparing oneself with other teachers. Education systems that rely heavily on external inspections and school ratings (Wilson et al., 2008) can lead to teachers being compared to one another. By following accounts that show care...

	Potential Impact of Social Media use on Art Education
	Blurring of Boundaries between Personal and Professional Life
	Conclusion

	Chapter 6: Conclusion
	This study set out to determine whether Irish primary teachers use social media for planning and teaching art lessons and as a result of the data emerging from the research, this study has explored and analysed how Irish primary teachers use social me...
	Teachers’ Use of Social Media
	This study highlighted how the participants used Instagram and Pinterest in particular for the planning and teaching of visual arts. The visual nature of these platforms and the features that allow users to bookmark or save content meant that saving s...

	‘Teacher influencers’ on Social Media
	While many of the participants were critical of the fact that not all lesson ideas online are free of charge, two participants were particularly aware of the increase in teacher accounts with large followings, known as ‘teacher influencers,’ or ‘edupr...

	Participants’ Criticality of Online Lesson Ideas
	While participants were critical of some lesson ideas being overly simplistic, education resource websites such as Twinkl were mentioned as lacking quality art resources. Similarly, while there was some evidence that participants were cognisant of the...

	Implementing Art Lessons Sourced on Social Media
	Some participants described how they would use images directly sourced from social media to show the class examples of artwork or to use the images as stimuli for the class. Other participants used the ideas to form a basis for the rest of the plannin...

	Opportunities for Further Study
	Though outside the remit of this particular study, the themes that emerged in the research present opportunities for further study into teachers’ use of social media for visual arts education. It was not possible to discuss them all of the emergent th...
	 More data is required regarding teacher engagement with teacher accounts on social media and the influence larger accounts have on the teachers who follow them, following on from the work of Shelton and Archambault (2019).
	 Further work could be done to examine teachers’ criticality of online content, especially in terms of preparing pre-service teachers for the effective use of social media in their planning and implementation of high quality lessons. This would add t...
	 Sheldon, Koehler, Carpenter & Greenhalgh (2020) have assessed resources on TeachersPayTeachers.com in terms of categorising the resources for sale. However, there is little evaluation and investigation of popular art lesson ideas sourced on social m...
	 Beahm, Cook and Cook (2019) and Buffington and Bryant (2019) provided a critical lens of viewing resources and art lessons on social media in terms of special education and multiculturalism. Examining art lesson ideas available on social media throu...
	 Fox and Bird (2015) highlighted some challenges regarding teachers’ professional use of social media. Further investigation of teacher wellbeing and the use of personal mobile devices and personal social media accounts for gathering and curating les...
	This study has shed a light on an aspect of Irish primary education that had not been previously studied. Irish primary teachers now use social media not only in their personal lives, but are using social media platforms to plan and prepare for their ...
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	Appendix A
	Pre-interview Questionnaire
	Date: ___/___/2020
	1. Are you:     Female                Male
	2. How many years have you worked as a primary school teacher?
	1-4 years            5-9 years                 10- 15 years                 16-20 years            20+ years
	3. What class(es) are you currently teaching? (you may tick as appropriate)
	J.I.               S.I.                  1st                     2nd                3rd                 4th                 5th                     6th
	4. Do you have a profile on any social media sites?     Yes            No
	5. If you ticked ‘Yes’, please indicate which sites you use:
	Facebook                  Instagram                    Twitter                  Pinterest                   YouTube
	6. If you use any other sites not mentioned above, please list them below:
	If you ticked any sites mentioned in Question 5, how often do you use these sites?
	(If applicable, include sites mentioned in Question 6 in the allocated blank spaces below)
	How would you describe yourself according to these statements? (please tick as appropriate)
	Typically, how often do you teach visual art to your pupils? (please tick as appropriate)
	Typically, how long does your average art lesson last?
	About 1 hour                       More than an hour                    Less than an hour
	Thank you for your time.

	Appendix B
	Semi-structured interview questions
	Date: ___/___/2020
	What comes to mind when you hear the term ‘Social Media’?
	What are your main reasons for visiting the social media sites indicated on your questionnaire?
	What would you say are the main reasons you use the Internet or social media for your teaching practice?
	What tools do you typically use for your art lesson planning?
	Can you explain how you typically plan for visual art lessons using _____?
	Do you differentiate between how you use social media for personal or professional use?
	What is typically involved in your decision-making process when searching for ideas or resources online?
	How have social media and Internet use affected or impacted your own teaching practices?
	How would you say your own opinion of _______ from the questionnaire affects how you teach art?
	Tell me a little about how you generally plan for art?
	Can you describe your feelings towards teaching Visual art in the classroom?
	Do you think the current curriculum is still relevant in your classroom?
	Is there anything else you should mention that I didn’t ask?
	Thank you for your time.

	Appendix C
	How are Irish primary teachers using social media to influence their visual arts education practice?
	Information Sheet and Consent Form
	The study
	The purpose of this study is to investigate how teachers use social media to gather ideas and resources pertaining to their visual art lessons. The research will involve interviews with teachers of mainstream classes based in South County Dublin.
	The Researcher
	I am studying for a Master’s in Education Studies with a Visual Arts specialism in Marino Institute of Education. As part of the second year of my Master’s Degree I will be undertaking a piece of small-scale research. I am being supervised by Dr. Alis...
	Your participation
	Your participation in this study involves completing a brief questionnaire and taking part in a semi-structured interview. The interview will take approximately half-an-hour and will be audio recorded. The interview aims to explore teachers’ attitudes...
	What are the benefits of participating in this study?
	The benefit of this study is that it will create awareness of teachers’ visual art education practices. This study may provide you with an opportunity to reflect on your own practice and discuss issues or concerns that you may have relating to social ...
	What are the risks of participating in this study?
	There are possible risks associated with all research. You are under no obligation to
	participate in this study or answer any questions that you are not comfortable with. Your participation in this interview is voluntary and you may withdraw from it at any stage.
	Privacy
	The information provided during the interviews will remain confidential. Any identifiers (names, place names, names of schools, etc.) will be removed from all the data collected and codes will be assigned. All data and records from the study will be s...
	The researcher’s contact details:
	If you have any queries in relation to this study, please do not hesitate to contact me at alawrencemva18@momail.mie.ie
	I look forward to hearing from you.
	Yours sincerely,
	Amy Lawrence
	How are Irish primary teachers using social media to influence their visual arts education practice?
	Consent Form
	I agree to participate in an interview for the purpose of research into investigating how Irish primary teachers are using social media to influence their visual arts education practice.
	I understand that the interview will be audio taped, notes will be recorded by the researcher during the interview and segments may be included anonymously in the research thesis.
	I am aware that my own information will be anonymised and will remain confidential to the researcher throughout the process.
	I am aware that a copy of the interview transcript will be forwarded to me for my approval and that I can withdraw from the research post interview.
	I am aware that I may cease participation in this research at any stage.
	Signed:_________________________________
	Interviewee
	Signed:_________________________________
	Researcher
	Date:___________________________________
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	Sample page of coding on interview transcript



