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Introduction: What is AD(H)D? 

•  characterised by developmentally inappropriate levels of 
inattention, hyperactivity and impulsivity (APA, 2010) 

•  language dysfunction (metacognitive & pragmatic deficits) 
inherent to the presentation; may also have a co-occurring language 
impairment as evident on testing (Westby & Cutler, 1994) 

•  language profiles variable & rates of co-morbidity higher than general 
population (Im-Bolter-Colter & Cohen, 2007) 
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Background: AD(H)D & the ‘disorder’ paradigm  
Predominant  “disorder” paradigm associated with AD(H)D: 

   through use of negative terms such as ‘disordered’, ‘dysfunctional’, 
‘poor’ & ‘problematic’ (Walsh et al., 2010)  

   extends to language and communication in AD(H)D, including narrative 
ability (Im-Bolter & Cohen, 2007) 

Reports in literature:  
  
  problems understanding and producing narratives 

  narratives tend to be less complete, coherent, complex, and well 
organized than narratives told by typically developing peers (Newman & 
McGregor, 2006, Petersen et al., 2008) 4 
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Background: Challenging the ‘negative’ 
paradigm re narrative & AD(H)D  

•  Aable to reproduce a coherent story when distractions are 
minimised (Flake et al. 2007). 

•  Comprehensive evaluation of narrative skills - “across a variety of 
elicitation methods” (Luo & Timler 2008; 18) 

•  Consider notion of ‘individual variation’ among the narrative 
abilities of children with AD(H)D (Walsh et al., 2010) . 

•  Difficulties reflective of the assessment tools adopted, rather than 
truly representative of narrative ability?  
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Background: What is a narrative?  

•  Much variability 
amongst the definition 
of what a narrative is or 
should be (Walsh, 2006)  

•  Narratives may not have 
abstracts or codas 

•  Personal experience 
narratives less 
monologic than 
originally proposed by 
Labov  (Johnstone, 1996) 

•  Labov (1972) - “fully 
developed” narrative  

1.  Abstract - What was this 
about?  

2.  Orientation - Who, when, 
what where?  

3.  Complicating action - Then 
what happened?  

4.  Evaluation - So what?  
5.  Result/Resolution - What 

finally happened?  
6.  Coda - So what does this 

mean for now?  
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Everyday stories  

Everyday stories “are not produced alone”, whether it is “full 
collaboration” or a “more limited jointness” all “oral stories are 

joint accomplishments”  

(Tracey 2002, p. 151) 

7 



School of Linguistic, Speech and Communication Sciences 
Trinity College Dublin 
Coláiste na Tríonóide, Baile Átha Cliath 

Clinical Speech and Language Studies 

Background: Narrative & the Clinic   

•  Important vehicle for 
academic, social, linguistic, 
and cultural learning  

 (Petersen et al., 2008; Spencer & 
Slocum, 2010) 

•  Should be evaluated routinely 
as part of language 
assessment (Fey et al., 2004; 
Petersen et al., 2008)  

•  Traditionally assessed by 
formal means 

•  Significant flaw with formal 
measures is that they assesses 
narrative as a  ‘solo’ 
performance (Holmes, 1997, p. 94) 

•  Formal measures do not assess 
spontaneous personal event 
narratives 
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Aims of Project  

1.  To investigate & describe narrative skills among a group of children 
with AD(H)D, occurring in a conversational context in a SLT clinic  

2.  To reach a better understanding of the narrative abilities of 
children with AD(H)D  

3.  To discover & develop a means of analysing narrative activity, as 
occurring conversationally  
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Context 

•  Setting  Child and Adolescent Mental Health Service (CAMHS)   

•  Participants  a group of 6 children, aged 9-12 years, with a 
primary diagnosis of AD(H)D 

•  Data Collection audio recordings of participants’ assessment 
sessions; focus was on both: 

(i) the general talk between the child and SLT and  
(ii) the Narrative Elicitation Protocol (adapted from Peterson & McCabe, 

1983) 
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 Analytic Framework & Definition   
Ochs and Capps (2001) 
  propose a framework of analysis for conversational narratives 
  suggest that they can be described by a set of dimensions occurring along 

a continuum  
  discourse analysis perspective => we have imported into SLT world   

Working definition  
“The recapturing of a past event or story through the recall and 

chronological sequence of two or more events, which can be 
constructed collaboratively with others in an interactive and 

dialogic way or as a solo performance of the speaker themselves” 
  (adapted from Ochs & Capps, 2001) 
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The Analytic Framework 
Adapted from Narrative Dimensions and Possibilities Framework 

Ochs and Capps (2001, p. 20) who propose that narratives can be 
described according to five core dimensions:  

1. tellability  
2. tellership  
3. embeddedness  
4. linearity 
5. moral stance  

 these dimensions can displayed in different 
ways and to different degrees within narratives 
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What we did 

• Refined definitions  
(e.g. tellership, tellability etc.) 

• Adding a mid point on  
 the continuum 

•  Establishing a descriptor for each point on the 
continuum  
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The Analytic Framework  
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The Analytic Framework  

Narrative Dimensions and Possibilities Framework  
(Ochs & Capps, 2001, p. 20),  

‘The Continuum of Narrative Activity’ 
(hereafter referred to as CNA) 

Each narrative was closely reviewed and analysed in terms of each of 
the four dimensions (i.e. tellership, tellability, linearity and moral 

stance) following the entry level criteria.  
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Narrative Telling and Analysis in Children 
with AD(H)D 

Example 1:  

•  This example focuses on type of narratives whose dimensions 
cluster predominantly at the left hand side of the CNA 

•  Narrative 1 is about ‘an accident resulting in a broken arm’.   
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i.e. two co-tellers, high 
tellability, clear linear order, 
certain moral stance 
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Narrative Telling and Analysis in Children 
with AD(H)D 

Example 2:  

•  This example looks at types of narratives whose dimensions are at 
the midpoint, or span the areas to the left or to the right of the 
midpoint.  

•  Narrative 2 focuses on the previous completion of a reading 
assessment.   
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i.e. two co-tellers, a high degree of 
tellability, varying linear sequencing 
and a relatively certain moral stance.  
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Narrative Telling and Analysis in Children 
with AD(H)D 

Example 3: 

•  This final example centres on those narratives whose dimensions 
tend to fall predominantly toward the opposite end or right hand 
side of the continuum 

  
•  The final narrative, Narrative 3, focuses on visiting people in 

hospital.  
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i.e. one active teller, of low 
tellability, with a non linear order 
with no evidence of moral stance 
emerging.  25 
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Discussion 

1. The Success of the  CNA as an Analytic Tool 
 accounts for both monologic & conversational narratives 

2. The CNA versus Traditional Narrative Assessment 
  more ecologically valid way of describing narrative ability  

3. Narrative (dis)ability & Children with AD(H)D 
 can expose ability and identify difficulties  
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Clinical Directions & Implications  

•  In general, clinicians could:   
  think more broadly in terms of narrative and its assessment   
  consider conversational nature of narrative 
  consider level of ‘jointness’ present within narrative productions 
  audio record sessions frequently & attend to the talk around tasks  
  use narrative elicitors & allow for naturally emerging narratives to be heard 

•  Using the CNA, clinicians can:  
  adequately view personal event narratives in terms of the dimensions 

tellership, tellability, linearity and moral stance (Ochs & Capps, 2001).  
  richly describe any narrative activity using the CNA 
  specifically assess individual dimensions within narratives, allowing them to be 

targeted individually in therapy 
  evaluate therapy or progress both within narratives as a whole or individual 

areas being targeted 
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Conclusion 

•  This study was an unexpected journey, from the beginning when 
searching for a suitable analytic tool, to the later development of that 
tool, which ultimately allowed for the description of the complex 
narratives seen in children with AD(H)D.   

“Full of hesitations, queries, and considerations of alternative 
perspectives” “generally difficult to demarcate and 

systematically analyse”  
(Ochs and Capps, 2001, p. 23) 

•  In reality, these are the narratives which we experience on a day by 
day basis with our familiars and the analysis of such narratives is 
believed to be the most “ecologically valid way” to assess narrative 
activity (Botting, 2002, p. 1).  
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Special thanks to Lucena Clinic  

Thank you for listening  
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